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 Overview I.1  

By Carnegie classification, Towson is a Masters (Comprehensive) University. The suburban 
campus is located ten miles from downtown Baltimore, Maryland and an hour from Washington, 
D.C. Towson’s mission statement identifies Towson as “the state’s comprehensive Metropolitan 
University,” offering  

a broad range of undergraduate and graduate programs in the liberal arts, sciences, arts 
and applied professional fields…. Towson emphasizes excellence in teaching, 
scholarship, research and community engagement responsive to the needs of the region 
and the state….The certification and professional development of educators has been and 
will remain central to Towson University’s future….the largest single provider of 
certified teachers in Maryland, Towson plays a leadership role in the continuing 
professional development of the state’s educators. The College of Education’s strategies 
for improving the quality of teacher preparation serve as regional and national models, 
as do its highly regarded Professional Development School Network and the professional 
development programs of its different centers and projects.  (RI.5.a.1, Undergraduate 
Catalog, 2013-14, p. 205)  

Towson is a member of the University System of Maryland (USM), which includes 12 
institutions and two regional higher education centers.  A Board of Regents has oversight over 
the USM campuses. President Maravene Loeschke arrived in January 2012. The University 
Senate and its committees develop university policies and procedures, and serves in an advisory 
capacity to the President. 

The University has six divisions (Academic Affairs, Administration & Finance, Innovation & 
Applied Research, Student Affairs, University Advancement, and University Marketing & 
Communications). The Division of Academic Affairs is composed of seven colleges (Business & 
Economics, Education, Fine Arts & Communication,  Health Professions, Liberal Arts, Jess and 
Mildred Fisher College of Science & Mathematics, Honors), and an Office of Graduate Studies. 
The provost is the chief academic officer and vice president of Academic Affairs.  

Towson was founded in Baltimore City in 1866 as The Maryland State Normal School. In 1915, 
it moved to its current location, becoming the Maryland State Teachers College at Towson in 
1935, offering a BS degree in education. The institution's mission was expanded in 1946 with the 
introduction of a variety of degree programs in the arts and sciences, and ongoing programmatic 
expansion led to its becoming Towson State College in 1963. The move to a more diverse 
academic portfolio resulted in the transition to Towson State University in 1976 and Towson 
University in 1997.  

Towson is the second-largest public university in Maryland with fall 2013 enrollment of 22,499 
(83% undergraduate, 17% graduate). Of the undergraduate population, 88% attended full-time, 



60% were women, and 35% belonged to racial or ethnic minorities or were identified as two or 
more races, foreign or other/unknown. The majority of graduate students were part-time (68%) 
and female (70%); 36% belonged to racial or ethnic minorities or identified themselves as two or 
more races, foreign or other/unknown. In fall 2013, the University employed 870 full-time 
faculty (68% tenured/tenure-track, 32% non-tenure-track) and 202 FTE part-time faculty. 
Among the full-time tenured/tenure-track faculty, 35% were at the rank of full professor, 30% 
associate, and 35% assistant. The full-time faculty was 52% female and 48% male, with 20% 
having diverse racial/ethnic backgrounds. 

Towson has achieved national prominence as a premier metropolitan comprehensive university 
by offering a wide-range of excellent graduate and undergraduate degree programs and by 
increasing its regional and national reputation through its focus on student learning, innovative 
programs and pedagogies, faculty creativity and scholarship, applied and sponsored research, 
service and outreach to business, education, non-profit and health care organizations. 

 

  



Overview I.2 

Towson adheres to the twin maxims that the preparation of educators is an all-university 
responsibility, and that preparation programs thrive in a university culture that demands and 
values quality teaching. University-wide coordination of professional education programs is 
vested in the Teacher Education Executive Board (TEEB). Chaired by the Dean of the College of 
Education, the TEEB includes representatives from all (29) undergraduate and graduate 
education programs at the University, involving five of the six academic colleges. A long-
established standing committee of the University Senate, TEEB’s decisions are recognized as 
official policy for all professional education programs. This governance structure has provided a 
supportive and inclusive system within which the unit has been able to fulfill its approved 
mission. Thus, the Professional Education Unit is the TEEB. As chair of TEEB, the Dean of the 
College of Education is the unit head. (See R.6.4.a.1, 2, 3, R.6.4.b.1.)  

The mission and vision of the Professional Education Unit, closely aligned with both Towson 
2020 and the university’s mission statement, is to inspire, educate, and prepare facilitators of 
active learning for diverse and inclusive communities of learners in environments that are 
technologically advanced.  

In fall 2013, 2,740 candidates were enrolled in initial preparation programs and 1267 candidates 
were enrolled in advanced preparation programs. Full-time professional education faculty for fall 
2013 totaled 196 across 29 programs involving five of the six academic colleges; they are 
supported by part-time faculty. There are five full-time administrators charged with unit 
responsibilities. Graduate assistants do not teach or supervise candidates. 

Maryland State Department of Education (MSDE) data confirm that Towson graduates the 
largest number of initial teacher certification candidates in Maryland (S.I.1). 

 

  



 

Overview I.3 

See R.I.5.e.1 and R.I.5.d.1, 2, 3, 4, 5, 6 for a complete unit profile, including accreditation status. 
While most programs are housed in the College of Education, preparation programs are offered 
across the unit: 

Initial Preparation 
·College of Education:  Early Childhood (ECED), Elementary (ELED), Special Ed., Integrated 
ECED/Special Ed., Integrated ELED/Special Ed., Middle Level Ed.; Secondary Ed. (thirteen 
content areas) 
·College of Fine Arts and Communication:  Art Ed., Music Ed, Dance Ed. 
·College of Health Professions:  Physical Ed. (Kinesiology), Health Ed. 

Advanced programs for licensed teachers 
·College of Education:  M. Ed. programs in Early Childhood, Elementary, Special Ed., 
Secondary Ed. 
·College of Fine Arts and Communication:  M. Ed. in Art Ed., M.S. in Music Ed. 
·College of Health Professions:  M.S. programs in Health Ed., Kinesiology 
·Fisher College of Mathematics and Science:  M.S. in Mathematics Ed. 

Advanced programs for other school personnel 
·College of Education:  M. S. in School Library Media, M. Ed. in Reading, M.S. in Educational 
Leadership 
·College of Liberal Arts: M.S./CAS in School Psychology 
·College of Health Professions:  M.S. in Speech Language Pathology, Au.D. in Audiology 

Off-campus offerings are:  

Initial Preparation: Early Childhood, Elementary, Special Ed., Integrated ECED/Special Ed., 
Integrated Elementary/Special Ed. 

Advanced programs for licensed teachers: Early Childhood, Special Ed. 

Advanced programs for other school personnel: School Library Media, Educational 
Leadership, and Reading. Educational Leadership also offers a fully online program.  

Off-campus sites include: 

 USM regional higher education centers at Universities at Shady Grove (Montgomery County), 
Southern Maryland Higher Ed. Center (St. Mary’s County, Maryland); University Center @ 
Higher Ed. and Applied Technology Center (Harford County); Waldorf Center (College of 
Southern Maryland, Charles County, Maryland). School system sites are Middle States approved 
sites.  



Overview I.4 

The Conceptual Framework for Professional Education (CF) has been updated to reflect 
changes in the professional environment, but its fundamental tenets remain unchanged. Based 
upon a foundation of shared, performance-based beliefs describing what educators should know 
and be able to do to improve student learning, the unit has a single CF for initial and advanced 
preparation programs that is aligned to national, state, and institutional professional standards 
(R.I.5.c.1). Reflecting the university’s mission statement, it provides direction for unit programs, 
courses, teaching, candidate performance, scholarship, service, and unit accountability.  

The unit's ongoing review and assessment of current internal and external environments, 
professional literature, and the wisdom of practice validated the CF’s mission statement, to 
inspire, educate, and prepare facilitators of active learning for diverse and inclusive 
communities of learners in environments that are technologically advanced. As a result, the 
unit’s mission and the vision statement have not changed since the last accreditation. The vision 
statement operationalizes the mission and philosophy through seven integrated 
themes/goals/commitments, all of which are focused on ensuring "the readiness of all learners to 
succeed in a rapidly changing, diverse, and highly technical world." The themes are: 1. Ensuring 
academic mastery; 2. Reflecting upon and refining best practices; 3. Preparing educators for 
diverse and inclusive classrooms; 4. Utilizing appropriate technology; 5. Developing 
professional conscience; 6. Developing collaborative partnerships; and 7. Providing leadership 
through scholarly endeavors. 

Reflecting the belief that preparation of educators is a collaborative, P-16 responsibility, the CF 
has been shared with and developed by TEEB/unit faculty, candidates, P-12 educators, and the 
unit's MSDE liaison.  The revised CF was formally adopted by the TEEB in December, 2012. 

Candidate proficiencies.  The alignment of mission, vision, and standards-based outcomes is 
captured in the CF graphic (R.I.5.c.2). The CF provides the context for developing and assessing 
standards-based candidate proficiencies, and these are clearly articulated in the CF’s integrated 
themes. 

The unit adopted the 2011 InTASC Standards as its performance-based standards at the initial 
level, and program-specific standards of Specialized Professional Associations (SPA) at the 
initial and advanced levels that are capable of capturing educators' reasoned judgments as their 
outcomes and bases for programs and/or unit assessments. Maryland standards are also 
integrated in program development (e.g., Institutional Performance Criteria based on The 
Redesign of Teacher Education, Instructional Leadership Framework). (Syllabi are in R.I.5.b) 

Commitment to diversity.   The unit’s commitment to diversity is repeatedly addressed in the 
CF, including but not limited to: 

• mission statement 
• Theme 2: Repertoire of instructional and assessment strategies: the InTASC and/or SPA 

Standards specifically address diversity, and are systematically assessed as part of the 



Unit Assessment System. (For ex., InTASC 2: Learner Differences, SPA-specific 
diversity proficiencies) 

• Theme 3: Preparing educators for diverse and inclusive communities of learners, 
including required field and clinical experience in diverse and inclusive settings, and 
incorporates Maryland's Institutional Performance Criteria based on The Redesign of 
Teacher Education: IV-Diversity. 

• Theme 5 of the CF, helping develop, internalize, and display professional conscience, 
identifies the unit’s Essential Dispositions for Educators that our P-16 community values 
in teachers and other professional school personnel (R.1.4.e.1). The Essential 
Dispositions are systematically assessed during the unit’s educator preparation programs.  

Commitment to technology. Theme 4 of the CF, "Utilizing appropriate technologies which 
reflect best practices in education," specifically reflects the unit's commitment to preparing 
candidates who are able to use educational technology to help all students learn. Technology has 
been infused throughout unit programming and is perceived as an integral component of the 
teaching/learning process, including the unit assessment system. As indicated, the unit utilizes 
the 2011 InTASC Standards as its performance-based standards at the initial level, and the 
program-specific guidelines and standards of Specialized Professional Associations (SPA) at the 
initial and advanced levels as performance outcomes, and bases for programs and/or unit 
assessments. Both specifically address a commitment to technology, and are systematically 
assessed as part of the Unit Assessment System. This commitment drove the unit’s development 
of an additional, InTASC-like, eleventh performance-based standard for initial preparation 
programs, which is assessed in all of the unit-wide InTASC-based assessments. 

Assessment system. Aligned with NCATE unit Standard II, the assessment system for initial 
certification and advanced programs demonstrates/incorporates: 

• alignment with the Conceptual Framework,  
• candidate proficiencies identified in current professional, state, and institutional 

standards,  
• common assessments of knowledge, skills, and dispositions that evaluate candidates' 

ability to work with all learners. 
• multiple assessments - from both internal and external sources - required at multiple 

transition points before program completion and in practice, and 
• annual, systematic collection, analysis, evaluation, and use of data to assess and improve 

candidate performance, program quality, unit operations, and overall unit performance, as 
well as to study of the effects of previous, data-based changes.  

 

  



Standard 1.1 Candidate Knowledge, Skills, and Professional Dispositions 

The Professional Education unit at Towson University expects all teacher candidates to exhibit 
the essential knowledge, skills and professional dispositions required of high quality teachers and 
other school personnel. To accomplish these goals, the unit’s assessment system and conceptual 
framework is aligned with professional, state and institutional professional standards 
(Specialized Program Association (SPA) standards, Interstate Teacher Assessment and Support 
Consortium (InTASC) standards (S.1.4), and the Maryland Institutional Performance Criteria 
(MIPC; S.1.5). The data collected by the assessment system are captured at multiple transition 
points – including the first years of practice, and from multiple PreK-20 stakeholders. The 
resulting data are regularly and systematically compiled, aggregated, summarized and reported 
through the Yearly Assessment System Update/ Data Analysis Report (YASU/DAR) process. 

Content Knowledge for Teacher Candidates 

Unit candidates have in-depth knowledge of the content they plan to teach, and they pass the 
Maryland required Praxis II exams at a consistently high rate (R.1.4.b.1, 98%; ARED 97%). 

1. Specialized Professional Association (SPA) review.  The unit submitted 25 SPA reports for 
review. Of these, 23 have been nationally recognized by their SPA until 2022. Two have been 
recognized with conditions, and are submitting response to conditions reports in spring 2014. 
These SPA outcomes support the claim that unit initial and advanced preparation programs 
prepare candidates with a strong content knowledge focus. The BS in Art Education program 
will be reviewed for state approval during the pre-visit. 

NCATE accepts the decisions of other national accrediting associations as evidence of program 
content quality. The unit has four programs that respond to other national accrediting 
associations. The initial certification programs in Dance Education (NASD; R.I.5.d.5) and Music 
Education (NASM; R.I.5.d.6) and certification programs for other school professionals in Speech 
Pathology (CAA; R.I.5.d.3) and Audiology (CAA; R.I.5.d.1) are accredited by their respective 
accrediting agencies, using identified standards. 

2. Assessment of capstone InTASC - aligned internships. Aggregated unit performance data 
collected from Mentor Teachers (MT) and University Liaisons/Supervisors (ULS), reflecting 
InTASC Standard 4 (R.1.4.d.1) shows candidates’ abilities to demonstrate content knowledge in 
their capstone internships. AY 12-13 data for the unit are consistent with mean scores in the 
range 4.44-4.49 out of 5 from both MT (n=783) and ULS (n=789). (ARED MT: 4.53, n=30; 
ULS: 4.80, n=30). Self-reported intern data are collected through the program evaluation 
(R.1.4.c.3). Unit candidates consistently report a strong preparation in content knowledge, 
including the abilities to teach their field content and to apply content-based lessons in the 
classroom (R.1.4.d.1, mean: 4.76, n=569; ARED R.1.6.d.1 mean: 4.70 n=10). 

Program completers employed as teachers in the state of Maryland are surveyed in the first and 
third years of inservice practice. These InTASC survey data show that unit programs develop 
candidates’ content knowledge (R.1.4.i.1, weighted mean: 4.32, n=69). Likewise, the principals 

http://www.towson.edu/coe/ncate2014/standard1/S.1.5.pdf


of first year inservice completers are surveyed, confirming strong program content knowledge 
preparation (R.1.4.j.1, mean: 4.54, n=87). 

3. Continuing Preparation. The unit offers 9 graduate programs (R.I.5.e.1), for the continuing 
preparation of teachers; all are aligned to the conceptual framework, and to current applicable 
professional, state and institutional standards. By intent and design, these programs provide 
systematic instruction and experiences that build upon and extend prior knowledge, skills, and 
dispositions in the major content of their respective fields, and reflect professional, state, and 
institutional standards. 

All continuing preparation candidates must meet the University’s graduate admission criteria, as 
well as program-specific criteria for entry into the program (R.6.4.d.2). All programs require a 
minimum of 33 credits for graduation, and candidates must maintain a minimum cumulative 3.0 
GPA throughout their programs. 

Pedagogical Content Knowledge (PCK) for Initial and Continuing Teacher Candidates 

Unit candidates are able to apply an in-depth understanding of the content they plan to teach, and 
are able to use multiple strategies and explanations to assure that all students learn.  These 
strategies recognize the crucial importance of cultural backgrounds, family influence, prior 
knowledge, and differentiated abilities on students’ learning. Unit candidates exhibit a thorough 
understanding of the relationship of content and content-specific pedagogy, as defined by 
InTASC Standards 5, 7 & 8. 

1. InTASC-aligned internship assessment of PCK.  Aggregated unit performance data 
(R.1.4.d.2, ARED: R.1.6.d.2) collected from MT (range: 4.39-4.48, n=783; ARED: 4.47-4.53, 
n=30) and ULS (R.1.4.d.2, range: 4.39-4.51, n= 789; ARED: 4.67-4.73, n=30) show that interns 
demonstrated their PCK, with AY 13 mean scores well above 4 out of 5. Program evaluation 
data on PCK show that new graduates rate their programs highly on developing PCK 
proficiencies; aggregated mean scores are well above 4.0 (R.1.4.d.2,  range:  4.64-4.70, n=569; 
ARED R.1.6.d.2: 4.6-4.9, n=30). 

2. Alumni Survey Data. Aggregated mean scores from the first and third year alumni surveys 
show that candidates rate Towson’s teacher preparation program highly on PCK 
preparation  (R.1.4.i.2, range: 4.00-4.61, n=260). Data from first year employers also show that 
unit-prepared first year teachers are rated highly on their PCK proficiencies (R.1.4.j.2; Range: 
4.48-4.55; 87 employers). 

3. Advanced Programs. Advanced preparation programs report their candidate PCK with 
assessment #3 and #4 data in the Yearly Assessment System Update (YASU). Exhibit R.1.4.h.72 
summarizes program PCK responses. 
 

 
Professional and Pedagogical Knowledge and Skills for Initial and Continuing Teacher 

Candidates 



Unit candidates are able to develop meaningful learning experiences to facilitate learning for all 
students. This classroom proficiency is measured by InTASC standards 1, 2 & 3. Professional 
Knowledge and Skills inform a teacher’s views toward general ethical practice, and is measured 
by InTASC 9 and 10. 

 
1. Internship Evaluation Data. AY 12-13 unit aggregated mean data from MT and ULS 
document candidates’ abilities to demonstrate Professional and Pedagogical Knowledge (PPK) 
skills (R.1.4.d.3; ARED R.1.6.d.3).  Unit-wide averages for all programs on PPK-related 
standards are well above 4.0 (MT range: 4.45-4.58, n=783; ARED: 4.23-4.53, n=30; ULS range: 
4.38-4.59, n=789; ARED: 4.33-4.8, n=30).  

 
2. Program Evaluation. AY 12-13 data from program evaluation (R.1.4.d.2) show that 
candidates rate the Unit highly on PPK-related standards (range: 4.64-4.78, n=569; ARED: 4.5-
4.9, n=10). 

3. Alumni Survey Data. Data from the first and third year alumni surveys show that candidates 
rate their preparation programs highly on PPK-related standards (R.1.4.i.3, range: 3.92-4.61, 
n=69). 

4. Employer Survey Data. Data from the employer survey show that unit-prepared first year 
teachers are rated highly on PPK-related standards (R.1.4.j.3, Range: 4.37-4.70; n=87). 

5. Advanced Program Data. Unit advanced programs report their candidates’ PPK in the 
YASU. R.1.4.h.71 is a summary of program-specific reports related to PPK. 

 

 
Student Learning for Initial and Continuing Teacher Candidates 

InTASC 6 (Assessment to Prove and Improve Learning) data documents that candidates 
positively impact student learning (R.1.4.h.1; mean: 4.41; 442 interns). These findings are 
supported by student learning data (R.1.4.d.4; ARED: R.1.6.d.4) collected from MT (mean: 4.48, 
n=783; ARED: 4.47, n=30) and ULS (mean: 4.43, n=789; ARED: 4.63, n=30), 1st & 3rd year 
alumni (R.1.4.i.4, range:  4.08-4.61, n=69), and employers (R.1.4.j.4, mean: 4.48, n=87). 

The Elementary Education department completes the edTPA. Because there is no single edTPA 
rubric that aligns directly with InTASC 6, ELED has devised a measure that combines four 
assessment rubrics from the Elementary Literacy edTPA into a single assessment score for 
InTASC 6 reporting purposes (R.1.4.h.3, mean: 3.25/5.0, n=112).  

 



 
Knowledge and Skills for Other School Professionals 

Data from SPA assessments show that these candidates have mastered the respective knowledge 
and skills of their fields, as summarized in Exhibit R.1.4.g.3. Praxis II pass rate data for 
advanced certification programs shows that unit advanced preparation completers have strong 
content knowledge (R.1.4.b.1, 98%).  
 

 
Student Learning for Other School Professionals 

Data from SPA assessments show that these candidates are prepared to establish, support, and 
maintain effective learning environments, as summarized in Exhibit R.1.4.g.3.  
 

 
Professional Dispositions for All Candidates 

Standards-based dispositions data collected by the unit focus on Commitment to Professional 
Practice; Caring for the Success and Well-being of All Students; Collaboration with Colleagues 
and Stakeholders (which includes families and communities) (R.1.4.e.1,2,3,4,5,6). The rating 
scale for this data is: 1 – Unacceptable to 3 – Target. Unit programs have dispositions plans for 
data collection at multiple time points during candidate preparation. Dispositions data show that 
initial certification candidates are making progress toward the Target proficiency (R.1.4.f.1), and 
that advanced preparation candidates are approaching target (R.1.4.f.2). 

 

  

http://www.towson.edu/coe/ncate2014/standard1/R.1.4.f.1.xls
http://www.towson.edu/coe/ncate2014/standard1/R.1.4.f.2.xls


Standard 1.2 Continuous Improvement 

The unit uses its assessment system (R.2.4.a.1), and the YASU/DAR (R.2.4.d.1) process to 
continuously and simultaneously monitor and assess candidate content knowledge, pedagogical 
content knowledge (PCK), professional and pedagogical knowledge and skills (PPK), and Prek-
12 student learning attributes, and to enable SPA programs to quickly respond to revised national 
standards. Exhibit S.2.1 shows the recognition status of SPA-aligned unit programs. Examples of 
representative YASU-driven data based program changes include:  

Content Knowledge  

Foreign Language Education (SCED-FORL) initiated short-term study abroad experiences in 
Argentina and China after recognizing that students need more immersion in their languages of 
study. FORL offers two service learning courses in Spanish (SPAN 408, Advanced Spanish 
Conversation; SPAN 409, Translation), connecting majors with the growing Hispanic population 
in Maryland.  Chinese education initiated a “Chinese Corner” for Chinese language learners 
across ability levels to practice writing and speaking skills (R.1.4.g.4, R.2.4.g.8.b). 

Mathematics education (SCED) uses candidates’ highest earned grades when calculating its 
assessment 2 (Course GPA) scores. The program has found that candidate performance in 
Calculus I and II is highly correlated with performance on subsequent higher math courses. This 
awareness is helping the program to make advising decisions for these candidates, and to counsel 
them into the Middle School education program, where less post-calculus math coursework is 
needed for academic success (R.2.4.g.8.d).  

History/Social Science (SCED) responded to changes in the PRAXIS II assessments by making 
modifications to SCED 355 and SOSC 401, allowing students the take a sample Praxis II test, 
discuss test preparation and test-taking strategies related to content questions.  Changes to the 
SCED 355 course assessments have led to improvements in candidate work samples (R.2.4.g). 

The Early Childhood Education MEd reported that ECED 609, Growth and Development of 
Young Children and its three required assessments (1, 6, & 7; critical content and professional 
dispositions assessments) plays an indicator role for the program, by providing data to better 
understand candidates’ strengths and needs as they begin the degree program. The few students 
with markedly lower scores in these assessments have found that graduate study is not a good fit 
for them, at least in this point in their lives. In some cases, candidates have shown growth, based 
on their assessment scores, within the semester (R.2.4.g.15).  

Pedagogical Content Knowledge  

English Education (SCED) changed its methods course, SCED 357, Teaching English in 
Secondary Education, to improve candidate performance on identifying curriculum goals and on 
student assessment. This change provides an additional summative candidate assessment on 
English pedagogy. This program also reports increases in candidates’ values and beliefs about 
teaching English through the Philosophy of Teaching English project (R.2.4.g.8.a). 

http://www.towson.edu/coe/ncate2014/standard2/R.2.4.a.1.doc


Foreign language education (SCED) developed a state of the art language lab to provide 
pedagogical experiences for those candidates, who for fiscal or other reasons cannot participate 
in a study abroad experience (R.2.4.g.8.b). 

The School Psychology MA/CAS program found that its interns needed more practice 
facilitating multi-disciplinary teams. In fall 2011 the program added a goal to the internship plan, 
related to effective team participation and leadership (Individualized Education Plan (IEP), 
Student Success Team (SST), etc.) thereby increasing interns’ opportunities for additional 
practice within the practicum seminar (R.2.4.g.25). 

Professional and Pedagogical Knowledge  

ECED added a new required course, ECED 460, Teaching Dual Language Learners, to its 
program diversity requirement (EDUC 203 Teaching and Learning in a Diverse Society). The 
program also expects its candidates to consider the role of “family” as it pertains to student 
learning and establishing effective learning environments. Consistently high ratings on InTASC 
9 and 10 reflect this enhanced focus (R.2.4.g.6). 

ELED added ELED 357, Linguistically Diverse Learners in the Classroom, to prepare teachers 
for diverse classrooms in which there are students learning English as a second language 
(R.4.4.b.3). 

Based on data from the validated practices project (VPP), the ENGL (SCED) program sought to 
increase candidate effectiveness in teaching reading. As a result, SCED reading course 
instructors have identified common expectations for interns completing the VPP, especially in 
the area of student assessment. Learning about teacher-constructed assessments will continue to 
be a priority for the SCED faculty as it studies the implications of the Maryland SLO’s. Teachers 
of the methods course will stress more effectively creating curriculum goals aligned with 
assessment (R.2.4.g.8.a). 

SCED is committed to having all of its affiliated programs address diversity issues in an 
organized way. One aspect of this effort is SCED’s finding ways to increase candidates’ 
exposure to English Language Learners. SCED-HIST, for example, has revised its social studies 
methods course SCED 355, Teaching Social Studies in Secondary Education to address 
explicitly how to teach English Language Learners by incorporating culturally responsive 
instruction and the Common Core Curriculum Framework (CCCF) into social studies instruction. 
The historical inquiry project explicitly addresses the CCCF in social studies instruction 
(R.2.4.g.8.b). 

SCED MED reported that candidates’ incoming perceptions of their ability to access relevant 
research and evaluate of the quality of research declined over the term of 2008 (3.1/4.0) to 2010 
(2.3/4.0). The program director identified necessary improvements to the EDUC 605, Research 
and Information Technology, and EDUC 761, Research in Education, courses to address this 
issue. By the end of the SCED MEd program, candidates rate their ability to access and evaluate 
quality research very highly (3.8 out of 4.0; R.2.4.g.17). 



Responding to faculty feedback, reflecting expertise in the field,  the Media Generalist MS 
(ISTC-MS) program replaced its MARC (MAchine-Readable Cataloging) assignment and 
Library of Congress Field Trips with “Pathfinder” that merges the core MARC record element 
from the original MARC assessment and 21st Century elements related to the organization of 
knowledge (R.2.4.g.24). 

In response to recommendations in its NASP National Recognition Report, School Psychology 
(SCPY) improved how it assesses diversity elements within its portfolio rubrics, and documents 
candidate involvement and interactions with K-12 students from diverse backgrounds. These 
efforts have increased candidates’ interactions with students from diverse backgrounds and 
ethnicities (R.2.4.g.25). 

  

Student Learning  

The MATH BS program reports that its candidates’ evidence of student learning projects 
demonstrate close attention to the outcomes of their instructional activities and willingness to 
identify additional changes to further improve their teaching effectiveness. The program 
emphasizes the role of reflection on practice, and has shown success helping candidates build 
reflective skills (R.2.4.g.8.d). 

Art Education worked to incorporate knowledge and skills related to child development into 
several of its courses.  The topics of child development and learning theories were continued in 
ARED 381/383, Media and Techniques for Art Teachers Elementary /Secondary, and were 
expanded within that information in ARED 475/479, Methods of Teaching Art 
Elementary/Secondary and in ARED 485, Professional Seminar in the Teaching of 
Art.  Candidates reported that they felt well prepared to consider the importance of 
developmentally appropriate materials, skills and processes when teaching PK -12 students 
(R.2.4.g.10). 

Maintaining contact with graduates/alumni. The unit sends a survey to its first and third year 
graduates, asking questions about their preparation for inservice practice (R.1.4.c.4-5). 

Special Education invites recent graduates to speak to interns in the following year. To this end, 
the department maintains records of graduate email addresses and hiring locations, and will 
expand offerings in the Special Education Alumni Series (SEAS) to TU graduates and others in 
the PDS (R.2.4.g.9). 

Sustaining and Enhancing Performance 

Recent unit professional development opportunities have focused on preparing candidates for the 
Teacher Principal Evaluation, PARCC assessments, and the Maryland Common Core 
Curriculum Frameworks (CCCF) (S.5.1,2,3.a,4.a,5). 



Unit Programs are increasing coursework helping candidates prepare for the increasing numbers 
of students exhibiting cultural and linguistic diversities (R.2.4.g.6 (ECED-BS), 9 (SPED-BS), 
23(REED-MEd)). 

Special Education is continuing its technology integration focus by encouraging the use of the 
CAST UDL Lesson Builder as a replacement to the former JPTAAR format (R.2.4.g.9). 
Early Childhood Education MEd is identifying course mentors for each of its seven required 
courses and for the four reading electives, resulting in higher consistency across course sections, 
aligned with program standards and outcomes (R.2.4.g.15). 

The Educational Leadership MS/CAS exit survey results indicated that only 60% of students felt 
confident in their leadership preparation. Program faculty met with local school district officials 
and practitioners to gain insight toward improvement.  The survey also reveals that candidates 
needed help understanding the significance of parent and community member involvement as 
contributors to school success, and worked to develop the skills to promote that involvement. 
With the arrival of the Common Core standards, PARCC assessments, and teacher/principal 
evaluations, the program made major course revisions to equip candidates with the knowledge 
and skills to implement these initiatives. (R.2.4.g.22). 

 

  



Standard 1.5 Maryland Redesign of Teacher Education 

1a. How does the unit provide instruction in mathematics and science for early childhood and 
elementary education teacher candidates? 

Both programs provide a strong academic background in math and science, aligned with national and 
state standards. The Early Childhood Education program requires candidates to complete 12 credits 
of science and 12 credits of math content as prerequisites. The program also requires an additional 
three credits of math methods and two credits of science methods within the professional program 
sequence.   

The Elementary Education program requires 12 credits of math content, and eight credits of Science 
content in the prerequisite sequence, and a further six credits of science content and methods and five 
credits of mathematics content and methods in the professional program. (Program Checklists: ECED 
R.1.5.a.1; ELED R.1.5.a.2) 

1b. Do secondary teacher education candidates major in their certificate area? 

Yes. Secondary Education candidates complete a content major, and 47 credits of professional 
education coursework. 

Ic. How does the unit include state approved reading courses in all TEACHER preparation programs 
including a process for ensuring that all outcomes continue to be addressed in the program? 

All initial preparation candidates must satisfactorily complete state-approved reading courses within 
their professional education coursework sequences. ECED, ELED, EESE, ECSE and SPED 
Elementary/Middle candidates complete twelve credits of required reading coursework. Candidates 
in SCED and SPED Secondary/Adult programs, and those enrolled in the PreK-12 programs (Art, 
Music, Dance & Physical Education) complete six credits.  

Id. How does the unit ensure candidates possess knowledge and skills that are consistent with 
Maryland's PreK-12 content standards, as evidenced in the Maryland Common Core State 
Curriculum? 

As a result of the common core curriculum and the 2011 revision of the InTASC Standards, the unit 
required all programs to revise required course curricula and materials. Course syllabi demonstrate 
that candidates are provided opportunities to learn and are required to demonstrate knowledge and 
skills consistent with Maryland PreK-12 content standards (R.1.5.c.1). Sample lesson plans 
(R.1.4.g.2) embedded within candidate portfolios provide documentation of candidate ability to 
integrate these standards within their “Evidence of Student Learning” 
projects.                                                                                                                                                     
                                                                                                                                                                

Ie. How does the unit provide opportunities for Arts and Sciences faculty to work with education and 
local school system faculty to achieve PreK-16 alignment? 

Teacher preparation at Towson University occurs with the Professional Education Unit. Unit 
programs may be found in five of the University’s six academic Colleges. Unit governance – through 



TEEB – provides opportunities for faculty from across the Unit to collaborate and plan such PreK-16 
alignment activities. Arts and Sciences faculty at Towson serve as supervisors of Secondary 
Education interns, furthering collaborations between the IHE and LEA. Curricular initiatives in 
Science, Technology, Engineering, and Mathematics (STEM) are illustrative of collaborative 
initiatives among campus faculty, designed to enhance the academic and pedagogical preparation of 
candidates. Towson’s STEM Education Center is developing a program for practicing teachers to 
earn the new MSDE "Instructional Leader – STEM" PreK-6 grade band endorsement, and eventually 
to offer that endorsement as a Post-Baccalaureate Certificate (PBC) program. The unit collaborates 
with P-12 schools through the Towson Learning Network, the Center for Leadership in Education, 
and through departmental outreach (R.1.5.e.1) These collaborations have resulted in numerous 
professional development programs, responding to school system identified professional 
development needs for inservice teachers and leaders. To respond to the need for classroom leaders, 
the ILPD department is offering multiple cohorts for classroom teachers to earn Admin I licensure, 
with several cohorts underway in Baltimore County and Baltimore City. 

 If. How does the unit align curricula with the Maryland Teacher Technology Standards (MTTS)? 

All unit candidates complete two required courses, which together help establish that the candidates 
have met all seven of the Maryland Teacher Technology Standards (R.2.5.3). Prior to the 
implementation of the Towson University Core Curriculum, Unit candidates completed ISTC 201 – 
Using Information Effectively, and ISTC 301 – Integrating Instructional Technology. The ISTC 201 
course has a final research paper (R.1.5.d.3) project that informed MTTS 1-3. The ISTC 301 course 
has a practical teaching experience project that helped candidates to demonstrate MTTS 4-7 
(R.1.5.d.4). With the implementation of the Towson University Core Curriculum, ISTC 201 was 
replaced with SCED 304 – Education, Ethics and Change.  Beginning in Spring 2014, SCED 304 
will assume the MTTS 1-3 role previously held by ISTC 201 (R.1.5.d.6). 

 
Ig. How does the unit provide instruction in Maryland's school accountability system (Maryland 
Model for School Readiness[Early Childhood]); Maryland School Assessments [Elementary/Middle 
School]); High School Assessments [Secondary School]); 

Candidates learn about MMSR, MSA, HSA, and Core Learning Goals within required coursework, 
and within field and clinical experiences. Interns must demonstrate alignment of learning objectives 
with level-appropriate common core frameworks, using required lesson planning templates (Exhibit 
R.1.5.b). 

 
Ih. If applicable: Maryland Instructional Leadership Framework. In Administrator I preparation 
programs, how does the unit integrate the Maryland Instructional Leadership Framework (MILF) 
into the program? 

The Educational Leadership MS and CAS (designed for candidates who already possess a master’s 
degree) programs at Towson University contain six required courses, for a total of 18 credits (MS 
candidates take another 18 credits of electives to complete their master’s degrees). Exhibit R.2.5.6 
shows how the program incorporates the eight MILF outcomes across the six required courses, and 
includes matrices that show the alignment of the MILF outcomes with ELLC and ISLLC standards. 



Standard 2.1 Assessment System and Unit Evaluation 

Upon learning that the unit’s advanced preparation programs were assigned a targeted area for 
improvement (AFI) (“At the advanced level, the unit’s use of data to make program 
improvements is inconsistent”) following the 2007 visit, the unit reviewed its entire data 
collection, organization, and reporting practices for the purposes of continuous program 
improvement. The initial outcome of this review was the Data Analysis Report (DAR). The DAR 
was designed to require each program to collect general and program-specific information for 
program review, analysis and improvement. In fall 2009, the Yearly Assessment System Update 
(YASU) was added to the DAR to create an annual SPA-like approach to review, analyze and 
interpret those data elements. This process allows programs to monitor and assess: program 
enrollments, faculty qualifications and alignments between required program assessments and 
program standards. 

The YASU/DAR framework enables the unit to evaluate regularly the capacity and effectiveness 
of its assessment system, basing decisions about the unit’s effectiveness on candidate data, and 
upon data collected from inservice practitioners in their early careers. Similarly, the YASU/DAR 
allows unit programs to monitor and assess the effects of changes from year to year to determine 
if intended outcomes were met. 

The YASU/DAR connects issues raised in the DAR from prior years with evidence in the current 
year documenting that concerns were addressed. A detailed explanation of the YASU/DAR 
process is in R.2.4.d.1. Exhibits R.2.4.a.1.a,b,c,d,e show the elements of the Unit’s 
comprehensive program assessment structure. Grounded in the unit’s Conceptual Framework 
(R.2.4.a.1.a), the unit assessment timelines indicate when performance-based assessments are 
administered for initial and advanced programs (R.2.4.a.1.b-c). 

At the initial level, common assessments of knowledge, skills and dispositions are evaluated by 
common scoring guides. R.2.4.a.1.b shows the chronology of data collection across critical 
transition points in the Initial Certification programs (Admission; Entry to Clinical Practice, Exit 
from Clinical Practice), including post-completion data from program graduates.  The result of 
this multiple transition point data collection is an annual data set consisting of eight reports.  

Report one is data from Program Evaluation (R.1.4.c.3), which is collected from interns 
completing their capstone internships using an online tool administered by the Center for 
Professional Practice (CPP). The assessment is aligned with InTASC Standards, and asks interns 
about their program preparation during field experiences and during the internship. Report 1 is a 
disaggregated – by program level and location – unit summary of the current year’s data with 
weighted means. Report 1A is an aggregated unit trend summary from the present year, and 
Report 1B is a program-specific trend summary (R.1.4.d.5-6). 

Report two is university liaison/supervisor (ULS) ratings of interns, collected by the CPP using 
an online tool. The rating instrument consists of three parts (R.1.4.c.1). Part one collects data on 
the InTASC standards; Part two contains questions related to the Maryland Institutional 
Performance Diversity Criteria (MIPC-D); and Part three is program-specific SPA standards. 

http://www.towson.edu/coe/ncate2014/standard1/R.1.4.d.5.xls
http://www.towson.edu/coe/ncate2014/standard1/R.1.4.d.6.xls


The rating instrument is identical for all programs, except for the SPA standards section. Report 
2 is a disaggregated – by program level and location – unit summary of the current year’s 
InTASC data and the MIPC data. Report 2 is a disaggregated – by program level and location – 
unit summary of the current year’s data with weighted means. Report 2A is an aggregated unit 
trend summary from the present year, and Report 2B is a program-specific trend summary. 
Report 2C is a current-year summary sheet of aggregated SPA standards, and Report 2D is a 
program-specific SPA standard trend data table (R.1.4.d.7, 8, 9). 

Report three is mentor teacher (MT) ratings of interns, collected by the CPP using the same 
online tool used by the ULS described above. Report 3 is a disaggregated – by program level and 
location – unit summary of the current year’s data with weighted means. Report 3A is an 
aggregated unit trend summary from the present year and Report 3B is a program-specific trend 
summary. Report 3C is a current-year summary sheet of aggregated SPA standards and Report 
3D is a program-specific SPA standard trend data table (R.1.4.d.10,11,12). 

Report four presents portfolio review scores. Program portfolio data on InTASC 6 – Assessment 
to Prove and Improve Learning - is collected and aggregated by program chairs and reported to 
the COE Dean’s Office. Report 4 is a disaggregated – level and location - summary of the 
current year’s data. Report 4B is a program specific trend report on portfolio scores (R.1.4.d.13). 

Report 5 presents essential dispositions for educators. These data are reported by university 
liaisons to the CPP. Report 5 is a disaggregated – by program level and location – summary of 
the current year’s data. Report 5A summarizes unit trend data and Report 5 B summarizes 
program specific trend data on essential dispositions (R.1.4.d.23-24). 

Report 6 presents data collected from first year graduates, using a paper-based survey. The 
InTASC-based survey collects data about the program’s ability to prepare the graduate for their 
teaching role and their ability to demonstrate the InTASC standards. Report 6 is a disaggregated 
– by level and location – summary of the current year’s data. Report 6A is a unit trend data 
summary and 6B is a program-specific trend data on the survey questions (R.1.4.d.16-17). 

Report 7 presents data collected from third year graduates, using a paper-based survey. The 
InTASC-based survey collects data about the graduate’s ability to demonstrate the InTASC 
standards. Report 7 is a unit-level aggregated summary of the current year’s data and Report 7A 
is a unit trend data summary (R.1.4.d.18-19). 

Report 8 presents data collected from first year teacher’s principal, using a paper based survey. 
The survey asks principals to rate the first year teacher’s InTASC standards performance. Report 
8 is a unit-level aggregated summary of the current year’s data. Report 8A is a unit trend data 
summary (R.1.4.d.20-21). 

These multiple component reports enable programs to compare current candidate performance in 
light of historical trends in the program and unit. 

Due to their designed focus on advanced content knowledge and skills, advanced programs 
collect program-specific sets of data. As noted on R.2.4.a.1.c, unit advanced programs collect 

http://www.towson.edu/coe/ncate2014/standard1/R.1.4.d.7.xls
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data from a program-specific set of 6 – 8 required assessments across critical transition points in 
the advanced programs (Entry to Graduate Program; Midpoint of Graduate Study; Completion of 
Graduate Study), and from program completers. Programs for other school professionals collect 
data responsive to advanced SPA standards. Advanced programs for the continuing education of 
teachers collect data appropriate to SPA-like enhanced pedagogy and content expectations. 

As shown in R.2.4.a.1.a,b,c,d,e, the unit’s assessment system consists of multiple candidate 
evaluation activities, completed by multiple internal and external sources at multiple times 
throughout the respective programs. R.2.4.a.1.d shows how the information gathered through the 
YASU/DAR process is analyzed to simultaneously monitor and assess candidate progress, 
program quality and potential for continuous improvement.   

Through the YASU/DAR process, each program analyzes and reflects upon its own set of data, 
guided by its specific professional standards. The value of the YASU/DAR for all unit programs 
has been evident since its introduction. In fall of 2011 unit programs at the initial and advanced 
levels submitted a total of 25 initial or advanced program reports. As reported in S.2.1, 23 of the 
25 SPA reports received national recognition until 2022. The final two reports will be submitted 
in March 2014. We anticipate all 25 will be nationally recognized prior to the November, 2014 
site visit. 

The YASU/DAR’s value was further confirmed by the Assistant Vice President for Institutional 
Assessment hired in 2009. One of her mandates was to institute a regular, consistent, and 
ongoing reporting process for all university programs. Many unit programs completing the 
YASU/DAR process received awards for “Best Practices in Program Assessment” from the 
University Assessment Council (a subcommittee of the University Senate) (S.2.10). Importantly, 
YASU reports were recognized as exemplars for all University Programs to emulate. Unit 
programs currently submit their YASU to the Office of Assessment as evidence of on-going data 
collection, analysis, interpretation and program improvement.   

In fall 2013, the University’s Office of Assessment announced that all programs will complete 
their program reports through an online tool called ComplianceAssist. ComplianceAssist was 
selected by the institution to address Middle State reporting requirements. ComplianceAssist 
provides a common method for reporting required program data, and is being configured to 
allow unit programs to report their YASU/DAR, beginning in the 2014-15 academic year. 

A TEEB committee is exploring various content management systems to support its assessment 
system; and to provide a common, flexible platform for electronic portfolio design, 
dissemination, updating and management. 

 

  



Standard 2.2 Moving Toward Target 

As documented in R.2.4.a.1.a,b,c,d,e, assessments at the initial and advanced levels are aligned 
to professional and/or state standards and to the unit's Conceptual Framework (R.I.5.c.1). 
R.2.4.a.1.b-c show connections between the data collected through multiple assessments at 
multiple transition points for the unit’s initial and advanced programs and the Conceptual 
Framework’s seven integrated themes, i.e., Theme #1: Ensuring Academic Mastery through 
multiple content knowledge assessments at multiple transition points; Theme #2 and 4: 
Reflecting upon and Refining Best Practices and Utilizing Appropriate Technology through 
measuring professional and pedagogical knowledge and impact on student learning; Theme #3: 
Preparing Educators for Diverse and Inclusive Classrooms through dispositional assessments and 
in terms of the alignment between professional and pedagogical knowledge and Maryland 
Institutional Performance Criteria – Diversity (MIPC-D); Theme #5: Developing Professional 
Conscience through measuring candidate dispositions, and through Standard III, Field and 
Clinical Experiences; Theme #6 Developing Collaborative Partnerships through Towson 
University and PreK-12 PDS councils and TLN programming, and Theme #7: Providing 
Leadership through Scholarly Endeavors through the university’s systematic and comprehensive 
evaluation of faculty performance based on peers’ evaluations - using the Annual Review (AR) 
process, on candidate evaluations through course evaluation data (R.5.4.f.1); and on interns’ 
ratings of their university liaisons/supervisors (ULS) and mentor teachers (MT) during Program 
Evaluation (R.1.4.c.3). 

The unit completed a comprehensive review of unit data collection, aggregation and 
summarization processes after its successful accreditation visit in 2007. As a result of this 
review, the unit made several revisions to its assessment system and introduced the Yearly 
Assessment System Update and Data Analysis Report (YASU/DAR). The revisions have 
improved the assessment system’s capacity and effectiveness to collect data on candidate 
performance and monitor and assess program quality and unit operations. The revised 
assessment system collects assessment data from candidates, graduates, PreK-20 faculty and 
other internal and external sources. These data are systematically collected as candidates 
progress through their programs. As described in Section 2.1, the assessment system data are 
regularly and systematically compiled, aggregated, analyzed and reported through the 
YASU/DAR.  

Changes made to keep abreast of technology and professional standards 

The unit continues to develop and use information technology to improve its assessment system. 
The unit adopted a new online-based assessment - administered by the Center for Professional 
Practice (CPP) - for three of its eight data set reports;  Report 1: Program Evaluation, Report 2: 
ULS internship evaluations, and Report 3: MT internship evaluations. CPP provides all unit 
programs with access to CampusLabs for Program Evaluation. In fall 2011, the unit piloted 
CampusLabs for capstone internship ratings made by mentor teachers (MT), university 
liaison/supervisors (ULS) (R.1.4.c.1-2), and interns’ program evaluations (R.1.4.c.3). In spring 
2012, all Unit programs began using the CampusLabs evaluations. The new assessment tool 
enables unit data collection to be completed more quickly and efficiently. Consequently, 
programs can identify and propose necessary improvements through the YASU/DAR process 



(R.2.4.d.1), and implement corrective actions within the current academic year (examples: 
R.2.4.g). 

The online tool also enables the unit to respond quickly to changes in professional, state and 
institutional standards, such as the unit adoption of the 2011 InTASC standards. Further program 
change processes are underway to reflect Maryland’s adoption of the Common Core (i.e. 
Maryland Common Core Curriculum Framework).  

The university has recognized the unit’s model as an exemplar for program review and reporting. 
As a result, the university has adopted an online program assessment system called 
ComplianceAssist to enable regular, systematic, and ongoing program data collection and 
reporting. The ComplianceAssist system is being customized for unit programs’ use reporting 
the YASU/DAR outcomes. All unit programs will use ComplianceAssist for YASU/DAR 
beginning in Fall 2014.  

Assessment system includes multiple assessments  

As shown on R.2.4.a.1.b-c, data are collected from candidates and internal and external sources 
at multiple transition points: program entry; midpoint/initiation of capstone internship; exit from 
capstone internship, and; post-graduation. These evaluations are made by a number of separate 
and independent PreK-20 faculty (i.e. University Supervisors & PDS Liaisons (ULS), in-service 
Mentor teachers (MT)). These data are compiled, aggregated, summarized, analyzed and 
reported using the YASU/DAR process (R.2.4.d.1). The consistently high trend data ratings are 
viewed as validated by the consistency of data that are obtained from multiple sources, at 
multiple transition points, and across multiple raters. 

Relationship of candidate performance and performance in schools. The unit continues to 
compile and summarize disaggregated data sets across program levels and locations (R.1.4.d). 
Thus, separate assessments are prepared for capstone internship evaluations from two 
independent sets of reviewers (ULS and MT), summative dispositions, 1st and 3rd year graduate 
surveys and 1st year employer surveys. The data sets include reports on data collected during the 
prior academic year as well as “trend data” indicating how program candidates have performed 
across time. By triangulating data from multiple sources and noting that candidate ratings are 
consistent across raters and time, the unit is confident that its candidate and program assessments 
are valid and that the data collected by those measures are reliable. In addition to the annual data 
collected from pre-service candidates, the unit also collects and reports data on graduates’ 
perceptions of the quality of their unit preparation experiences, after their first and third years in 
service. In addition to this graduate feedback, the unit also collects data from principals for 
graduates completing their first in-service year. These pre-service and in-service assessments 
reveal consistently strong performance across all ratings (content, Pedagogical Content 
Knowledge (PCK), Professional and Pedagogical Knowledge (PPK), and Student Learning), and 
across multiple internal and external sources (R.1.4.d.1,2,3,4). 

  



Fairness, accuracy and consistency. As noted, data are collected at multiple transition points 
from multiple internal and external sources, using varied methods. By triangulating data from 
multiple sources and noting that candidate ratings are consistent across raters and time, the unit is 
confident that its candidate and program assessments are valid and that the data collected by 
those measures are reliable. The results of these independent observations are reported to 
programs in the annual data set and programs’ annual YASU / DAR reviews analyze and 
interpret those data elements. Where there are concerns, programs and the unit work together to 
resolve the issue. The intended outcome of the YASU/DAR Process is continuous improvement 
of candidate preparation experiences. 

The unit changes its practices consistent with these studies. The implementation of the 
YASU/DAR requires all initial and advanced level programs to discuss the need for changes 
based on candidate performances and other factors (such as changes to professional and/or state 
standards). In response to state-based initiatives related to specific types of diversity 
proficiencies, the unit redesigned the YASU/DAR to provide greater focus on diversity; 
assessment tools were revised to address expanded MSDE Institutional Performance Criteria 
relating to individual diversity “elements” (MIPC-D, S.2.2); providing additional focus on 
candidates' abilities to differentiate instruction for English Language Learners (ELL) and Gifted 
& Talented (G&T) students, and candidate interactions with “other school personnel” (e.g. 
School Psychologists, Reading Specialists, Library Media Specialists). 

Regular and comprehensive data on program quality, unit operations and candidate 
performance. As described in section 2.1, the unit creates a standards-based data set consisting 
of eight reports (R.1.4.d). These eight reports provide Unit wide candidate data and trend data 
over time (when standards have remained consistent for more than one year). In addition to unit-
wide data, the data set distributed by the COE dean’s office to program directors and chairs 
includes interns ratings of the Unit programs; mentor teacher and University ratings of interns on 
InTASC, MSDE and SPA Standards; intern portfolio ratings on SPA and InTASC standards; 
intern summative dispositions data; surveys from 1st and 3rd year teachers; and surveys from 1st 
year employers. All data reports are disaggregated by program level (e.g. BS v MAT) and by 
location (e.g. Main Campus v Regional Centers) to enable the program to simultaneously track 
program candidate performance, assuring that all candidate are getting a uniform preparation 
experience regardless of differences in level or location. SPA reports also demonstrate program 
quality based on meeting SPA-established standards (S.2.1). 

The unit also uses CampusLabs data to assess its unit faculty meetings and professional 
development (PD) activities. One example is the AY 2012-2013 PD focus on preparing for the 
Common Core curriculum frameworks (S.5.1). Evaluation summaries for these activities were 
distributed to the planning team, which used the information to modify subsequent PD activities. 
(S.2.12,13,14,15,16,17,18) 

Advanced programs’ use of aggregation and analysis processes in YASU/DAR 

As mentioned, development of the YASU/DAR was the unit’s response to a comprehensive 
review of its data analysis, summary and reporting processes. Advanced programs for Other 
School Professionals respond to SPA , and use YASU/DAR much like the initial preparation 
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programs. Because these programs are more highly focused on content-specific outcomes, their 
assessment systems are more program-specific. These programs were able to write their 2011 
SPA reports with full complements of data. Programs that received conditions on the recognition 
status were able to respond quickly with new data within one academic year. The national 
recognition status of the unit’s advanced programs’ SPA reviews attests to the value of the 
YASU/DAR for these programs. Continuing preparation programs align their outcomes with 
national standards (e.g. National Board for Professional Teaching Standards Five Themes, S.2.3) 
and use their annual data sets to monitor candidate performance; identify areas of potential 
program and candidate improvement; and propose changes intended to improve program 
operations. The addition of YASU/DAR to the assessment system has led to consistent use of 
data to support improvements in advanced programs. A selection of these data-based 
improvements can be found in AIMS (S.2.11). 

Unit Outcomes Related to YASU/DAR use 

Building on the unit's use of YASU/DAR processes in gathering, analyzing and reporting 
program information, the unit SPA programs submitted 25 reports in September 2011. These 
reports were well received by the SPA groups; 23 out of the 25 SPA reports have been nationally 
recognized until August of 2022 (S.2.1). For programs that received conditions on their 
recognition decisions, completing the YASU/DAR process allows a program to immediately 
include an additional two semesters of data with their re-submission. By the time of the site visit, 
the unit anticipates all 25 SPA programs will be nationally recognized. 

Plans and Timelines 

The unit takes seriously its attempts to share program outcome data with the public. The unit’s 
public accountability measures website (S.2.5-6) is a place where the public can find out more 
about unit candidate performance on Praxis II examinations (required for teacher licensure in 
Maryland); the Maryland Complete Report Card (providing side-by-side comparisons of all 
teacher preparation programs in Maryland); the results of 1st and 3rd year graduate and 1st year 
principal survey data (with 1st year employer survey data); and recent Title II reports 
(R.1.4.b.1,2,3). These data show that the unit has a consistent and strong history of preparing 
high-performing candidates, as evidenced by high certification examination pass rates, graduate 
feedback and employer feedback.  

A TEEB committee is exploring various content management systems to support its assessment 
system; and to provide a common, flexible platform for electronic portfolio design, 
dissemination, updating and management.  

 

 

  



Standard 2.3 Areas for Improvement Cited in the Action Report from the Previous 
Accreditation Review 

Responding to the advanced preparation programs’ Area for Improvement (AFI) (“At the 
advanced level, the unit’s use of data to make program improvements is inconsistent”), the unit 
reviewed its entire data compilation, aggregation, and reporting practices for the purposes of 
continuous candidate, program, and unit improvement. The result of that review was the Yearly 
Assessment System Update (YASU) and Data Analysis Report (DAR), described in sections 2.1, 
2.2 and in exhibit R.2.4.d.1. Since 2009, the Unit has reported the results of advanced programs' 
use of the YASU/DAR, as found in the 2009, 2010, 2011, and 2012 NCATE Annual reports 
(R.2.6.1,2,3,4; AIMS).  

Advanced Programs 
All candidates in advanced programs demonstrate their content knowledge through earned 
Bachelor's degrees from accredited institutions with a university-required GPA of 3.0 or higher 
(R.2.4.b.3). In addition to Graduate School admissions standards, the advanced preparation 
programs continue to use program-specific:  1) three-phase approach to assessing unit 
dispositions (expecting “target-level” proficiency before program completion); 2) expectations 
for continuation eligibility, and 3) exit assessments. Due to the specialized nature of graduate 
preparation, assessment activities, data collection, and reporting at the graduate level are more 
program-specific than at the initial level.  

Content knowledge is measured by required assessments aligned to professional, state, or 
institutional standards. Capstone experiences are final assessments of content mastery, required 
for exit from all graduate programs. Program-administered completer assessments (ex: 
R.1.4.c.9,10,11) collect data about completers’ program satisfaction, and about completers' 
assessments of their preparation for inservice practice (R.1.4.d.14).  

Yearly Assessment System Update and Data Analysis Report (YASU/DAR) 
Advanced programs complete an annual report on their program candidates’ performances. This 
report began as DAR in 2007, and was extended by the YASU processes in 2009. Together, 
YASU/DAR systematizes the unit-wide analysis and reporting of data-based decision-making 
processes. 

YASU/DAR is intentionally SPA-like (Section 2.1, 2.2, R.2.4.d.1), requiring programs to report 
information about enrollments, completers, faculty qualifications, any assessment systems 
updates made during the prior academic year, and the prior year’s candidate performance data, 
including information about dispositions, MSDE diversity proficiencies, and technology 
proficiencies. DAR is an expanded version of a SPA report’s Section V, consisting of four 
questions. Program answers to these questions describe: how this year’s data reflect intended 
outcomes described in the previous DAR; emerging trends seen in this year’s data; how program 
faculty participate in analyzing data, and; how the program intends to address the trends found in 
this year’s data.  

Improving candidate performance  
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The assessment system for each advanced programs identifies the program-specific 
assessment(s) used to evaluate candidates on their ability to directly impact student learning or to 
create positive environments for student learning during required capstone experiences in field-
based settings. The following summaries reflect advanced programs’ consistent use of data to 
make improvements in programs, intending to improve candidate performance. 

The Elementary/Secondary Education MEd reported a concern in its 2011-2012 YASU/DAR 
related to a decline in incoming candidates’ perceptions of their abilities to access relevant 
research and evaluate the quality of research.  Because the incoming cohort needed additional 
support in our core research methods courses such as EDUC 605, Research and Information 
Technology, and EDUC 761, Research in Education, the program director contacted instructors 
of EDUC 605 to alert them to the need for continuing academic support in this area. The 
program director also contacted the College of Education’s Library Liaison to help students 
navigate the Cook Library Research Portal and to help them identify and access the most 
germane scholarly journals for educational research. As a result of this effort, students who 
completed the program in 2012-2013, rated themselves highly (3.8/4.0) for their ability to 
“access relevant research and evaluate quality of research.” This may in part reflect the 
program’s two-year efforts to strengthen the development of students’ research skills with 
outreach to the university library staff and with closer cooperation with instructors of our core 
research courses: EDUC 605 and EDUC 761 (R.2.4.g.16) 
  
The School Psychology MA/CAS program (NASP) collected feedback from candidates 
completing their practicum and internship experiences. Ratings from practicum and internship 
field supervisors initially averaged 3.2 on a scale of 1-4 on items that assessed candidates’ ability 
to participate meaningfully in team meetings (both general education and special 
education).  Candidates identified this as an area of weakness during class discussions. As a 
result, additional simulations of team meetings were instituted during practicum seminar and all 
second year candidates were required to develop a personal goal, using Goal Attainment Scaling, 
at the end of practicum related to team participation during internship.  Ratings on all items 
related to team participation on the internship field supervisor rating form increased and all were 
at or above 3.8 on a scale of 1-4. (R.2.4.g.25) 

In the 2010 Annual Report, the REED MEd program (IRA) identified concerns with candidate 
performance in the program’s culminating course (REED 726, Advanced Internship in Reading), 
which includes a case study analysis project. The project requires candidates to diagnose and 
address problems in PreK-12 students’ reading performances and behaviors.  Given 
inconsistencies in prior-course instructor preferences related to case study analysis, candidates 
were dissatisfied with the comments received on their comprehensive portfolios. Using this 
feedback, the program identified a small set of case study analysis approaches for completing the 
final project. The result was an increase in student satisfaction with the project, as well as higher 
candidate scores on the project. (R.2.6.4) 

Analysis of candidate data allowed the MEd in Early Childhood Education (NAEYC) to identify 
the source of some candidates’ lower scores on NAEYC proficiencies related to the diverse roles 
of Early Childhood professionals beyond the classroom. The source was an inconsistent 
instructional approach in program-required courses that were also required by other graduate 
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programs in the College. As a result, some of the NAEYC requirements in these “shared” 
courses were not consistently being met. Once the inconsistency was localized, the program 
director worked with instructors for those courses to assure that the NAEYC-related 
proficiencies were being addressed in all sections (R.2.4.g.15). 

Improving Program Quality 

All advanced preparation programs disaggregate data according to location (Campus v. Regional 
Center). This disaggregation allows programs to show that candidate preparation outcomes are 
similar to one another, regardless of location (R.1.4.d.5, 7 and 10). R.I.5.e.1 shows which 
advanced programs are offered in their entirety at off-campus locations, including two programs 
that are offered fully online; Educational Leadership MS and Organizational Change CAS.  

In the 2009 Annual Report, the ISTC Media generalist MS (ALA) program used candidate 
assessment data, candidate feedback and instructor feedback to identify mismatches between 
instructional development course outcomes and AASL Standards expectations. More closely 
aligning these course assignments and rubrics with AASL standards led to candidates improving 
their collaborative instruction abilities (R.2.6.4). 

The Special Education MEd program (CEC) adopted the YASU/DAR cycle as a focus for its 
three annual data analysis retreats. The program completes major portions of its planning 
activities alongside its initial certification program in Special Education. The program identified 
specialization groups within its faculty, and each group selects and addresses a set of program 
improvement goals. Using the information from the data set, each group devises an action plan, 
reports that plan to the rest of the faculty, and then takes steps to affect necessary changes to the 
program. (R.2.6.1) 

The Educational Leadership MS/ Organizational Change CAS program (ELCC) updated its 
program materials to address the current Educational Leadership Constituency Council (ELCC) 
standards. Candidate pass rates on state-mandated licensure tests was 76%; less than the state 
average, and below program expectations. The program identified the need for a renewed focus 
on ELCC Standards 1.1, 1.2, 1.3 and 1.4, and aligned MILF Standards. These standards focus on 
building level administrators abilities to “collaboratively facilitate the development, articulation, 
implementation, and stewardship of a shared school vision of learning through the collection and 
use of data to identify school goals, assess organizational effectiveness, and implement school 
plans to achieve school goals”. In the most recent test data available, the program’s pass rate on 
the School Leaders Licensure Assessment (SLLA) was 91% (21/23). (R.2.4.g.22, pp 1-2, 4)  

The Music Education MEd program was reviewed in the 2012-2013 academic year by the 
National Association of Schools of Music (NASM). As a result of that visit, the music education 
faculty began a process to better align its program goals and outcomes with the methods used to 
collect data informing those goals and outcomes. The program determined that pre-interns need 
more preparation in the assessment of student learning, as demonstrated by low evaluations in 
this area during the capstone internship. A new assessment measure needs to be developed in 
order to gather more reliable and valid data on this standard. (R.2.4.g.21) 
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Standard 2.5 Maryland Redesign of Teacher Education 

IIa. How does the unit assess proficiency in mathematics and science for early childhood and 
elementary education teacher candidates? 
Early Childhood Education candidates must earn a minimum GPA of 2.75 in their prerequisite 
coursework – including 12 credits of mathematics, and 12 credits of science content. Once 
admitted the professional education major, candidates must maintain a minimum GPA of 3.0 in 
coursework, including three additional credits of mathematics and two credits of science content. 

Elementary Education candidates must earn a minimum GPA of 2.75 in their prerequisite 
coursework – including 12 credits of mathematics, and eight credits of science content. Once 
admitted to the professional education major, candidates must maintain a minimum GPA of 3.0 
in coursework, including six additional credits of science and five credits of mathematics 
content.  

Exhibit R.1.5.d.2 provides evidence of ELED/EESE/ELEC candidates’ performance teaching 
math and science during their capstone internship as rated by MT and ULS, and as reflected in 
Praxis II pass rate.  MT ratings in math ranged from 4.29 to 4.64 and science ratings ranged from 
4.22 to 4.67 (n=284). ULS ratings for math ranged from 4.05 to 4.56 and for science ranged from 
4.02 to 4.72 (n=286). R.1.5.d.7 does the same for ECED/ECSE/ELEC candidates, using NAEYC 
Standard 5 Using content knowledge to build meaningful curriculum. MT ratings ranged from 
4.54 to 4.76, and ULS ratings ranged from 3.91 to 4.63. 

These data show consistently high scores for all candidates in the programs, regardless of 
location. Unit assessment data also show that ECED and ELED candidates are consistently able 
to demonstrate proficiency in mathematics and science content in their first years of their 
teaching careers (R.2.5.5). 

IIb. How does the unit assess candidate proficiency for each of the seven Maryland Teacher 
Technology Standards (MTTS)? 
The unit requires candidates to take courses that enable them to gain experience and skills in 
instructional integration of technology through the application of the MTTS and then 
demonstrate the MTTS-based knowledge, skills, and experience. R.2.5.4 illustrates the alignment 
of the seven MTTS with required courses in general education, instructional technology and in 
professional education. Although the exhibit focuses only on the primary alignment of the two 
required Instructional Technology courses. (ISTC 201, ISTC 301) with the MTTS, the courses 
address all seven of the MTTS (R.2.5.10).  Due to the new Towson Core Curriculum, ISTC 201 
was redesigned as a Towson Seminar course, and is no longer required for ALL candidates. As a 
result, SCED 304, Education, Ethics and Change, will replace ISTC 201’s role with MTTS 1-3 
beginning in Spring 2014. In addition to the required, signature assessments in these courses, 
MTTS proficiency is also addressed in the internship evaluations (R.1.4.d.15, MT: 4.54, n=783; 
ULS: 4.49, n=789). 

  



IIc. How does the unit assess teacher candidate proficiency in reading instruction for all 
certification programs?  
Elementary education summative assessment of the capstone InTASC and SPA-aligned 
internship by mentor teachers and university supervisors: Reading proficiency. In addition 
to the InTASC 4 (Content) data presented for ECED and ELED in R.1.5.d.1, additional SPA-
designed assessment of elementary education candidates' demonstrated proficiency in reading 
instruction during their capstone internship confirms that candidates are able to demonstrate their 
proficiency as delineated in professional standards.  R.1.5.d.2 contains three years of 
disaggregated data from MT and ULS (2010-11, 2011-12, 2012-13) reflecting ELED and EESE 
candidates’ proficiencies with ACEI Standard 2.1, showing that ELED candidates know and 
demonstrate proficiency in reading instruction in practice during their capstone internship (2012-
2013 range 4.28-4.59, n=284). 

Early childhood reading proficiency. Consistent with the SPA requirement for an identified 
minimal level of competence, exhibit R.1.5.d.7 confirms that ECED and ECSE candidates 
demonstrated reading proficiencies in their clinical internships, and in their first year survey. 
ECED data show that more than 96% of all candidates earn grades of B or better in MSDE 
approved reading courses. (R.2.5.6) 

Secondary education reading proficiency. During their year-long internship, all secondary 
candidates complete a Validated Practices Project (VPP) within SCED 462, Seminar in Teaching 
Reading in the Secondary Content Area, which requires them to document, through a pre- to 
post-test design, their effectiveness in improving student learning of key content concepts. 
Exhibit R.2.5.11 records the mean score performance of the candidates who completed the VPP. 
The data show that secondary education interns are able to increase student reading scores on 
post-tests, using the VPP methodology. 

IId. How does the unit assess candidate proficiency in knowledge, skills and dispositions related 
to Maryland assessments?    
The unit provides targeted instruction in Maryland’s assessments and accountability system 
through required professional coursework and field and clinical experiences, assessed through 
the unit’s assessment system. Unit programs focus on student learning, use of assessments to 
prove and improve learning, and creation of effective learning environments for all students. The 
alignment of unit program coursework to Maryland redesign priorities is shown in exhibit 
R.2.5.13. 

IIf. How does the unit ensure that assessments are used to demonstrate candidate proficiency 
with the Maryland Instructional Leadership Framework (MILF)? 
Throughout the Educational Leadership program, students are made aware of alignments 
between course objectives, coursework, comprehensive examinations, and the Maryland 
Instructional Leadership Framework (MILF). Exhibit R.2.5.6 demonstrates this comprehensive 
alignment among ELCC, ISLLC, and MILF standards, and program requirements. Candidates 
prepared in the Educational Leadership program have an impressive pass rate on Maryland’s 
standardized assessment (School Leadership Licensure Assessment (SLLA)(R.2.5.9). 
  



Standard 3.1 Field Experiences and Clinical Practice 

Reflecting the Conceptual Framework, the unit and its P-12 partners collaboratively provide 
standards-based, progressively responsible program and/or content-specific field and clinical 
experiences in diverse and inclusive communities of learners to support candidates' development 
of knowledge, skills, and dispositions to help all students learn. Experiences occur in the 
increasingly diverse Baltimore and Washington metropolitan areas (R.4.4.f.1).  Candidates must 
meet TEEB (R.6.4.a.2) and program-specific standards for admission to clinical practice, and 
successfully complete all graduation requirements (ex., GPA, satisfactory rating on summative 
assessments.) 

R.3.4.a.1 documents the representative partners’ selected contributions to collaborative efforts 
for field and clinical experiences. To enhance collaboration and support P-20 clinical faculty, 
guidelines, requirements, and evaluations for interns, mentors, and university 
liaisons/supervisors (UL/S) are in program-specific internship and portfolio handbooks and the 
Center for Professional Practice (CPP) PDS Handbook (R.3.4.e.46), developed with input from 
P-12 partners (R.3.4.e). 

R.3.5.d documents required field and clinical experiences for each program. (Also see 
R.3.4.b.)  The unit uses the term professional year to describe the yearlong, Professional 
Development School (PDS) internship (which exceeds the minimum standard of 100 days). As 
noted in Towson’s 2012 TPIP, 100% of required candidates and 96% of all candidates were 
placed in PDS (R.3.5.a, p. 8). During the PDS immersion, interns assume the complete role of 
the teacher, and have opportunities to work with other school professionals. Through the PDS 
initiative, the unit and its P-12 partners achieved distinction. Involving twelve Maryland school 
systems, the success of the Towson University PDS Network) has been repeatedly recognized 
nationally and in Maryland (S.3.1-2).   

The unit has a formal agreement with each partner school district -- (The Towson University and 
Partners and Mission: Agreement for the Provision of Field Experiences and Internships in 
Undergraduate and Graduate Programs) that governs field and clinical experiences 
(R.3.4.a.2.a,b,c,d,e,f,g,h,i,j,k); it defines PDS as a collaborative partnership and identifies six 
goals for all field and clinical experiences (ex., culturally diverse settings).  The CPP is 
responsible for overall collaboration with P-12, working closely with partners to provide 
appropriate experiences.   

Reflecting national and MSDE standards, Maryland Institutional Performance Criteria, and P-12 
priorities, the TU/LEA PDS Council (exs., R.3.4.a.3.a,b,c,d), summer strategic planning 
meetings (R.3.4.a.4.a,b,c,d,e,f,g), ongoing site and school system steering committees, and 
shared intern performance assessments ensure the collaborative nature of the partnerships.  To 
support all clinical faculty, CPP coordinates P-16 professional development activities to address 
issues, and share resources and expertise (R.3.4.a.5.a,b,c,d,e). The 2012 TPIP (R.3.5.a, pp. 9-40) 
provides additional examples of collaborative activities. CPP also makes available a Field and 
Clinical Experience/PDS Resource Library, reflecting school and/or university requests, to 
stakeholders (R.3.4.a.6).  
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Collaborative selection of mentors is an ongoing process involving CPP, unit faculty, and P-12 
partners. Mentors must be tenured, highly qualified, certified in the field being mentored, and 
endorsed by the principal/supervisor. By recommending a mentor, the principal/supervisor attests 
to appropriate licensure, experience, and expertise (R.3.4.c.1). By virtue of their immersion into 
the clinical setting, UL/S support and interact with mentors, PDS site coordinators, and the 
principal to assess and ensure mentor expertise.   

All UL/S must have documented exemplary experience and expertise as a teacher, administrator 
or supervisor (R.3.4.c.1). They receive training from CPP and department chairs; new liaisons 
are linked with experienced peers.   

CPP monitors initial preparation mentors’ and UL/S’ performance through Program Evaluation 
(R.1.4.c.3), which includes interns’ evaluation of mentors and UL/S.  Interns’ evaluations of 
mentors are shared with UL/S and chairs; interns’ evaluations of all UL/S reveal a high degree of 
satisfaction, with a mean score of 4.53 (R.3.4.d.1; scale: 1/ unacceptable -5/distinguished). UL/S-
specific data are summarized by CPP and shared with respective chairs and UL/S as part of the 
ongoing assessment of the internship component of the program (R.3.4.d.2). CPP also monitors 
liaison performance through periodic PDS standards-based surveys (S.3.3.a-b) that enable P-12 
partners to provide feedback regarding liaison and overall PDS performance.).  Chairs meet with 
faculty during the Annual Review process to discuss these data as well as needs for professional 
development (R.5.4.f.2).  

Regular and continuous support is provided for interns and mentors.  Mentors and UL/S guide 
the internship, observe interns and provide informal and formal reflection and feedback (ex., 
prior lesson review/approval). Supervisors support both mentors and interns.  Mentors and 
supervisors observe and evaluate interns, leading candidates in a process of reflection and 
analysis of their teaching and its impact on student learning, and collaborate in formative and 
summative assessment of interns. As needed, they design professional assistance plans for 
interns. Required seminars concurrent with the capstone internship provide another forum for 
reflection, analysis, and feedback. As noted above, CPP coordinates professional development 
activities for P-12 and unit personnel.   

Initial Preparation. Completion of the capstone internship requires candidates to demonstrate 
successfully the standards-based content, pedagogical and professional knowledge, skills, and 
dispositions, including demonstrated positive effect on P-12 student learning. Multiple, 
standards-based summative assessments of candidate and completers performance are conducted 
as a shared responsibility among P-12 school and University faculty (R.1.4.c.1,2,3,4,5,6,7). 
  
As indicated below, aggregated unit performance data from multiple capstone assessments for 
the InTASC Standards, including a unit Technology standard consistently confirm that unit/PK-
12 collaboration enabled interns to develop the knowledge, skills, and professional dispositions 
to help all students learn.   
  
Mean scores for these AY 13 InTASC-aligned capstone internship assessments (all scores are on 
a 1/ unacceptable -5/distinguished scale) were: 
-mentors’ and UL/S’ evaluations (R.3.4.f.1): both had a mean score of 4.48  
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-program evaluation from graduating interns (R.3.4.f.2): self-evaluation from graduating 
interns: mean score of 4.67 

-graduates and employer surveys  (R.3.4.f.3): first year graduates’ mean score: 4.51; third year 
graduates’ mean score: 4.10; employer survey of first year teachers’ performance: mean score: 
4.54. 

Continuing Programs.  Candidates in advanced programs for the continuing education of 
teachers use their own classrooms/schools for course assignment and/or assessment related 
field/clinical experiences that require them to apply course work in classroom settings, analyze 
P-12 student learning, and reflect on their practice in the context of theories on teaching and 
learning.  R.3.5.d identifies the required, program-specific experiences and assessments that 
require them to apply the new knowledge and skill gained in their programs. 

Yearly Assessment System Update/Data Analysis Report (YASU/DAR, R 2.4.d.1). Every 
program is required to complete the YASU/DAR, addressing the Design, Implementation, and 
Evaluation of Clinical Practice, including experiences working with diverse students in P-12 
schools, and how it analyzes and uses data to improve interns’ field and clinical performance to 
help all students learn.  R.3.4.f.4 describes how programs collect, analyze and use data to 
improve candidates' experiences to help all students learn. Program-specific data confirm that 
unit/P-12 collaboration enabled interns to develop the knowledge, skills, and professional 
dispositions to help all students learn. 

Other School Personnel.  School Library Media Specialist (SLM), Reading Specialist (REED), 
and Instructional Leadership and Professional Development (ILPD) require an internship with 
diverse students. Interns and mentors are provided with information unique to their program that 
defines roles, responsibilities, expectations, and outcomes (R.3.4.e.25,26,27,28).   

Placements are made as follows:   
-SLM: Placements are determined using the same process as for initial preparation programs, 
involving input from the unit coordinator and P-12 Library supervisors.  

-ILPD: Reflecting ELCC standards, internships are individualized. Placements reflect 
collaborative agreements involving the intern, the P-12 site administrator/supervisor, and the 
University supervisor, based on mutually agreed upon goals.  

-REED: Candidates complete two internships (REED 626, 726) in the unit's Reading Clinic (on-
campus and/or off-campus in the Baltimore City Public School System). The clinic director 
considers the needs of client/family (e.g., needs/days/times) as well as the needs and 
qualifications of interns (e.g., range of experiences) in clinic assignments.  

SPA/Program-specific summative internship assessments are a shared responsibility of P-12 and 
University faculty. All three programs are SPA-accredited, and require capstone performance 
data assessing/documenting positive candidate effect on student learning.  Data confirm that 
unit/P-12 collaboration enabled candidates to develop the knowledge, skills, and professional 
dispositions to help all students learn (R.3.4.f.5). 
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Monitoring mentors’ and supervisors’ performance is program-specific; Monitoring mentors’ 
and supervisors’ performance is program-specific; see R.3.4.d.3 for details. 

R.3.4.g documents the number of interns who entered and the number who successfully 
completed the capstone internship. Data reveal a high completion rate for all programs, ranging 
from 96.4% to 100%. 

 

 

  



Standard 3.2 Continuous Improvement 

As indicated in Theme 6 of the Conceptual Framework, the unit believes that data-based, 
continuous improvement that ensures currency and standards of program excellence results from 
collaboration with multi-layered stakeholders. Representative of activities and changes based on 
data that have led to continuous improvement of candidate performance and program quality are: 

1. The unit, led by the COE, pursues an ongoing scan of the external environment to ensure that 
the unit remains responsive (in its content and pedagogical and professional curricula) to new 
and/or revised national and state standards (Common Core Standards, PARCC assessments, 
SPA, Maryland Institutional Performance Criteria based on The Redesign of Teacher 
Education) and other changes in the educational environment as they impact teacher education, 
candidate knowledge, skills, and dispositions, and performance  in field and clinical experiences. 

The emergence of the Common Core resulted in the unit’s fall 2012 launch of Preparing for 
Public Education in the 21st Century, a multi-year professional development initiative to ensure 
that all unit faculty fully integrate the substantial changes occurring in public education (S.3.4.a). 
The effort was co-led by Dr. Nancy Grasmick, former Maryland Superintendent of Schools and 
currently Towson’s Presidential Scholar for Innovation in Teacher and Leader Education, and 
Dr. Raymond Lorion, dean of the College of Education. Numerous unit faculty meetings, led 
collaboratively by unit faculty and LEA personnel, have been devoted to the Maryland education 
reforms (Student Learning Objectives (SLOs), new Teacher/Principal evaluation systems, etc.) to 
ensure faculty knowledge and program currency (S.5.1,2,3,4,5).   

Results include program changes to align appropriate content with the new standards in the 
Common Core Curriculum (aligning fully with the Common Core Standards to which Maryland 
has committed), to best prepare interns for the capstone internship. As a specific example of 
programmatic change due to Maryland’s implementation of RTTT, ILPD revised its curriculum 
and internship requirements to align with reform efforts (new teacher/principal evaluation, 
CCSS). Reflecting its collaboration with MSDE and numerous LEAS (ex., Harford County, 
Howard County), faculty were provided in-depth briefings to enable full understanding of LEA-
specific approaches to the new teacher and principal evaluations, of which SLOs are a core 
factor. Program curriculum have been revised accordingly (ex., changes to Classroom Focused 
Improvement Process protocol, coaching).   

2. As an outcome of the AY10-11 College of Education’s Strategic Planning exercise, the unit 
established a PDS Council (R.3.4.a.3.a,b,c,d).  The Council engages key LEA stakeholders and 
UL/S and faculty to facilitate P-16 collaboration across all partnerships so that a collaborative 
PDS agenda is achieved and implemented. 

3. Working with school system partners, the unit revised all MOUs to ensure common 
understanding of field and clinical practices and process for input. 

4. In 2010-2011, the unit conducted a critical examination of all PDS sites to review 
demographic data and, as needed, opt out of sites or add sites to ensure diverse and inclusive 
clinical placements. (For ex., to enhance student diversity, MAT added Franklin High to its 
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previously Carroll County-only SCED PDS.)  All sites considered for field and/or clinical 
experiences must include students with exceptionalities and students from diverse ethnic/racial, 
linguistic, gender, and socio-economic groups. 

5. In spring 2011, the unit instituted a periodic PDS Survey (S.3.3 a-b) as another tool for 
feedback from PDS principals, site coordinators, and mentor teachers. Ten PDS—two from each 
of the five programs engaged with PDS—were surveyed.  Deans, chairs, liaisons, and CPP 
reviewed and analyzed the data, resulting in program/personnel changes. 

6. In response to changes in various national and state standards—Common Core, 2011 InTASC 
Standards, new SPA standards, and the 2010 revised Maryland Institutional Performance 
Diversity Criteria, unit programs revised course syllabi to address the revised performance 
standards and provide additional diversity focus in all programs.  (For example, new AASL SPA 
standards drove major program changes in the School Library Media program.)  These changes 
ensured that programs prepared interns with the knowledge, skills, and dispositions necessary to 
help all students learn, and succeed in their field and clinical experiences. 

7. In response to the programmatic revisions due to changes in above identified standards, the 
unit revised its initial candidate and graduates’ performance assessments (ex., mentor teacher 
evaluation), employer survey, and Yearly Assessment System/Data Analysis Report 
(YASU/DAR; R.2.4.a.6) and folioette templates (S.1.1-2) to address the new 
standards/criteria.  These changes resulted in additional and more explicit data to be used for 
analyzing and improving interns’ field experience and clinical practice and program 
performance.  

8. To provide more accurate and timely data reporting, all unit capstone evaluations were moved 
to the CampusLabs platform.  This enables programs, through the YASU/DAR, to more quickly 
analyze program data and enact changes as appropriate.  

9. Reflecting assessment data, programs continued to revise/modify assignments and/or 
assessments to support interns, and provide professional development to faculty to improve 
faculty and intern performance.  For ex., in the Reading M.Ed., analysis of 2008-2009 key 
assessment scores for the two Clinic/Internship courses identified inconsistency across 
instructors and the courses in which case study reports are written. To establish greater 
consistency, faculty compared the different assessment and case study designs that were in use 
and reached agreement on which assessment and case study formats would be implemented (ex., 
miscue analysis procedures). Faculty reached this consensus while keeping the same criteria 
established for the REED 726 Case Study key assignment.  Implementation in 2009-2010 
resulted in fewer comments from students in the end-of-program survey regarding inconsistent 
case study formats. Comments about inconsistency in case study reporting requirements 
continued to decline in subsequent end-of-program surveys. 

10. Reflecting MSDE input and input from all PDS partners (for example, see R.3.5.b, Nov. 
2011 TPIP, pp. 9-10, 15), numerous programs enhanced their PDS collaborations.  For ex., MAT 
began several initiatives in AY 2009-2010, which were revised and implemented during 2010 -
2011.  The results (ex., new handbooks for mentors, revised MAT lesson plan format) increased 
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understanding of the expectations for the internship experience and improved consistency in the 
interpretation of assessment procedures. With funding from MSDE, the Towson-Montgomery 
County EESE PDS developed a “Mentoring 101” handbook to prepare and support and mentors 
(R.3.4.e.48).  

11. During the ELED program’s latest accreditation reporting cycle, ACEI SPA reviewers 
commented that the final internship evaluation lacked specific measures to isolate intern 
knowledge, skills, and dispositions aligned to standards. As a result, in 2011-2012, the capstone 
internship evaluation was significantly revised to include a series of discrete, performance-based 
criteria for each standard. In addition, the rating scale was revised to include both frequency of 
behaviors and intern level of independence in executing specific skills in the classroom. 
Introduced in fall 2012, the new data permitted faculty to isolate specific areas of concern 
aligned to each Standard. This targeted information has been used to establish yearly program 
goals and strategic plan initiatives. In addition, interns have been able to use their final 
evaluations to identify areas of strength and domains for further support during their induction 
years. 

12. Reflecting analysis of School Library Media practicum dispositions data, faculty developed 
and implemented a broader dispositions document to assess candidates’ dispositions in practicum 
experiences. 

13. In response to the concerns over the sufficiency of STEM instruction for early childhood and 
elementary initial and advanced candidates to help all students learn, the unit is engaged in 
Maryland’s Elementary STEM certification project, led by faculty from the Jess & Mildred 
Fisher College of Science & Mathematics and the College of Education. In the award letter, 
MSDE officials wrote “we applaud the pioneering work Towson is doing inn developing a 
program to build the capacity of elementary teachers to deliver integrated STEM” 
instruction.  As a result, the unit has developed an Integrated Elementary STEM Program, a four-
course sequence for inservice teachers, is collaborating with MSDE to develop a new 
certification for Instructional Leader: STEM, Grades PreK—6, and has proposed a new Master’s 
degree--Leading from the Classroom with Instructional Leader – STEM Endorsement (S.3.5).    

Additionally, representative Unit plans for sustaining and enhancing performance include: 

1. The unit is committed to the annual, data-based YASU/DAR process (R.2.4.d.1) as its 
primary mechanism for sustaining and enhancing field experiences and clinical practice 
performance through continuous improvement.  

2. The unit will continue its ongoing environmental scan of the external environment to ensure 
that the unit is responsive to new and/or revised national and state standards and other changes in 
the educational environment. 

3. As a continuing professional development initiative, Preparing for Public Education in the 
21st Century focuses on ensuring that faculty integrate ongoing changes occurring in public 
education due to RTTT, Common Core, new teacher and principal evaluations, etc., to best 
prepare all candidates for success in the reality of contemporary schools. 



Standard 3.5 Maryland Redesign of Teacher Education 

IIIa. What is the total number of schools in which an intern can be placed across the two 
consecutive semesters of the year-long internship?  

Interns are placed in no more than two (2) schools across two consecutive semesters of the year- 
long internship.  

IIIb. What is the total number of interns in each PDS site?  

R.3.5.e documents the number of AY 13 full-time interns in each PDS.  Every effort is made to 
have a cohort of at least five interns at each site. 

IIIc. How does the unit ensure that each candidate is trained in a diverse setting?  

As noted, the unit has a formal agreement (The Towson University and (school system) Partners 
and Mission: Agreement for the Provision of Field Experiences and Internships in 
Undergraduate and Graduate Programs) with each partner school district that governs all field 
and clinical experiences (R.3.4.a.2.a,b,c,d,e,f,g,h,i,j,k).  The first commitment is that “both 
parties to this agreement recognize the value of culturally diverse placements with exceptional 
learners.  Each party to this agreement will endeavor to the extent possible to assure that all field 
placements and clinical experiences are made in settings that are culturally diverse and sensitive 
to the needs of exceptional learners.” 

Field and clinical experiences are in the increasingly diverse Baltimore and Washington 
Metropolitan areas; see R.3.4.b and R.4.4.f.1 for system-specific demographic data. Diverse and 
inclusive populations have become part of the mainstream P-12 setting in the metropolitan areas, 
and placements routinely provide candidates with opportunities to interact with diverse and 
inclusive students.  
Demographic data for the unit’s Fall 12-Spring 13 Professional Development Schools (R.4.4.f.6) 
provide documentation that each candidate had experiences with diverse and inclusive 
communities of learners.   
  

Demographic data for the unit’s Fall 12-Spring 13 “other school professionals” (R.4.4.f.2,3,4,5) 
provide documentation that candidates had experiences with diverse and inclusive communities 
of learners.   

In terms of outreach to enhance the racial diversity of the clients who attended the on-campus 
clinic for the last three years, the Reading Program used grant funds to transport Arundel E/M 
School (Baltimore City Public Schools) families to the campus in Spring 2010, Spring 2011, Fall 
2011, and Spring 2012 (R.4.4.f.3). One hundred percent of the families were African-American; 
clients and their parents came to campus together on a TU shuttle each week.  Additionally, the 
program funded tuition costs with grant support, so the clinic was free for those families. While 
children worked with their clinic teachers, parents attended workshops presented by the 
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advanced clinic teachers designed to prepare them to support their child’s reading growth at 
home. 

Self-reported data from interns (Program Evaluation) who completed their capstone experience 
confirm that the unit's efforts resulted in opportunities to practice in diverse settings.  Reflecting 
Section II capstone internship questions 18-21 (opportunities to differentiate instruction for 
diverse students, learners with special needs, ELL students, and gifted and talented students), 
R.3.4.f.4  provides unit data documenting that graduating interns had experience in diverse and 
inclusive settings, with all capstone mean scores exceeding 4.02 (scale: 1/ unacceptable -
5/distinguished). (Also see Standard 4; R.4.4.c.1,2,3,4,5,6  provide diversity-related InTASC 
standards and Maryland Institutional Performance Criteria: Diversity data confirming that 
interns were engaged in diverse settings.) 

IIId. How does the unit ensure an internship placement of 100 days across two consecutive 
semesters in a PDS for each certification area (excluding PreK-12 areas) at the baccalaureate 
and full-time post-baccalaureate level? 

R.3.5.d documents that the number of hours for the professional year exceeds the 650 hour/100 
days minimum for all PDS programs. Initial undergraduate candidates follow the school system 
calendar, not the University calendar, with the exception of January. Full-time MAT candidates 
follow the school system calendar including January; this provides additional experience for 
those without an undergraduate education degree. All candidates report in August when mentors 
return to their schools. They complete two full semesters, including the school system spring 
break, not the University spring break.  

IIIe. How does the unit structure internships for part-time post-baccalaureate programs, 
including those for conditionally certified teachers?  

The only part-time internships are those for part-time MAT candidates.  R.3.5.d documents that 
part-time MAT students complete 6.5 hours of observation/participation for each foundations 
level course taken, and, like full-time MAT candidates, complete the professional year-- EDUC 
797 and 798 (including January)--in an MAT PDS.  
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Standard 4.1 Diversity 

As a result of intentional diversity policies and efforts, Towson was recognized in 2010 as one of 
eleven higher education institutions nationwide that conquered the “graduation gap,” where 
graduation rates for minority students meet or exceed those of white students. In 2012, Towson 
was identified by The Education Trust as third among the nation’s public institutions as a Top 
Gainer in Black Student Graduation rates (S.4.1.a-b).  

All candidates are required to know and demonstrate diversity-related proficiencies aligned to 
the Conceptual Framework, InTASC Standards, unit Essential Dispositions for Educators, 
Maryland Institutional Performance Criteria, Component IV: Linkage with PreK-12 Priorities-
Diversity proficiencies (MIPC-D) and SPA-specific proficiencies (R.4.4.b.1). Diversity 
proficiencies are incorporated into curriculum and field experiences, and are assessed to ensure 
that candidates can help all students learn. SPA National Recognition Reports document that 
programs meet SPA-specific standards (R.1.4.a).  

Initial Certification Programs. Incorporating diversity proficiencies into curricula occurs 
through general education/Core Curriculum and program-specific requirements. R.4.4.b.2 
provides an overview of how proficiencies are incorporated in required coursework and field and 
clinical experiences. Program-specific matrices document the alignment of required courses with 
InTASC Standards (identified as preparing candidates to work effectively with all students) and 
MIPC-D criteria (S.1.3).  

New programs (ex., ECSE) and courses (ex., ECED 460) have been developed to promote 
candidates' diversity-related knowledge, skills, and dispositions. (R.4.4.b.3; also see Section 
4.2.b, #2.)  

Advanced Programs. Program-specific matrices document the alignment of required courses 
with diversity proficiencies (SPA, MIPC-D--(S.1.3). New programs (Teacher as Leader in 
Autism Spectrum Disorder concentration) and courses (English Language Learners) address 
candidates' knowledge of diversity (R.4.4.b.3).  

All Unit Programs. 
Yearly Assessment System Update/Data Analysis Report (YASU/DAR) (R.2.4.d.1, 
R.2.4.a.2,3,4,5,6). Every program is required to complete the YASU/DAR with required sections 
addressing how it analyzes and uses data to assess and improve candidates' diversity 
proficiencies. In Part III, programs address Maryland Accreditation: Selected Accountability 
Priorities from the MIPC-D; the Institutional Performance Criteria now include race/ethnicity, 
socio-economic status, English Language Learners [ELL], giftedness and inclusion of students 
with special needs in regular classrooms. In Part III, Standard 4, programs address how they 
provide instruction in how to teach a diverse student population, and how they assess 
proficiency. R.4.4.c.8 provides additional detail about and examples of how programs collect, 
analyze and use data to improve candidates' diversity proficiencies.  

Diversity-related proficiencies are also embedded in the Essential Dispositions for Educators. 
Initial and advanced program-specific comprehensive plans identify multiple learning 
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opportunities and assessment points (R.1.4.e.1,2,3,4,5,6). A common scoring guide comprises 
observable behaviors aligned to diversity proficiencies. Candidates must achieve a minimal level 
of competency on a summative assessment. Initial Preparation While diversity proficiencies are 
implicit in all InTASC Standards, 1, 2, 6, 7, 8 and 9 are most explicit for diversity-related 
performances (R.4.4.b.4.) Aggregated AY 13 unit performance data below from multiple, 
InTASC-aligned capstone assessments consistently confirm that interns and graduates 
demonstrated diversity-related knowledge, skills, and professional dispositions to help all 
students learn. Mean scores for these AY 13 assessments (1/ unacceptable -5/distinguished) 
were:  
-mentors’ and liaisons’/supervisors’ evaluations (R.4.4.c.1): both had mean scores of 4.43 or 
higher for each of the six standards.  
-program evaluation from graduating interns (R.4.4.c.2); self-reported data: mean scores of 4.66 
or higher for each of the six standards  
-employer survey (R.4.4.c.3): questions modified to reflect first year teaching experience): mean 
scores of 4.48 or higher for each of the six standards.  
-graduates’ surveys (R.4.4.c.4); first year graduates’ mean scores of 4.55 or higher; third year 
graduates’ mean scores of 3.92 or higher for each of the six standards.  

MIPC-Diversity. R.4.4.c.5 and 6 provide unit performance data from mentors’ and UL/S’ 
evaluations of candidates. AY 13 data documents candidates' ability to work effectively with 
diverse learners, with mentors’ mean scores of 4.31 or higher, and university supervisors’ mean 
scores of 4.27 or higher for each of the criteria.  

Essential Dispositions. R.4.4.c.7 provides unit performance data for demonstrated Essential 
Dispositions, with AY 13 mean scores exceeding 2.86 on a 3 point scale (3=Target 
2=Acceptable 1=Unacceptable).  

Continuing Preparation and Other School Personnel. While the unit Assessment System is 
applicable to all programs, assessment at the advanced program level is program-specific. As 
noted, every program is required to complete the YASU/DAR. In Part III, Standard 4, programs 
provide a detailed explanation how they assess candidates' diversity proficiencies. R.4.4.c.8 
provides additional detail about and examples of how programs collect, analyze, and use data to 
improve candidates' diversity proficiencies to help all students learn. Additional data, 
descriptions of program-specific assessments, and scoring tools are found in SPA reports and/or 
program-specific YASU/DAR. Program-specific data confirm that candidates demonstrate 
diversity proficiencies.  

Essential Dispositions. R.4.4.c.7 provides unit performance data for demonstrated Essential 
Dispositions, with AY 13 mean scores exceeding 2.91 on a 3 point scale (3=Target 
2=Acceptable 1=Unacceptable).  

Intentional Unit Curricular, Co-Curricular, and Programmatic Diversity Efforts. In 
addition to supporting the University's efforts, the unit has implemented activities to support 
development of knowledge of diversity, dispositions that reflect and value differences, and skills 
for teaching all children effectively. Representative examples include the COE Diversity 
Committee (primary goal is the inclusion of issues related to diversity into curriculum and 
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instruction), and the President’s Diversity Award, awarded to unit faculty and programs in 2011, 
2012, and 2013 (R.4.4.b.5).  

Experiences Working with Diverse Faculty. The unit adheres to the University's hiring 
procedures that value diversity and provide evidence of good faith efforts to increase faculty 
diversity (R.4.4.g). R.4.4.d provides a demographic profile of fall 2013 unit and university 
faculty, confirming that candidates regularly interact with diverse faculty during content courses 
and field and clinical experiences.  

Experiences Working with Diverse Candidates. The university and unit are affirmative in 
efforts to recruit and retain diverse initial and advanced candidates. These efforts include a long-
term engagement with the Baltimore City Public School System (R.4.4.h.1), utilizing financial 
aid and scholarships (R.4.4.h.2.a,b,c,d; 65% of all funding went to females, 41% went to 
minorities), and the Towson Learning Network (R.4.4.h.2.e).  

Fall 2013 unit and university enrollment demographic data (R.4.4.e) confirm that candidates 
engage in professional education experiences with diverse candidates. The Office of Disability 
Support Services reported that122 fall 2012 education candidates (103 undergraduate, 19 
graduate) had declared disabilities. Data reveal approximately the same percentage of non-white 
candidates enrolled in undergraduate and advanced programs.  

Equally important, MSDE data confirm that the unit has responded to Maryland's recognized 
shortage of minority teachers. Latest data available document that the unit continues as 
Maryland’s largest producer of minority teacher candidates (R.4.4.h.5).  

Multiple Experiences with Diverse P-12 Students. Unit site selection policy ensures initial 
candidates have field and clinical experiences with diverse P-12 students, designed as 
opportunities for candidates to confront issues of diversity, interact with diverse students, and 
enhance their knowledge, skills, and dispositions for working with all students. Almost all field 
and clinical experiences occur in the increasingly diverse Baltimore and Washington 
metropolitan areas (R.4.4.f.1).  

Unit AY 13 Program Evaluation data, self-reported by interns completing their capstone 
internship, confirm that they had opportunities to practice and demonstrate their knowledge, 
skills, and dispositions in working with all students. Reflecting Section II capstone questions 18-
21 (opportunities to differentiate instruction for (respectively): diverse students, learners with 
special needs, ELL students, and gifted and talented students), R.3.4.f.4  provides unit data 
documenting that graduating interns had experience in diverse and inclusive settings, with all 
capstone mean scores exceeding 4.02 (1/ unacceptable -5/distinguished).  

Other School Personnel. By program content, Speech Pathology, Audiology, Reading (REED) 
and School Psychology address diverse populations. For example, REED candidates have two 
required internships (REED 626 and REED 726) in the on-campus Reading Clinic and/or at the 
off-campus summer Reading Clinic at a Baltimore City Public School. REED outreach efforts 
(see section 4.2.b) further ensure that candidates have experiences working with diverse P-12 
students in both the on- and –off-campus clinics. R.4.4.f.2 provides demographic data for the on-
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campus clinic, and R.4.4.f.3 identifies the sites and client profile for the off-campus Summer 
Reading Clinic.  

R.4.4.f.4 and 5 document the internship demographics for School Library Media and 
Administrator I candidates, preparing them for professional service in diverse communities. 

 

 

  



Standard 4.2 Continuous Improvement 

Representative activities and changes based on data that have led to continuous improvement of 
candidate performance and program quality include: 
1. To enhance data-based program focus on demonstrated diversity proficiencies, incorporating 
the 2010 revised MIPC-D, the unit revised the YASU/DAR to emphasize each of the individual 
diversity criteria, and revised appropriate unit assessments (R.2.4.d.1, R.2.4.a.6).  A diversity-
focused section (Other Performance Factors) was added to Program Evaluation, mentor and 
university liaisons’/supervisors’ summative internship evaluations, and first and third year 
graduates’ surveys (R.1.4.c.3, R.1.4.c.1, R.1.4.c.4-5). 
 
2. To ensure focus on diversity, Towson developed a new Core Curriculum.  Beginning fall 
2011, candidates were required to take coursework in three diversity-related categories: 
Metropolitan Perspectives, Diversity and Difference, and Ethical Issues and Perspectives.  To 
ensure their diversity focus, a required, prerequisite, sequential, three-course Core Curriculum 
“package” was developed by the unit to support developing candidates’ foundational 
understanding of and preparation for the diverse classrooms in which they will work.   The three 
courses (Metropolitan: EDUC 202, Historical and Contemporary Perspectives:  America’s 
Urban Schools, Diversity: EDUC 203, Teaching and Learning in a Diverse Society, Ethics: 
SCED 304:  Education, Ethics, and Change) are required courses for admission to the screened 
COE majors. 
 
3. In response to increasing diversity in P-12, candidate performance data, concern over 
sufficient diversity focus, and MSDE’s revised MIPC-D criteria, as well as the state and national 
shortage of candidates in specific fields, new initial and advanced programs and courses were 
developed to address diversity. R.4.4.b.3 identifies representative examples. 
 
4. Reflecting candidate demographic data, and in another attempt to increase minority 
enrollments and respond to the documented shortage of STEM candidates, the unit established 
new scholarships (Exhibit R.4.4.h.2.a).  For example, the unit sought and received external 
funding for its Robert Noyce Teacher Scholarship Program.  Noyce targets students traditionally 
underrepresented in the STEM disciplines. Initiated in 2009, 44 Noyce scholarships have been 
awarded; eight (18. 2%) have been awarded to minority students, and 27 (61.4%) have been 
awarded to females.  
 
5. To enhance its diversity focus, and addressing the revised Maryland Institutional Performance 
Criteria Component IV: Diversity, the unit continued its intentional programmatic diversity 
efforts to support faculty's and candidates' development of knowledge of diversity, dispositions 
that reflect and value differences, and skills for teaching all children effectively.  R.4.4.b.5 
documents these efforts. 
 
6. As a result of the unit’s 2010- 2011 critical examination of all PDS sites demographic data one 
of three secondary MAT PDS was reorganized to include a school with a more diverse student 
population. 
 
7. The unit pursued and received grants to enhance its diversity efforts (R.4.4.i.1). For example, 
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as a result of collaboration between ELED and SPED faculty, the unit received an MSDE 
Teacher Quality in High-Poverty/High-Minority Schools grant for 6/1/2012 – 8/30/2014, 
engaging a new PDS partnership with two Baltimore City Public Schools--Thomas Johnson 
ES/MS and Armistead Gardens ES/MS. 
 
8. Unit faculty are expected to model the same knowledge, skills, and dispositions as 
candidates.  To that end, the Universal Design for Learning (UDL) Professional Development 
Network—led by a unit faculty member-- was initiated in fall 2013 to support faculty in building 
UDL to enhance candidates’ abilities to work effectively with all students (R.4.4.i.2). 
 
9. In 2009-2010, Towson became one of three Maryland IHE’s in the Teacher Performance 
Assessment Consortium of Maryland (edTPA), involving ELED.    edTPA was designed to 
answer the question:  “Is this new teacher ready for the job?”  To show their readiness, 
candidates teach 3-5 integrated lessons and submit a 15-minute video clip of instruction, student 
work samples, and lesson plans used for the lessons.  They also provide written commentaries of 
student learning and offer reflective commentaries to demonstrate that they can effectively teach 
the subject to a wide array of student learners.  The candidates are assessed on three 
tasks:  Planning, Instruction, and Assessment, using 15 authentic rubrics to score the three 
tasks.  Candidates begin the written parts of the edTPA by describing the classroom context in 
which they conducted their lessons and videotape, called the Context for Learning.  Candidates 
are asked, in the planning commentary to, “Consider the variety learners in your class who may 
require different strategies/supports (e.g., students with IEPs, English language learners, 
struggling readers, underperforming students or those with gaps in academic knowledge, and/or 
gifted students).  In the same planning commentary, candidates must address differentiation for  
their diverse learners. 
 
10. To enrich an already diverse experience for its clinicians, the Reading  MEd program used 
grant funds from spring 2010 to the present (fall 2013) to transport families by university shuttle 
from Dr. Carter G. Woodson E/M and Arundel E/M Schools (Baltimore City Public Schools) to 
the on-campus Clinic. One hundred percent of those families were African-
American.   Additionally, grant support paid tuition costs, so the Clinic was free of charge for 
those families.  While children worked with Clinic teachers, parents attended workshops 
presented by the advanced Clinic teachers that were designed to prepare them to continue to 
support their child’s reading growth at home. R.4.4.f.2 documents that the Fall-Spring Reading 
Clinics continuously included numerous clients/families from many Baltimore City Public 
Schools. 
 
11.  Established in 2010, the Towson/Baltimore County Teacher Retention Partnership 
(R.4.4.b.6) implemented the Teacher-Educator-in-Residence (TEIR)/Teacher-in-Residence (TIR) 
Program. TIRs deliver presentations to unit classes that ensure relevancy and currency to the 
campus courses; efforts by the TIR to improve candidate performance and program quality 
include numerous presentations to undergraduate and graduate courses on topics such as working 
with students and families from culturally, linguistically, and socio-economically diverse 
backgrounds, classroom management, and effective differentiation. 
 
12. Analysis of comprehensive exam data caused the ILPD department to:  a. revise ILPD 716 to 



focus on greater parent and community engagement in school-based decision making; b: modify 
ILPD 667’s signature assessment to stress access and equity issues, requiring students to analyze 
curriculum while keeping traditional “achievement gaps” in mind to ensure that candidates 
become increasingly conscious of and skilled at recognizing and addressing the need for all 
students to have accessible, equitable encounters with curriculum; and c: added Boykin, A. 
Wade, and Pedro Noguera, Creating the Opportunity to Learn: Moving from Research to 
Practice to Close the Achievement Gap, as an ILPD 667 anchor text.  
 
13. School Library Media data revealed a pattern that candidates were not consistently planning 
and implementing lessons at the target levels in meeting the needs of all learners. In particular, 
the needs of ELL, and special needs learners were not consistently being 
addressed.  Subsequently, new strategies for meeting the needs of diverse learners were 
introduced across the core SLM classes, and new assessment measures were incorporated into 
the ISTC 667, Instructional Design and Development key assessment, and the lesson planning 
guidelines and documentation for ISTC 789, Practicum and Portfolio in School Library Media.  
 
Additionally, representative Unit plans for sustaining and enhancing performance include: 
 
1. The annual, YASU/DAR, in which data documenting candidates’ ability to work with ALL 
students is reviewed, analyzed, and used for program improvement to improve intern 
performance, remains a key vehicle to sustain and enhance performance. 
 
2. The unit, led by the COE, continues its ongoing environmental scan of the external 
environment to ensure that the unit is responsive to new and/or revised national and state 
standards (ex., Maryland Institutional Performance Criteria Component IV: Diversity) and other 
changes in the educational environment as they impact professional education’s efforts to ensure 
candidates acquire and demonstrate the knowledge, skills, and professional dispositions 
necessary to help ALL students learn. 
 
3. With the specific intent to increase the diversity of initial and advanced candidates, Towson 
and the unit will maintain/expand its long-term engagement with the Baltimore City Public 
School System (BCPSS). Representative of these ongoing initiatives, which enhance and build 
on TU2020, and the President’s and Provost’s public commitment to Towson’s role “as the 
state’s comprehensive metropolitan institution” (Undergraduate Catalog, Fall 2012, p. 222), is 
continuation of its University’s Top Ten Percent Scholars program and Support for Student 
Success program (R.4.4.h.1). 
 
4. The unit will continue its leadership role as the state’s affiliate university for the Teacher 
Academy of Maryland (R.4.4.h.1). TAM is a pathway to a "grow-your-own" pipeline of future 
teachers with emphasis on the Top Ten Percent Scholars Program as a recruitment incentive. 
Summer TAM teacher leadership and campus visits have engaged unit wide faculty. While 
currently partnering with thirteen school systems (including Baltimore City, Baltimore County, 
Prince George’s County), collaborative efforts continue with MSDE to expand the program. 

 

 



Standard 4.5 Maryland Redesign of Teacher Education 

IVa. How does the unit ensure that teacher candidates have opportunities to collaboratively plan 
and teach with specialized resource personnel. 

This question serves as one of required prompts in the YASU/DAR (R.2.4.d.1) completed each 
year by all programs (Part III, Maryland Institutional Performance Criteria, Standard 4: 
Diversity, questions I and J (R.2.4.a.6).  Individual programs have pursued this goal in numerous 
ways.  For ex, to ensure that MAT candidates interact with professional resources and to 
emphasize the impact of professional collaboration on student learning, the required assessments 
for EDUC 798, Internship II with Seminar, have been expanded to include a Collaboration 
Log.  MAT students are required to compile a list of the professional resource personnel that are 
available in each internship site, consult with a total of five or more professional resource 
personnel about actual classroom situations, and maintain a Collaboration Log that includes 
Date, Resource Consulted, Topic/Purpose of the Consultation, Summary, and Classroom 
Application.  

Required InTASC and/or SPA based assessments of interns’ field experiences (program-
evaluation) and mentor and university supervisor assessments of interns’ capstone internships 
include items that address candidates’ ability to collaborate with specialized resource 
personnel.  R.4.5.a documents that interns collaboratively planned and/or taught with specialized 
resource personnel.  It presents aggregated unit candidate self-reported performance data 
confirming that they had opportunities during their capstone internship to collaboratively plan 
and teach with specialized resource personnel, with an AY 13 mean score of 4.26 (rating scale: 
1/ unacceptable -5/distinguished scale). It also presents aggregated unit performance data from 
mentor and university liaisons’/supervisors’ evaluation of capstone internships that also 
document that candidates worked effectively with specialized resource personnel.  AY 13 mean 
scores are mentors: 4.35, and liaisons: 4.29.  

IVb. How does the unit ensure that candidates develop and implement integrated learning 
experiences for diverse student needs?  

IVc. How does the unit assess proficiency of candidates in planning instruction, adapting 
materials and implementing differentiated instruction in an inclusive classroom, using functional 
behavior assessments, and providing positive behavior support for students with disabilities? 
Similarly, provide evidence of teacher candidates' ability to differentiate instruction for English 
Language Learners (ELL) and gifted and talented students? 

In response to IV.b and IV.c, the unit assesses the proficiency of initial candidates in planning 
instruction, adapting materials and implementing differentiated instruction in an inclusive 
classroom, developing and implementing integrated learning experiences for diverse student 
needs, using functional behavior assessments, and providing positive behavior support for 
students with disabilities through required InTASC and SPA-aligned assessments.  R.4.4.c.5 and 
6 provide unit performance data from mentor teachers’ and liaisons/supervisors’ evaluations of 
initial candidates’ demonstrated ability to develop and implement integrated learning experiences 
for diverse student needs. AY 13 mentors’ mean scores were 4.31 or higher, and AY university 



supervisors’ mean scores were 4.27 or higher (rating scale: 1/ unacceptable -5/distinguished 
scale) for each of the Maryland Institutional Diversity Performance Criteria. 

As previously noted, while the unit Assessment System is applicable to all programs, assessment 
at the advanced program level is program-specific. Program-specific data confirm that candidates 
demonstrate diversity proficiencies.  As noted, every program is required to complete the 
YASU/DAR; in Part III, Standard 4, programs provide a detailed explanation how they assess 
candidates' diversity proficiencies.  R.4.4.c.8 provides additional detail from representative 
YASU/DAR examples of how advanced programs collect, analyze, and use data to improve 
candidates' diversity proficiencies to help all students learn.  Graduate candidates' performance in 
SPA-assessed, program-specific diversity-related assessments is documented in SPA reports (in 
AIMS) as required. SPA reports include descriptions of program-specific assessments, scoring 
tools, and data.  

IVd. How does the unit ensure each teacher education candidate is trained in a diverse setting? 
(Note: may use a previous answer from Standard 3 – Maryland Redesign) 

See previous answer from Standard 3, Maryland Redesign, III.c. Every effort is made to ensure 
that candidates are trained in a diverse setting. 

 

  



Standard 5.1 Faculty Qualifications, Performance and Development 

Faculty Qualifications 

The faculty data table shows 196 faculty and five College of Education administrators who 
provide unit leadership and services across 29 programs from five of the six academic colleges 
(R.5.4.a.1.a).  As stated in the University Policy on Appointment, Rank and Tenure of Faculty 
(ART), credentials for tenured/tenure-track (T/TT) faculty are: (1) a doctorate or recognized 
terminal degree in the field of specialization (2) potential for superior teaching, service, 
scholarship, or creative performance (R.5.4.f.1 p.14), which all T/TT faculty in the unit possess. 
Additional unit requirements not listed in ART include: (1) at least 3 years of PK-12 teaching or 
its equivalent (2) technology proficiency demonstrated in a teaching lesson (R.5.4.a.2).  

Non-tenure track (NTT) faculty have master’s degrees (at a minimum) and contemporary 
professional experiences.  NTT faculty are hired for teaching/supervising roles with these 
credentials:  (1) appropriate degree for the position, (2) recent experiences/expertise for the role, 
(3) recognition for their competence in the field (R.5.4.f.1 pp.16-18),  (R.5.4.f.4) and (R.5.4.f.5).  

Some full-time faculty serve as Institute of Higher Education (IHE) liaisons that teach/supervise 
in Professional Development Schools (PDS) and maintain the integrity of unit-school 
partnerships.  Liaisons are selected for their contemporary experiences suitable for the clinical 
preparation of candidates, and their ability to partner with the IHE and local school district 
(LEA) personnel.  The clinical faculty data table presents the qualifications of IHE instructors 
and liaisons/supervisors (R.5.4.b.1).  Roles and responsibilities of PDS partners are described in 
the PDS Handbook (R.3.4.e.46 pp.13-20).   

P-12 faculty are licensed in the fields they teach (R.5.4.b.2).  Policies and practices to assure 
clinical faculty in schools meet unit criteria are at R.3.4.c.1.  The Center for Professional Practice 
(CPP) monitors initial preparation mentors’ and ULS’ performance through Program Evaluation 
(R.1.4.c.3) which includes interns’ evaluation of mentor teachers (MT) and university 
liaisons/supervisors (ULS).   MT data are used by PDS partners in the decision of continuing a 
MT.  ULS data are summarized by the Center for Professional Practice and shared with 
respective chairs/program directors (R.3.4.d.1).  University liaisons are full-time lecturers who 
are evaluated using the Annual Review (AR) process (R.5.4.f.2). 

Best Practices in Teaching 

Unit faculty have an in-depth understanding of their fields and meld current content and methods 
in their instructional practice.  Faculty teaching reflects the proficiencies in professional, state 
and institutional standards.  The Specialized Professional Association (SPA) Program Status 
chart shows that 23/25 SPA reports have been nationally recognized (S.2.1.).  Faculty 
incorporate appropriate assessments throughout the professional program in coursework, field 
experiences, and clinical practices.  SPA assessments and course syllabi provide examples of 
performance assessments. See S.5.8 for sample syllabi.   Faculty value candidates’ learning and 
adjust instruction as shown in the Towson Course Evaluation Online (TCEO) surveys.  Students 
respond to six questions about the instructor’s effectiveness, with results reported to instructors 
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and the college.   TCEO results are not aggregated for the unit; therefore, data from the COE will 
be shown as an example.  Results show the ratings for faculty are in the mid-to high 4’s on a 5 
point scale for all instructor effectiveness questions.  See (R.5.4.f.3) for the questions and ratings. 
Other teaching effectiveness evaluations are completed by interns in their final semester in the 
program who are asked to rate their ULS on eight generic supervisor functions, on 
implementation of the InTASC Standards and a technology standard.  See (R.3.4.d.1) for results. 

Instruction reflects national and state standards, current research and PK-20 initiatives such as 
Common Core State Standards, PARCC, and teacher-principal evaluations.  Faculty align syllabi 
and requirements to the conceptual framework, to professional standards and current 
research.  Instruction also reflects the “wisdom of practice” through faculty interactions with PK-
12 colleagues in their immersion in PDS sites, resulting in reciprocal sharing of classroom-based 
instructional strategies, understanding different models for teaching/learning and knowledge of 
Maryland’s school accountability system.   See S.5.9 for sample syllabi that embed national and 
state standards with aligned projects. 

Faculty teaching empowers candidates to develop and demonstrate SPA and other standards-
based proficiencies and supports candidates’ development of reflection, critical thinking, and 
problem solving skills.  Interns rate the effectiveness of their supervisors on helping them 
understand InTASC Standards and a technology standard at the end of their programs.  Ratings 
for spring 2013 of 4.51/5.00 and higher from 402 interns demonstrate unit faculty are assisting 
candidates in developing standards-based proficiencies (R.3.4.d.1).  

Best Practices in Scholarship 

Professional education faculty demonstrate scholarly work related to teaching, learning, and their 
fields of specialization.  When completing the AR faculty list a percentage of their workload 
spread over three areas: teaching 65-75%, scholarship 15-25%, and service 5-15%.  Publications 
(peer and non-peer reviewed), presentations, grants and contracts are listed in Section III 
(R.5.4.f.2). Faculty remain current in their fields through attendance at professional 
conferences/workshops, and participation in other professional development.  Samples of faculty 
scholarly activities are found in: (1) COE Faculty Research and Development Committee 
(FRDC) Newsletter (R.5.4.d.1), (2) Fisher College of Science and Math newsletter (R.5.4.d.2), 
(3) the agenda for the FRDC College of Education Meeting (R.5.4.d.3), (4) sample unit faculty 
scholarly activities (R.5.4.d.4) and (5) yearly Faculty Non-Instructional Productivity 
Questionnaire Report representative of COE (FNIPQ) (R.5.4.d.5) and unit promotion and tenure 
decisions (R.5.4.d.6). 

  

Faculty Service  

Reflecting the conceptual framework theme of collaborative partnerships, working together 
within the unit includes attending the Teacher Education Executive Board (TEEB) (R.6.4.b.1-2; 
R.6.4.a.3), unit monthly meetings (R.5.4.e.1) and NCATE/MSDE steering committee meetings 
(R.5.4.e.2). T/TT faculty provide service to the university and wider community in ways that are 
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outlined in the institutional mission (R.1.5.a.1, p 206) and in the ART document which requires 
service to university, civic, and profession (R.5.4.f.1).  They collaborate with PK-12 practitioners 
(see TPIP reports R.3.5.a,b,c.1,c.2,c.3),provide leadership in the profession, schools, and 
professional associations at multiple levels (R.5.4.e.3); and provide education-related services at 
the local, state, and national level.  Towson Learning Network (TLN) provides unit courses 
across the state (R.5.4.e.4).  See FNIPQ information in R.5.4.d.5. 

Evaluation of Faculty Performance 

The university’s systematic evaluation structure includes regular and comprehensive reviews of 
faculty teaching, scholarship, and service to the community, institution, and profession.   All 
T/TT faculty, clinical faculty and lecturers are evaluated using the procedures and criteria set 
forth in the ART document for the following reviews: (R.5.4.f.1.pp.3-1 to 3-38, forms in 
appendices) 

1. Annual 
2. Reappointment 
3. Merit 
4. Third-Year 
5. Tenure 
6. Promotion 
7. Comprehensive 

Faculty regularly assess-and are assessed on-their effectiveness as teachers.  Their positive 
effects on candidates’ learning and performance are assessed through candidate learner outcome 
data, collected through the SPA process and the Unit Assessment System.  Faculty 
systematically engage in assessment of their teaching effectiveness and the development of best 
teaching practices through an anual AR process.  All full-time faculty complete the AR and 
include the report in all additional evaluations, such as those for reappointment, merit, third-year 
reviews, promotion, tenure, and comprehensive reviews.  In the AR faculty discuss their 
achievements in teaching, scholarship, and service and future plans to improve/increase 
productivity in each area.  On the AR forms, faculty include TCEO results for all courses taught 
during the review year and may include a narrative statement on how they will use the results to 
inform/improve their teaching.  ARs are approved by the faculty member, department 
chairperson and the college dean (R.5.4.f.2). 

  

Professional Development                 

Policies that support faculty professional development are included in the TU Mission (R.1.5.a.1. 
pp. 205) and in the TU Strategic Academic Plan (R.5.4.g.1 pg.3).  Faculty are urged to pursue 
professional development activities based on their AR outcomes, TCEO feedback, and/or self-
identified growth needs.  Sabbatical leaves are available to tenured faculty to support their 
professional growth (R.5.4.g.2).  Faculty professional development also occurs through 
attendance and presentations at conferences in faculty disciplines.  Faculty are supported in their 
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professional travel through the university and the college.  Exhibit (R.5.4.g.3) is the COE travel 
policy and (R.5.4.g.4) shows faculty funded travel over the past three years and the professional 
conferences attended.  New faculty orientations are held at the university and college levels 
(R.5.4.g.5 and 6) with resources such as the Teaching Evaluation Handbook (S.5.7) and 
Academic Advising Handbook (S.5.6) available on the Provost website. Experienced 
professional education faculty mentor new faculty and support their teaching and professional 
development (R.5.4.g.7). 
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Standard 5.2 Continuous Improvement 

Best Professional Practice in Professional Development 

The activities and changes in the unit that have led to continuous improvement of candidate 
performance and program quality center around unit faculty professional development, service to 
local and regional schools/school districts, and collaborative activities with teachers, 
administrators, and other school personnel. 

1. Work of the Presidential Scholar 

To engage in professional development and learning opportunities around emerging educational 
theories and practices, unit faculty attended monthly meetings organized by Dr. Nancy 
Grasmick, the former 20-year Maryland State Superintendent, who was named Presidential 
Scholar for Innovation in Teacher and Leader Preparation at Towson University in 2012 and Dr. 
Ray Lorion, Dean of the College of Education. The purpose of the unit meetings was to increase 
faculty understanding of, and ability to instruct on, PK-20 initiatives of Common Core State 
Standards, PARCC, student learning objectives, and the new state teacher-principal evaluation. 
The sessions were conducted by renowned unit faculty, state and national leaders. See the 
following exhibits for session content and evaluations:  S.5.1, S.5.2, S.5.2.a, S.5.3.a, S.5.3.b, 
S.5.4.a, S.5.4.b, S.5.10.a, and S.5.10.b.  See Exhibit S.5.5 for Signature Forum presentations.   

2. University-wide Professional Development 

Each year the Provost’s Office presents a January Conference (S.5.5) and a Multicultural 
Conference (S.5.11) for faculty and friends of Towson University.  The purpose of these 
conferences is to provide innovative ways of transforming courses that are taught to foster 
outstanding student learning, achievement, and success and to increase diversity awareness 
among students, faculty and staff.  The speaker for the January 2014 Conference was Dr. David 
Rose, founder of CAST (Center for Applied Special Technology) whose work has grown into the 
field of Universal Design of Learning (UDL).  Building on the momentum of the January 
Conference, under the leadership of Liz Berquist, assistant professor in the Special Education 
Department and a member of the National CAST UDL Faculty Cadre, Towson faculty can 
participate in the campus UDL Professional Learning Community (S.5.5). Course development 
is offered through the Office of Academic Innovation (S 5.12)  

3. College of Education – Education Innovation Lab 

The Education Innovation Lab (EIL) is a unit faculty resource for technology professional 
development support through faculty-led workshops and assistance with integrating technology 
into instruction.  The mission of the EIL is to enhance, model and support teaching and learning 
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with technology.  The lab houses SMART and Promethean Boards, seven computer 
workstations, two LCD projectors and an instructor station outfitted with a document camera and 
Creston control unit.  Unit faculty of all skill levels are encouraged to visit the lab to ask 
questions or to participate in demonstrations of best practices with technologies that enhance 
face-to-face and online instruction.  Exhibits S.5.13 provides EIL newsletters, and S.5.14 provide 
EIL professional development. 

Best Professional Practices in Service 

Through the University Mission Statement and the ART document, unit faculty are actively 
engaged in leadership in the profession and schools at multiple levels.  Faculty collaborate with 
the professional world of practice in PK-12 schools and with faculty in other colleges or 
universities to improve teaching, candidate learning, and the preparation of educators.  A 
representative sample of such involvement follows. 

1. Center for Application and Innovation Research in Education (CAIRE) 

In 2010, Maryland was awarded a $250 million Race to the Top grant.  Led by Dr. Ray Lorion, 
the unit head, and housed at Towson, CAIRE is a Maryland collaborative initiative with unit 
faculty involved with other USM (University System of Maryland) faculty and the world of work 
in PK-12 schools.  CAIRE was established to evaluate the success/impacts of 54 state managed 
RTTT projects and monitor scores of LEA-based projects.  MSDE reached an agreement with 
the University System of Maryland (USM) to conduct the project evaluations through CAIRE 
(Exhibit S.5.15). 

2. Center for Leadership in Education (CLE) 

Providing quality comprehensive leadership and organizational development support for schools, 
school systems, and education-related organizations, the CLE is a resource for quality leadership 
activities in the mid-Atlantic region.  CLE is directed by Dr. Mike Hickey, former Howard 
County Superintendent, and Dr. Ron Thomas, former St. Mary’s County and Baltimore County 
Associate Superintendent. The Center’s primary program areas are leadership: training, 
development, system support, research analysis and dissemination Exhibit S.5.16) 

Best Professional Practices in Teaching 

1. TU/Baltimore County Public School (BCPS) Race to the Top Partnership 

In 2010, the unit, led by COE, entered into a partnership through a RTTT grant with BCPS, to 
support pre-tenure and recently hired teachers in high priority schools.  TU provides BCPS with 
three full-time Teacher Educators in Residence (TEIR), who provide professional development 
support for pre-tenure teachers at BCPS low performing schools.  BCPS provides TU with three 
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full-time Teachers-in-Residence (TIR) to support instruction in the unit and in PK-12 
schools.  The goals of the program are to provide an additional year of university support to pre-
tenure teachers resulting in increased teacher retention and student achievement and to inform 
the instruction of unit programs based on input from the BCPS Teachers in Residence (BCPS 
teachers on leave from the classroom to work in the low-performing schools and with TU 
faculty).  Six BCPS schools are involved in the project; full-time faculty from TU have become 
TEIRs and other unit faculty have provided professional development activities in the six schools 
(S.5.17 interim project report; S5.18 faculty participating in professional development). 

2. National edTPA Pilot Project/Maryland edTPA Collaborative 

In 2010 the College of Education, through the Elementary Education Department (ELED), joined 
with two  other Maryland IHEs as members of the national Teacher Performance Assessment 
Consortium.  The edTPA was developed at SCALE (Stanford Center for Assessment, Learning, 
and Equity) and field tested in 2011 and 2012 at select sites around the country.  ELED remains 
a member of the state initiative with the University of Maryland (UMD) and Morgan State 
University (MSU), called the Maryland edTPA Collaborative (MedTPA).  The Collaborative 
provides a venue for ELED faculty to inquire systematically into and reflect on department 
practices and improvements in candidate teaching, learning, and assessment.  A description of 
ELED’s years implementing edTPA can be located in Exhibit S.5.19. 

In an effort to actively engage in a dialogue with interested colleagues about the positive 
outcomes associated with the edTPA performance assessment, on June 28, 2013, the MedTPA 
Collaborative held its first edTPA Mid-Atlantic Implementation Conference at MSU.  The 
purpose of the conference was to share information on how to implement edTPA for 
stakeholders who had attempted the assessment and had questions/experiences to share and to 
provide information for those who knew of edTPA and wanted more information.  Participants 
from seven regional states and D.C. attended.  To showcase the positive benefits of edTPA to 
faculty and students, IHE administrators, faculty, LEA teachers and former interns from all three 
institutions offered conference sessions (S.5.20).   One of the attendees was Laurie Calvert, 
Teacher Liaison at the U.S. Department of Education.  Through her position at the U.S.DOE, 
members of the MedTPA Collaborative were invited to speak to U.S. DOE education staff about 
Maryland’s work with edTPA.  The COE Associate Dean, a former TU graduate, now an 
assistant principal and a former Towson intern at her school, attended the discussion (S.5.21) 

Outreach to Schools and Teachers 

1. Towson University Center for STEM Excellence, led by Fisher College of Science and 
Mathematics 
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Unit faculty provide service to PK-12 schools to enhance the delivery of instructional programs. 
As a representative example, the Fisher College of Science and Math offers STEM outreach 
activities and other math/science outreach such as the following: (Activities described more fully 
in Exhibit S.5.22). 

-Bioscience Education and Outreach Program-The Bioscience Education and Outreach team is 
committed to engaging, exciting and educating middle and high school students in science.  Two 
of the most well-known programs are the SciTech student learning lab, housed at the Columbus 
Center at the Baltimore Inner Harbor, and the Maryland Loaner Lab program.  The Loaner Lab 
project offers biotechnology curriculum and lab activities in a self-contained kit. 

-Baltimore Excellence in STEM Teaching (BEST) Project-Funded from NASA, the BEST 
program aims to improve high school and middle school science, technology, engineering, and 
math instruction in the Baltimore area. 

2. Additional Outreach led by Fisher College of Science and Mathematics (S.5.23) 

-Civitas/TU Project 

-Project ASTRO 

-PEEESC Program 

-Hackerman Academy 

New Majors/Programs in the Education Unit 

New majors/programs/courses in the unit will ensure that the focus on quality instruction and 
outstanding performance of unit faculty and candidates will continue.  The unit has instituted 
relevant programs for students seeking employment in area and regional LEAs.  The unit has 
addressed critical shortage areas as identified in the Maryland State Staffing Report and 
responded with two majors in the field of Special Education.  The Secondary Education 
Department has responded to a recent new certification area at the Maryland State Department of 
Education in Middle School education that also addresses critical shortages in math and science 
teachers.  Exhibit S.5.24 provides information about new majors and programs developed since 
2007. 
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Standard 6.1 Unit Governance and Resources 

Unit Leadership and Authority 

The professional education unit's programs are coordinated by the Teacher Education Executive 
Board (TEEB), (R.6.4.a.1). TEEB oversees professional education program policies, procedures, 
and assessments and its decisions reflect official policy. Chaired by the College of Education 
(COE) Dean, TEEB members represent all initial and advanced programs (R.6.4.b.2), and meet 
monthly (R.6.4.a.3). 

As TEEB chair, the COE Dean is responsible for facilitating communication and collaborative 
decision-making across teacher education programs and faculty. He is supported by the COE 
Associate and Assistant Deans, the Director and Assistant Director of the Center for Professional 
Practice (CPP), department chairs, program directors and fellow deans. The unit also relies on 
key committees and components: 

1 - The NCATE/MSDE Accreditation Steering Committee: Nine unit faculty members - one 
from each COE department, two from non-COE Unit programs, an at-large faculty member and 
one MSDE representative; the CPP Director, an at-large COE staff member, and the COE 
Associate and Assistant Deans. The COE Assistant Dean chairs this committee that provides unit 
leadership committed to the unit's standard-based professional education programs. 

2 - CPP and Towson PDS Network (S.3.1): Located in COE, the CPP is the official conduit to 
PreK-12 for all field and internship placements. It collaborates with Unit departments and 
programs to provide Unit candidates with access to PLATO software for Praxis I preparation; 
coordination of field and clinical placements; oversight of the PDS network; design and delivery 
of professional development unit meetings with P-12 clinical faculty (e.g., PDS Liaison and 
Supervisor Meetings are held twice each semester to support the standards-based activities of the 
PDS Network (R.3.4.a.5.a,b,c,d,e)  

3 - Towson PDS Council:  Chaired by the CPP director (R.3.4.a.3.a,b,c,d), comprised of 
representatives from partner LEAs and TU faculty, meets quarterly to address common issues 
and to advise the Unit and LEA's on how to strengthen, nurture and re-vision our PDS networks.  

4 - School System Professional Development School Councils: PreK-12 practitioners and unit 
faculty participate actively in clinical program-related design, delivery, and evaluation. Many 
PreK-12 school system partners (e.g., Howard County, Baltimore County, Anne Arundel 
County, and Baltimore City) have PDS Councils. The unit is represented by the Director and/or 
Assistant Director of the CPP and unit faculty (S.6.3,4,5). 

5 - Curriculum Oversight Committees: Each college in the institution has a faculty-led 
curriculum committee, whose role is to review and promote programmatic curricular changes 
within the college. Programs seeking approval beyond the College level must complete the 
curriculum modification and approval process as described on the Provost’s Academic 
Resources webpage (R.6.4.a.4). 

http://www.towson.edu/coe/ncate2014/standard6/R.6.4.a.1.pdf
http://www.towson.edu/coe/ncate2014/standard6/R.6.4.b.2.doc
http://www.towson.edu/coe/ncate2014/standard6/R.6.4.a.3.doc
http://www.towson.edu/coe/ncate2014/standard3/S.3.1.doc
http://www.towson.edu/coe/ncate2014/standard3/R.3.4.a.5.a.docx
http://www.towson.edu/coe/ncate2014/standard3/R.3.4.a.5.b.docx
http://www.towson.edu/coe/ncate2014/standard3/R.3.4.a.5.c.doc
http://www.towson.edu/coe/ncate2014/standard3/R.3.4.a.5.d.docx
http://www.towson.edu/coe/ncate2014/standard3/R.3.4.a.5.e.doc
http://www.towson.edu/coe/ncate2014/standard3/R.3.4.a.3.a.docx
http://www.towson.edu/coe/ncate2014/standard3/R.3.4.a.3.b.doc
http://www.towson.edu/coe/ncate2014/standard3/R.3.4.a.3.c.pdf
http://www.towson.edu/coe/ncate2014/standard3/R.3.4.a.3.d.docx
http://www.towson.edu/coe/ncate2014/standard6/S.6.3.pdf
http://www.towson.edu/coe/ncate2014/standard6/S.6.4.pdf
http://www.towson.edu/coe/ncate2014/standard6/S.6.5.pdf
http://www.towson.edu/coe/ncate2014/standard6/R.6.4.a.4.pdf


The unit ensures that candidates have access to advising and counseling services. Policies 
describing advising and counseling, recruitment and admissions practices, academic calendars, 
and grading policies are described and updated annually in the Undergraduate Catalog 
(R.6.4.d.1) and the Graduate Catalog (R.6.4.d.2).  

Unit Budget 

The Unit's budget is sufficient to support faculty teaching, scholarship, and service and includes 
support for programs that extend beyond the Unit into PreK-12 education (R.6.4.f). Salaries for 
all Academic Affairs Division personnel are set annually by the Provost in consultation with 
Deans. The Provost adjusts college budgets to reflect priorities such as enrollment growth 
(R.6.4.f). 

1 - Personnel. The Unit makes efficient use of full-time, part-time, clinical, support and graduate 
assistant personnel.  

Full time faculty include tenured and tenure-track, clinical faculty and lecturers. Workload 
guidelines for full time faculty, reflecting USM and university policies are:  

Workload policies define course units for professional activities including teaching, research, 
administration (e.g., Chair/program director), PDS supervision, advising, and other assigned 
duties. Faculty workload is negotiated annually by the faculty member with the Chair and 
approved by the College Dean and Provost (R.6.4.h.1). 

Tenured and tenure-track faculty are responsible for 6 - 7 course units per AY; Clinical faculty 
and lecturers are responsible for eight course units per AY. 

Supervision for field and clinical experiences are on-load assignments; one course unit is given 
for supervising four candidates, with a maximum of 16 candidates per semester.   

Part-time faculty are selected based on experience and expertise, intended to strengthen 
programs. Part-time colleagues are provided orientation by each program (e.g., the Conceptual 
Framework, program standards and signature assessments are explained; core, standards-based 
syllabi are shared; and expectations for teaching effectiveness are identified), and are supported 
by their Chairs and/or program directors in this process. 

Unit clinical faculty members are selected based on role-specific selection criteria, including 
recent Pk-12 classroom experience. Clinical instructors participate in orientation, professional 
development and evaluation activities (R.5.4.f.4). 

The Unit is supported by adequate numbers of staff members. Each academic department has at 
least one full-time administrative assistant. The CPP staff includes an administrative assistant, a 
field placement supervisor, an academic program specialist, and a graduate assistant. Graduate 
assistants also play a program-specific support role for most of the initial and advanced programs 
in the Unit. 

http://www.towson.edu/coe/ncate2014/standard6/R.6.4.d.1.pdf
http://www.towson.edu/coe/ncate2014/standard6/R.6.4.d.2.pdf
http://www.towson.edu/coe/ncate2014/standard6/R.6.4.f.docx
http://www.towson.edu/coe/ncate2014/standard6/R.6.4.f.docx
http://www.towson.edu/coe/ncate2014/standard6/R.6.4.h.1.pdf
http://www.towson.edu/coe/ncate2014/standard5/R.5.4.f.4.pdf


  

2 - Unit Facilities. The Unit's facilities are sufficient to support the preparation of teachers and 
other professional educators. Hawkins Hall (HH) and three floors in the adjacent Psychology 
Building (PY) house the Unit's administrative offices, the CPP, the Educational Technology 
Center (ETC), the Reading Clinic, the Education Innovation Lab, and the classrooms and offices 
for COE programs. Program offices for the Teachers-in-Residence, Teacher Educators-in-
Residence, the Center for Leadership in Education and the Presidential Scholar for Teacher 
Innovation are housed on PY second floor.  The Towson Learning Network (TLN), (R.4.4.h.2.e) 
is based in the Provost's Office. 

Unit secondary education programs in the Liberal Arts (English, History, Social Science, and 
World Languages) are housed in the College of Liberal Arts (CLA) building. Completed in 2011, 
the CLA provides up-to-date and technologically enhanced instructional spaces. The 
mathematics program is located in the 7800 York Road building (YR). YR offers "smart" 
classrooms throughout and houses three computer laboratories. Science education programs are 
housed in Smith Hall, which features instructional lab spaces. Art, Dance and Music education 
programs, located in Center for the Arts, have dedicated computer labs for education candidates. 
Facilities for the programs in Health and Physical Education are presently in Linthicum Hall and 
other campus sites. Specialized facilities (such as the Speech-Language-Hearing Clinic, the 
psychology department test library, and the two-way mirror rooms for in vivo observation in 
School Psychology and Reading Education) are well equipped to support professional 
preparation. Off-campus programs are offered at Middle States approved locations. The 
University’s Master Plan describes future facilities enhancements (S.6.1). 

3 - Unit Resources including Technology. Faculty and candidates are provided ample and 
accessible resources, including technology, library and curricular resources (e.g., electronic 
information services). Led by a Chief Information Officer and its strategic technology plan, the 
university provides a solid technology infrastructure, supporting fully online courses - and 
enhancing campus based courses - with Blackboard, many computer labs for courses, campus-
wide wifi coverage, professional technical support services, and robust faculty development 
opportunities with technology. The Office of Technology Services (OTS) provides professional 
development workshops for faculty and staff. OTS also supports Student Computing Services 
(SCS), which provides technology support to students for classroom and personal technologies. 

The technology needs of the unit are served through unit-wide and college-specific support for 
the classroom computing and instructional media needs of candidates and faculty. Professional 
education candidates in HH have access to the ETC, an open computing lab with forty 
workstations, open more than sixty hours per week. This lab is staffed with two full-time 
professionals and student support workers.  

All unit faculty have access to the Education Innovation Lab. The lab was established in 2008 
using university funds to provide faculty opportunities to learn about and use emerging 
instructional technologies. The lab presently has two interactive whiteboards, an instructor's 
station for trying lessons before using them in class, and a number of tablet computers for 
scheduled use by faculty members in their courses.  

http://www.towson.edu/coe/ncate2014/standard4/R.4.4.h.2.e.docx
http://www.towson.edu/coe/ncate2014/standard6/S.6.1.pdf


 

4 - Library resources. Services offered by the Albert S. Cook Library have grown over recent 
years to meet increased demands, especially for doctoral-level and technology-based 
applications. The library collection contains about 715,000 volumes (including nearly 263,521 e-
books, over 8,000 of which are related to the field of education) and 16,454 audio visual 
materials.  Cook Library subscribes to more than 46,481 serials (approximately 900 of which 
relate to the theory and practice of education), and 230 online databases (e.g., EBSCO products 
such as Education Research Complete; ERIC; Teacher Reference Center along with Primary 
Search and MAS Ultra, which offer PK-12 content; Naxos Music Library; ARTsor Charter 
Collection; Children's Literature Comprehensive Database; TeachingBooks; and Education in 
Film). 
 

 

  



Standard 6.2 Continuous Improvement 

Governance and Resources 

Since 2007, unit governance and resources have enabled the unit to: enhance existing program 
offerings; improve technology infrastructure; expand candidate and faculty access to technology-
enhanced instructional spaces; expand the use of, and methods for, online learning for course 
delivery; and expand candidate scholarships and grants. 

1. Program and Facilities Expansion. In 2012, as a result of collaboration between the 
departments of Special Education (SPED) and Early Childhood Education (ECED), the first 
cohorts of candidates enrolled in an integrated Early Childhood Special Education (ECSE) 
program, leading to dual certification as Early Childhood (PK-3) and Infant-Primary Special 
Educator. SPED also began a new program concentration in Teacher as Leader in Autism 
Spectrum disorders in Fall 2011 (R.4.4.b.3). The Middle School education major in 2011. The 
Kinesiology MS first enrolled candidates in Fall 2008. 

The unit has expanded its full-program off-campus course offerings since its 2007 accreditation. 
ECED began at Universities at Shady Grove in 2007. The EESE program began at the University 
Center of Northeastern Maryland in 2007, and was joined there by the ECSE in 2012. University 
facilities expansions are detailed in the Campus Master Plan (S.6.1). The TU in Northeastern 
Maryland building is scheduled to open in Fall 2014 (S.6.6). 

2. Improved technology infrastructure. All unit instructional spaces in Hawkins Hall (HH) and 
the Psychology (PY) building have been enhanced since 2007 to adhere to the University’s 
Classroom Technology standards. These standards identify the number and type of technologies 
that should be present in a modern classroom, and establish a consistent upgrade schedule for 
those technologies. The standards were developed through a committee of representatives across 
the institution, and are updated regularly (R.6.4.i.2).  

3. Technology-enhanced instructional spaces. The Provost office provided $25,000+ annually 
(FY11- FY14) to purchase interactive whiteboards for classrooms, replace outdated faculty PCs, 
replace workstations in the ETC, and acquire flatbed scanners for department uses, and purchase 
iPads and other handheld tablets for instructional use. As a result, most classrooms across HH 
and PY are classified as "multimedia classrooms" (R.6.4.i.1). 

 4. Education Innovation Lab (EIL) The EIL was established in 2008 to provide faculty with a 
setting designed for them to become familiar with and integrate instructional technologies into 
their teaching. A new lab manager position was created to enhance the effectiveness of the space. 
The Lab provides technology support, faculty workshops and other technology 
instruction.  Campus funds paid for the design and construction of the facility. COE funds 
covered the initial start-up costs for hardware, software and furniture ($45,000+).  Additional 
upgrades since FY2008 include the purchase of tablet computers, “support carts” to provide 
multiple pre-configured tablets for classrooms of users. Additional equipment funding comes 
from a combination of Academic Affairs and COE funds. For the FY14 Provost technology 
support allocation ($25K), the lab be upgraded with new equipment and receive recommended 

http://www.towson.edu/coe/ncate2014/standard4/R.4.4.b.3.docx
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http://www.towson.edu/coe/ncate2014/standard6/R.6.4.i.2.pdf
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technologies.  The lab now also provides services to candidates wishing to learn how to use these 
classroom technologies.  

The lab has maximum seating for 25 people, flexible table configurations for working groups 
between two and 25 people, a teacher’s station with document camera and Crestron control 
system, and a dual ceiling-mounted projection system with two retractable screens. This setup 
provides faculty members with a facsimile of a standard teacher’s station, enabling them to “test 
run” lessons before using them in front of candidates. The lab’s flexible space hosts multiple 
events relating to faculty professional development; research presentations and lunchtime 
discussions on a broad range of topics relating to teacher preparation and educational reform. 

5. Online Course Delivery. In 2009, the Educational Leadership MS and Organizational Change 
CAS programs began their fully online Administrator I certificate programs; the only fully online 
programs in the unit. Candidates may complete all program requirements, including the 300 hour 
internship and a summative portfolio, using online resources. Data collected online completers’ 
comprehensive examinations is similar to that found for the traditional face to face program 
(S.6.2). 

OTS has since 2010 automatically created a “course shell” in the Blackboard learning 
management system for each course section offered on campus each semester.  These course 
shells are pre-populated with course enrollment names, and instructors may import course setting 
from a prior semester, easing some aspects of online course management, and increasing the use 
of Blackboard course management tools within campus-based courses. 

6. Grants Received. Over the past five years, the unit has aggressively and successfully secured 
additional resources to support its programs. Representative of those grants (their duration, 
financial support, and a brief synopsis of the grant’s outcomes), examples include: 

A - Preparing Teachers to Meet the Needs of Diverse Learners through Enhanced Professional 
Development Schools Partnerships (MSDE-RTTT); 6/1/2012-8/31/2014, $45,000: The goal of 
this grant is to increase the number of effective teachers in high poverty/high minority schools 
through enhanced PDS partnerships, rigorous preparation program coursework, sustained 
professional development, intensive internships, and mentoring, all focused on meeting the needs 
of diverse learning.  The grant project will contribute to the development of the knowledge base 
of the Maryland Teaching Consortium.  

B - Exploring the Efficacy of Engineering is Elementary (E4) (NSF-DRK12) 9/15/2012-
8/31/2014, $160,000: The project investigates how an engineering curriculum, Engineering is 
Elementary (EiE), can support elementary school students and their teachers as they enhance 
their knowledge and abilities in engineering and science and build their interest in STEM fields. 

C - Preparing Teachers to Meet the Needs of Diverse Learners through Enhanced Professional 
Development School Partnerships (MSDE); 6/1/2012-8/31/2014, $41,667: Goal of grant is to 
increase educator effectiveness of first and second year teachers working with students identified 
as having special needs and results for their students.  Participants in the grant include 10 second 

http://www.towson.edu/coe/ncate2014/standard6/S.6.2.docx


year teachers (5 EESE/5 MAT) and 20 first year teachers (10 EESE/10 MAT) to assess their 
mentoring and coaching needs, and 30 mentors. 

D -  Improving Middle Grants Teachers' Knowledge for Implementing the Maryland Common 
Core State Mathematics Curriculum (MHEC) 3/12/2012-3/30/2013, $155,000: Purpose of grant 
is to improve the academic achievement of all students by providing sustained and intensive 
high-quality professional development to help teachers and principals. 

E - Assistance to the State for Educating Students with Disabilities-Praxis I & II Training 
(MSDE); 8/1/2011-11/30/2012, $25,000; Purpose of the grant is to improve the performance of 
students with disabilities on all measures of accountability through effective pre-service 
preparation of teachers who will be dually certified and highly qualified. 

F - Development of Special Education M.Ed. In Autism Spectrum Disorders (MSDE); 7/1/2010-
9/30/2011, $75,000: To revise, improve and restructure Towson's graduate level Special 
Education Pre-service Program.  Revisions made to assure the graduates meet the highly 
qualified requirements while gaining the knowledge, skills, and dispositions required for serving 
students with disabilities. 

G - Cherry Hill Learning Zone Grant; (U.S. Department of Education); 9/1/2008- 4/15/2011; 
$310,480: Collaboration with Towson University and community-based organizations to 
establish processes for sustainable and scalable growth within the Cherry Hill neighborhood. 

H - Baltimore County Teacher Induction Program (Baltimore County Public Schools - BCPS); 
10/1/2010 – 9/30/2014) $1.6M: This program partners unit faculty with BCPS to reduce attrition 
in pre-tenure teachers in under-performing schools. Teachers-in-Residence from BCPS and 
Teacher- Educators-in-Residence from the COE are exchanged to enhance candidate preparation 
for assignments to such schools and professional development for pre-tenure teachers and other 
staff in designated BCPS PK-8 sites. 

7.  Scholarships and Grants for students. In 2009, the Hattie S. Strong Foundation partnered 
with Towson University to offer two $5000 scholarships to deserving teacher candidates each 
year. These awards are based on merit, and upon demonstrated excellence in preparation 
coursework. The awards are timed to help offset expenses incurred during the full time 
internship. In 2012, the Strong Foundation doubled its commitment to Towson and now supports 
four students each year (two in undergraduate initial certification, and two in the MAT initial 
certification program. 

In spring 2013, the University was selected by author James Patterson to join a limited number 
of sites to receiving support for the James Patterson Scholarship Program. This program offers 
eight renewable grants of $6000 each to incoming freshmen interested in pursuing a career in 
teaching in Pk-8 classrooms. The selection of recipients is very rigorous. The initial cohort had 
among the highest SAT and GPA scores of entering students and completed written applications 
explaining their interest in reading and commitment to becoming teachers. Assuming continuous 
enrollment in a teacher preparation program and consistently high performance, a recipient can 



receive up to four years of support. Mr. Patterson has proposed that by 2017 up to 32 students 
will be eligible for such awards each year. 

See exhibit R.4.4.h.2.a-b,d for further examples of scholarships available to unit candidates. 
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I.5.a Links to Unit Catalogs and other printer documents describing general education, 
specialty/content studies and professional studies 

 

Link to Towson University Undergraduate Catalog 

2013-2014: Link to page hosting the Undergraduate Catalog: 

http://www.towson.edu/main/academics/ugrad/undergraduatecatalog.asp 

Link to the actual file: 

http://www.towson.edu/main/academics/ugrad/documents/TUcatalog_2013-14_Final_LINKED.pdf 

 

Link to Towson University Graduate Catalog 

2013-2014: Link to page hosting the Graduate Catalog: 

http://www.towson.edu/main/academics/coursesandcatalogs/graduatecatalog.asp 

Link to the actual file: 

http://www.towson.edu/main/academics/coursesandcatalogs/documents/GraduateCatalog2013-
WEB_000.pdf 

 

 

 

 

 

 

R.6.4.a.1 

https://www.towson.edu/coe/about/accreditation2014/documents/standard6/R.6.4.a.1.pdf 
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Exhibit 6.4.a.2 

 TOWSON UNIVERSITY 

Teacher Education Executive Board 

STANDARDS FOR STUDENTS ENROLLED IN TEACHER EDUCATION PROGRAMS 

The Teacher Education Executive Board representing all teacher education programs at Towson 
University utilizes the following minimum requirements as conditions for entrance into teacher 
education programs and formal entry into student teaching.   

I. PROCEDURES AND REQUIREMENTS FOR ADMISSION TO ALL TEACHER 
EDUCATION PROGRAMSi 

 
A. Completion of a notarized self-disclosure form of criminal background to be filed in the 

Center for Professional Practice Office. 
 

II. PROCEDURES AND REQUIREMENTS FOR ADMISSION TO ALL TEACHER 
EDUCATION PROGRAMS  

 
A. Completion of a written application for formal admission to the program 
B. Minimum overall grade point average of 2.75 in Early Childhood, Elementary Education, 

Special Education, Middle School, and Secondary Education. 
C. Completion of English 102/190 or equivalent course with grade of "C" or better; 

Secondary Education also requires an admission essay. 
D. Standardized test score reflecting one of the following: 

►Praxis I passing score (as determined by the Maryland State Department of 
Education)  

►SAT taken after 2005: math and critical reading composite score of 1100;   
►SAT taken between 4/95 and 2005:  math and verbal composite score of 1100;  
►SAT taken prior to 4/95:  math and verbal composite score of 1000;  
►ACT composite score of 24;  

 ►GRE math and verbal composite score: test taken after September 2011: 297; 
taken prior to September 2011: 1000.   

E. Students seeking admission to teacher education programs (Art, Dance, Health 
Education, Music, and    

 Physical  Education) must contact their Department Chair for program-specific 
procedures and requirements for  admission  to professional education programs. 

III. PROCEDURES AND REQUIREMENTS FOR ENTRY INTO CAPSTONE INTERNSHIP 
FOR ALL PROFESSIONAL EDUCATION PROGRAMS 

 
A. Completion of a Criminal Background Check.  The Criminal Background Check results 

must be received by the Center for Professional Practice prior to entry into student 
teaching. 

B. Minimum of 75 credits completed for K-12 programs; 90 credits completed for Early 
Childhood Education, Elementary Education, and Special Education; for Secondary 
Education - senior status. 

C. Completion of electronic application and student data sheet for student teaching. 
D. Minimum grade point average of 2.75 in Early Childhood Education, Elementary 



Education, Middle School Education, Secondary Education, Special Education, and Art 
Education; 2.5 in remaining K-12 programs. 

E. Minimum average of 2.75 in academic major applicable only in programs requiring an 
academic major. 

F. Minimum average of 3.00 in professional education courses for Early Childhood 
Education, Elementary Education, Special Education, and Art Education; 2.75 for 
Secondary Education and remaining K-12 

G. Prior to applying for student teaching, all K-12 programs require one of the standardized 
test scores identified in Part II E above. 



IV. PROFESSIONAL BEHAVIOR 
The Teacher Education Executive Board (TEEB) reserves the right for each 
department/program to refuse, deny, or revoke the application for admission to professional 
education programs or continuation in professional education programs of any student 
whose observed conduct is deemed incongruent with established guidelines of professional 
behavior.  

As a professional discipline, education is “vested by the public with a trust and 
responsibility requiring the highest ideals of professional service.”  All teacher education 
students agree to accept “the responsibility to adhere to the highest ethical standards of 
professional behavior.”ii Placing the importance of professional behavior and duties above 
one’s own convenience is the cornerstone of professionalism. 

All teacher education students are responsible for understanding Unit, department- and 
program-specific professional expectations.   In addition to fulfilling all academic 
requirements, successful completion of all field experiences requires demonstrated 
professional behavior including, but not limited to, punctuality, attendance, professional 
attire, discretion, respect for confidentiality, effective and appropriate communication with 
University and school-based students and personnel, and acceptance of diversity. 

The same principles and guidelines that apply to students’ activities in general also apply to 
their activities online.  This includes all forms of online publishing and discussion, including 
blogs, user-generated video and audio, social networks and other social media 
applications.  The Internet is neither anonymous nor forgetful, and there is no clear line 
between one’s professional life and personal life on a social media site.  Teacher 
candidates need to weigh every posting for how it affects their effectiveness as teachers. 

All teacher education students must exhibit behavior that is consistent with the University's 
Code of Conduct, the Unit’s Professional Behavior Policy, and established professional practice 
in educational and clinical settings.  Successful completion of all field experiences is a 
requirement for continuation in the education program.  

i The TEEB Standards, including the "Statement of Professional Behavior for Undergraduate and 
Graduate Teacher Education Students," excerpted from Towson State University Compass (1987 Student 
Handbook), and "NEA Code of Ethics" (1975), were adopted by the College of Education Council in 
September, 1988, and reaffirmed by TEEB in November 1990, and October 1995.  The Standards were 
revised and approved in February 1996, May 1998, February 2000, May 2005, May 2008, April 2009, 
December 2011, and November 2012. 
 
ii National Education Association, Code of Ethics of the Education Profession, 1975. 

 
 
 
 
 
 
 

                                                           



                                                                                                                                                                                           
Exhibit R.6.4.a.3: Teacher Education Executive Board (TEEB) Role and Functions 

Teacher Education Executive Board 

Role and Functions 

a. To provide University-wide coordination of undergraduate and graduate programs in Education at 
Towson University. 

 

b. To establish policies for admission to teacher education programs and student teaching/practica 
experiences with the approval of appropriate Senate committees. 

 

c. To establish policies for supervision of student teaching/practica experiences. 

 

d. To coordinate departmental policies for field experiences, relations with schools, research 
activities, advising and placement, and staff development activities associated with teacher 
education programs. 

 

e. To coordinate the development and modification of programs and their integration into the total 
setting of basic and advanced study for educators and education specialists at Towson. 

 

f. To serve as a review and referral board for departments, faculty, and students in matters regarding 
the improvement of the University setting for Education programs. 

 

g. To coordinate the collection and dissemination of information regarding relevant research, 
graduates in the field, results of program evaluations, and trends in basic and advanced programs 
for educators and education specialists. 

 

h. To make recommendations regarding facilities, equipment, and other resources necessary to 
maintain quality education programs. 

 

i. To maintain positive working relationships between the University and school systems and other 
education agencies. 

  



                                                                                                                                                                                           
 
 
R.6.4.b.1 
 
 
https://www.towson.edu/coe/about/accreditation2014/documents/standard6/R.6.4.b.1.pdf 
 
 
 
 
 
 
 
 
 
 
S.I.1 
 
https://www.towson.edu/coe/about/accreditation2014/documents/overview/S.I.1.pdf 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Exhibit R.I.5.e.1:  Fall 2013 Professional Education Programs in the Unit, Current 
Approval Status, and Location 
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(MS: HRD- Educational Leadership and CAS: Organizational Change-Educational 

Leadership are  
the only programs offered online.) 

 
Program Name Award 

Level 
Program 
Level 

(Initial or 
Advance
d) 

Total 
Candidat
es 
Enrolled 
in Fall 
2013 

Agency or 
Associatio
n 
Reviewin
g 
Program 

Program 
Report 
Submitte
d for 
Review 

State 
Approv
al 
Status 

2013 
National 
Recognitio
n Status 
by 
NCATE3 
(as of  
Feb. 2014) 

Offered Off-
Campus4/ 
F13 
Enrollment 

Art Education 
Bachelor
’s 

Initial 120 MSDE 

Submitte
d 

concurren
t with IR2 

Current: 
Yes 
through 
2014 

NA; State 
Review 
Only 

 

Dance Education 
Bachelor
’s 

Initial 12 NASD yes yes 
Nationally 
recognized
3 

 

Early Childhood 
Education 

Bachelor
’s 

Initial 361 NAEYC yes yes 
Nationally 
recognized  

USG: 53 

ECED/Special Ed. 
Integrated 

Bachelor
’s 

Initial 99 CEC yes yes 
NA; 1st 
submission 
2018 

University 
center @ 
HEAT: 24 

Elementary 
Education 

Bachelor
’s 

Initial 683 ACEI yes yes Nationally 
recognized 

Waldorf 
Center  

Elem/Special Ed. 
Integrated 

Bachelor
’s 

Initial 268 CEC yes yes Nationally 
recognized  

USG:41 
University 
Center @ 
HEAT: 36 

Health Education 
Bachelor
’s 

Initial 45 AAHE yes yes Nationally 
recognized  

 

Middle School 
Bachelor
’s  

Initial 64 AMLE NA yes 
NA; 1st 
submission 
2018 

 

Music Education 
Bachelor
’s 

Initial 133 NASM yes yes 
Nationally 
recognized
3 

 

Physical Education 
Bachelor
’s 

Initial 137 NASPE yes yes Nationally 
recognized 

 

Secondary 
Education: 

Bachelor
’s 

Initial 429      

Biology 
Bachelor
’s 

Initial 31 NSTA yes yes 
Nationally 
recognized  

 



                                                                                                                                                                                           

Chemistry 
Bachelor
’s 

Initial 9 NSTA yes yes 
Nationally 
recognized  

 

Earth Space 
Science 

Bachelor
’s 

Initial 6 NSTA yes yes 
Nationally 
recognized  

 

English 
Bachelor
’s 

Initial 133 NCTE yes yes 
Nationally 
recognized 

 

French 
Bachelor
’s 

Initial 3 ACTFL yes yes Conditions  

Geography 
Bachelor
’s 

Initial 3 NCSS yes yes 
Nationally 
recognized  

 

History 
Bachelor
’s 

Initial 110 NCSS yes yes 
Nationally 
recognized  

 

Mathematics 
Bachelor
’s 

Initial 79 NCTM yes yes 
Nationally 
recognized  

 

Physics 
Bachelor
’s 

Initial 8 NSTA yes yes 
Nationally 
recognized 

 

Social Studies 
Bachelor
’s 

Initial 19 NCSS yes yes 
Nationally 
recognized  

 

Spanish 
Bachelor
’s 

Initial 28 ACTFL yes yes Conditions  

Special Education 
Bachelor
’s 

Initial 127 CEC yes yes 
Nationally 
recognized  

 

         

MAT 
Master of 
Arts 

Initial 197      

Early Childhood 
Education 

Master of 
Arts 

Initial 18 NAEYC yes yes 
Nationally 
recognized  

 

Elementary 
Education 

Master of 
Arts 

Initial 27 ACEI yes yes 
Nationally 
recognized 

 

Secondary 
Education 

Master of 
Arts 

Initial 78      

Biology 
Master of 
Arts 

Initial 12 NSTA yes yes 
Nationally 
recognized  

 

Chemistry 
Master of 
Arts 

Initial 4 NSTA yes yes 
Nationally 
recognized  

 

Chinese 
Master of 
Arts 

Initial 5 ACTFL yes yes Conditions  

Earth Space 
Science 

Master of 
Arts 

Initial 2 NSTA yes yes 
Nationally 
recognized  

 

English 
Master of 
Arts 

Initial 23 NCTE yes yes 
Nationally 
recognized 

 



                                                                                                                                                                                           

French 
Master of 
Arts 

Initial 1 ACTFL yes yes Conditions  

Mathematics 
Master of 
Arts 

Initial 7 NCTM yes yes 
Nationally 
recognized  

 

Physics 
Master of 
Arts 

Initial 0 NSTA yes yes 
Nationally 
recognized 

 

Social Studies 
Master of 
Arts 

Initial 19 NCSS yes yes 
Nationally 
recognized  

 

Spanish 
Master of 
Arts 

Initial 4 ACTFL yes yes Conditions  

Special Education 
Master of 
Arts 

Initial 74 CEC yes yes 
Nationally 
recognized
3 

USG: 27 

         

Early Childhood 
Education 

Master’s 

 
Advanced
/ 
Initial 
cert. 

 
27  

NAEYC yes yes 
Nationally 
recognized 

USG: 16 

Education Media 
Generalist 

Master’s 
Advanced
1 

102 ALA yes yes 
Nationally 
recognized 

Baltimore 
Co.: 73; 
Montgomery 
Co.: 15, PG 
Co.: 3 

HRD (Educational 
Leadership) 

Master’s 
Advanced
1 

180 ELCC yes yes 
Nationally 
recognized 

University 
Center 
@HEAT: 31 
SMHEC: 17 
Howard Co: 
15; 
Kennedy 
Krieger: 2; 
Online: 106 

Reading Master’s 
Advanced
1 

209 IRA yes yes 
Nationally 
recognized 

Baltimore 
City: 12; 
SMHEC: 27 
Baltimore 
Co: 47 
Howard Co: 
27 
Harford Co: 
32 



                                                                                                                                                                                           

Special Education Master’s 

 
 
Advanced
/ 
Initial 
cert:  

 
111 

CEC yes2 yes 
Nationally 
recognized 

USG: 25 
Initial 
candidates 

Speech Language 
Pathology 

Master’s 
Advanced
1 

81 ASHA yes yes 
Nationally 
recognized
3 

 

         

Organizational 
Change 
(Educational 
Leadership) 

CAS 
Advanced
1 

184 ELCC yes yes 
Nationally 
recognized 

University 
Center 
@HEAT: 18 
SMHEC: 
29;Baltimore 
Co.: 37; 
Howard Co: 
5; Online: 10 

School Psychology MA/CAS 
Advanced
1 

27 NASP yes yes 
Nationally 
recognized 

 

Audiology Au.D 
Advanced
1 

55 ASHA yes yes 
Nationally 
recognized
3 

 

        
 
 

 
Non-certification advanced programs at post-baccalaureate levels for the continuing 
education of teachers who have previously completed initial preparation are identified 
below; all approved by the Maryland Higher Education Commission/USM.  No SPA 
accreditation review required, unless indicated.  
 
Program Name Award 

Level 
Program 
Level 

(Initial or 
Advance
d) 

Total 
Candidat
es 
Enrolled 
in Fall 
2013 

Agency or 
Associatio
n 
Reviewin
g 
Program 

Program 
Report 
Submitte
d for 
Review 

State 
Approv
al 
Status 

2013 
National 
Recognitio
n Status 
by 
NCATE3 
(as of  
Feb. 2014) 

Offered Off-
Campus4/ 
F13 
Enrollment 

Art Education Master’s Advanced 40 
     



                                                                                                                                                                                           

Early Childhood 
Education 

Master’s  Advanced 139 

 
 

NAEYC 

 
 

Yes 

 
 

Yes 

 
 

Nationa  
recogni  

  
    

 

Elementary 
Education 

Master’s Advanced 25 
       

Kinesiology Master’s Advanced 22        

Mathematics 
Education 

Master’s Advanced 88 
       

Music Education Master’s Advanced 23        

School Health 
Education 

Master’s Advanced 20 
       

Secondary Education Master’s Advanced 12        

Special Education Master’s Advanced 73        
 

1State Certification for other professional school personnel  
2Maryland’s State Program Report Template;  
3NCATE accepts the decisions of applicable programmatic accrediting agencies as evidence of program content 
quality.”   Unit programs in Dance Education (NASD: National Association of Schools of Dance), Music Education 
(NASM: National Association of Schools of Music), Speech-Language Pathology and Audiology (ASHA: American 
Speech-Language-Hearing Association), are accredited by their respective accrediting agencies:  
4Only programs offered off-campus are identified by enrollment and site.  Sites include: USG – Universities at 
Shady Grove (University System of Maryland Regional Higher Education Center; Montgomery County, Maryland); 
SMHEC – Southern Maryland Higher Education Center (University System of Maryland Regional Higher 
Education Center; St. Mary’s County, Maryland); University Center @--Higher Education and Applied Technology 
Center (HEAT, located in Harford County); Waldorf Center (College of Southern Maryland, Charles County, 
Maryland). Individual school system sites are all Middle States approved sites.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://216.139.214.92/institutions/policies_page.asp?ch=14&hbkch=4&hpkpg=56#relationship


                                                                                                                                                                                           
R.I.5.d.1 
 
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.1.pdf 
 
 
R.I.5.d.2 
 
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.2.pdf 
 
 
 
 
R.I.5.d.3 
 
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.3.pdf 
 
 
 
R.I.5.d.4 
 
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.4.pdf 
 
 
 
 
 
R.I.5.d.5 
 
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.5.pdf 
 
 
 
 
 
R.I.5.d.6 
 
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.6.pdf 
 
 
 
 
 
 
 

https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.1.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.2.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.3.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.4.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.5.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.6.pdf


                                                                                                                                                                                           
R.I.5.c.1 
 
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.c.1.pdf 
 
 
 
R.I.5.c.2 
 
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.c.2.pdf 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.c.1.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.c.2.pdf


                                                                                                                                                                                           
Exhibit R.I.5.b: A list of all syllabi and their document reference numbers 

To view individual files, please click the “Exhibits” link in the yellow left navigation bar in Towson 
2014 NCATE on the Blackboard site.  Click “Overview-I”, then scroll to the “R.I.5.b” folder. 

 

R.I.5.b.1.a ECED 315 
R.I.5.b.1.b ECED 321 
R.I.5.b.1.c ECED 341* 
R.I.5.b.1.d ECED 342 
R.I.5.b.1.e ECED 343 
R.I.5.b.1.f ECED 344 
R.I.5.b.1.g ECED 360* 
R.I.5.b.1.h ECED 361* 
R.I.5.b.1.i ECED 407 
R.I.5.b.1.j ECED 417 
R.I.5.b.1.k ECED 421 
R.I.5.b.1.l ECED 422 
R.I.5.b.1.m ECED 429* 
R.I.5.b.1.n ECED 460 
R.I.5.b.1.o ECED 461 
R.I.5.b.1.p ECED 604 
R.I.5.b.1.q ECED 607 
R.I.5.b.1.r ECED 608 
R.I.5.b.1.s ECED 609 
R.I.5.b.1.t ECED 610 
R.I.5.b.1.u ECED 611 
R.I.5.b.1.w ECED 619 
R.I.5.b.1.x ECED 621 
R.I.5.b.1.y ECED 623 
R.I.5.b.1.z ECED 665* 
R.I.5.b.1.aa ECED 750 
R.I.5.b.1.ab ECED 760 
R.I.5.b.1.ac ECED 762 
R.I.5.b.1.ad ECED 764 
R.I.5.b.1.ae ECED 773 

  
R.I.5.b.2.a ECSE 315 
R.I.5.b.2.b ECSE 316 
R.I.5.b.2.c ECSE 341 
R.I.5.b.2.d ECSE 342 
R.I.5.b.2.e ECSE 351 
R.I.5.b.2.f ECSE 352 



                                                                                                                                                                                           
R.I.5.b.2.g ECSE 413 
R.I.5.b.2.h ECSE 425 
R.I.5.b.2.i ECSE 428 
R.I.5.b.2.j ECSE 429 
R.I.5.b.2.k ECSE 451 
R.I.5.b.2.l ECSE 452 

  
R.I.5.b.3.a EDUC 202 
R.I.5.b.3.c EDUC 417* 
R.I.5.b.3.d EDUC 601 
R.I.5.b.3.e EDUC 605 
R.I.5.b.3.f EDUC 660 
R.I.5.b.3.g EDUC 660 
R.I.5.b.3.h EDUC 730 
R.I.5.b.3.i EDUC 731* 
R.I.5.b.3.j EDUC 734 
R.I.5.b.3.k EDUC 735 
R.I.5.b.3.l EDUC 738 
R.I.5.b.3.m EDUC 761 
R.I.5.b.3.n EDUC 787 
R.I.5.b.3.o EDUC 797 
R.I.5.b.3.p EDUC 798 

  
R.I.5.b.4.a EESE 430 
R.I.5.b.4.b EESE 431 
R.I.5.b.4.c EESE 468 
R.I.5.b.4.d EESE 474 
R.I.5.b.4.e EESE 476 
R.I.5.b.4.f EESE 485* 

  
R.I.5.b.5.a ELED 311/312 
R.I.5.b.5.b ELED 320 
R.I.5.b.5.c ELED 322 
R.I.5.b.5.d ELED 323 
R.I.5.b.5.e ELED 324 
R.I.5.b.5.f ELED 357 
R.I.5.b.5.g ELED 363 
R.I.5.b.5.h ELED 365 
R.I.5.b.5.i ELED 429 
R.I.5.b.5.j ELED 468/469* 
R.I.5.b.5.k ELED 611 
    
R.I.5.b.5.m ELED 621 



                                                                                                                                                                                           
R.I.5.b.5.n ELED 647 
R.I.5.b.5.o ELED 665 
R.I.5.b.5.p ELED 685 
R.I.5.b.5.q ELED 775 

   
R.I.5.b.6.a SCED 200 
R.I.5.b.6.b SCED 304 
R.I.5.b.6.c SCED 305 
R.I.5.b.6.d SCED 341* 
R.I.5.b.6.e SCED 342 
R.I.5.b.6.f SCED 353 
R.I.5.b.6.g SCED 355 
R.I.5.b.6.h SCED 357 
R.I.5.b.6.i SCED 365 
R.I.5.b.6.j SCED 401 
R.I.5.b.6.k SCED 419 
R.I.5.b.6.l SCED 460 
R.I.5.b.6.m SCED 461 
R.I.5.b.6.n SCED 462 
R.I.5.b.6.o SCED 499* 
R.I.5.b.6.p SCED 518 
R.I.5.b.6.q SCED 560 
R.I.5.b.6.r SCED 561 
R.I.5.b.6.s SCED 741* 
R.I.5.b.6.t SCED 781 

  
R.I.5.b.7.a SPED 301 
R.I.5.b.7.b SPED 401 
R.I.5.b.7.c SPED 413 
R.I.5.b.7.d SPED 425 
R.I.5.b.7.e SPED 427 
R.I.5.b.7.f SPED 428 
R.I.5.b.7.g SPED 429 
R.I.5.b.7.h SPED 430 
R.I.5.b.7.i SPED 441 
R.I.5.b.7.j SPED 453 
R.I.5.b.7.k SPED 469 
R.I.5.b.7.l SPED 491 
R.I.5.b.7.m SPED 493 
R.I.5.b.7.n SPED 496 
R.I.5.b.7.o SPED 497 
R.I.5.b.7.p SPED 498 
R.I.5.b.7.q SPED 525 



                                                                                                                                                                                           
R.I.5.b.7.r SPED 527 
R.I.5.b.7.s SPED 601 
R.I.5.b.7.t SPED 603 
R.I.5.b.7.u SPED 604 
R.I.5.b.7.v SPED 605 
R.I.5.b.7.w SPED 607 
R.I.5.b.7.x SPED 625 
R.I.5.b.7.y SPED 637 
R.I.5.b.7.z SPED 640 
R.I.5.b.7.aa SPED 641 
R.I.5.b.7.ab SPED 644 
R.I.5.b.7.ac SPED 646 
R.I.5.b.7.ad SPED 741 

  
R.I.5.b.8.a ARED 371 
R.I.5.b.8.b ARED 381 
R.I.5.b.8.c ARED 383 
R.I.5.b.8.d ARED 463/563 
R.I.5.b.8.e ARED 464/564 
R.I.5.b.8.f ARED 467/468 
R.I.5.b.8.g ARED 475 
R.I.5.b.8.h ARED 479 
R.I.5.b.8.i ARED 481/483 
R.I.5.b.8.j ARED 485 
R.I.5.b.8.k ARED 609 
R.I.5.b.8.l ARED 797 
R.I.5.b.8.m ARED 880 
R.I.5.b.8.n ARED 881 

  
R.I.5.b.9.a BIOL 303 

  
R.I.5.b.10.a DANC 201 
R.I.5.b.10.b DANC 251 
R.I.5.b.10.c DANC 391 
R.I.5.b.10.d DANC 392 
R.I.5.b.10.e DANC 451 
R.I.5.b.10.f DANC 493 

  
   
R.I.5.b.11.a.doc HLTH 387/388 
R.I.5.b.11.b.doc HLTH 315 
R.I.5.b.11.c.doc HLTH 405 
R.I.5.b.11.d.doc HLTH 425 



                                                                                                                                                                                           
R.I.5.b.11.e.doc HLTH 430 
R.I.5.b.11.f.doc HLTH 432 
R.I.5.b.11.g.doc HTLH 435 
R.I.5.b.11.h HLTH 601 
R.I.5.b.11.i HLTH 615 
R.I.5.b.11.j HLTH 625 
R.I.5.b.11.k HLTH 639 
R.I.5.b.11.l HLTH 643 
R.I.5.b.11.m HLTH 785 

  
R.I.5.b.12.a ISTC 201* (Luther's) 
R.I.5.b.12.b ISTC 301* (Macauley's) 
R.I.5.b.12.c ISTC 541 
R.I.5.b.12.d ISTC 601 
R.I.5.b.12.e ISTC 615 
R.I.5.b.12.f ISTC 651 
R.I.5.b.12.g ISTC 653 
R.I.5.b.12.h ISTC 667 
R.I.5.b.12.i ISTC 685 
R.I.5.b.12.j ISTC 702 
R.I.5.b.12.k ISTC 789 

   
R.I.5.b.13.a KNES 102 
R.I.5.b.13.b KNES 140 
R.I.5.b.13.c KNES 150 
R.I.5.b.13.d KNES 156 
R.I.5.b.13.e KNES 165 
R.I.5.b.13.f KNES 182 
R.I.5.b.13.g KNES 202 
R.I.5.b.13.h KNES 239 
R.I.5.b.13.i KNES 283 
R.I.5.b.13.j KNES 284 
R.I.5.b.13.k KNES 290 
R.I.5.b.13.l KNES 298 
R.I.5.b.13.m KNES 309 
R.I.5.b.13.n KNES 311 
R.I.5.b.13.o KNES 313 
R.I.5.b.13.p KNES 315 
R.I.5.b.13.q KNES 324 
R.I.5.b.13.r KNES 325 
R.I.5.b.13.s KNES 327 
R.I.5.b.13.t KNES 341 
R.I.5.b.13.u KNES 355 



                                                                                                                                                                                           
R.I.5.b.13.v KNES 392/394 
R.I.5.b.13.w KNES 423 
R.I.5.b.13.x KNES 426 
R.I.5.b.13.y KNES 480 
R.I.5.b.13.z KNES 610 
R.I.5.b.13.aa KNES 612 
R.I.5.b.13.ab KNES 631 
R.I.5.b.13.ac KNES 642 
R.I.5.b.13.ad KNES 648 
R.I.5.b.13.ae KNES 654 
R.I.5.b.13.af KNES 723 
R.I.5.b.13.ag KNES 731 
R.I.5.b.13.ah KNES 734 
R.I.5.b.13.ai KNES 787 
R.I.5.b.13.aj KNES 897 

  
R.I.5.b.14.a MATH 225 
R.I.5.b.14.b MATH 235 
R.I.5.b.14.c MATH 255 
R.I.5.b.14.d MATH 273 
R.I.5.b.14.e MATH 274 
R.I.5.b.14.f MATH 301 
R.I.5.b.14.g MATH 321*  
R.I.5.b.14.h MATH 323*  
R.I.5.b.14.i MATH 324 
R.I.5.b.14.j MATH 325 
R.I.5.b.14.k MATH 330 
R.I.5.b.14.l MATH 353 
R.I.5.b.14.m MATH 420 
R.I.5.b.14.n MATH 423 
R.I.5.b.14.o MATH 425 
R.I.5.b.14.p MATH 426 
R.I.5.b.14.q MATH 428 
R.I.5.b.14.r MATH 531 
R.I.5.b.14.s MATH 602 
R.I.5.b.14.t MATH 621 
R.I.5.b.14.u MATH 625 
R.I.5.b.14.v MATH 626 
R.I.5.b.14.w MATH 627 
R.I.5.b.14.x MATH 628 
R.I.5.b.14.y MATH 630 
R.I.5.b.14.z MATH 650 
R.I.5.b.14.aa MATH 653 



                                                                                                                                                                                           
R.I.5.b.14.ab MATH 667 

  
R.I.5.b.15.a MTED 605 
R.I.5.b.15.b MTED 611 
R.I.5.b.15.c MTED 612 
R.I.5.b.15.d MTED 613 
R.I.5.b.15.e MTED 614 
R.I.5.b.15.f MTED 615 

  
R.I.5.b.16.a MUED 310 
R.I.5.b.16.b MUED 324 
R.I.5.b.16.c MUED 391/392 
R.I.5.b.16.d MUED 401 
R.I.5.b.16.e MUED 601 
R.I.5.b.16.f MUED 661 
R.I.5.b.16.g MUED 662 
R.I.5.b.16.h MUED 684 
R.I.5.b.16.i MUED 695 

  
R.I.5.b.17.a PHSC 303 

  
R.I.5.b.18.a PSYC 101 
R.I.5.b.18.b PSYC 201 
R.I.5.b.18.c PSYC 203 
R.I.5.b.18.d PSYC 403 
R.I.5.b.18.e PSYC 404 
R.I.5.b.18.f PSYC 611 
R.I.5.b.18.g PSYC 622 
R.I.5.b.18.h PSYC 687 
R.I.5.b.18.i PSYC 713 
R.I.5.b.18.j PSYC 730 
R.I.5.b.18.k PSYC 731 
R.I.5.b.18.l PSYC 733 
R.I.5.b.18.m PSYC 771 
R.I.5.b.18.n PSYC 794 

  
R.I.5.b.19.a REED 601 
R.I.5.b.19.b REED 609 
R.I.5.b.19.c REED 621 
R.I.5.b.19.d REED 626 
R.I.5.b.19.e REED 660 
R.I.5.b.19.f REED 663 
R.I.5.b.19.g REED 665 



                                                                                                                                                                                           
R.I.5.b.19.h REED 726 
R.I.5.b.19.i REED 729 
R.I.5.b.19.j REED 745 
R.I.5.b.19.k REED 751 
R.I.5.b.19.l REED 752 

  
R.I.5.b.20.a SCIE 371 
R.I.5.b.20.b SCIE 376 
R.I.5.b.20.c SCIE 380 

  
R.I.5.b.21.a ISTC 541 
R.I.5.b.21.b ISTC 601 
R.I.5.b.21.c ISTC 615 
R.I.5.b.21.d ISTC 651 
R.I.5.b.21.e ISTC 653 
R.I.5.b.21.f ISTC 667 
R.I.5.b.21.g ISTC 685 
R.I.5.b.21.h ISTC 702 
R.I.5.b.21.i ISTC 789 

  
R.I.5.b.22.a ILPD 603 
R.I.5.b.22.b ILPD 667 
R.I.5.b.22.c ILPD 668 
R.I.5.b.22.d ILPD 716 
R.I.5.b.22.e ILPD 740 
R.I.5.b.22.f ILPD 745 
R.I.5.b.22.g ILPD 781 
R.I.5.b.22.h ILPD 797 

 

 

 

 

 

 

 

 

 



                                                                                                                                                                                           
Exhibit R.I.5.e.1:  Fall 2013 Professional Education Programs in the Unit, Current 
Approval Status, and Location 

(MS: HRD- Educational Leadership and CAS: Organizational Change-Educational 
Leadership are  

the only programs offered online.) 
 

Program Name Award 
Level 

Program 
Level 

(Initial or 
Advance
d) 

Total 
Candidat
es 
Enrolled 
in Fall 
2013 

Agency or 
Associatio
n 
Reviewin
g 
Program 

Program 
Report 
Submitte
d for 
Review 

State 
Approv
al 
Status 

2013 
National 
Recognitio
n Status 
by 
NCATE3 
(as of  
Feb. 2014) 

Offered Off-
Campus4/ 
F13 
Enrollment 

Art Education 
Bachelor
’s 

Initial 120 MSDE 

Submitte
d 

concurren
t with IR2 

Current: 
Yes 
through 
2014 

NA; State 
Review 
Only 

 

Dance Education 
Bachelor
’s 

Initial 12 NASD yes yes 
Nationally 
recognized
3 

 

Early Childhood 
Education 

Bachelor
’s 

Initial 361 NAEYC yes yes 
Nationally 
recognized  

USG: 53 

ECED/Special Ed. 
Integrated 

Bachelor
’s 

Initial 99 CEC yes yes 
NA; 1st 
submission 
2018 

University 
center @ 
HEAT: 24 

Elementary 
Education 

Bachelor
’s 

Initial 683 ACEI yes yes Nationally 
recognized 

Waldorf 
Center  

Elem/Special Ed. 
Integrated 

Bachelor
’s 

Initial 268 CEC yes yes Nationally 
recognized  

USG:41 
University 
Center @ 
HEAT: 36 

Health Education 
Bachelor
’s 

Initial 45 AAHE yes yes Nationally 
recognized  

 

Middle School 
Bachelor
’s  

Initial 64 AMLE NA yes 
NA; 1st 
submission 
2018 

 

Music Education 
Bachelor
’s 

Initial 133 NASM yes yes 
Nationally 
recognized
3 

 

Physical Education 
Bachelor
’s 

Initial 137 NASPE yes yes Nationally 
recognized 

 

Secondary 
Education: 

Bachelor
’s 

Initial 429      



                                                                                                                                                                                           

Biology 
Bachelor
’s 

Initial 31 NSTA yes yes 
Nationally 
recognized  

 

Chemistry 
Bachelor
’s 

Initial 9 NSTA yes yes 
Nationally 
recognized  

 

Earth Space 
Science 

Bachelor
’s 

Initial 6 NSTA yes yes 
Nationally 
recognized  

 

English 
Bachelor
’s 

Initial 133 NCTE yes yes 
Nationally 
recognized 

 

French 
Bachelor
’s 

Initial 3 ACTFL yes yes Conditions  

Geography 
Bachelor
’s 

Initial 3 NCSS yes yes 
Nationally 
recognized  

 

History 
Bachelor
’s 

Initial 110 NCSS yes yes 
Nationally 
recognized  

 

Mathematics 
Bachelor
’s 

Initial 79 NCTM yes yes 
Nationally 
recognized  

 

Physics 
Bachelor
’s 

Initial 8 NSTA yes yes 
Nationally 
recognized 

 

Social Studies 
Bachelor
’s 

Initial 19 NCSS yes yes 
Nationally 
recognized  

 

Spanish 
Bachelor
’s 

Initial 28 ACTFL yes yes Conditions  

Special Education 
Bachelor
’s 

Initial 127 CEC yes yes 
Nationally 
recognized  

 

         

MAT 
Master of 
Arts 

Initial 197      

Early Childhood 
Education 

Master of 
Arts 

Initial 18 NAEYC yes yes 
Nationally 
recognized  

 

Elementary 
Education 

Master of 
Arts 

Initial 27 ACEI yes yes 
Nationally 
recognized 

 

Secondary 
Education 

Master of 
Arts 

Initial 78      

Biology 
Master of 
Arts 

Initial 12 NSTA yes yes 
Nationally 
recognized  

 

Chemistry 
Master of 
Arts 

Initial 4 NSTA yes yes 
Nationally 
recognized  

 

Chinese 
Master of 
Arts 

Initial 5 ACTFL yes yes Conditions  

Earth Space 
Science 

Master of 
Arts 

Initial 2 NSTA yes yes 
Nationally 
recognized  

 



                                                                                                                                                                                           

English 
Master of 
Arts 

Initial 23 NCTE yes yes 
Nationally 
recognized 

 

French 
Master of 
Arts 

Initial 1 ACTFL yes yes Conditions  

Mathematics 
Master of 
Arts 

Initial 7 NCTM yes yes 
Nationally 
recognized  

 

Physics 
Master of 
Arts 

Initial 0 NSTA yes yes 
Nationally 
recognized 

 

Social Studies 
Master of 
Arts 

Initial 19 NCSS yes yes 
Nationally 
recognized  

 

Spanish 
Master of 
Arts 

Initial 4 ACTFL yes yes Conditions  

Special Education 
Master of 
Arts 

Initial 74 CEC yes yes 
Nationally 
recognized
3 

USG: 27 

         

Early Childhood 
Education 

Master’s 

 
Advanced
/ 
Initial 
cert. 

 
27  

NAEYC yes yes 
Nationally 
recognized 

USG: 16 

Education Media 
Generalist 

Master’s 
Advanced
1 

102 ALA yes yes 
Nationally 
recognized 

Baltimore 
Co.: 73; 
Montgomery 
Co.: 15, PG 
Co.: 3 

HRD (Educational 
Leadership) 

Master’s 
Advanced
1 

180 ELCC yes yes 
Nationally 
recognized 

University 
Center 
@HEAT: 31 
SMHEC: 17 
Howard Co: 
15; 
Kennedy 
Krieger: 2; 
Online: 106 

Reading Master’s 
Advanced
1 

209 IRA yes yes 
Nationally 
recognized 

Baltimore 
City: 12; 
SMHEC: 27 
Baltimore 
Co: 47 
Howard Co: 
27 
Harford Co: 
32 



                                                                                                                                                                                           

Special Education Master’s 

 
 
Advanced
/ 
Initial 
cert:  

 
111 

CEC yes2 yes 
Nationally 
recognized 

USG: 25 
Initial 
candidates 

Speech Language 
Pathology 

Master’s 
Advanced
1 

81 ASHA yes yes 
Nationally 
recognized
3 

 

         

Organizational 
Change 
(Educational 
Leadership) 

CAS 
Advanced
1 

184 ELCC yes yes 
Nationally 
recognized 

University 
Center 
@HEAT: 18 
SMHEC: 
29;Baltimore 
Co.: 37; 
Howard Co: 
5; Online: 10 

School Psychology MA/CAS 
Advanced
1 

27 NASP yes yes 
Nationally 
recognized 

 

Audiology Au.D 
Advanced
1 

55 ASHA yes yes 
Nationally 
recognized
3 

 

        
 
 

 
Non-certification advanced programs at post-baccalaureate levels for the continuing 
education of teachers who have previously completed initial preparation are identified 
below; all approved by the Maryland Higher Education Commission/USM.  No SPA 
accreditation review required, unless indicated.  
 
Program Name Award 

Level 
Program 
Level 

(Initial or 
Advance
d) 

Total 
Candidat
es 
Enrolled 
in Fall 
2013 

Agency or 
Associatio
n 
Reviewin
g 
Program 

Program 
Report 
Submitte
d for 
Review 

State 
Approv
al 
Status 

2013 
National 
Recognitio
n Status 
by 
NCATE3 
(as of  
Feb. 2014) 

Offered Off-
Campus4/ 
F13 
Enrollment 

Art Education Master’s Advanced 40 
     



                                                                                                                                                                                           

Early Childhood 
Education 

Master’s  Advanced 139 

 
 

NAEYC 

 
 

Yes 

 
 

Yes 

 
 

Nationa  
recogni  

  
    

 

Elementary 
Education 

Master’s Advanced 25 
       

Kinesiology Master’s Advanced 22        

Mathematics 
Education 

Master’s Advanced 88 
       

Music Education Master’s Advanced 23        

School Health 
Education 

Master’s Advanced 20 
       

Secondary Education Master’s Advanced 12        

Special Education Master’s Advanced 73        
 

1State Certification for other professional school personnel  
2Maryland’s State Program Report Template;  
3NCATE accepts the decisions of applicable programmatic accrediting agencies as evidence of program content 
quality.”   Unit programs in Dance Education (NASD: National Association of Schools of Dance), Music Education 
(NASM: National Association of Schools of Music), Speech-Language Pathology and Audiology (ASHA: American 
Speech-Language-Hearing Association), are accredited by their respective accrediting agencies:  
4Only programs offered off-campus are identified by enrollment and site.  Sites include: USG – Universities at 
Shady Grove (University System of Maryland Regional Higher Education Center; Montgomery County, Maryland); 
SMHEC – Southern Maryland Higher Education Center (University System of Maryland Regional Higher 
Education Center; St. Mary’s County, Maryland); University Center @--Higher Education and Applied Technology 
Center (HEAT, located in Harford County); Waldorf Center (College of Southern Maryland, Charles County, 
Maryland). Individual school system sites are all Middle States approved sites.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://216.139.214.92/institutions/policies_page.asp?ch=14&hbkch=4&hpkpg=56#relationship


                                                                                                                                                                                           
S.1.4 

InTASC Standards 

Interstate Teacher Assessment and Support Consortium 

(rev. 11/15/11) 

 

2011 Interstate Teacher Assessment and Support Consortium (InTASC) 
Model Core Teaching Standards / 

COE Assessed INTASC Professional Practice Standards 

1 Learner Development 

The teacher understands how learners grow and develop, recognizing that 
patterns of learning and development vary individually within and across the 
cognitive, linguistic, social, emotional, and physical areas, and designs and 
implements developmentally appropriate and challenging learning 
experiences. 

 

2 Learning Differences 

The teacher uses understanding of individual differences and diverse cultures 
and communities to ensure inclusive learning environments that enable each 
learner to meet high standards. 

 

3 Learning Environments 

The teacher works with others (learners, families, colleagues) to create 
effective learning environments that support individual and collaborative 
learning, and that encourage positive social interaction, active engagement in 
learning, and self motivation. 

 

4 Content Knowledge 

The teacher understands the central concepts, tools of inquiry, and structures 
of the discipline(s) he or she teaches and creates learning experiences that 
make these aspects of the discipline accessible and meaningful for learners 
to assure mastery of the content.  

 

5 Application of Content 



                                                                                                                                                                                           
The teacher understands how to connect concepts and use differing 
perspectives to engage learners in critical thinking, creativity, and 
collaborative problem solving related to authentic local and global issues. 

 

6 Assessment to Prove and Improve Student Learning* 

The teacher understands and uses multiple methods of formative and 
summative assessment to engage learners in their own growth, to monitor 
learner progress, and to guide the teacher’s and learner’s decision making. 

     (*Required “Evidence of student learning” artifact) 

 

7 Planning for Instruction 

The teacher plans instruction that supports every student in meeting rigorous 
learning goals by drawing upon knowledge of content, curriculum, cross-
disciplinary skills, and pedagogy, as well as knowledge of learners and the 
community context. 

 

8 Instructional Strategies 

The teacher understands and uses a variety of instructional strategies to 
encourage learners to develop deep understanding of content areas and their 
connections, and to build skills to apply knowledge in meaningful ways. 

 

9 Professional Learning and Ethical Practice 

The teacher engages in ongoing professional learning and uses evidence to 
continually evaluate his/her practice, particularly the effects of his/her choices 
and actions on others (learners, families, other professionals, and the 
community), and adapts practice to meet the needs of each learner. 

 

10 Ladership and Collaboration 

The teacher seeks appropriate leadership roles and opportunities to take 
responsibility for student learning, to collaborate with learners, families, 
colleagues, other school professionals (including resource personnel), and 
community members to ensure learner growth, and to advance the 
profession.  

 



                                                                                                                                                                                           
** Use of Technology 

The teacher views technology not as an end in itself, but as a tool for learning 
and communication, integrating its use in all facets of professional practice, 
and for adapting instruction to meet the needs of each learner. 

 

 

** Since the 2011 InTASC standards no longer have a dedicated “technology” standard, the unit collects 
data on the Use of Technology as a separate item whenever InTASC data is collected.  

 
 
 
 
 
 
S.1.5 
https://www.towson.edu/coe/about/accreditation2014/documents/standard1/S.1.5.pdf 
 
 
R.1.4.b.1 
https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.4.b.1.pdf 
 
 
R.I.5.d.5 
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.5.pdf 
 
 
R.I.5.d.6 
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.6.pdf 
 
 
R.I.5.d.3 
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.3.pdf 
 
 
R.I.5.d.1 
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.1.pdf 
 
 
 
 
 
 
 
 

https://www.towson.edu/coe/about/accreditation2014/documents/standard1/S.1.5.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.4.b.1.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.5.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.6.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.3.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.d.1.pdf


                                                                                                                                                                                           
Exhibit R.1.4.d.1 Ratings of Intern Content Knowledge 

Content Related InTASC Standards 
Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 

 
 

Source: Mentor Teacher Internship Evaluation Ratings 
 

INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted Mean 
670 659 783 2112 

INTASC 1: Making 
Content Meaningful 

4.50 4.52 InTASC 4: Content 
Knowledge 

 

4.44 4.48 

 

Source: University Liaison/Supervisor Internship Evaluation Ratings 
 

INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted Mean 
682 677 789 2148 

INTASC 1: Making 
Content Meaningful 

4.48 4.34 InTASC 4: Content 
Knowledge 

 

4.49 4.44 

 

 
Source: Graduating Interns Program Evaluation Day 

 
INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted Mean 

624 593 569 1786 
INTASC 1: Making 

Content Meaningful 
4.63 4.68 InTASC 4: Content 

Knowledge 
 

4.76 4.69 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



                                                                                                                                                                                           
R.1.4.c.3 
 
Spring 2013 Teacher Education Program Evaluation 

 

Message to interns: Congratulations on completing your final internship. This evaluation is an opportunity for you to 
provide feedback to your teacher education program regarding your preparation. Your responses provide us with 
important information for program improvement. 

Required answers: 0          Allowed answers: 0 

 

Q1 What was your program? 

Undergraduate[Code = 1]  

Master of Arts in Teaching (MAT)[Code = 2]  

Master of Education (M.Ed.)[Code = 3]  

Certification only/Post baccalaureate/Non-degree[Code = 4]  

Required answers: 1          Allowed answers: 1 

 

Q2 What was your major at TU? 

ECED (Early Childhood Education)[Code = 1]  

ELED (Elementary Education)[Code = 2]  

EESE (Elementary Education & Special Education - Dual Certification)[Code = 3]  

SPED (Special Education)[Code = 4]  

ELEC (Elementary Education & Early Childhood Education - Dual Certification)[Code = 5]  

ECSE (Early Childhood Education & Special Education - Dual Certification)[Code = 6]  

Art Education[Code = 7]  

Dance Education[Code = 8]  

Music Education[Code = 9]  

Physical Education[Code = 10]  

Not applicable[Code = 0] [N/A] 



                                                                                                                                                                                           
Required answers: 1          Allowed answers: 1 

 

Q3 What was your secondary education concentration? 

Biology[Code = 1]  

Chemistry[Code = 2]  

English[Code = 3]  

French[Code = 4]  

Geography[Code = 5]  

Health [Code = 6]  

History/Social Studies[Code = 7]  

Mathematics[Code = 8]  

Earth-Space Science[Code = 9]  

Spanish[Code = 10]  

Chinese[Code = 11]  

Not applicable[Code = 0] [N/A] 

Required answers: 1          Allowed answers: 1 

 

Q4 At what campus did you complete your professional education coursework? 

Towson[Code = 1]  

College of Southern Maryland (CSM)[Code = 2]  

Universities at Shady Grove (USG)[Code = 3]  

Higher Education and Applied Technology Center (HEAT) in Harford County[Code = 4]  

Southern Maryland Higher Education Center (SMHEC) in St. Mary's County[Code = 5]  

Laurel Center in Prince George's County[Code = 6]  

Required answers: 1          Allowed answers: 1 

 

Next Page: Sequential 



                                                                                                                                                                                           
 

Page - Part I. InTASC Standards 

 

Please indicate your level of agreement with the following statements: 

Required answers: 0          Allowed answers: 0 

 

Q5 InTASC 1: Learner Development 
 
My teacher education program prepared me with the opportunity to learn how individual learners grow and develop, 
and how to design and implement developmentally appropriate and challenging learning experiences. 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Q6 InTASC 2: Learning Differences 
 
My teacher education program prepared me with the opportunity to learn how to understand individual differences and 
diverse cultures and communities, and how to differentiate instruction to address each student’s diverse learning 
strengths and needs and create opportunities for students to demonstrate their learning in different ways. 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Q7 InTASC 3: Learning Environments 
 



                                                                                                                                                                                           
My teacher education program provided me with the opportunity to learn how to work with others to create an effective 
learning environment that supports individual and collaborative learning, and that encourages positive social 
interaction, active engagement in learning, and self-motivation. 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Q8 Q8 InTASC 4: Content Knowledge 
 
My teacher education program  provided me with the opportunity to learn the central concepts and tools of inquiry of 
the discipline, and the knowledge to plan a variety of learning experiences that makes subject matter meaningful for 
all learners to assure mastery of the content.  

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Q9 Q9 InTASC 5: Application of Content 
 
My teacher education program  provided me with the opportunity to learn how to connect content-related concepts 
and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving 
related to authentic local and global issues.  

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  



                                                                                                                                                                                           
Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Q10 InTASC 6: Assessment to Prove and Improve 
 
My teacher education program  provided me with the opportunity to learn multiple methods of formative and 
summative assessment to prove student learning and to guide instructional decision making to improve student 
learning. 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Next Page: Sequential 

 

Page - 3 

 

Q11 Q11 InTASC 7: Planning for Instruction 
 
My teacher education program provided me with the opportunity to learn how to plan instruction that supports every 
student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary 
skills, and pedagogy, as well as knowledge of learners and the community context.  

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 



                                                                                                                                                                                           
Q12 InTASC 8: Instructional Strategies 
 
My teacher education program  provided me with the opportunity to learn how to use and apply a variety of 
instructional strategies to help students develop a deep understanding of content knowledge, and to adapt instruction 
to the needs of individuals and groups of learners. 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Q13 InTASC 9: Professional Learning and Ethical Practice 
 
My teacher education program provided me with the opportunity to learn how to engage in continued professional 
development, and to continually evaluate and adapt my own professional practice to meet the needs of all  learners. 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Q14 InTASC 10: Leadership and Collaboration 
 
My teacher education program provided me with the opportunity to learn how to take appropriate leadership roles and 
opportunities to take responsibility for student learning, and to foster collaboration among learners, families, and 
colleagues to ensure learner growth and to advance the teaching profession. 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  



                                                                                                                                                                                           
Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Q15 InTASC 11: Technology 
 
My teacher education program  provided me with the opportunity to learn how to use technology as a tool for effective 
learning experiences for all  learners and to integrate its use in all facets of professional practice. 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Next Page: Sequential 

 

Page - Part II: Internship Experiences 

 

Please indicate your level of agreement with the following statements: 

Q16 My field experiences prior to my final capstone internship (student teaching) prepared me to anticipate and 
analyze problems I confronted in my final internship (student teaching). 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 



                                                                                                                                                                                           

Q17 My field experiences prior to my final capstone internship (student teaching) provided opportunities for me to 
differentiate instruction and work effectively with learners from diverse backgrounds (e.g., socio-economic, 
racial, ethnic, linguistic). 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Q18 My field experiences prior to my final capstone internship (student teaching) provided opportunities for me to 
differentiate instruction and work effectively with learners with special needs. 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Q19 My field experiences prior to my final capstone internship (student teaching) provided opportunities for me to 
differentiate instruction and work effectively with English Language Learners (ELL). 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 



                                                                                                                                                                                           

 

Q20 My field experiences prior to my final capstone internship (student teaching) provided opportunities for me to 
differentiate instruction and work effectively with gifted and talented learners. 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

 

Please indicate your level of agreement with the following statements: 

Q21 My field experiences prior to my final capstone internship (student teaching) provided opportunities for me to 
collaboratively plan and/or teach with specialized resource personnel (e.g., guidance counselor, resource teacher, 
special educator, reading specialist, media specialist, speech pathologist). 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Q22 My final, capstone internship (student teaching) experience provided opportunities for me to differentiate 
instruction and work effectively with students from diverse backgrounds (e.g., socio-economic, racial, ethnic, 
linguistic). 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  



                                                                                                                                                                                           

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Q23 My final, capstone internship (student teaching) experience provided opportunities for me to differentiate 
instruction and work effectively with learners with special needs. 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Q24 My final, capstone internship (student teaching) experience provided opportunities for me to differentiate 
instruction and work effectively with English Language Learners (ELL). 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Q25 My final, capstone internship (student teaching) experience provided opportunities for me to differentiate 
instruction and work effectively with gifted and talented learners. 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  



                                                                                                                                                                                           

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

Q26 My final, capstone internship (student teaching) experience provided opportunities for me to collaboratively 
plan and teach with specialized resource personnel (e.g., guidance counselor, resource teacher, special 
educator, reading specialist, media specialist, speech pathologist). 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 
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Page - Part III: Summary Items 

 

Please indicate your level of agreement with the following statements: 

Q27 My teacher education program provided me with effective overall preparation for my first year of 
teaching. 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 



                                                                                                                                                                                           

 

Q28 My education advisor was a valuable resource. 

Strongly agree[Code = 5]  

Mildly agree[Code = 4]  

Neutral[Code = 3]  

Mildly disagree[Code = 2]  

Strongly disagree[Code = 1]  

Required answers: 1          Allowed answers: 1 

 

 

Q29 As part of our ongoing assessment efforts, the College of Education will be contacting you in the future to gauge 
how well Towson University prepared you for your career as a teacher. To enable us to contact you, please provide 
us a "permanent" (not @students.towson.edu) e-mail address that you regularly read: 

[Code = 1] [Textbox] 

Required answers: 0          Allowed answers: 1 

 

Q30 Please provide any comments you may have: 

[Code = 1] [Textbox] 

Required answers: 0          Allowed answers: 1 

 

Next Page: Sequential 

 

 
 
 
 
 
 
 
 
 
 
 
 



                                                                                                                                                                                           
Exhibit R.1.4.i.l Alumni Ratings of Program Content Knowledge 

Content Knowledge Related InTASC Standards 
Source: 1st and 3rd year Graduates 

Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 
 
 

First Year Graduates 
INTASC Principles Class of 2010 Class of 2011 InTASC Standards Class of 2012 Weighted 

Mean 
57 64 31 152 

INTASC 1: Making 
Content Meaningful 

4.42 4.32 InTASC 4: Content 
Knowledge 

 

4.45 4.38 

 

Third Year Graduates 

INTASC Principles Class of 2008 Class of 2009 InTASC Standards Class of 2010 Weighted 
Mean 

41 29 38 108 
INTASC 1: Making 

Content Meaningful 
4.45 4.59 InTASC 4: Content 

Knowledge 
 

4.29 4.43 

 

 
 
 
 
 

Exhibit R.1.4.j.l Employer Ratings of First Year Teachers’ Program Content Knowledge 
Content Knowledge Related InTASC Standards 

Source: Employer Survey 
Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 

 
 

INTASC Principles Class of 2010 Class of 2011 InTASC Standards Class of 2012 Weighted 
Mean 

117 146 87 350 
INTASC 1: Making 

Content Meaningful 
4.58 4.59 InTASC 4: Content 

Knowledge 
 

4.54 4.57 

 

 
 
 



                                                                                                                                                                                           
Exhibit R.I.5.e.1:  Fall 2013 Professional Education Programs in the Unit, Current Approval 
Status, and Location 

(MS: HRD- Educational Leadership and CAS: Organizational Change-Educational Leadership are  

the only programs offered online.) 

 

Program Name Award 
Level 

Program 
Level 

(Initial or 
Advance
d) 

Total 
Candidat
es 
Enrolled 
in Fall 
2013 

Agency or 
Associatio
n 
Reviewin
g 
Program 

Program 
Report 
Submitte
d for 
Review 

State 
Approv
al 
Status 

2013 
National 
Recognitio
n Status 
by 
NCATE3 
(as of  
Feb. 2014) 

Offered Off-
Campus4/ 
F13 
Enrollment 

Art Education 
Bachelor
’s 

Initial 120 MSDE 

Submitte
d 

concurren
t with IR2 

Current: 

Yes 
through 
2014 

NA; State 
Review 
Only 

 

Dance Education 
Bachelor
’s 

Initial 12 NASD yes yes 
Nationally 
recognized
3 

 

Early Childhood 
Education 

Bachelor
’s 

Initial 361 NAEYC yes yes 
Nationally 
recognized  

USG: 53 

ECED/Special Ed. 
Integrated 

Bachelor
’s 

Initial 99 CEC yes yes 
NA; 1st 
submission 
2018 

University 
center @ 
HEAT: 24 

Elementary 
Education 

Bachelor
’s 

Initial 683 ACEI yes yes Nationally 
recognized 

Waldorf 
Center  

Elem/Special Ed. 
Integrated 

Bachelor
’s 

Initial 268 CEC yes yes Nationally 
recognized  

USG:41 

University 
Center @ 
HEAT: 36 

Health Education 
Bachelor
’s 

Initial 45 AAHE yes yes Nationally 
recognized   



                                                                                                                                                                                           

Middle School 
Bachelor
’s  

Initial 64 AMLE NA yes 
NA; 1st 
submission 
2018 

 

Music Education 
Bachelor
’s 

Initial 133 NASM yes yes 
Nationally 
recognized
3 

 

Physical Education 
Bachelor
’s 

Initial 137 NASPE yes yes Nationally 
recognized  

Secondary 
Education: 

Bachelor
’s 

Initial 429      

Biology 
Bachelor
’s 

Initial 31 NSTA yes yes 
Nationally 
recognized   

Chemistry 
Bachelor
’s 

Initial 9 NSTA yes yes 
Nationally 
recognized   

Earth Space 
Science 

Bachelor
’s 

Initial 6 NSTA yes yes 
Nationally 
recognized   

English 
Bachelor
’s 

Initial 133 NCTE yes yes 
Nationally 
recognized  

French 
Bachelor
’s 

Initial 3 ACTFL yes yes Conditions  

Geography 
Bachelor
’s 

Initial 3 NCSS yes yes 
Nationally 
recognized   

History 
Bachelor
’s 

Initial 110 NCSS yes yes 
Nationally 
recognized   

Mathematics 
Bachelor
’s 

Initial 79 NCTM yes yes 
Nationally 
recognized   

Physics 
Bachelor
’s 

Initial 8 NSTA yes yes 
Nationally 
recognized  

Social Studies 
Bachelor
’s 

Initial 19 NCSS yes yes 
Nationally 
recognized   

Spanish 
Bachelor
’s 

Initial 28 ACTFL yes yes Conditions  



                                                                                                                                                                                           

Special Education 
Bachelor
’s 

Initial 127 CEC yes yes 
Nationally 
recognized   

         

MAT 
Master of 
Arts 

Initial 197      

Early Childhood 
Education 

Master of 
Arts 

Initial 18 NAEYC yes yes 
Nationally 
recognized   

Elementary 
Education 

Master of 
Arts 

Initial 27 ACEI yes yes 
Nationally 
recognized  

Secondary 
Education 

Master of 
Arts 

Initial 78      

Biology 
Master of 
Arts 

Initial 12 NSTA yes yes 
Nationally 
recognized   

Chemistry 
Master of 
Arts 

Initial 4 NSTA yes yes 
Nationally 
recognized   

Chinese 
Master of 
Arts 

Initial 5 ACTFL yes yes Conditions  

Earth Space 
Science 

Master of 
Arts 

Initial 2 NSTA yes yes 
Nationally 
recognized   

English 
Master of 
Arts 

Initial 23 NCTE yes yes 
Nationally 
recognized  

French 
Master of 
Arts 

Initial 1 ACTFL yes yes Conditions  

Mathematics 
Master of 
Arts 

Initial 7 NCTM yes yes 
Nationally 
recognized   

Physics 
Master of 
Arts 

Initial 0 NSTA yes yes 
Nationally 
recognized  

Social Studies 
Master of 
Arts 

Initial 19 NCSS yes yes 
Nationally 
recognized   

Spanish 
Master of 
Arts 

Initial 4 ACTFL yes yes Conditions  



                                                                                                                                                                                           

Special Education 
Master of 
Arts 

Initial 74 CEC yes yes 
Nationally 
recognized
3 

USG: 27 

        
 

 

Early Childhood 
Education 

Master’s 

 

Advanced
/ 

Initial 
cert. 

 

 

27  

 

NAEYC yes yes 
Nationally 
recognized 

USG: 16 

 

Education Media 
Generalist 

Master’s 
Advanced
1 

102 ALA yes yes 
Nationally 
recognized 

Baltimore 
Co.: 73; 
Montgomery 
Co.: 15, PG 
Co.: 3 

HRD (Educational 
Leadership) 

Master’s 
Advanced
1 

180 ELCC yes yes 
Nationally 
recognized 

University 
Center 
@HEAT: 31 

SMHEC: 17 

Howard Co: 
15; 

Kennedy 
Krieger: 2; 

Online: 106 

Reading Master’s 
Advanced
1 

209 IRA yes yes 
Nationally 
recognized 

Baltimore 
City: 12; 
SMHEC: 27 

Baltimore 
Co: 47 

Howard Co: 
27 



                                                                                                                                                                                           
Harford Co: 
32 

 

Special Education Master’s 

 

 

Advanced
/ 

Initial 
cert:  

 

 

111 

 

CEC yes2 yes 
Nationally 
recognized 

USG: 25 
Initial 
candidates 

Speech Language 
Pathology 

Master’s 
Advanced
1 

81 ASHA yes yes 
Nationally 
recognized
3 

 

        
 

 

Organizational 
Change 
(Educational 
Leadership) 

CAS 
Advanced
1 

184 ELCC yes yes 
Nationally 
recognized 

University 
Center 
@HEAT: 18 

SMHEC: 
29;Baltimore 
Co.: 37; 
Howard Co: 
5; Online: 10 

 

School Psychology MA/CAS 
Advanced
1 

27 NASP yes yes 
Nationally 
recognized  

Audiology Au.D 
Advanced
1 

55 ASHA yes yes 
Nationally 
recognized
3 

 

        
 

 

 



                                                                                                                                                                                           
Non-certification advanced programs at post-baccalaureate levels for the continuing education of 
teachers who have previously completed initial preparation are identified below; all approved by 
the Maryland Higher Education Commission/USM.  No SPA accreditation review required, unless 
indicated.  

 

Program Name Award 
Level 

Program 
Level 

(Initial or 
Advance
d) 

Total 
Candidat
es 
Enrolled 
in Fall 
2013 

Agency or 
Associatio
n 
Reviewin
g 
Program 

Program 
Report 
Submitte
d for 
Review 

State 
Approv
al 
Status 

2013 
National 
Recognitio
n Status 
by 
NCATE3 
(as of  
Feb. 2014) 

Offered Off-
Campus4/ 
F13 
Enrollment 

Art Education Master’s Advanced 40      

Early Childhood 
Education 

Master’s  Advanced 139 

 

 

NAEYC 

 

 

Yes 

 

 

Yes 

 

 

Nationa  
recogni  

  

    
 

Elementary 
Education 

Master’s Advanced 25 
       

Kinesiology Master’s Advanced 22        

Mathematics 
Education 

Master’s Advanced 88 
       

Music Education Master’s Advanced 23        

School Health 
Education 

Master’s Advanced 20 
       

Secondary Education Master’s Advanced 12        

Special Education Master’s Advanced 73        

 

1State Certification for other professional school personnel  
2Maryland’s State Program Report Template;  
3NCATE accepts the decisions of applicable programmatic accrediting agencies as evidence of program content 
quality.”   Unit programs in Dance Education (NASD: National Association of Schools of Dance), Music Education 

http://216.139.214.92/institutions/policies_page.asp?ch=14&hbkch=4&hpkpg=56#relationship


                                                                                                                                                                                           
(NASM: National Association of Schools of Music), Speech-Language Pathology and Audiology (ASHA: American 
Speech-Language-Hearing Association), are accredited by their respective accrediting agencies:  

4Only programs offered off-campus are identified by enrollment and site.  Sites include: USG – Universities at 
Shady Grove (University System of Maryland Regional Higher Education Center; Montgomery County, Maryland); 
SMHEC – Southern Maryland Higher Education Center (University System of Maryland Regional Higher 
Education Center; St. Mary’s County, Maryland); University Center @--Higher Education and Applied Technology 
Center (HEAT, located in Harford County); Waldorf Center (College of Southern Maryland, Charles County, 
Maryland). Individual school system sites are all Middle States approved sites.  

R.6.4.d.2 

https://www.towson.edu/coe/about/accreditation2014/documents/standard6/R.6.4.d.2.pdf 

 

 

 

 

 

 

 

Exhibit R.1.4.d.2 Ratings of Interns Pedagogical Content Knowledge 
Pedagogical Content Knowledge Related InTASC Standards 

Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 
 

Source: Mentor Teacher Internship Evaluation Ratings 
 

INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted 
Mean 

670 659 783 2112 
   InTASC 5: Application 

of Content 
4.39 4.39 

INTASC 7: Instructional 
Planning and Adjustment 

4.43 4.44 InTASC 7: Planning for 
Instruction 

4.45 4.44 

INTASC 4: Instructional 
Strategies/ Problem 

Solving 

4.36 4.43 InTASC 8: Instructional 
Strategies 

4.48 4.43 

 

Source: University Liaison/Supervisor Internship Evaluation Ratings  
 



                                                                                                                                                                                           
INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted 

Mean 
682 677 789 2148 

   InTASC 5: Application 
of Content 

4.39 4.39 

INTASC 7: Instructional 
Planning and Adjustment 

4.50 4.28 InTASC 7: Planning for 
Instruction 

4.51 4.43 

INTASC 4: Instructional 
Strategies/ Problem 

Solving 

4.41 4.24 InTASC 8: Instructional 
Strategies 

4.50 4.39 

 

Source: Graduating Interns 
 

INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted 
Mean 

624 593 569 1786 
   InTASC 5: Application 

of Content 
4.64 4.64 

INTASC 7: Instructional 
Planning and Adjustment 

4.60 4.63 InTASC 7: Planning for 
Instruction 

4.66 4.63 

INTASC 4: Instructional 
Strategies/ Problem 

Solving 

4.55 4.61 InTASC 8: Instructional 
Strategies 

4.70 4.61 

 

 
 
 
 

Exhibit R.1.6.d.2 Ratings of ARED Interns Pedagogical Content Knowledge 
Pedagogical Content Knowledge Related InTASC Standards 

Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 
 

Source: Mentor Teacher Internship Evaluation Ratings 
 

INTASC Principles AY 2011 AY 2012 InTASC Standards AY 2013 Weighted Mean 
19 36 30 85 

   InTASC 5: Application 
of Content 

4.47 4.47 

INTASC 7: Instructional 
Planning and Adjustment 

4.54 4.35 InTASC 7: Planning for 
Instruction 

4.53 4.46 

INTASC 4: Instructional 
Strategies/ Problem 

Solving 

4.50 4.5 InTASC 8: Instructional 
Strategies 

4.47 4.49 

 

Source: University Liaison/Supervisor Internship Evaluation Ratings  



                                                                                                                                                                                           
 

INTASC Principles AY 2011 AY 2012 InTASC Standards AY 2013 Weighted Mean 
19 36 30 83 

   InTASC 5: Application 
of Content 

4.67 4.67 

INTASC 7: Instructional 
Planning and Adjustment 

4.61 4.42 InTASC 7: Planning for 
Instruction 

4.73 4.57 

INTASC 4: Instructional 
Strategies/ Problem 

Solving 

4.51 4.20 InTASC 8: Instructional 
Strategies 

4.63 4.42 

 

Source: Graduating Interns 
 

INTASC Principles AY 2011 AY 2012 InTASC Standards AY 2013 Weighted Mean 
19 36 30 53 

   InTASC 5: Application 
of Content 

4.90 4.90 

INTASC 7: Instructional 
Planning and Adjustment 

4.52 4.74 InTASC 7: Planning for 
Instruction 

4.60 4.64 

INTASC 4: Instructional 
Strategies/ Problem 

Solving 

4.40 4.77 InTASC 8: Instructional 
Strategies 

4.70 4.66 

 

 

 
 

Exhibit R.1.4.i.2 Alumni Ratings of Pedagogical Content Knowledge 
Pedagogical Content Knowledge Related InTASC Standards 

Source: 1st and 3rd year Graduates 
Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 

 
 

First Year Graduates 
INTASC Principles Class of 

2010 
Class of 

2011 
InTASC Standards Class of 

2012 
Weighted 

Mean 
57 64 31 152 

   InTASC 5: Application 
of Content 

4.45 4.45 

INTASC 7: Instructional 
Planning and Adjustment 

4.45 4.39 InTASC 7: Planning 
for Instruction 

4.52 4.43 

INTASC 4: Instructional 
Strategies/ Problem 

Solving 

4.24 4.19 InTASC 8: 
Instructional 

Strategies 

4.61 4.29 

 



                                                                                                                                                                                           
Third Year Graduates 

INTASC Principles Class of 
2008 

Class of 
2009 

InTASC Standards Class of 
2010 

Weighted 
Mean 

41 29 38 108 
   InTASC 5: Application 

of Content 
4.13 4.13 

INTASC 7: Instructional 
Planning and Adjustment 

4.54 4.53 InTASC 7: Planning 
for Instruction 

4.00 4.35 

INTASC 4: Instructional 
Strategies/ Problem 

Solving 

4.31 4.62 InTASC 8: 
Instructional 

Strategies 

4.08 4.31 

Exhibit R.1.4.j.2 Employer Ratings of Interns Pedagogical Content Knowledge 
Pedagogical Content Knowledge Related InTASC Standards 

Source: Employer Surveys 
Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 

 
 

INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted 
Mean 

117 146 87 350 
   InTASC 5: Application of 

Content 
4.48 4.48 

INTASC 7: Instructional 
Planning and Adjustment 

4.41 4.38 InTASC 7: Planning for 
Instruction 

4.51 4.42 

INTASC 4: Instructional 
Strategies/ Problem 

Solving 

4.34 4.44 InTASC 8: Instructional 
Strategies 

4.55 4.43 

 

 

 

Exhibit 1.4.h.72 Representative samples of advanced programs’ development of Pedagogical Content 
Knowledge 

R.2.4.g.4.doc School Library Media MS YASU DAR AY 13 (pp. 25-26, 43) 
R2.4.g.5.doc Secondary Ed. M.Ed YASU DAR AY 13 (pp. 7-10) 
R2.4.g.x.doc Elementary Ed MEd YASU DAR AY 11 (pp. 10-14) 
R2.4.g.3.doc MATH MS YASU DAR AY 11-12 (pp. 12-14) 

 

School library media candidates complete a Unit of Instruction project. The first implementation of the 
assessment revealed that some of the target proficiencies (differentiating instruction for ELL students, 
Gifted and Talented students, and Students with Disabilities) were on average less than acceptable 
levels.   



                                                                                                                                                                                           
Secondary Education MEd candidates complete a comprehensive curriculum project in SCED 647, 
Advanced processes of teaching and learning. These projects require the candidate to demonstrate a 
wide variety of pedagogical content knowledge types, including assessment literacy, differentiation, 
motivation, and instructional technology. The highlighted passages show candidate performances in 
these focus areas. 

The elementary education MEd candidates also complete a comprehensive curriculum project in ELED 
647, Advanced processes of teaching and learning. These projects require the candidate to demonstrate 
a wide variety of pedagogical content knowledge types, including assessment literacy, differentiation, 
motivation, and instructional technology. The highlighted passages show candidate performances in 
these focus areas. 

Candidates in the Mathematics Education MS complete two courses on curriculum design, requiring 
application of mathematics content in classroom environments (MATH 627), with an expectation to 
incorporate technology in to the lesson (MATH 626). 

 

 

 

 

 

Exhibit R.1.4.d.3 Ratings of Interns Professional and Pedagogical Knowledge 
Professional and Pedagogical Knowledge Related InTASC Standards 

Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 
 

Source: Mentor Teacher Ratings of Interns 
 

INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted 
Mean 

670 659 783 2130 
INTASC 2: Child 

Development and 
Learning Theory 

4.40 4.44 InTASC 1: Learner 
development 

4.45 4.43 

INTASC 3: Learning Styles 
and Diversity 

4.36 4.40 InTASC 2: Learning 
Differences 

4.50 4.43 

INTASC 5: Motivation 
and Behavior 

4.44 4.67 InTASC 3: Learning 
Environments 

4.47 4.51 

INTASC 9: Reflection and 
Professional growth 

4.56 4.58 InTASC 9: Prof. 
Learning and Ethics 

4.58 4.57 

INTASC 10: Interpersonal 
Relationships 

4.42 4.46 InTASC 10: Leadership 
& Collaborations 

4.46 4.44 

 



                                                                                                                                                                                           
Source: University Liaison/Supervisor Ratings of Interns 

 
INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted 

Mean 
682 677 789 2148 

INTASC 2: Child 
Development and 
Learning Theory 

4.37 4.23 InTASC 1: Learner 
development 

4.52 4.38 

INTASC 3: Learning Styles 
and Diversity 

4.30 4.10 InTASC 2: Learning 
Differences 

4.45 4.29 

INTASC 5: Motivation 
and Behavior 

4.48 4.29 InTASC 3: Learning 
Environments 

4.57 4.45 

INTASC 9: Reflection and 
Professional growth 

4.60 4.38 InTASC 9: Prof. 
Learning and Ethics 

4.59 4.52 

INTASC 10: Interpersonal 
Relationships 

4.50 4.24 InTASC 10: Leadership 
& Collaborations 

4.38 4.37 

 
Source: Graduating Interns 

 
INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted 

Mean 
624 593 569 1786 

INTASC 2: Child 
Development and 
Learning Theory 

4.54 4.62 InTASC 1: Learner 
development 

4.76 4.64 

INTASC 3: Learning Styles 
and Diversity 

4.40 4.48 InTASC 2: Learning 
Differences 

4.73 4.53 

INTASC 5: Motivation 
and Behavior 

4.56 4.62 InTASC 3: Learning 
Environments 

4.78 4.65 

INTASC 9: Reflection and 
Professional growth 

4.64 4.68 InTASC 9: Prof. 
Learning and Ethics 

4.68 4.67 

INTASC 10: Interpersonal 
Relationships 

4.50 4.53 InTASC 10: Leadership 
& Collaborations 

4.64 4.55 

 

  
 
 

Exhibit R.1.6.d.3 Mentor Teacher Ratings of Interns Professional and Pedagogical Knowledge 
Professional and Pedagogical Knowledge Related InTASC Standards 

Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 
 

Source: Mentor Teacher Ratings of Interns 
 

INTASC Principles AY 2011 AY 2012 InTASC Standards AY 2013 Weighted 
Mean 

19 36 30 85 



                                                                                                                                                                                           
INTASC 2: Child 

Development and 
Learning Theory 

4.47 4.27 InTASC 1: Learner 
development 

4.50 4.40 

INTASC 3: Learning Styles 
and Diversity 

4.66 4.36 InTASC 2: Learning 
Differences 

4.53 4.49 

INTASC 5: Motivation and 
Behavior 

4.59 4.39 InTASC 3: Learning 
Environments 

4.50 4.47 

INTASC 9: Reflection and 
Professional growth 

4.71 4.45 InTASC 9: Prof. 
Learning and Ethics 

4.50 4.53 

INTASC 10: Interpersonal 
Relationships 

4.53 4.29 InTASC 10: Leadership 
& Collaborations 

4.23 4.32 

 
Source: University Supervisor Ratings of Interns 

 
INTASC Principles AY 2011 AY 2012 InTASC Standards AY 2013 Weighted 

Mean 
17 36 30 83 

INTASC 2: Child 
Development and 
Learning Theory 

4.32 4.20 InTASC 1: Learner 
development 

4.63 4.38 

INTASC 3: Learning Styles 
and Diversity 

4.50 4.22 InTASC 2: Learning 
Differences 

4.67 4.44 

INTASC 5: Motivation and 
Behavior 

4.68 4.44 InTASC 3: Learning 
Environments 

4.70 4.58 

INTASC 9: Reflection and 
Professional growth 

4.82 4.65 InTASC 9: Prof. 
Learning and Ethics 

4.80 4.74 

INTASC 10: Interpersonal 
Relationships 

4.38 4.09 InTASC 10: Leadership 
& Collaborations 

4.33 4.24 

 

Source: Graduating Interns 
 

INTASC Principles AY 2011 AY 2012 InTASC Standards AY 2013 Weighted 
Mean 

26 17 10 53 
INTASC 2: Child 

Development and 
Learning Theory 

4.29 4.56 InTASC 1: Learner 
development 

4.90 4.49 

INTASC 3: Learning Styles 
and Diversity 

4.58 4.86 InTASC 2: Learning 
Differences 

4.80 4.70 

INTASC 5: Motivation and 
Behavior 

4.49 4.56 InTASC 3: Learning 
Environments 

4.80 4.57 

INTASC 9: Reflection and 
Professional growth 

4.44 4.85 InTASC 9: Prof. 
Learning and Ethics 

4.60 4.60 

INTASC 10: Interpersonal 
Relationships 

4.34 4.39 InTASC 10: Leadership 
& Collaborations 

4.50 4.39 

 



                                                                                                                                                                                           
 
 

 
 
 
 
 
 
 

Exhibit R.1.4.d.2 Ratings of Interns Pedagogical Content Knowledge 
Pedagogical Content Knowledge Related InTASC Standards 

Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 
 

Source: Mentor Teacher Internship Evaluation Ratings 
 

INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted 
Mean 

670 659 783 2112 
   InTASC 5: Application 

of Content 
4.39 4.39 

INTASC 7: Instructional 
Planning and Adjustment 

4.43 4.44 InTASC 7: Planning for 
Instruction 

4.45 4.44 

INTASC 4: Instructional 
Strategies/ Problem 

Solving 

4.36 4.43 InTASC 8: Instructional 
Strategies 

4.48 4.43 

 

Source: University Liaison/Supervisor Internship Evaluation Ratings  
 

INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted 
Mean 

682 677 789 2148 
   InTASC 5: Application 

of Content 
4.39 4.39 

INTASC 7: Instructional 
Planning and Adjustment 

4.50 4.28 InTASC 7: Planning for 
Instruction 

4.51 4.43 

INTASC 4: Instructional 
Strategies/ Problem 

Solving 

4.41 4.24 InTASC 8: Instructional 
Strategies 

4.50 4.39 

 

Source: Graduating Interns 
 

INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted 
Mean 

624 593 569 1786 
   InTASC 5: Application 

of Content 
4.64 4.64 



                                                                                                                                                                                           
INTASC 7: Instructional 

Planning and Adjustment 
4.60 4.63 InTASC 7: Planning for 

Instruction 
4.66 4.63 

INTASC 4: Instructional 
Strategies/ Problem 

Solving 

4.55 4.61 InTASC 8: Instructional 
Strategies 

4.70 4.61 

 
 
 
 

Exhibit R.1.4.i.3 Alumni Ratings of Professional and Pedagogical Knowledge 
Professional and Pedagogical Knowledge Related InTASC Standards 

Source: 1st and 3rd year Graduates 
Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 

 
 

First Year Graduates 
INTASC Principles Class of 

2010 
Class of 

2011 
InTASC Standards Class of 

2012 
Weighted 

Mean 
57 64 31 152 

INTASC 2: Child 
Development and Learning 

Theory 

4.34 4.28 InTASC 1: Learner 
development 

4.61 4.37 

INTASC 3: Learning Styles 
and Diversity 

4.09 3.86 InTASC 2: Learning 
Differences 

4.61 4.10 

INTASC 5: Motivation and 
Behavior 

4.36 4.28 InTASC 3: Learning 
Environments 

4.61 4.37 

INTASC 9: Reflection and 
Professional growth 

4.69 4.56 InTASC 9: Prof. Learning 
and Ethics 

4.55 4.60 

INTASC 10: Interpersonal 
Relationships 

4.21 4.16 InTASC 10: Leadership & 
Collaborations 

4.39 4.22 

 

Third Year Graduates 

INTASC Principles Class of 
2008 

Class of 
2009 

InTASC Standards Class of 
2010 

Weighted 
Mean 

41 29 38 108 
INTASC 2: Child 

Development and Learning 
Theory 

4.27 4.34 InTASC 1: Learner 
development 

4.29 4.29 

INTASC 3: Learning Styles 
and Diversity 

4.20 3.96 InTASC 2: Learning 
Differences 

3.92 4.04 

INTASC 5: Motivation and 
Behavior 

4.15 4.45 InTASC 3: Learning 
Environments 

4.18 4.24 

INTASC 9: Reflection and 
Professional growth 

4.42 4.59 InTASC 9: Prof. Learning 
and Ethics 

4.08 4.34 



                                                                                                                                                                                           
INTASC 10: Interpersonal 

Relationships 
4.06 4.45 InTASC 10: Leadership & 

Collaborations 
4.08 4.17 

 

 
 
 
 
 
 

Exhibit R.1.4.j.3 Employer Ratings of Interns Professional and Pedagogical Knowledge 
Professional and Pedagogical Knowledge Related InTASC Standards 

Source: Employer Surveys 
Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 

 
INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted 

Mean 
117 146 87 350 

INTASC 2: Child 
Development and 
Learning Theory 

4.43 4.40 InTASC 1: Learner 
Development 

4.54 4.44 

INTASC 3: Learning Styles 
and Diversity 

4.28 4.23 InTASC 2: Learning 
Differences 

4.53 4.32 

INTASC 5: Motivation 
and Behavior 

4.41 4.45 InTASC 3: Learning 
Environments 

4.67 4.49 

INTASC 9: Reflection and 
Professional growth 

4.46 4.43 InTASC 9: Prof. 
Learning and Ethics 

4.70 4.51 

INTASC 10: Interpersonal 
Relationships 

4.45 4.42 InTASC 10: 
Leadership & 

Collaborations 

4.37 4.42 

 

 
 

Exhibit 1.4.h.71 Representative Samples of Professional and Pedagogical knowledge in Advanced 
Programs 

At the advanced level, candidates demonstrate their mastery of professional and pedagogical 
knowledge and skills through curriculum design projects, and through unit-wide assessments of 
essential dispositions. The topics of these projects include ethics and professional teaching expectations 
for teachers with advanced proficiencies. The table below summarizes program curriculum and 
development projects, with data. 

R.2.4.g.2.doc ELED M.Ed YASU DAR AY 12 (pp.12-13, 18-25, 26) 
R.2.4.g.4.doc School Library Media MS YASU DAR AY 13 (pp. 20-24, 35-39) 
R.2.4.g.5.docx Secondary Ed. M.Ed YASU DAR AY 13 (pp.7-16, 17-18) 



                                                                                                                                                                                           
R.2.4.g.36 Reading Education MEd YASU DAR AY 13 (pp. 9-11) 
R.2.4.g.37 School Psychology MA/CAS YASU DAR AY 13 (pp. 7-8, 10) 
R.2.4.g.34-35 Music Education MS YASU DAR AY 13 and Outcomes 

 

 

 
 

Exhibit R.1.4.h.1 Department Ratings of Intern Portfolios 
Portfolio Assessment Data 

Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 
 

Source: Department-reported portfolio scores 
 

INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted 
Mean 

409 
 

450 422 1281 
8a.  Uses Variety of 
Assessments of/for 

Student Learning 

4.48 4.41 InTASC 6: Assessment to 
Prove and Improve 

Learning 
 

 
4.41 

 
4.41 

8b.  Analysis and Use 
of Data to Promote 

Student Learning 

4.42 4.32    

Average 4.45 4.36    
 
 
 
 
 
 

Exhibit R.1.4.d.4 Assessment of Student Learning Knowledge Data 
Assessment Related InTASC Standards 

Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 
 

Source: Mentor Teacher Internship Evaluation Ratings  
 

INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted 
Mean 

670 659 783 2112 
INTASC 8: Assessment 

of/for Student Learning 
4.42 4.40 InTASC 6: Assessment to 

Prove and Improve 
Learning 

4.48 4.44 

 

Source: University Liaison/Supervisors Internship Evaluation Ratings 



                                                                                                                                                                                           
 

INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted 
Mean 

682 677 789 2148 
INTASC 8: Assessment 

of/for Student Learning 
4.36 4.19 InTASC 6: Assessment to 

Prove and Improve 
Learning 

4.43 4.33 

 
 

Source: Graduating Interns 
 

INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted 
Mean 

624 593 569 1786 
INTASC 8: Assessment 

of/for Student Learning 
4.59 4.62 InTASC 6: Assessment to 

Prove and Improve 
Learning 

4.66 4.62 

 
 
 
 
 

Exhibit R.1.6.d.4 ARED Assessment of Student Learning Knowledge Data 
Assessment Related InTASC Standards 

Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 
 

Source: Mentor Teacher Internship Evaluation Ratings  
 

INTASC Principles AY 2011 AY 2012 InTASC Standards AY 2013 Weighted 
Mean 

19 36 30 85 
INTASC 8: Assessment 

of/for Student Learning 
4.46 4.36 InTASC 6: Assessment to 

Prove and Improve 
Learning 

4.47 4.42 

 

Source: University Supervisors Internship Evaluation Ratings 
 

INTASC Principles AY 2011 AY 2012 InTASC Standards AY 2013 Weighted 
Mean 

17 36 30 83 
INTASC 8: Assessment 

of/for Student Learning 
4.39 4.12 

 
InTASC 6: Assessment to 

Prove and Improve 
Learning 

4.63 4.36 
 

 
 

Source: Graduating Interns 



                                                                                                                                                                                           
 

INTASC Principles AY 2011 AY 2012 InTASC Standards AY 2013 Weighted 
Mean 

26 17 10 53 
INTASC 8: Assessment 

of/for Student Learning 
4.37 4.44 InTASC 6: Assessment to 

Prove and Improve 
Learning 

 

4.60 4.48 
 

 
Exhibit R.1.4.i.4 Assessment of Student Learning Data 

Assessment Related InTASC Standards 
Source: 1st and 3rd year Graduate Surveys 

Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 
 

1st year Graduates 
 

INTASC Principles Class of 
2010 

Class of 
2011 

InTASC Standards Class of 
2012 

Weighted 
Mean 

57 64 31 152 
INTASC 8: Assessment 

of/for Student Learning 
4.36 4.42 InTASC 6: Assessment 

to Prove and Improve 
Learning 

4.61 4.43 

 

3rd year Graduates 

INTASC Principles Class of 
2008 

Class of 
2009 

InTASC Standards Class of 
2010 

Weighted 
Mean 

41 29 38 108 
INTASC 8: Assessment 

of/for Student Learning 
4.29 4.54 InTASC 6: Assessment 

to Prove and Improve 
Learning 

 

4.08 4.28 

 

 
 
 

Exhibit R.1.4.j.4 Assessment of Student Learning Data 
Assessment Related InTASC Standards 

Source: Employer Surveys 
Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 

 
Employers 

INTASC Principles 2010-11 2011-12 InTASC Standards 2012-13 Weighted 
Mean 

117 146 87 350 



                                                                                                                                                                                           
INTASC 8: Assessment 

of/for Student 
Learning 

4.24 4.38 InTASC 6: Assessment 
to Prove and Improve 

Learning 

4.48 4.36 

 

 
 
 
 

Exhibit R.1.4.h.3 ELED edTPA Elementary Literacy Data 
ELED edTPA Assessment Proficiency Measures 

 
Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 

 
The edTPA includes four scores in the Assessment Task: Planning Assessments to Monitor and Support 
Student Learning, Analyzing Student Work, Using Feedback to Guide Further Learning, and Using 
Assessment to Inform Instruction. Each rubric is unique in its criteria and is scored on a 5 point scale 
from novice to expert. Mean Scores for each of these four rubrics is provided below. 
 

 
Source: ELED edTPA Data 

 
edTPA Assessment Rubrics ELED 

2012-13 
ELED 

Fall 2013 
ELEC 

Fall 2013 
Weighted 

Mean 
55 54 3 112 

EL3: Planning Assessments to 
Monitor and Support 

Student Learning  

3.24 3.24 3.67 3.25 

EL6: Analyzing Student Work  3.18 3.22 3.67 3.21 
EL7: Using Feedback to Guide 

Further Learning 
3.16 3.24 3.67 3.21 

EL8: Using Assessment to 
Inform Instruction 

3.29 3.3 3.67 3.30 

Average 3.22 3.25 3.67 3.24 
 
 
 
 
 
 
 
 
 
 
 
Exhibit 1.4.g.3 Measures of “Knowledge & Skills” and “Student Learning” for Other School 
Professionals Programs 



                                                                                                                                                                                           
The unit’s other school professionals programs are in Reading Education (REED-MED), School Library 
Media (ISTC-MS) and School Psychology (SCPY-MA/CAS). All of these programs respond to SPA 
standards, and all have received Nationally Recognized status for their program reports (S2.1). Section 3 
of SPA (and also the YASU/DAR) identifies the proficiencies that candidates must demonstrate to meet 
the respective SPA standards. The table below identifies the locations in their most recent YASU/DAR 
reports that describe the nature of the SPA-required “knowledge and skills” and “student learning” 
proficiencies. 

 

R.2.4.g.4.doc School Library Media MS YASU DAR AY 13 (Section III: 9-12; Data: 13-41) 
 
Knowledge and Skills: Standards 1.3, 2, 3, 4, 5 
Student Learning: Standards 1.1, 1.2, 1.4, 2.4 
 

R.2.4.g.36 REED AY 2013 YASU & DAR (Section III: 5-8; Data 9-12) 
 
Knowledge and Skills: 1, 3, 5 
Student Learning: Standards 2, 3 & 4 
 

R.2.4.g.37 SCPY AY 2013 YASU & DAR (Section III: 4; Data: 5-10) 
 
Knowledge and Skills: 2, 3, 4.2, 5.2, 6, 7, 8 
Student Learning: Standards 4.1 and 5.1 
 

 

 
 
R.1.4.b.1 
https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.4.b.1.pdf 
 
 
 
 
R.1.4.e.1 
 

Essential Dispositions for Educators:  Commitment, Caring and Collaboration 

Initial Certification Program Requirements and Assessment Plan 

 

• Stage 1: PREASSESSMENT (Self-Evaluation by Candidate) 
 Each Department identifies the first professional semester course/courses in which dispositions are introduced.  
Candidates are introduced to: 

a. the TU Conceptual Framework’s concept of professional conscience and  

https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.4.b.1.pdf


                                                                                                                                                                                           
b. to the definition of dispositions (the values, commitments, and professional ethics that influence behaviors 

toward students, families, colleagues and communities and affect student learning, as well as professional 
growth),  

c. Towson University’s Essential Dispositions for Educators 
d. The Essential Dispositions Scoring Guide, Stage One, Preassessment.   
Students are given the list of Essential Dispositions and asked to self-assess their current competence in each 
disposition, using the Essential Dispositions Scoring Guide, which describes the observable behaviors 
characteristic of each disposition.  Instruction in the dispositions should be a part of the course and documented 
in its syllabus as a topic.  Candidates are informed that dispositions are a part of all professional coursework, 
and their progress in understanding and demonstrating the Essential Dispositions will be expected throughout 
their program.  Mastery at the acceptable or target level must be demonstrated and will be formally assessed 
by the University Supervisor during the Professional Year.  Candidates are encouraged to schedule individual 
conferences with the instructor or with the advisor to discuss their self-evaluations. 

 

• Stage 2: FORMATIVE ASSESSMENT (University Supervisor Evaluates Candidate) 
 At the end of the first semester of the professional year, the university supervisor, in consultation with the 

mentor teacher, will assess the candidate’s mastery of dispositions, using the Essential Dispositions Scoring 
Guide. The Dispositions Data Chart must be filled in by the University Supervisor with the names of all of their 
candidates for that semester.  

The University Supervisor submits the Dispositions Data Chart to the department chair; each department 
aggregates the formative data from all Data Charts and submits aggregated data electronically for the 
department to the Center for Professional Practice as part of the unit assessment plan.  Departments discuss the 
performance of their candidates and the implications for their respective programs following receipt of the 
regular semester data report. 

University supervisors schedule conferences with candidates who score a one on any of the Essential 
Dispositions to discuss how the disposition must be improved.  The candidate must submit a written 
improvement plan. 

 

• Stage 3: SUMMATIVE ASSESSMENT (University Supervisor Evaluates Candidate) 
When the last semester begins, University Supervisors are given Disposition Data Charts by their 

department chairs, which record the formative assessment data for their interns.  Candidates who scored a one 
on any of the Essential Dispositions on the formative assessment are closely monitored by the University 
Supervisor and Mentor Teacher to ensure implementation of the candidate’s improvement plan.  

 At the end of the semester, all candidates are evaluated on their mastery of dispositions by the University 
Supervisor, in consultation with the mentor teacher, using the Essential Dispositions Scoring Guide, Summative 
Assessment Form.  Failure to achieve the Acceptable Level of any disposition is documented by the University 
Supervisor in the Summative Internship Evaluation.  

 

Compiled data is submitted electronically by the University Supervisor to the Center for Professional Practice on the 
Disposition Data Form.  CPP compiles data for reporting at the departmental and unit level.  Data is examined for 
purposes of program improvement at both the unit and departmental levels. 

 



                                                                                                                                                                                           
 

 

 

 

R.1.4.e.2 
 

Essential Dispositions for Educators 

Advanced Programs  

 

Stage 1: PREASSESSMENT (Candidate Self-Evaluates) 

Each advanced program identifies an early core course where Towson University’s Essential Dispositions for 
Educators are introduced and explained.  Candidates are introduced to: 

a)  the TU Conceptual Framework’s concept of professional conscience and  
b) to the definition of dispositions (the values, commitments, and professional ethics that influence behaviors 

toward students, families, colleagues and communities and affect student learning, as well as professional 
growth),  

c) Towson University’s Essential Dispositions for Educators 
d) The Essential Dispositions Scoring Guide.   
 

 Instruction in the dispositions is a part of the course and documented in its syllabus as a topic. Each program 
requires its candidates to self-evaluate their mastery of Towson University’s Essential Dispositions for 
Educators, using the Essential Dispositions Scoring Guide, along with a written reflection on how the 
identified dispositions can contribute to student learning.  Candidates are informed that dispositions are a 
part of all professional coursework, and their progress in understanding and demonstrating the Essential 
Dispositions will be expected throughout their program.  Candidates are informed that they will be expected to 
score at the target level by the completion of their programs.  Individual conferences are scheduled with 
students whose reflections do not demonstrate a clear understanding of the identified dispositions. 

 

Stage 2: FORMATIVE ASSESSMENT (University Faculty Assesses Candidate Mastery) 

In a course identified as a mid-point course in each program, candidates are assessed by university faculty on 
their mastery of the Essential Dispositions for Educators, using the Essential Dispositions Scoring Guide. 
Candidates who fail to demonstrate understanding of the essential dispositions are required to develop a written 
improvement plan with the course instructor.  The improvement plan is shared with the Program Director who 
ensures that it is shared with appropriate faculty to monitor its implementation. 

 Formative assessment data is aggregated and submitted electronically by each advanced program director to the 
Center for Professional Practice, to be compiled as part of the Unit Assessment Plan.  Data from all advanced 
programs is compiled by the unit and analyzed for purposes of program improvement at both the unit and 
program levels. 



                                                                                                                                                                                           
 

Stage 3: SUMMATIVE ASSESSMENT (University Faculty Evaluates Candidate Mastery) 

All candidates are required to demonstrate their mastery of dispositions during the identified capstone course in 
an assignment created and graded by the program director.  Performance at the Target Level is included in the 
exit criteria for all advanced programs.  

 The assignment must be evaluated using the Dispositions Scoring Guide, and data is aggregated by the program 
director and submitted electronically to the Center for Professional Practice to be compiled as part of the Unit 
Assessment System.  Data from all advanced programs is compiled by the unit and used for purposes of 
program improvement at both the unit and program levels. 

 

 

 

 

R.1.4.e.3 
 

Dispositions of Successful Teacher Candidates 

Directions:  All Towson University candidates in the College of Education are expected to develop a professional 
conscience by demonstrating important human characteristics and dispositions necessary to work with diverse and 
inclusive communities of learners.  Dispositions are the values, commitments and professional ethics that influence 
behaviors toward students, families, colleagues and communities and affect student learning as well as professional 
growth.  Following is a list of dispositions, including important diversity proficiencies that have been identified as core 
behaviors expected of all graduates of all programs in the College of Education.  As you progress through 
coursework and field experiences, you will be expected to demonstrate your mastery of these dispositions, and your 
evaluations will reflect your performance.   

 

1 The candidate is not familiar with, and does not model this disposition. 
2 The candidate is familiar with the disposition and work with students, families and communities reflect s the 

disposition. 
3 The candidate’s work with students, families and communities reflects the disposition and the candidate 

recognizes when dispositions may need to be adjusted and develops plans to do so. 
 

Commitment to Professional Practice 
The successful candidate demonstrates commitment to professional practice by: 1 2 3 

Modeling high academic standards, including written and oral English.    
Acquiring a repertoire of pedagogical skills that develop students’ critical thinking, 
independent thinking, and performance capabilities.    

Using ongoing assessment as an integral part of the instructional process to improve 
student learning.    

Reflecting on practice regularly in order to improve instruction.    
Making decisions based on ethical and legal principles, including respect for 
confidentiality.    



                                                                                                                                                                                           
    

Caring for the Success and Well-being of All Students 
The successful candidate demonstrates caring for the success and well-being of all 
students by: 

1 2 3 
Persisting in the effort to improve student achievement based on a belief that all students 
can learn    

Accepting responsibility for improving learning for all students.    

Developing rapport with colleagues, students, and families.    

Modeling the virtues of an educated person, including work ethic and flexibility.    

Respecting diversity and appreciating cultural differences.    
 
    

Collaboration with Colleagues and Stakeholders  
The successful candidate collaborates effectively with colleagues and stakeholders 
by: 

1 2 3 
Establishing and contributing to a positive learning climate for all students.    

Engaging in continuous learning and professional discourse.    

Recognizing parents, colleagues, and supervisors as partners in teaching and learning.    

Seeking expert knowledge in order to improve teaching and learning.    

Accepting suggestions and implementing changes to improve professional practice.    
 

Signature:  Date:  

Comments:  

 
 
 
R.1.4.e.4 
 

Essential Dispositions Scoring Guide 

Stage One:  Preassessment (Self-Evaluation) (1-26-06) 

 

 Target-3 Acceptable-2 Unacceptable-1 
 
COMMITME
NT to 
Professional 
Practice 
 
Score____ 
 
Comments: 

Models mastery of high academic 
standards.  Demonstrates 
proficiency in academic writing 
and professional oral 
presentation.  Implements a 
growing repertoire of pedagogical 
skills that develop all students’ 
critical and independent thinking 
and performance capabilities.  
Reflects thoughtfully and regularly 
on practice in order to improve 
student learning.  Consistently 
makes decisions based on a clear 
understanding of ethical and legal 

Consistently meets high academic 
standards.  Usually demonstrates 
proficiency in academic writing and 
professional oral presentation. Uses 
several pedagogical skills to 
develop all students’ critical 
thinking skills.  Consistently uses 
assessment to both prove and 
improve student learning.  Reflects 
regularly on classroom practices in 
order to improve future instruction; 
Consults mentors and supervisors 
on decisions involving ethical and 

Occasionally fails to meet high 
academic standards.  Is not 
proficient in academic writing 
and professional oral 
presentation.   Has a limited 
repertoire of pedagogical skills.  
Fails to use assessment to 
improve instruction on a regular 
basis.  Is inconsistent in use of 
reflection to improve instruction.  
Has limited knowledge of ethical 
and legal principles which result 
in poor decisions.  Occasionally 



                                                                                                                                                                                           
principles, including respect for 
confidentiality. 

legal principles.  Honors requests 
for confidentiality. 

fails to recognize the need for 
confidentiality. 

 
CARING for 
the Success 
and Well-
being of All 
Students 
 
Score____ 
 
Comments: 

Always persists in efforts to 
improve student achievement 
based on a belief that all students 
can learn.  Assumes responsibility 
for improving learning for all 
students.  Develops rapport with 
colleagues, students, and families.  
Models the virtues of an educated 
person, including work ethic and 
flexibility.  Consistently 
demonstrates culturally 
responsive teaching and 
celebration of cultural differences. 

Consistently demonstrates 
persistence to improve the 
achievement of all students.  
Accepts responsibility for improving 
the learning of all students.  
Understands the need to develop 
rapport with colleagues, students, 
and families, and is usually 
successful in doing so. 
Demonstrates an understanding of 
the virtues of an educated person 
through work ethic and flexibility.  
Attempts to teach in a culturally 
responsive way and demonstrates 
respect for cultural differences. 

Understands the need to improve 
student achievement for all 
students, but believes that the 
primary responsibility is the 
students’.   Interacts with others 
in a polite, professional manner.  
Usually demonstrates an 
acceptable work ethic, but may 
need reminders.  Occasionally 
demonstrates a culturally 
responsive approach to teaching 
and respects cultural differences. 

 
COLLABORAT
ION with 
Colleagues 
and 
Stakeholders 
 
Score____ 
 
Comments: 

Establishes and contributes to a 
positive learning climate for all 
students.  Engages in continuous 
learning and professional 
discourse.  Actively involves 
families, colleagues, and 
supervisors as partners in teaching 
and learning.  Seeks expert 
knowledge on a regular basis   in 
order to improve teaching and 
learning.  Accepts suggestions and 
implements changes to improve 
professional practice.  

Knows how to establish a positive 
learning climate for all students.  
Participates in professional 
development opportunities when 
they are offered.  Respects families, 
colleagues and supervisors who 
offer partnerships in teaching and 
learning.  Accepts expert 
knowledge and implements 
suggested changes willingly. 

Usually establishes a positive 
learning climate for all students.  
Participates in professional 
growth opportunities when 
directed to do so.  Prefers to 
work independently rather than 
seeking involvement of families, 
colleagues, and supervisors.  Will 
accept suggestions and 
implement changes when 
directed to do so. 

Candidate’s 
Signature   Date  

 

 
 
 
 
 
 
 
 



                                                                                                                                                                                           
 
 
 
 
 
 
 
 
 
 
R.1.4.e.5 
 

Essential Dispositions Scoring Guide 

Stage Two:  Formative Assessment (1-26-06) 

Candidate    
    

 Target-3 Acceptable-2 Unacceptable-1 
 
COMMITMEN
T to 
Professional 
Practice 
 
Score____ 
 
Comments: 

Models mastery of high academic 
standards.  Demonstrates 
proficiency in academic writing 
and professional oral 
presentation.  Implements a 
growing repertoire of pedagogical 
skills that develop all students’ 
critical and independent thinking 
and performance capabilities.  
Reflects thoughtfully and regularly 
on practice in order to improve 
student learning.  Consistently 
makes decisions based on a clear 
understanding of ethical and legal 
principles, including respect for 
confidentiality. 

Consistently meets high academic 
standards.  Usually demonstrates 
proficiency in academic writing and 
professional oral presentation. Uses 
several pedagogical skills to 
develop all students’ critical 
thinking skills.  Consistently uses 
assessment to both prove and 
improve student learning.  Reflects 
regularly on classroom practices in 
order to improve future instruction; 
Consults mentors and supervisors 
on decisions involving ethical and 
legal principles.  Honors requests 
for confidentiality. 

Occasionally fails to meet high 
academic standards.  Is not 
proficient in academic writing and 
professional oral presentation.   
Has a limited repertoire of 
pedagogical skills.  Fails to use 
assessment to improve instruction 
on a regular basis.  Is inconsistent 
in use of reflection to improve 
instruction.  Has limited 
knowledge of ethical and legal 
principles which result in poor 
decisions.  Occasionally fails to 
recognize the need for 
confidentiality. 

 
CARING for 
the Success 
and Well-
being of All 
Students 
 
Score____ 
 
Comments: 

Always persists in efforts to 
improve student achievement 
based on a belief that all students 
can learn.  Assumes responsibility 
for improving learning for all 
students.  Develops rapport with 
colleagues, students, and families.  
Models the virtues of an educated 
person, including work ethic and 
flexibility.  Consistently 
demonstrates culturally 
responsive teaching and 
celebration of cultural differences. 

Consistently demonstrates 
persistence to improve the 
achievement of all students.  
Accepts responsibility for improving 
the learning of all students.  
Understands the need to develop 
rapport with colleagues, students, 
and families, and is usually 
successful in doing so. 
Demonstrates an understanding of 
the virtues of an educated person 
through work ethic and flexibility.  
Attempts to teach in a culturally 
responsive way and demonstrates 
respect for cultural differences. 

Understands the need to improve 
student achievement for all 
students, but believes that the 
primary responsibility is the 
students’.   Interacts with others in 
a polite, professional manner.  
Usually demonstrates an 
acceptable work ethic, but may 
need reminders.  Occasionally 
demonstrates a culturally 
responsive approach to teaching 
and respects cultural differences. 



                                                                                                                                                                                           
 
COLLABORATI
ON with 
Colleagues 
and 
Stakeholders 
 
Score____ 
 
Comments: 

Establishes and contributes to a 
positive learning climate for all 
students.  Engages in continuous 
learning and professional 
discourse.  Actively involves 
families, colleagues, and 
supervisors as partners in teaching 
and learning.  Seeks expert 
knowledge on a regular basis   in 
order to improve teaching and 
learning.  Accepts suggestions and 
implements changes to improve 
professional practice.  

Knows how to establish a positive 
learning climate for all students.  
Participates in professional 
development opportunities when 
they are offered.  Respects families, 
colleagues and supervisors who 
offer partnerships in teaching and 
learning.  Accepts expert 
knowledge and implements 
suggested changes willingly. 

Usually establishes a positive 
learning climate for all students.  
Participates in professional growth 
opportunities when directed to do 
so.  Prefers to work independently 
rather than seeking involvement 
of families, colleagues, and 
supervisors.  Will accept 
suggestions and implement 
changes when directed to do so.  

University Supervisor’s Signature   

D
a
t
e  

 

 
 
R.1.4.e.6 
 

Essential Dispositions Scoring Guide 

Stage Three:  Summative Assessment (1-26-06) 

Candidate    
    

 Target-3 Acceptable-2 Unacceptable-1 
 
COMMITMEN
T to 
Professional 
Practice 
 
Score____ 
 
Comments: 

Models mastery of high 
academic standards.  
Demonstrates proficiency in 
academic writing and 
professional oral presentation.  
Implements a growing 
repertoire of pedagogical skills 
that develop all students’ critical 
and independent thinking and 
performance capabilities.  
Reflects thoughtfully and 
regularly on practice in order to 
improve student learning.  
Consistently makes decisions 
based on a clear understanding 
of ethical and legal principles, 
including respect for 
confidentiality. 

Consistently meets high 
academic standards.  Usually 
demonstrates proficiency in 
academic writing and 
professional oral presentation. 
Uses several pedagogical skills to 
develop all students’ critical 
thinking skills.  Consistently uses 
assessment to both prove and 
improve student learning.  
Reflects regularly on classroom 
practices in order to improve 
future instruction; Consults 
mentors and supervisors on 
decisions involving ethical and 
legal principles.  Honors requests 
for confidentiality. 

Occasionally fails to meet high 
academic standards.  Is not 
proficient in academic writing 
and professional oral 
presentation.   Has a limited 
repertoire of pedagogical skills.  
Fails to use assessment to 
improve instruction on a 
regular basis.  Is inconsistent in 
use of reflection to improve 
instruction.  Has limited 
knowledge of ethical and legal 
principles which result in poor 
decisions.  Occasionally fails to 
recognize the need for 
confidentiality. 



                                                                                                                                                                                           
 
CARING for 
the Success 
and Well-
being of All 
Students 
 
Score____ 
 
Comments: 

Always persists in efforts to 
improve student achievement 
based on a belief that all 
students can learn.  Assumes 
responsibility for improving 
learning for all students.  
Develops rapport with 
colleagues, students, and 
families.  Models the virtues of 
an educated person, including 
work ethic and flexibility.  
Consistently demonstrates 
culturally responsive teaching 
and celebration of cultural 
differences. 

Consistently demonstrates 
persistence to improve the 
achievement of all students.  
Accepts responsibility for 
improving the learning of all 
students.  Understands the need 
to develop rapport with 
colleagues, students, and 
families, and is usually successful 
in doing so. Demonstrates an 
understanding of the virtues of 
an educated person through 
work ethic and flexibility.  
Attempts to teach in a culturally 
responsive way and 
demonstrates respect for cultural 
differences. 

Understands the need to 
improve student achievement 
for all students, but believes 
that the primary responsibility 
is the students’.   Interacts with 
others in a polite, professional 
manner.  Usually demonstrates 
an acceptable work ethic, but 
may need reminders.  
Occasionally demonstrates a 
culturally responsive approach 
to teaching and respects 
cultural differences. 

 
COLLABORATI
ON with 
Colleagues 
and 
Stakeholders 
 
Score____ 
 
Comments: 

Establishes and contributes to a 
positive learning climate for all 
students.  Engages in continuous 
learning and professional 
discourse.  Actively involves 
families, colleagues, and 
supervisors as partners in 
teaching and learning.  Seeks 
expert knowledge on a regular 
basis   in order to improve 
teaching and learning.  Accepts 
suggestions and implements 
changes to improve professional 
practice.  

Knows how to establish a positive 
learning climate for all students.  
Participates in professional 
development opportunities when 
they are offered.  Respects 
families, colleagues and 
supervisors who offer 
partnerships in teaching and 
learning.  Accepts expert 
knowledge and implements 
suggested changes willingly. 

Usually establishes a positive 
learning climate for all 
students.  Participates in 
professional growth 
opportunities when directed to 
do so.  Prefers to work 
independently rather than 
seeking involvement of 
families, colleagues, and 
supervisors.  Will accept 
suggestions and implement 
changes when directed to do 
so. 

University Supervisor’s Signature   

D
a
t
e  
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Exhibit 2.4.d.1: Policies, procedures, and practices for ensuring that data are regularly collected, 
compiled, aggregated, summarized, analyzed, and used for continuous improvement 

 The professional education unit at Towson University (Unit) systematically compiles, aggregates, 
summarizes, and analyzes data using two inter-related and complementary processes: Creation of the 
annual “Data Set,” and completion of the Yearly Assessment System Update (YASU) and Data Analysis 
Report (DAR). 

 Using instruments and scoring guides reported in R.1.4.c.1-8 and R.1.4.e.1-6, the Unit’s 
assessment system for initial preparation programs consists of InTASC and MIPC and/or essential 
dispositions of educators assessments and evaluations that result in eight reports, collecting information 
about:  

1. interns’ self-evaluation program reports, using an online survey (R.1.4.c.3) 
2. Interns’ capstone internship performance ratings from university liaisons/supervisors (ULS), 

using an online survey (R.1.4.c.7) 
3. Interns’ capstone internship performance ratings from Mentor Teachers (MT), using an online 

survey (R.1.4.c.7) 
4. Interns’ Portfolios, summative program review of portfolios (R.1.4.c.8) 
5. Interns’ Essential Dispositions ratings from their supervisors (R.1.4.e.1-6)  
6. First year inservice teacher alumni ratings of their programs, using a paper-based survey 

(R.1.4.c.4) 
7. Third year inservice teacher alumni ratings of their programs, using a paper-based survey 

(R.1.4.c.5) 
8. Employers’ ratings of first year inservice teachers’ performance in the classroom, using a paper-

based survey (R.1.4.c.6) 

Data for the first five reports are collected each semester from programs that have completers. Reports 
six, seven and eight are collected every spring. Each year, the Center for Professional Practice (CPP) 
collects data from the online surveys (for reports one, two, and three), and for the essential dispositions 
(report five), aggregating it by program and location. This data is compiled and submitted to the Unit 
Dean’s office. The Unit Dean’s office receives reports from programs on intern portfolio ratings (report 
four) each semester, and administers the surveys that inform reports six, seven and eight in the spring 
of each academic year.  



                                                                                                                                                                                           
Each of the reports have either two parts (A & B) or four parts (A, B, C, & D). To explain the 

component parts, the ULS ratings of interns (reports 2, 2A, 2B, 2C, and 2D) will be described more 
closely. 

 As described above, ULS complete an online evaluation on candidate internships. Data are 
reported to the unit as part of a Unit summary. Each program is represented with an aggregated mean 
score on each of the InTASC and MSDE Diversity measures. This report is often cited in program DAR, 
citing a program’s candidate performance against the unit weighted mean score. Report 2A is a trend 
report, identifying unit weighted mean performance over the past several academic years. Report 2B is 
program-specific InTASC performance trend data. Updates to the InTASC standards “reset” the trend 
data reports for all part A and part B reports. Report 2C is a unit weighted means score of all SPA 
reporting programs, giving a generic measure of program performance as measured by SPA standards. 
Report 2D is a report of the present year’s candidate performances on SPA standards, as measured by 
ULS. 

Once all annual data from all reports is available - in the early summer of each Academic Year - 
the Unit Dean’s Office compiles the annual Data Set for all initial certification programs.  The data set is 
distributed to initial certification programs in Early August along with a program-specific YASU/DAR 
template (R.2.4.a.1-5). Advanced Certification and Advanced Preparation programs collect and maintain 
their own program-specific sets of assessment data for use in the YASU/DAR process. 

The YASU/DAR process requires programs to summarize and analyze their yearly results, using 
the data generated by their assessment systems. Each program supplements the data in the Annual 
Data Set with SPA- or Program-Specific assessment data to complete the YASU/DAR process. As a result 
of the YASU/DAR report, programs carefully review and analyze these data, searching for emerging 
trends, and areas of concern, as well as evidence of program improvements that result from prior years’ 
examinations of program data. The YASU/DAR reports are due in early November to enable programs 
time to enact necessary or desired improvements in the following spring semester. 

Given differences between the programs offered in the unit, there are five different templates: 
Initial preparation with SPA standards; Initial preparation without SPA standards, advanced preparation 
with SPA standards, advanced preparation without SPA standards, and; Secondary Education, 
accounting for its multi-disciplinary focus. 

The template consists of three parts. Part I is the Yearly Assessment System Update (YASU) and 
contains four sections.  Section I asks for program demographics (total enrollment, total number of 
newly admitted candidates, and total number of completers, disaggregated by level and location) and 
faculty qualification information.  

Section II is a listing of the program assessments, including information about type of 
assessment and when the assessment is completed within the program’s sequence. Initial preparation 
programs report two required assessments on content knowledge, one required assessment on lesson 
planning, one assessment on candidate clinical practice, and one assessment on candidate effect on 
student learning. In addition to these five common required assessments, programs must identify one 



                                                                                                                                                                                           
additional assessment – and may identify up to three additional assessments, for a total of eight – to 
assure that all required program standards are adequately addressed with assessment data. 

Section III is a table that explains the alignment of assessments (columns) to program standards 
(rows). Next to each assessment is a set of checkboxes, allowing programs to identify how each 
assessment informs decisions about meeting the identified standard. Generic assessment practice 
dictates that more than one assessment should inform each standard, and likewise that data each 
assessment should inform more than one standard.   

Section IV contains data tables, reporting results from assessments completed during the 
reporting year. For example, the report submitted in November of 2013 covers the 2012-2013 academic 
year. In addition to the program’s required set of assessment data, programs must also report data on 
Essential Dispositions, diversity proficiencies, and candidate Technology proficiencies. 

Part II is the Data Analysis Report (DAR) and is a narrative explaining the program’s explicit use of data 
to make program improvements, and establishes a cycle of data-based decision making. Programs 
answer four questions about their data. The first question asks whether the program has seen positive 
results based on improvements proposed in the prior year’s YASU/DAR. This question closes the loop on 
whether anticipated program improvements have resulted, and provides a mechanism for the program 
to monitor these changes, year-by-year to make sure they are not leading to unintended consequences. 

The second question asks programs to describe any data-based findings, related to candidate 
performance or program operation. This question helps to identify both areas for concern, as well as 
areas of strength within each program. For example, if the trend data for a given measure establishes a 
consistently high performance, and this year’s data shows a precipitous decline, programs should use 
that measure as a potential target for programmatic improvements. 

The third question asks programs to identify how its faculty has participated in the process, and 
how faculty members have identified areas for further attention. The main intention of the YASU/DAR 
process is to assure that all faculty who teach required coursework are aware of whole-program 
concerns related to candidate performance. When the whole faculty shares a common understanding of 
desired outcomes and improvements, the program can work as one to address and correct program 
concerns. 

The fourth question asks programs to list specific actions that are intended to address and 
correct the concerns identified in the answer to question three. For example, if candidate technology 
proficiency is identified as a concern, the program will identify how technology proficiency can be 
improved during the upcoming academic year. The question opens the loop for the next iteration of the 
YASU/DAR cycle, identifying the concern that will be answered in next year’s DAR’s question one. 

Part III is program-specific responses to the revised Maryland Accreditation: Selected 
Accountability Priorities from the Maryland Institutional Performance Criteria.  Each program – 
depending on initial v. advanced preparation level – answers a specific set of questions related to the 
Maryland Redesign of Teacher Education, and how the program addresses Maryland accreditation 



                                                                                                                                                                                           
standards. The questions are related to the four Maryland accreditation standards: Candidate 
Knowledge, Skills and Dispositions; Performance Assessment; Field Experiences and Clinical Practice – 
PDS, and; Diversity. The answers to Part III - Maryland Accreditation may vary only slightly from year to 
year, given the nature of the Program Approval program process.  

Section 2.4.g contains references to the outcomes of these program data analysis processes, 
focusing on changes that have occurred since AY 2011. 

 
 
 
 
 

Exhibit S.2.1 SPA Program Status 

 The following table summarizes the unit program SPA recognition status. 

Unit Program Level Degree SPA Recognition Recv'd Current Status  

Early Childhood Education ADV Master's NAEYC (2001) F11 Recognized til 8/1/2022  

Early Childhood Education ITP Baccalaureate NAEYC (2001) F11 Recognized til 8/1/2022  

Early Childhood Education ITP Master's NAEYC (2001) F11 Recognized til 8/1/2022  

Elementary Education ITP Baccalaureate ACEI (2008) F13 Recognized til 8/1/2022  

Elementary Education ITP Master's ACEI (2008) F13 Recognized til 8/1/2022  

English Education ITP Baccalaureate NCTE (2003) F13 Recognized til 8/1/2022  

English Education-MAT ITP Master's NCTE (2003) F13 Recognized til 8/1/2022  

Foreign Language ITP Master's ACTFL (2002) S14 Recognized with Conditions 
until 8/1/2014  

Foreign Language 
Education ITP Baccalaureate ACTFL (2002) S14 Recognized with Conditions 

until 8/1/2014  

Health Education ITP Baccalaureate AAHE (2008) S13 Recognized til 8/1/2022  

Educ Leadership Track:   
Building Level ADV Master's ELCC (2001) S12 Recognized til 8/1/2022  

Mathematics ITP Baccalaureate NCTM (2003) F11 Recognized til 8/1/2022  

Mathematics ITP Master's NCTM (2003) F11 Recognized til 8/1/2022  

Physical Education ITP Baccalaureate NASPE (2008) F11 Recognized til 8/1/2022  

Reading Education ITP Master's IRA (2003) F11 Recognized til 8/1/2022  

School Library Media ITP Master's ALA (2002) S13 Recognized til 8/1/2022  

School Psychology ADV Specialist or 
C.A.S. NASP (2000) F11 Recognized til 8/1/2022  

Science Ed MAT ITP Master's NSTA (2004) F11 Recognized til 8/1/2022  

Science Education ITP Baccalaureate NSTA (2004) F11 Recognized til 8/1/2022  

Social Studies ITP Baccalaureate NCSS (2004) F11 Recognized til 8/1/2022  



                                                                                                                                                                                           
Social Studies ITP Master's NCSS (2004) F11 Recognized til 8/1/2022  

Special Education ITP Baccalaureate CEC (2001) F11 Recognized til 8/1/2022  

Special Education - EESE ITP Baccalaureate CEC (2001) F11 Recognized til 8/1/2022  

Special Education - MEd ITP Master's CEC (2001) F11 Recognized til 8/1/2022  

Special Education, MAT ITP Master's CEC (2001) F11 Recognized til 8/1/2022  

  

 

 

Exhibit R.1.4.g.4 Service Learning in Foreign Languages 

Service Learning 

Currently, service learning is a key component in two Spanish courses. Professor Colleen Ebacher first 
developed the idea in her class SPAN409 Translation and later incorporated it into her SPAN408 class, 
Advanced Spanish Conversation. The project received initial support from a service-learning faculty 
fellowship through Towson University’s Office of Civic Engagement.  

The experience, which we plan to extend to other courses in the near future, is a practical way to enrich 
the sociolinguistic and cultural development of our majors by connecting them to the growing Hispanic 
population in Maryland.  

Approximately 130 students have benefited from the service learning experience since the project began 
in 2010, providing over 3,900 hours in interpretation and translation services to the community.  

 

Chinese Corner  

Chinese Corner was originally designed, created, and run by Professor Ping Fu so that Towson University 
students had opportunities to practice Chinese language and learn more about Chinese culture beyond the 
classroom sphere. Currently, under Professor Fu’s supervision, the Chinese Corner is run by a group of 
Towson University students who are currently taking Chinese courses. While some of these students are 
American, others are Chinese native students. 

Chinese Corner is a fun-based and test-free learning and social occasion. It not only offers students a 
relaxing and interactive language environment, but also invites them to various cultural activities and 
helps them gain a better understanding of Chinese traditions, customs and social life. Chinese Corner 
provides students a channel to practice speaking Chinese language with their classmates, instructors, and 
other Chinese native speakers.  

Chinese Corner is held on Fridays from 4 to 5pm during the Fall and Spring semesters at the open lounge 
next to LA4132. 



                                                                                                                                                                                           
Exhibit 2.4.g.8.b Secondary Foreign Languages BS/MAT Comprehensive Data Analysis Report (DAR) 
Summary 2011-2013 

AY11: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in [AY 2008-2009]. 

Since the Towson University Foreign Language Department earned national recognition from ACTFL in 
spring 2010, faculty have continued to monitor student outcomes in accordance with the practices laid 
out to gain that recognition.  

2. What significant findings emerge from your examination of these data? 

Concerns expressed in last year’s report regarding candidates’ speaking skills throughout their teacher 
preparation program have been addressed through continuing emphasis on the importance of study 
abroad when possible. Faculty have introduced new short-term programs in Argentina and China which 
will run for the first time in the current academic year.  Candidates continue to be urged to consider 
more direct contact with the target language community; efforts have included the introduction of a 
service-learning course in Spanish and the creation of a weekly Chinese Corner in which candidates can 
both practice their speaking and writing skills and serve as facilitators for less advanced students of 
Chinese language.  

The availability of state-of-the-art foreign language laboratories since fall 2009 have given candidates for 
whom study abroad is not feasible because of time and financial restraints opportunities for enhanced 
pedagogical activities.  Faculty believe that this access yields improved results. 

3. How have you involved faculty in your identification of the implications of these data? 

Monthly departmental faculty meetings, in addition to language-specific section meetings of full-time 
and adjunct faculty, include monthly reports focusing on candidates’ progress in development of 
speaking and writing skills. The sharing of information assists in early and more intensive intervention, 
and allows faculty to direct students to institutional and community resources for greater exposure to 
potential target language opportunities. 

4. What specific actions will you take in response to these data? 

Information on Maryland scholarship programs for undergraduate and graduate students seeking 
teacher certification in Spanish, identified by the state as a critical needs area, is disseminated to all 
majors in Spanish via email.  One certified OPI examiner recently left the Spanish faculty, but another 
faculty member in Spanish is currently completing OPI examiner training.  This keeps the department’s 
number of examiners at three (two Spanish, one French).  Individual reports regarding teaching 
candidates’ written and oral target language skills are submitted to Foreign Languages coordinator by 
full time faculty to more closely monitor progress.  



                                                                                                                                                                                           
In addition, assigned work in the language laboratory outside of classroom instruction, emphasizing the 
productive skills of reading and writing, continues to be implemented in course curriculum required of 
all teaching candidates. 

 

AY12: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in [AY 2010-2011]. 

As noted in last year’s report, concerns from ACTFL regarding assessments 3 and 5 were addressed and 
thus ACTFL approved and granted national recognition to the TU Foreign Language Department. Though 
we have not yet implemented any further changes, we are currently working on incorporating 
assessment 7, as suggested by ACTFL.  

2. What significant findings emerge from your examination of these data? 

Regarding previous concerns expressed by instructors regarding candidates’ speaking skills throughout 
their teacher preparation program, candidates continue to be urged to consider more direct contact 
with the target language community and greater exposure to target language resources. This would 
provide TL input for targeted oral and writing skill improvement.  

Results clearly demonstrate that candidates who participate in a one- or two- semester study abroad 
program in the target language (TL) culture and its community of speakers perform significantly higher 
than those who did not incorporate such an experience in their undergraduate program.  

There are a number of resources available for those students who identify time and financial restrains to 
the study abroad program. Among these resources, access to pedagogical activities in a recently build 
language lab both in and out of class should yield improved results. In addition, instituted and 
mandatory attendance at collaborative in-house faculty training workshops on techniques designed to 
improve students’ speaking abilities should also produce more positive results in the future.  

3. How have you involved faculty in your identification of the implications of these data? 

Emphasis has continued to be placed on the acquisition of target language speaking and writing skills for 
FL teacher candidates. TU FL faculty is aware of the importance to strongly advocate study abroad 
programs. Department wide meetings with full and part-time teaching staff in German, French and 
Spanish, in addition to language-specific section meetings include monthly reports focusing on the 
progress in development of speaking and writing skills. Sharing of information assists in early and more 
intensive intervention and directing students to those instructional, departmental, university and 
community resources to provide greater exposure to potential TL resources. 

4. What specific actions will you take in response to these data? 



                                                                                                                                                                                           
Continuing the work implemented during the last Academic Year 2010-2011, information on Maryland 
scholarship programs for undergraduate and graduate students seeking teacher certification in Spanish, 
identified by the state as a critical needs area, is disseminated to all majors in Spanish via email.  

Another faculty member is in the last steps to obtain ACTFL certification to administer the OPI and will 
assist the three ACTFL-certified OPI raters. Individual reports regarding teaching candidates written and 
oral target language skills are submitted to the FL coordinator by full time faculty to continue to monitor 
progress in the TL acquisition.  

In addition, assigned work in language laboratory outside of classroom instruction emphasizing 
productive skills namely, reading and writing has been implemented in course curriculum required of all 
teaching candidates. 

AY13: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in [AY 2011-2012]. 

Rubrics for Assessment #7 have been updated and now they include more qualitative language. Also, 
the possibility of modifying the “Letter” option for Assessment #7 is being considered, as candidates 
seem to show a high preference for the “Brochure” option over the “Letter” option.   

Most efforts are currently focused on addressing ACTFL’s concerns in their past evaluation of the 
program in order to continue to be nationally certified.  

2. What significant findings emerge from your examination of these data? 

Regarding previous concerns expressed by instructors regarding candidates’ speaking skills throughout 
their teacher preparation program, candidates continue to be urged to consider more direct contact 
with the target language community and greater exposure to target language resources. This would 
provide TL input for targeted oral and writing skill improvement.  

Results continue to demonstrate that candidates who participate in a one- or two- semester study 
abroad program in the target language (TL) culture and its community of speakers perform significantly 
higher than those who did not incorporate such an experience in their undergraduate program. This is 
expected to be an important aspect of each candidate’s education with the implementation of a higher 
proficiency requirement for the Oral Proficiency Interview test.  

 All teacher candidates in a foreign language continue to meet or exceed both MSDE and ACTFL 
standards.  

3. How have you involved faculty in your identification of the implications of these data? 

TU FL faculty is aware of the importance to strongly advocate study abroad programs. For this reason, 
we have been working on expanding the possibilities for candidates to study abroad.  



                                                                                                                                                                                           
Also, emphasis has continued to be placed on the acquisition of target language speaking and writing 
skills for FL teacher candidates. Department wide meetings with full and part-time teaching staff, in 
addition to language-specific section meetings, include monthly reports focusing on the progress of each 
individual teacher candidate in the areas of linguistic analysis, linguistic competence, and cultural and 
literary awareness with an emphasis on diversity.  

4. What specific actions will you take in response to these data? 

Continuing the work implemented during previous academic years, information on Maryland 
scholarship programs for undergraduate and graduate students seeking teacher certification in Spanish, 
identified by the state as a critical needs area, is disseminated to all majors in Spanish via email.  

Beginning in AY 2013-2014, the Department of Foreign Languages will offer teacher candidates the 
possibility of taking the Writing Proficiency Test at Towson University. Although the Writing Proficiency 
Test is not a graduation requirement, it is required to be certified to teach in the State of Maryland. A 
faculty member will proctor this exam twice per academic year.  

Individual reports regarding teaching candidates written and oral target language skills continue to be 
submitted to the FL coordinator by full time faculty to continue to monitor progress in the TL 
acquisition.  

 
 
Exhibit 2.4.g.8.d Secondary Mathematics BS Comprehensive Data Analysis Report (DAR) Summary 
2011-2013 

AY11: 

1. Have the change(s) in response to data that you documented last year had the 
desired effect on your program? Please provide specifics referencing prior changes that you 
submitted in [AY 2009-2010]. 

Last year, we planned the following actions: 

i. Regarding Question 2, section B above, we will continue to provide our students the 
opportunity to work with the local LEA, who administer a series of Praxis II review 
workshops for their teachers. 
 
The opportunity to work with the local LEA for Praxis II continues to be an outstanding 
experience for our students.  This year, once again we had a 100% pass rate for the 
Praxis II mathematics content examination.   

 
ii.  In a variety of data sources (e.g. Assessments 1, 2, and 4) we found evidence that the 

mathematics content knowledge of our graduates is very strong.  We believe that this is 
due to the multiple opportunities for students to apply and integrate their mathematics 
knowledge in courses like Math 428, Senior Seminar in Mathematics Education.  This 
observation played a part in our determination to preserve Math 428 as a content-



                                                                                                                                                                                           
centered course during discussions with the SCED department (in Fall 2010) regarding 
possible changes to the major sequence.   

 

We preserved Math 428 as a content-centered course during the changes to the major 
sequence.  This year, the content knowledge of our graduates was found to be strong 
across multiple data sources, indicating that the steps taken to keep the SCED-Math 
program content-focused appear to be successful. 

2. What significant findings emerge from your examination of these data? 
A.  The data from Assessment #2 presents students’ highest grades in each course, and 

previous attempts which would have resulted in a lower grade are not reflected in the table. 
While most students eventually earn an A or a B in Calculus I and II, a few students struggle 
to achieve that competency level.   The data from Assessment #2 together with other data 
from advisors have alerted faculty that relatively low grades in Calculus I and II are an early 
warning sign for students’ later difficulty in getting through higher level mathematics 
courses. 

B. The secondary mathematics at Towson University had a 100% Praxis II pass rate.   This high 
pass rate has remained remarkably high and consistent over the past several years. We 
attribute the improvement to the Praxis II review course for which we facilitate our 
students’ enrollment.  Based on the success rates, we believe that our current program 
provides students with the necessary content knowledge to teach secondary mathematics. 
Beginning in 2007, the Department of Mathematics researched and created a Praxis II 
review course for our secondary education majors. Although now administered by a local 
school district, we encourage all of our students to register for this non-credit, preparatory 
course, and most do.   

C.  Our Evidence of Student Learning Project, Assessment 5, indicates that our candidates were 
able to make a positive impact on student learning.   Content supervisors work with 
candidates to appropriately interpret the results of their project. The relatively higher scores 
seen on the reflection portion of this assignment indicate that candidates take student 
learning seriously and are making improvements to their own instruction based on feedback 
from their students in the form of pre- and post-assessments.  

 

3. How have you involved faculty in your identification of the implications of these 
data? 

Faculty teaching in the SCED Math program met as a group to discuss the findings of the 2010-
2011 YASU report.  We discussed in detail the data with respect to our current program 
implementation. We then considered potential modifications of our program to better serve our 
students. 

4. What specific actions will you take in response to these data? 
i. Regarding Question 2, Section A above, the secondary education mathematics advisors 

are encouraging some students who have struggled in Calculus I and II to consider a 
newly designed major (commencing Fall, 2011) which leads to certification in middle 
school mathematics. The students to whom this program is suggested display a strong 
commitment to the teaching profession and express a strong interest in mathematics, 



                                                                                                                                                                                           
but also express their desire to teach at the middle school level only (as opposed to 
middle and high school mathematics teaching). 

ii. Regarding Question 2, section B above, we will continue to provide our students the 
opportunity to work with the local LEA, who administer a series of Praxis II review 
workshops for their teachers. 

iii. Regarding Question 2, Section C above, we consider that although it is difficult to 
measure the effects on student learning in the course of one project, our candidates’ 
performance data indicate that they paid close attention to the outcomes of their 
instruction and made appropriate changes to improve the effectiveness of their 
teaching.  This indicates that the current structure of the program, which emphasizes 
the role of reflection on practice, has been successful in helping candidates build 
reflective skills. We plan to continue this structure in order to maintain the high 
performance that we have seen through our data analysis.   

AY13: 

1. Have the change(s) in response to data that you documented last year had the 
desired effect on your program? Please provide specifics referencing prior changes that you 
submitted in Fall 2012, covering AY 2011-2012. 

Last year, we planned the following actions: 

iii. Regarding Question 2, section B above, we will continue to provide our students the 
opportunity to work with the local LEA, who administer a series of Praxis II review 
workshops for their teachers. 
 
The opportunity to work with the local LEA for Praxis II continues to be an outstanding 
experience for our students.  This year, we again had a 100% pass rate for the Praxis II 
mathematics content examination.  The fact that only one MATH-SCED student has 
failed a Praxis II content exam in the last four years is a significant accomplishment 
which speaks to the quality content preparation of our completers.   
 

iv. These data indicate that our students are learning the mathematics we established as 
significant for them to know, and that they are moving into the field as effective 
beginning practitioners, in general.  As our department transitions to the UTeach model 
for teacher preparation, we will be consider how we can maintain the positive outcomes 
evident from these data while integrating new courses into the teacher education 
program and content foci within those courses. 
 

The structure of our program has been preserved to continue the strengths of our 
students as seen in the Yearly Assessment System Update.  We will continue to focus on 
the role of reflection in practice to enhance our candidates’ positive impact on student 
learning.   

2. What significant findings emerge from your examination of these data? 
 



                                                                                                                                                                                           
D.  The data from Assessment #2 presents students’ highest grades in each course, and 

previous attempts which would have resulted in a lower grade are not reflected in the table. 
While most students eventually earn an A or a B in Calculus I and II, a few students struggle 
to achieve that competency level.   The data from Assessment #2 together with other data 
from advisors have alerted faculty that relatively low grades in Calculus I and II are an early 
warning sign for students’ later difficulty in getting through higher level mathematics 
courses.  In particular, it was further discovered that approximately 66% of undergraduate 
MATH-SCED majors must re-take at least one math course during their career at Towson.  
This can potentially lead to a lack of retention or lower graduatation rates and has been 
flagged as an important issue for faculty to discuss during the transition to Towson UTeach. 

E. The secondary mathematics at Towson University had a 100% Praxis II pass rate.   This high 
pass rate has remained remarkably high and consistent over the past several years. We 
attribute the improvement to the Praxis II review course for which we facilitate our 
students’ enrollment.  Based on the success rates, we believe that our current program 
provides students with the necessary content knowledge to teach secondary mathematics. 
Beginning in 2007, the Department of Mathematics researched and created a Praxis II 
review course for our secondary education majors. Although now administered by a local 
school district, we encourage all of our students to register for this non-credit, preparatory 
course, and most do.   

F.  Our Evidence of Student Learning Project, Assessment 5, indicates that our candidates were 
able to make a positive impact on student learning.   Content supervisors work with 
candidates to appropriately interpret the results of their project. The relatively higher scores 
seen on the reflection portion of this assignment indicate that candidates take student 
learning seriously and are making improvements to their own instruction based on feedback 
from their students in the form of pre- and post-assessments.  

 

3. How have you involved faculty in your identification of the implications of these 
data? 

Faculty teaching in the SCED Math program met as a group on Thursday, November 14, 2013 to 
discuss the findings of the 2012-2013 YASU report.  We discussed in detail the data with respect 
to our current program implementation. We then considered potential modifications of our 
program to better serve our students. 

4. What specific actions will you take in response to these data? 
iv. Regarding Question 2, section B above, we will continue to provide our students the 

opportunity to work with the local LEA, who administer a series of Praxis II review 
workshops for their teachers. 
 

v. These data indicate that our students are learning the mathematics we established as 
significant for them to know, and that they are moving into the field as effective 
beginning practitioners, in general.  As our department transitions to the Towson 
UTeach model for teacher preparation, we will be consider how we can maintain the 
positive outcomes evident from these data while integrating new courses into the 
teacher education program and content foci within those courses. 

 

 



                                                                                                                                                                                           
Exhibit R.2.4.g: List of Yearly Assessment System Updates and Data Analysis Reports 

R.2.4.g.1.docx ECED M.Ed YASU DAR AY 13 
R.2.4.g.2.doc ELED M.Ed YASU DAR AY 12 
R.2.4.g.3.doc Math MS YASU DAR AY 12 
R.2.4.g.4.doc School Library Media MS YASU DAR AY 13 
R.2.4.g.5.docx Secondary Ed. M.Ed YASU DAR AY 13 
R.2.4.g.6.docx ECED-BS DAR AY 11-13 
R.2.4.g.7.docx ELED-BS DAR AY 11-13 
R.2.4.g.8.a.docx ENGL-BS DAR AY 11-13 
R.2.4.g.8.b.docx FOLA-BS DAR AY 11-13 
R.2.4.g.8.c.docx SOSC-BS DAR AY 11-13 
R.2.4.g.8.d.docx MATH-BS DAR AY 11-13 
R.2.4.g.8.e.docx SCIE-BS DAR AY 11-13 
R.2.4.g.9.docx SPED-BS MAT Med DAR AY 11-13 
R.2.4.g.10.docx ARED DAR AY 11-13 
R.2.4.g.11.docx DANC-BS DAR AY 11-13 
R.2.4.g.12.docx HLTH-BS DAR AY 11-13 
R.2.4.g.13.docx PETE-BS DAR AY 11-13 
R.2.4.g.14.docx MUED-BS DAR AY 11-13 
R.2.4.g.15.docx ECED-MEd DAR AY 11-13 
R.2.4.g.16.docx ELED-MEd DAR AY 11-13 
R.2.4.g.17.docx SCED-MEd DAR AY 11-13 
R.2.4.g.18.docx ARED-MEd DAR AY 11-13 
R.2.4.g.19.docx HLTH-MS DAR AY 11-13 
R.2.4.g.20.docx KNES-MS DAR AY 11-13 
R.2.4.g.21.docx MUED-MS DAR AY 11-13 
R.2.4.g.21.a.pdf NASM-Self Study Report on MS in Music Education 
R.2.4.g.22.docx EDLD-MS DAR AY 11-13 
R.2.4.g.23.docx REED-MEd DAR AY 11-13 
R.2.4.g.24.docx SCLM-BS DAR AY 11-13 
R.2.4.g.25.docx SCPY MS AY 11-13 
R.2.4.g.26.docx MATH-MS DAR AY 11-13 
R.2.4.g.27.doc MATH BS YASU DAR AY 13 
R.2.4.g.28.doc Physical Education BS YASU DAR AY 13 
R.2.4.g.29.doc Social Studies BS YASU DAR AY 13 
R.2.4.g.30.doc ECED BS YASU DAR AY 13 
R.2.4.g.31.doc ELED BS YASU DAR AY 13 
R.2.4.g.32.doc SCED BS YASU DAR AY 13 
R.2.4.g.33.docx ELED MEd AY11 YASU & DAR 
R.2.4.g.34 MUED MS Outcomes Data 
R.2.4.g.35 MUED MS YASU DAR AY 13 
R.2.4.g.36 REED AY 2013 YASU & DAR 



                                                                                                                                                                                           
R.2.4.g.37 SCPY AY 2013 YASU & DAR 

 

 

 
 
Exhibit 2.4.g.15 Early Childhood Education MEd & CAS Comprehensive Data Analysis Report (DAR) 
Summary 2011-2013 

AY11: 

1. Have the change(s) in response to data that you documented last year had the desired effect 
on your program? Please provide specifics referencing prior changes that you submitted in AY 
2009-2010. 
In last year’s report, there were four new actions planned in response to the data, as well as the 
continuation of several efforts described in the previous year. This discussion addresses the 
effects of on-going changes as well as those made in 2009-2010. Acknowledging that 
substantive change requires a commitment over time, as opposed to “quick fixes,” the following 
discussion is offered. 

Continuation of items noted in the fall 2010 report:   

• Web-based program information bas become the norm with admitted students now 
regularly using TU email and taking advantage of online documents that are updated in a 
timely manner. 

• Off campus growth has occurred substantially in enrollments at USG and SMHEC. As there 
are now program completers from those locations, the effectiveness the actions taken to 
create strong programs at our satellite campuses has been demonstrated in candidate 
performance on the Graduate Professional Portfolio. 

• The newly revised advanced technology course, with its new course number ECED 616, has 
been demonstrably effective (through portfolio assessment) in candidate learning and in 
creating positive learning in early childhood classrooms. The course is now offered yearly 
on campus and has also been offered off campus. 

• An increasing number of full-time Early Childhood Department faculty and CAS candidates 
in the Teacher Educator Area of Focus have delivered courses in their areas of expertise at 
on campus and off-campus sites. Effectiveness of this action has been evidenced by 
student evaluations and Graduate Professional Portfolio presentations. 

 

In addition to the continuation of efforts mentioned in the previous section, the faculty has 
discussed the following actions described in the Fall 2010 report: 

• To assist with the “grad student learning curve,” there is a plan to at least pilot an 
orientation seminar for students in the beginning of their graduate program. Not to add 
another course, the plan would be to require a number of seminar meetings during the 
first semester of the program to focus the student on the mission and goals of the 



                                                                                                                                                                                           
program, to help them build on their own Goals Statement, to situate them within the 
profession and to introduce them to the core threads of the program (caring, ethics and 
social justice, critical pedagogy and practice.)  

 

The desired effects of this specific effort are yet to be determined. Making what would be a 
change in program requirements is more than a simple action and is now in progress in the 
Department. What has been done to work toward the desired effect has been the 
intentional conversations that have taken place with candidates in a number of the 
required and elective courses (see ECED 665 below) to address more intentionally the core 
threads of the program. To the extent that candidates in these courses have been among 
program completers, the faculty has seen positive effects in Portfolio assessment. 

• To further these themes, a revisioning or re-emphasis of ECED 665 will take place in the 
now ECED-only sections to include reading and discussion in support of what was 
introduced in the orientation seminar.  

 

This action has been taken, with ECED-only sections of ECED 665 Curriculum Theory and 
Development now offered in both the fall and spring semesters on campus. ECED-only 
sections have been offered in our school-system cohort and at SMHEC and USG. (At HEAT, 
ECED-only sections are offered but students may still choose a ECED/ELED 665/SCED741 
section.) Reading and discussion have been revised to address topics intended for the 
proposed program orientation seminar. Student evaluations and data from Assessment 8 
and the Portfolio (Assessment 4) provide evidence that the ECE-only approach as had the 
desired effect.  

• The APA manual will be required in the first semester of program course work. 
As with the addition of orientation seminar, taking this step has required procedural 
changes that are currently in progress. This effort is under way in concert with increased 
attention to instruction in the use of APA style among undergraduate Early Childhood 
students. Our assessment data show that APA proficiency grows among candidates as they 
progress through the program but is at times scored as “Below Expectations” on rubrics for 
assessments early in the program. 

• We will work at our distance technology capability, through Webex and other tools in 
order to accommodate the increasing numbers of off campus students, to create a sense 
of community across all locations, to offer more course options off campus (and on 
campus) and to continue to support our current commitment to cross-location program 
integrity. 
This effort has begun and will continue to develop with more hybrid and online course. In 
spring 2011, Webex and use of the extended Blackboard tools were used in ECED 773 
Seminar to bring together three HEAT Center candidates with eleven candidates at SMHEC 
to effectively complete this capstone course for the degree. Student evaluations and 
portfolio assessment data provide evidence of the desired effects. Hybrid course offerings 



                                                                                                                                                                                           
on campus and at USG during 2010-2011 provided more schedule options for candidates, 
making it logistically feasible for candidates to take courses further from home and work. 

2. What significant findings emerge from your examination of these data? 
What we have found in our examination of the data are as follows, beginning with overall findings: 

• Aware of the emphasis on the positive impact on children’s learning in the current national P-12 
education reform efforts, we are gratified with the effectiveness of our Graduate Professional 
Portfolio (Assessment 4) as an assessment in this regard and with the strength of the candidate 
data from this assessment. Most of the other assessments (Assessments 1, 3, 5, 6, 7, 8) also 
provide evidence of our candidates’ effects on children’s learning and environments for learning. 
The Graduate Professional Portfolio, however, as the culminating assessment addressing all 
NAEYC Advanced Standards and the candidate growth in the M.Ed., is the most comprehensive. 
Because having a positive impact on the children in their own classrooms is a personally held 
goal of our candidates, the motivation is present and the implication is thus that the 
responsibility falls to the faculty to provide opportunities for candidate learning. 

• Assessment data show candidate ratings that are, overall, consistently “Expectation met” or 
“Expectations exceeded.” However, we find that the assessment and scoring rubrics are rigorous 
and meaningful, yield valid indications of performance and not “inflated” scoring data. 

• We have found that, with enrollment growth in the program, there has been greater variance in 
scores seen in the assessment data. To a degree, this is to be expected statistically but we are 
continuing to critically examine where the lower scores are occurring, in terms of components if 
the assessments, in the courses where those assessments take place, and the campus locations 
where the courses are offered. 

• We have noted location-specific issues in candidate performance and are, as above, questioning 
the context and expectations in off-campus cohorts and campuses, as well as the diversity 
among on campus candidates and the prior academic experience they bring to the M.Ed. 

• Concerns about insuring consistent instruction and reliable assessment among the multiple 
sections of courses is an ongoing discussion but the current data suggest that variations in scores 
across sections by the same instructor suggest that variation in candidate performance are not 
likely to be “instructor effects.”  

• Graduate Professional Portfolio: Data from this assessment have provided strong evidence of 
candidate performance and program effectiveness across program locations, as well as offering 
insight into the effects of data-driven changes that have been made.  

• Three assessments (Assessments 1, 6, and 7) from ECED 609 Growth and Development of Young 
Children give us data to better understand our candidates’ strengths and needs as they begin, 
and respond to, the degree program. We have seen that the few students with markedly lower 
scores in these assessments have found that graduates study is not a good fit for them, at least 
in this point in their lives. In some cases, we have also seen gratifying growth in the candidates, 
based on their assessment scores, within the semester. These assessments address critical 
content and dispositions related to the profession. Data support the continuing proposal for the 
orientation seminar.  

• Assessment 2 from ECED 611 Teacher as Researcher provides perhaps the most rigorous 
assessment of our candidates’ performance as graduate students. Also, taken early in the 
program, the course offers insight to faculty of the academic, as well as professional, potential 
(realized or not yet realized) of our candidates. We have concluded that the scores reflect the 
rigor of the course and of the assessment. Date provide powerful information for faculty to work 



                                                                                                                                                                                           
throughout the program to support candidate performance. Data support the continuing 
proposal for the orientation seminar.  

• In ECED 619 Assessment, Observation and Evaluation, Assessment 3 provides strong evidence of 
our candidates’ proficiency and commitment to appropriate and effective use of assessment of 
children’s learning.  

• Similarly, from ECED 607 Learner Diversity and Inclusion, data from Assessment 5 provide 
evidence of our candidates’ commitment to each child and to all children and families. Consistent 
with the Dispositions data, candidate growth in the awareness of self, understanding of others 
and commitment to culturally responsive teaching and learning is evident in the data.  

• In ECED 665 Curriculum Theory and Development, data from Assessment 8 in 2010-2011 
suggests that in the ECED-only sections, instructors are using the assessment and scoring rubric 
consistently and with rigor. Data reinforce the continuing proposal for the orientation seminar to 
support the candidates scoring “Below expectation.”  
 

3. How have you involved faculty in your identification of the implications of these data? 
The full-time faculty in the department of Early Childhood Education discussed these findings at the 
December 2011 Department meeting. Because there are increasing numbers of full-time faculty 
teaching graduate courses, on and off campus, it was important to have the discussion during a 
Department meeting in order to have all voices heard. In addition, each semester, as formative 
assessment, interim reviews of data from required assessments have taken place among course 
instructors, both on and off campus, and the program director. Assessment data are now posted on 
the departmental O: drive, facilitating discussion among faculty at any time. In addition, faculty 
members serving on Graduate Portfolio review teams during fall, sprung and summer, identify 
implications of the Portfolio assessment data. The Portfolio data provide a strong source of program 
evaluation information as well as candidate performance.  

4. What specific actions will you take in response to these data? (REQUIRED response to NCATE 
AFI) 

• Specific actions in response to the data include a continued and strengthened sense of purpose in 
creating the graduate student orientation to be required during the first semester in the 
program, as described in Item 1. The program director, Department Chair, and senior graduate 
faculty in the Department will work on the process of adopting the new program requirement as 
well as its design (content and delivery.) The strengthening of ECED 665 as ECED-only, that was 
initiated last year, will continue to support the program’s core commitments. 

• A related action from the previous year is the requirement for the APA Manual among beginning 
M.Ed. students. The discussion has been related to the idea of including the APA learning 
requirement in the orientation seminar. The faculty will plan ways to address this action in the 
interim while the orientation seminar development proceeds. Assessment data show that rubric 
components related to writing and mechanics are the ones where most of the “Below 
expectations” candidate performance occurs. 

• A renewed sense of commitment to effective online instruction has come from student 
evaluation and assessment data, notably the Graduate Professional Portfolio. Proposals have 
been submitted for the development of two online courses for summer 2011, for the advanced 
technology course ECED 616 and for a new course on working with dual language learners and 
their families. 



                                                                                                                                                                                           
• An examination of the assessment system itself has led to a planned action to revise the scoring 

rubric for Assessment 2 Teacher Action Research Proposal to include a component on 
information literacy and technology.  

• While proactively seeking ways to make a strong program even stronger, the most compelling 
theme among the faculty was how to better support the “outliers” among candidates, those 
scoring “Below expectations.” The specific actions include those described above, along with an 
increased commitment to timely counseling of these candidates. One action to take place is the 
strategy of having assessment data on the O: drive to alert the program director to begin a 
conversation with the course instructor and subsequently with candidates.  

 

AY12: 

1. Have the change(s) in response to data that you documented last year had the desired 
effect on your program? Please provide specifics referencing prior changes that you 
submitted in AY 2010-2011. 

As noted in the discussion below, actions related to each of the changes in response to the data 
from 2011-2012 were taken.  Effects have been seen, to some degree, immediately, while 
others will be observed over time as the current graduate students progress to completion of 
the program.  

• Changes in response to 2010-2011 data leading to specific included “a continued and 
strengthened sense of purpose in creating the graduate student orientation to be required 
during the first semester in the program.” This new program requirement was designed in detail 
during Spring 2012 and implemented with the first of the originally planned sessions held on 
campus on October 9 for students in ECED 609 and ECED 611, the first two courses in the 
program. The second session is scheduled for November. The response from students at the first 
session was so positive that we accelerated our plan to expand the orientation session to our 
largest satellite campus location and a session is now planned for that location for December 5, 
2012. The immediate response from students and their course instructors has been strong but 
the ultimate effects will be seen as these students progress through the entire program.  

• An item for action from the 2010-2011 report was additional support for graduate students to 
master APA style. This item has been addressed in two ways: Rather than requiring the purchase 
of the APA Manual for beginning M.Ed. students in ECED 609 and ECED 611, we have worked 
with Claire Holmes, Cook Library, to create links and video resources about APA on the Course 
Gateways for all M.Ed. ECE courses. Since the inception of the Course Gateways in fall 2011, 
instructors in all courses have emphasized APA and guided students to this resource. Evidence of 
the effectiveness of this action is demonstrated in stronger candidate performance on all 
assessments in this report, with specific rubric components in Assessments 5, 6, and 8. 
Furthermore, as projected, discussion of the APA learning requirement is part of the orientation 
seminar. 

• Cited in 2010-2011 was “a renewed sense of commitment to effective online instruction.” During 
2011-2012. Proposals were approved and for two courses that were effectively taught in summer 
2012: ECED 610 Learning Environments: Curriculum and Technology and ECED 670 Working with 
Dual Language Learners and Families. Additionally, the Digital Media Classroom was used to 
provide videos for the ECED 611 Course Gateway. Students in the course at off campus locations 



                                                                                                                                                                                           
could view Claire Holmes’ Cook Library orientation session for ECED 611 and two classes on 
statistics. 

• As planned, the scoring rubric for Assessment 2 Teacher Action Research Proposal was revised to 
include a component on information literacy and technology. Assessment data have been 
included in this report. 

2. What significant findings emerge from your examination of these data? 
• Assessments throughout the program provide opportunities for candidates to demonstrate the 

positive impact on children’s learning that is critical to the current national P-12 education 
reform effort. Assessments 1, 3, 4, 5, 7, and 8 have direct child or curriculum planning or 
evaluation components, and Assessments 2 and 6 engage candidates in research advocacy 
designed to lead to direct or indirect positive impacts on children. Our overall candidate strength 
in these assessments offers important evidence while providing an opportunity for further 
program improvement.   

• Of all the assessments, we are most gratified with the effectiveness of our Graduate Professional 
Portfolio (Assessment 4) as evidence of our candidates’ positive impact on children. Consistently 
strong data were reported from this assessment with on campus candidates in fall 2011 and 
spring 2012 and with the first cohort to complete the program in Howard County in spring. As 
the culminating assessment addressing all NAEYC Advanced Standards and the candidate growth 
in the M.Ed., the Graduate Professional Portfolio is our most comprehensive assessment. 
Because having a positive impact on the children in their own classrooms is a personally held 
goal of our candidates, the motivation is present to demonstrate that effectiveness and, 
therefore, the implication is that the responsibility falls to the faculty to provide opportunities for 
candidate learning. 

• Assessment data show candidate ratings that are, overall, consistently “Expectation met” or 
“Expectations exceeded.” However, we find that the assessment and scoring rubrics are rigorous 
and meaningful, yield valid indications of performance and not “inflated” scoring data, as 
evidenced by the reporting of the albeit few scores in “Met with Limitations” or “Below 
Expectations.”  We have found that, with enrollment growth in the program, there has been 
greater variance in scores seen in the assessment data. To a degree, this is to be expected 
statistically but we are continuing to critically examine trends where the lower scores are 
occurring: components of the assessments, courses where those assessments take place, and 
campus locations where the courses are offered. 

• We have examined with care our location-specific data and have found increasing consistency in 
candidate performance among those on campus and those at satellite campuses and in school-
system cohorts. We have made continued progress and will work to maintain this consistent high 
quality of graduate study at our off-campus locations. Solid assessment data from the rapidly 
growing USG program and the strong data from the first Howard County cohort completers 
offers compelling evidence. (Please see Section IV Data Tables, disaggregated by location.) 

• Concerns about insuring consistent instruction and reliable assessment among the multiple 
sections of courses has been an ongoing discussion but the current data suggest that more 
uniformly strong instruction is offered across sections and locations. The one course in which this 
was not the case has been improved in terms of instructor and needed updating and sharing of a 
common syllabus. By spring 2012, and in place for fall 2012, we are seeing a trend toward our 
goal of “consistent instruction and reliable assessment.” 

• Graduate Professional Portfolio: Data from this assessment (N=66, four sections) have provided 
strong evidence of candidate performance and program effectiveness across program locations, 
as well as offering insight into the effects of data-driven changes that have been made. The 



                                                                                                                                                                                           
strength of the Howard program completers offered compelling evidence of the strength of this 
latest TLN initiative.  

• Assessments 1, 6, and 7, all from ECED 609 Growth and Development of Young Children, have 
given us data to better understand our candidates’ strengths and needs as they begin, and 
respond to, the degree program. There was evidence of strong performance among all 
candidates on the three assessments (N=63, four sections) with the exception of two candidates 
who failed to complete Assessment 1. These assessments address critical content and 
dispositions related to the profession.  

• Assessment 2 from ECED 611 Teacher as Researcher provides perhaps the most rigorous 
assessment of our candidates’ performance as graduate students. Also, taken early in the 
program, the course offers insight to faculty of the academic, as well as professional, potential 
(realized or not yet realized) of our candidates. We have concluded that the scores reflect the 
rigor of the course and of the assessment. Although the 2011-2012 should be considered strong, 
with 3 of 80 candidates (3.8%) across five sections scoring “Below Expectations,” faculty 
continue to work throughout the program to support each candidate’s performance.  

• Assessment 3, in ECED 619 Assessment, Observation and Evaluation, (N=69, three sections) 
provided strong evidence in 2011-2012 of our candidates’ proficiency and commitment to 
appropriate and effective use of assessment of children’s learning.  

• Assessment 5 data comes from ECED 607 Learner Diversity and Inclusion, and, as Assessment 3, 
are strong (N=70, five sections) and have provided evidence of our candidates’ commitment to 
each child and to all children and families. Consistent with the Dispositions data, candidate 
growth in the awareness of self, understanding of others and commitment to culturally 
responsive teaching and learning is evident in the data.  

• Assessment 8, provides data for 36 candidates in four sections of ECED 665 Curriculum Theory 
and Development in 2011-2012. The ECED-only sections continue to be an effective delivery of 
this course, although there were some “instructor effects” during the academic year, with one off 
campus instructor failing to submit student scores. A concerted effort for consistency resulted in 
the appointment of a full-time faculty member as instructor in the spring semester, also to serve 
as mentor for others teaching the course, to insure that all are using the assessment and scoring 
rubric consistently and with rigor. Data reinforce the need for the newly implemented orientation 
seminar to support the candidates scoring “Below expectations.”  

3. How have you involved faculty in your identification of the implications of these data? 
The full-time faculty in the department of Early Childhood Education discussed these findings during 
fall 2012 Department meeting. In addition, faculty members serving on Graduate Portfolio review 
teams during fall, spring and summer, at both on-campus and off-campus locations, have identified 
implications of the Portfolio assessment data. The Portfolio data provide a strong source of program 
evaluation information as well as candidate performance and have guided aspects of program 
improvement. Further involvement occurs as formative assessment, in the form of interim reviews of 
data from required assessments that have taken place among course instructors, both on and off 
campus, and the program director. Assessment data are posted on the departmental O: drive, 
facilitating discussion among faculty at any time.  

4. What specific actions will you take in response to these data? (REQUIRED response to NCATE 
AFI) 
Specific actions in direct response to the assessment data in this report address needs identified 
in the 2011-2012. Actions will (1) support candidates to become successful as graduate students, 



                                                                                                                                                                                           
developing their identity as Early Childhood professionals and “masters” in their field, and (2) 
provide effective course experiences with strong instructors and consistent syllabi, insuring the 
integrity of the Towson M.Ed. in Early Childhood Education in all locations. The following will 
detail actions in place, and yet to come, for 2012-2013. 

• Graduate Orienting Seminar Sessions: These sessions will be offered every semester on campus 
and at least once a year at USG. Topics and discussion of the Orienting Seminar will be addressed 
with each cohort in AACPS and Howard. Using the Digital Media Classroom to record the on 
campus seminars will make the content available for candidates at all locations. To add to 
orienting seminar and online program document, a document of the eight assessments current 
at the time of entry will be provided to candidates, with the caveat of possible revision or 
change. 

• Expanded course offerings and established course rotations at growing off campus locations: 
USG will have four courses per semester/summer and an established course rotation; program 
course plans will continue to be established at the beginning of each new cohort in AACPS and 
Howard Counties; a program course plan will be in place for the current cohort at SMHEC; a 
course rotation will be developed for HEAT/Northeast MDHEC. This plan will not only support 
students but will help with regular staffing of courses. A marketing campaign targeted for the 
HEAT Center has begun for 2012-2013 with Jesse Trahan. 

• More on-line courses: Added to ECED 610, on-line as of summer 2012, and ECED 670 Dual 
Language Learners, piloted in summer 2012 to become approved course in 2012-2013, other 
courses to begin the on-line development process are ECED 665 and ECED 619. The on-line 
format supports graduate students at all locations and also helps to insure the consistent 
instruction and assessment needed across locations. 

• Mentorship in teaching: Adding to the mentorship in ECED 665, faculty members will be 
identified as mentors in each of the seven required courses, for the four reading electives, and 
other electives as can be found. To insure high quality instruction in the many course sections 
offered each semester/summer (24 total for spring 2013), regular part-time instructors who are 
demonstrated to be effective in courses they teach will be recommended for associate graduate 
faculty status. 

AY13: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in Fall 
2012, covering AY 2011-2012. 

4 areas were identified for 2011-2012: Graduate Orienting Seminar, expanded course offerings and 
established course rotations, additional courses offered on-line, and mentorship in teaching.  

Graduate Orienting Seminar 

The expectation for 2011-2012 was to offer the Graduate Orienting Seminar each semester on campus 
and at least once a year at the Universities at Shady Grove (USG). In addition, the seminar was to be 
recorded and offered to all students, regardless of location, via a link on the M.Ed. home page 
(http://grad.towson.edu/program/master/eced-med/). Neither of these goals was fully achieved.  

A Graduate Orienting Seminar was held in fall 2012, on campus, in conjunction with one section (TU) of 
ECED 609. Students from other courses were invited to attend. Attendance was mandatory for students 

http://grad.towson.edu/program/master/eced-med/


                                                                                                                                                                                           
from other sections of ECED 609 (TU, 2nd section).  Most students from all sections of ECED 609 
attended, however some students were absent. Three instructors facilitated the discussion for the 
graduate seminar.  

Student feedback from the Graduate Orienting Seminar was received and reviewed. Student response to 
the Seminar indicated a need to provide additional details on course selection, scheduling, and portfolio 
organization. From this feedback, changes to the process, content, and possibly the time of the seminar 
were addressed for 2012-2013.  

Expanded Course Offerings and Established Course Rotations 

A fixed course rotation was established for USG, and external cohorts in Anne Arundel and Howard 
County. At USG, two required courses, ECED 609 Growth and Development of Young Children and ECED 
619 Assessment, Observation and Evaluation in Early Childhood, are now offered each spring with the 
addition of two elective courses.  Summer courses have been added and include ECED 607 Learner 
Diversity and Inclusion in Early Childhood Education (required), ECED 610 Learning Environments: 
Curriculum and Technology (required) and two electives.  ECED 611 Teacher as Researcher and ECED 
665 Curriculum Development in Early Childhood Education, both required courses, are offered in the 
fall.  Two electives are offered as well. The capstone course for the program, ECED 773 Seminar in Early 
Childhood Education, is also offered in the fall.  

For external cohorts, a course sequence was established for fall, spring and summer: fall, one course; 
spring, 1 course the first year; summer, 2 courses; fall, 1 course; spring, 2 courses with an early start 
date in January for the first course and a March start date for the second course; summer, 2 courses; 
fall, one course; spring, capstone course. 

The course rotation for SMHEC was also altered to a cohort structure, with some courses offered in the 
executive format. SMHEC cohort participants now reach several counties as well as members of the 
Maryland NEAYC chapter.  

Enrollment in courses held at USG increased and continues to increase.  The demand for courses beyond 
the specified course matrix is evident. Students are completing courses at both USG and TU. Anne 
Arundel Cohorts continue to flourish with the expectation of a new cohort to begin in 2014.  

No marketing has taken place for the promotion of the HEAT Center at this time. Enrollment has 
decreased drastically. A course rotation has not yet been established for the HEAT Center however with 
a course rotation in place, it is expected that enrollment at the HEAT Center will rebound.  

An interest session was held in Howard County for a new cohort to begin fall 2013. Applications are 
forthcoming. 

On-Line Course Offerings 

ECED 610 continues to be offered on-line in both summer and winter sessions. Enrollment reaches full 
course capacity on a consistent basis. The process for ECED 670 Dual Language Learners becoming an 



                                                                                                                                                                                           
approved course is still underway. The expectation is this will take another year to complete (2013-2014 
academic year).  ECED 665 was approved and is now an on-line course. The process for developing ECED 
619 as an on-line course is continuing. 

Mentorship in Teaching 

Faculty members were to be identified as mentors in each of the seven required courses, for the four 
reading electives, and other electives as can be found. Faculty members were identified for ECED 665 
(DePetris); and ECED 619 (Steele). An effort to identify faculty members for the remaining courses is 
underway. 

To insure high quality instruction in the many course sections offered each semester/summer, regular 
part-time instructors who demonstrated to be effective in courses they teach would be recommended 
for associate graduate faculty status. No decisions or progress has been made on associate graduate 
faculty as university policies for this distinction have not yet been determined.  

2. What significant findings emerge from your examination of these data? 
What we have found in our examination of the data are as follows: 

The overwhelming majority of candidates in the program are scoring at meeting or exceeding 
expectations across all locations with a median of 94.6%. Overall scores in all assessments were in a 
range from 90% to 100%. Candidates were confident in their dispositions as early childhood educators 
and once again all candidates scored 100%. Assessments 1, 3, 4, 5, 7, and 8 have direct child or 
curriculum planning or evaluation components, and Assessments 2 and 6 engage candidates in research 
advocacy designed to lead to direct or indirect positive impacts on children. Our overall candidate 
strength in these assessments offers important evidence while providing an opportunity for further 
program improvement.   

The scores for each assessment are indicated below. 

Assessment Course Assignment Meets or 
Exceeds 
Expectations 

Meets 
Expectations 
with 
Limitations 

Below 
Expectations 

1 ECED 609 
Final 
Statement of 
Understanding 

92.8%  
7.2% 
8 of 110 
candidates 

2 ECED 611 Research 
Proposal 94.9%  

5.1% 
4 of 78 
candidates 

3 ECED 619 Assessment 
Tool Kit 92.4% 

7.6% 
7 of 92 
candidates 

 

4 Culminating 
Experience 

Graduate 
Portfolio 90.4% 

9.6% 
5 of 52 
candidates 

 



                                                                                                                                                                                           

5 ECED 607 
Plan for 
Commitment 
and Action 

100%   

6 ECED 609 Position Paper 95.5%  
4.5% 
5 of 111 
candidates 

7 ECED 609 Child Study 94.6%  
5.4% 
6 of 112 
candidates 

8 ECED 665 Curriculum 
Evaluation 93.0% 

7% 
7 of 43 
candidates 

 

 

ECED 609 sequence of assignments and data analysis  

ECED 609 Growth and Development is the first course in the program. In this course, three assessments 
are collected as evidence of candidate learning (Assessments 1, 6, 9). The first assignment completed is 
the child study.  This assignment is the last in a series of observational assignments. Candidates have the 
opportunity to practice observation and recording skills prior to submitting this assignment. The 
majority of candidates (94.6%) met or exceeded expectations for this assignment.  

For those scoring below specified minimum requirements, most of the candidates demonstrated 
difficulty with all aspects of the assignment. In one section alone (TU-fall 2012, 21.2% of the class), 
seven students did not provide additional questions and two students neglected to submit field notes.  
Total N= 112 for ECED 609 when the child study was submitted. 

The second assignment in ECED 609 is the position statement. The majority of candidates (95.5%) 
completed the Position Statement in ECED 609 meeting or exceeding expectations. A total of 10 
students, less than 5% of all students enrolled in ECED 609 scored below expectations. Two students (TU 
fall 2012) did not submit portions of the assignments and therefore received no credit for those 
sections. This increased the overall number students scoring below specified expectations. 

4.5% of the students scored below expectations with many of those students displaying a lack of writing 
mechanics. Grammar, spelling and appropriate citations were not noted in position papers submitted by 
the students. This is becoming a noticeable trend within the M.Ed. and needs to be addressed. APA 
citations and correct APA format for references was also an issue for many students. Proper citation and 
reference formatting are needed within the course content. Total N= 111 for ECED 609 when the 
position paper was submitted. 

The last assignment in ECED is the Final Statement of Understanding. The majority of students (92.8%) 
enrolled in ECED 609 completed the Final Statement of Understanding at or beyond expectations. The 
limited number of students that did not meet specified expectations (7.2%) struggled with connecting 
course concepts to course content and assignments. Total N= 110 for ECED 609 when the Final 
Statement of Understanding was submitted. 



                                                                                                                                                                                           
The total N for ECED 609 decreased as the semester progressed. Candidates withdrew from the course. 
We speculate that the few students with lower scores in these assessments have found that graduate 
study is not a good fit for them, at least in this point in their lives. For other students, a lack of writing 
skills is prohibiting their ability to articulate their knowledge on the assignments. 

Action Research 

Assessment 2 from ECED 611 Teacher as Researcher provides perhaps the most rigorous assessment of 
our candidates’ performance as graduate students. Also, taken early in the program, the course offers 
insight to faculty of the academic, as well as professional, potential (realized or not yet realized) of our 
candidates. The majority of the students (94.9%) completed the research proposal with expectations 
met or beyond expectations. 2.6% of the students demonstrated difficulty articulating the statement of 
the problem and defining the methodology for the research. The remaining scoring leading to a below 
expectations were due incomplete information provided for budget (5.1%) and timeline (2.6%), and in 
some cases neglecting to include an appendix (9.0%). 

Identification and use of appropriate assessments 

Assessment 3 is derived from data collected from students’ compilation of a variety of assessments 
designed to provide information in various developmental domains. Students are expected to identify 
an assessment, the use for that assessment, recognize differentiation strategies in needed for 
implementation, and articulating how to communicate the results of the assessments with colleagues, 
professionals and families.  The assessment tool kit represents a range of assessments. 

In ECED 619 Assessment, Observation and Evaluation, Assessment 3 provides strong evidence of our 
candidates’ proficiency and commitment to appropriate and effective use of assessment of children’s 
learning.  All students met expectations for the tool kit assignment. The majority of students (92.4%) 
completed the assessment tool kit with expectations clearly met or beyond expectations with only 7.6% 
of students demonstrating limitations in meeting expectations.  

Diversity 

Similarly, from ECED 607 Learner Diversity and Inclusion, data from Assessment 5 provide evidence of 
our candidates’ commitment to each child and to all children and families. Consistent with the 
Dispositions data, candidate growth in the awareness of self, understanding of others and commitment 
to culturally responsive teaching and learning is evident in the data. All students scored wither proficient 
or distinguished on the Plan for Commitment and Action, with the majority exceeding expectations 
(95.4%). Of the 4.6% scoring in the proficient range (24-27), all students scored 27 points. 

 

Curriculum 

Assessment 8 provides data regarding the analysis of curricula authentic to the students. Students are 
expected to critically examine, indicating additional criteria from which to analyze, a specific curriculum, 



                                                                                                                                                                                           
and offer recommendations. Students met the expectations for the curriculum evaluation project in 
ECED 665. The majority of students (93%) across all sections of ECED 665 clearly met or exceeded 
expectations. A total of 6 students (7%) completed the assignment with expectations met with 
limitations. Of these students, lower scores on additional criteria and appropriate citations and 
references were indicated. The lack of knowledge on proper APA citation has been seen across other 
courses and assignments. Data support continuing APA citation seminars in ECED 609 to establish 
proper procedures for referencing and citing resources. 

Culminating experience – Graduate Professional Portfolio 

The Graduate Professional Portfolio, as the culminating assessment addressing all NAEYC Advanced 
Standards and the candidate growth in the M.Ed., is the most comprehensive. Traditionally, data from 
this assessment have provided strong evidence of candidate performance and program effectiveness 
across program locations, as well as offering insight into the effects of data-driven changes that have 
been made.  

In 2011-2012, 13.6% of candidates scored at the proficient level; 89.9% at the distinguished level. The 
data from 2012-2013 follows suit with 9.6% at a proficient level and the majority of students (90.4%) at 
the distinguished level. However at the presentation of their graduate professional portfolio, many 
candidates indicated they did not consider the connection between coursework, content, assignments, 
and professional practice until the end of the program. The foundation of the M.Ed. program is based on 
theory, collaboration, authenticity, application, advocacy, and an ethic of care. The expectation for all 
students in the M.Ed. is to understand and apply the foundations aligning with the NAEYC Standards for 
Preparation in Advanced Programs. The lack of consideration of students during the program is a 
concern. Through informal data collection (inquiries during Seminar, various points in the program, and 
at portfolio presentations), students indicated a need for more information on the process and content 
of the graduate professional portfolio. Data supports the continuing of the orientation seminar. 

Rigor across sections and locations 

Concerns about insuring consistent instruction and reliable assessment among the multiple sections of 
courses has been an ongoing discussion but the current data suggest that more uniformly strong 
instruction is offered across sections and locations. (TU = 15; External Locations = 11) 

3. How have you involved faculty in your identification of the implications of these data? 
Communication, Collaboration, and Documentation 

The full-time faculty in the department of Early Childhood Education discussed these findings during fall 
2013 Department meeting. In addition, faculty members serving on Graduate Portfolio review teams 
during fall, spring and summer, at both on-campus and off-campus locations have identified implications 
of the Portfolio assessment data. The Portfolio data provide a strong source of program evaluation 
information as well as candidate performance and have guided aspects of program improvement. 
Further involvement occurs as formative assessment, in the form of interim reviews of data from 
required assessments that have taken place among course instructors, both on and off campus, and the 



                                                                                                                                                                                           
program director. Assessment data are posted on the departmental O: drive, facilitating discussion 
among faculty at any time.  

4. What specific actions will you take in response to these data? (REQUIRED response to NCATE 
AFI) 

Exploration of items from 2012-2013 will continue with a plan of action along with newly indicated 
problems of practice. 

Graduate Orienting Seminar 

Plan of Action 2013-2014: Revision of the agenda for the Orientating Seminar to include course 
progression or sequence, scheduling, portfolio clarification in addition to topics already discussed 
(philosophy, foundation of program). Orienting Seminar is to be offered each fall and spring on campus. 
Seminar will be held in conjunction with ECED 609, with an invitation to all students. A graduate 
representative (Graduate Program Director or Full time faculty member) will attend USG Open House in 
either fall or spring. Recording of the Seminar will occur fall 2014 or spring 2015 after data analysis of 
seminars in 2013-2014. 

Expanded Course Offerings and Established Course Rotations 

Plan of Action 2013-2014: Fixed course rotations will be monitored for all locations (USG, external 
cohorts, HEAT, SMHEC). Student feedback on the executive model at SMHEC will also be considered. A 
new Howard County cohort will begin fall 2013 with ECED 609. 

On-Line Course Offerings 

Plan of Action 2013-2014: The process has formally begun to include ECED 670 Dual Language Learners 
as an approved course in the M.Ed. The process for developing ECED 619 as an on-line course is 
continuing. 

Mentorship in Teaching 

Plan of Action 2013-2014: Identification of faculty for courses continues. In addition, responsibilities for 
mentorship in these courses are to be outlined. 

Newly indicated problems of practice 

Lack of graduate quality writing 

There has been a greater trend among current and incoming graduate students demonstrating a lack of 
writing skills. An issue with grammar and spelling has been consistent across assignments and courses. 
There is consideration to require an essay response as part of the application process.  

Plan of Action 2013-2014: Informal data collection regarding student quality writing will occur for the 
2013-14 academic year. If data is collected supporting this trend, the official process will begin to change 



                                                                                                                                                                                           
program admission requirements. Support is offered to current students through the promotion of the 
writing center. 

The Writing Center provides individual writing support to all members of the Towson 
community, including undergraduate and graduate students as well as faculty and staff. We 
work with writers at any stage of the writing process from brainstorming to polishing the final 
draft. We help writers develop and organize their thoughts, sharpen their focus, and 
communicate their ideas more clearly and precisely. We support writers with any type of writing 
project, whether that is a PowerPoint presentation for a sociology class, a lab report for biology, 
or a resume for a summer internship.  http://www.towson.edu/writingcenter/index.asp 

Identifying Additional Issues within the graduate program 

With a change in position of graduate program director, it is advised that for the academic year 2013-14, 
limited changes will take place until new graduate program directors have become familiar with and 
mastered all current procedures in the Master’s program.  

Plan of Action for 2013-2014: Concerns and issues will be noted (students, courses, schedules, 
assignments, faculty, procedures, etc) but action plans will not be formalized until 2014-15. 

 
 
 
Exhibit 2.4.g.8.a Secondary English BS/MAT Comprehensive Data Analysis Report (DAR) Summary 
2011-2013 

AY11: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in [AY 2009-2010]. 

There were no concerns raised from the 2010 data. In last year’s report, however, it was noted that the 
Secondary Education Department recently introduced a new requirement, the Culturally Relevant 
Pedagogy project to address diversity proficiencies. It was recommended that the Secondary Education 
Department begin to analyze the impact of the project.   

2. What significant findings emerge from your examination of these data? 

• Portfolio and Student Teaching evaluation scores and the unit plan scores remain high. 

• Candidates continue to demonstrate an impact on student learning as evidenced by the English 
Reading Project. However, it was determined to increase efforts to reduce the percentage of students 
who show no change or a decline from pre- to post-test. 

• The English Reading Project demonstrates the need for improving candidates’ knowledge and 
skills in creating effective curriculum goals and assessment. 

https://outlook.towson.edu/owa/redir.aspx?C=d6OBzQ3ET0-Vu1qWKcRh8pLrDOI6qtAIu8mqzawwzptL70T3JvCAk_uCYIdARg_qqV2RRWft7Eg.&URL=http%3a%2f%2fwww.towson.edu%2fwritingcenter%2findex.asp


                                                                                                                                                                                           
• Similar to findings from the English Reading Projects, scores on the English Unit Plan revealed 
slightly lower scores in the areas of establishing lesson goals aligned with national and state curriculum 
standards and creating appropriate and accurate assessment tools to measure students’ learning. 

• Candidates demonstrate weakness in their general understanding of English pedagogy as 
evidenced by the significant decline in Praxis II scores. This exam, however, will no longer be 
administered to English teacher candidates in the state of Maryland (effective May 2012). 

3. How have you involved faculty in your identification of the implications of these data? 

Assessment data are analyzed by the four members of the English Education Committee (one from the 
English Department; three members from SCED).  Conclusions and actions are reported back to all 
members of the two departments by the representatives. 

4. What specific actions will you take in response to these data? 

• Instructors will review and revise materials related to the principles of accurate and informative 
formal assessment in the two courses that administer Assessment 5 (VPP) and Assessment 3 (English 
unit plan) in order to ensure consistency and emphasis on building candidates’ understanding. 

• Instructors will integrate explicit instruction related to assessment and rubrics into each topic 
covered in the methods course. 

• Instructors of the methods course will consider an additional summative assessment to ensure 
candidates’ understanding of general English pedagogy because the Praxis will no longer be 
administered. 

AY12: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in [AY 2010-2011]. 

• There was a concern from last year’s report about a significant decline in Praxis II scores; 
however no changes were made in the program because will no longer be administered to English 
teacher candidates in the state of Maryland (effective May 2012). 

• In last year’s report, data from the English Unit Plan demonstrated the need for improving 
candidates’ knowledge and skills in creating effective curriculum goals and assessment. Subsequently, 
attention to more effectively creating curriculum goals and assessment have been incorporated into the 
English Methods course.  

• Based on data from the English Validated Practices Project it was determined to increase efforts 
to reduce the percentage of students who show no change or a decline from pre- to post-test. 
Subsequently, reading instructors have been meeting regularly each semester to foster collaboration 
and common expectations of student teachers completing the VPP. Similar to the English Unit Plan, clear 
guidance in aligning curriculum and assessment on the VPP would have an impact on the validity of VPP 



                                                                                                                                                                                           
assessments; therefore, students pre and post assessment scores would more reliably demonstrate 
actual student growth.  

2. What significant findings emerge from your examination of these data? 

• There continues to be a less than optimal growth between students’ pre and post assessment 
scores on the Validated Practices Project. This small growth is due to high averages on pre-assessments, 
which demonstrates that (a) students in our teacher candidates’ classes know a lot more about what 
they are about to be taught than expected, or (b) the strength of these pre- and post-assessments as 
truly aligning with curriculum goals of our teacher candidates continues to be questionable.  

• Teacher candidates continue to show growth in their values and beliefs about teaching English 
as demonstrated by scores on the Philosophy of Teaching English Paper with the exception of some 
categories in Spring, 2012 just for the undergraduate teacher candidates (n=7). Because undergraduate 
teacher candidates take the course with the MAT candidates, the scores of whom indicate growth, the 
lack of growth in some categories just for the undergraduate students of question. We will continue to 
monitor these scores to see if the pattern of growth continues before considering just these Spring, 
2012 undergraduate scores an issue about which to be concerned.  

• When examining MAT teacher candidates’ ratings on English Attitude, Knowledge, and 
Pedagogy Standards as Rated by Mentor Teachers and University Supervisors, some discrepancies 
emerge. For the Spring, 2012 MAT teacher candidates, university supervisors rated the teacher 
candidates significantly higher in every category as compared to the mentor teachers.  

3. How have you involved faculty in your identification of the implications of these data? 

• As our department faculty members explore the new Student Learning Objective process within 
the new teacher evaluation system of Maryland, the issue of our teacher candidates’ abilities to 
effectively create curriculum-based classroom assessment was raised. The issue is now a priority for our 
department as we just begin to learn more about the SLO’s. Though our department has made the issue 
of teacher-created assessments that accurately capture student growth a priority, faculty have 
determined that they need to know more about the new SLO’s and the PARCC system before 
determining a plan of action. of  

• We will share the discrepancies we found between mentor teacher and university supervisor 
ratings with the MAT program; perhaps these discrepancies are due to differing expectations of teacher 
candidates. It will be suggested that university supervisors and mentor teachers be involved in a 
dialogue about common expectations of teacher candidates.  

4. What specific actions will you take in response to these data? 

• Instructors of courses in which the VPP is implemented will continue to meet each semester to 
collaboratively determine means of helping teacher candidates become better at creating assessments 
that more validly and reliably measure the actual curriculum they plan to teach; with better 
assessments, we feel that student growth as demonstrated between pre and post assessments on the 



                                                                                                                                                                                           
VPP will improve. As noted above, the issue of teacher-constructed assessments will continue to be a 
priority for the SCED faculty as we begin to learn more about the implications of the Maryland SLO’s. 
Teachers of the methods course will continue identify means of teaching candidates to more effectively 
creating curriculum goals aligned with assessment. 

• Instructors of the methods course will consider an additional summative assessment to ensure 
candidates’ understanding of general English pedagogy because the Praxis will no longer be 
administered. 

• Instructors of the methods course will closely monitor the growth or lack of growth as 
demonstrated by the Philosophy of Teaching English Paper to determine if a pattern of slow or lack of 
growth is emerging.   

 

Exhibit 2.4.g.25 School Psychology MS & CAS Comprehensive Data Analysis Report (DAR) Summary 
2011-2013 

AY 12 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in [AY 
2010-2011]. 

Goal: Develop more clearly delineated rubrics for grading intern portfolios to increase scoring reliability 
and clarify expectations:  Results of Change: Using the new rubrics assisted interns in the design of their 
required case studies and other projects and enhanced the final products. Number of individuals 
exceeding expectations increased from prior years.  

Goal: Align/reinforce curriculum across related courses. Results of change: Dr.  Bartels took over 
teaching PSYC 625 Functional Behavioral Assessment (from adjunct faculty) based on student feedback 
that the course did not address issues facing school psychologists. Course was aligned with PSYC 761. 
Both courses received high ratings; students were better prepared for next course in series: PSYC 651 
taught summer 2012.  
Goal: Based on Practicum supervisor feedback in PSYC 773 (Domain 2.2) plus internship supervisor 
feedback, feedback– candidates need to increase practice in facilitating teams. Results of Change: 
Added “mandated” goal on internship plan starting Fall 2011 related to effective team participation and 
taking leadership role on a team (IEP, SST, etc); increase practice during seminar for practicum.  Saw an 
increase in the following two items on Practicum Supervisor Ratings Scale (on scale of 1-5): 
 

Contributes actively and effectively during team meetings 4.36 

Takes a beginning role facilitating team meetings 4.17 

 



                                                                                                                                                                                           
2. What significant findings emerge from your examination of these data? 

Diversity: 

Need to better assess Diversity in portfolio rubrics; need to better document candidate involvement 
with K-12 students from diverse backgrounds per NASP National Recognition Report 

Internship: 

Need to better assess intern professional dispositions; continue emphasizing team participation in 
internship; need to improve consistency in reporting supervision hours and hours spent in consultation 
during internship - while every candidate exceeded the required number of hours, numbers reported 
varied greatly, suggesting inconsistency in what is being defined as supervision and consultation.   

  

Practicum: 

Continue emphasizing team participation in practicum based on supervisor feedback 

All students chose Comps question related to identifying LD versus ED; is this reflective of a lack of 
confidence in making the ED determination?  

3. How have you involved faculty in your identification of the implications of these data? 
Data from all six assessments shared and analyzed at annual summer retreat. Specific activities for each 
faculty member delineated; progress will be reviewed throughout the 2012-2013 year at monthly 
faculty meetings and during Summer 2013 retreat.  

4. What specific actions will you take in response to these data? 
Diversity: 

Collect data on candidate involvement with K-12 students from diverse backgrounds at practicum and 
intern levels  

Add rubric items assessing competency in this area to portfolio rubrics 

Internship: 

Operationalize “consultation” with interns to increase reliability in reporting- this is necessary so that we 
can ascertain that candidates are engaging in formal consultation activities with school staff and families 

Clarify what is meant by “supervision” during internship to increase reliability of data 

Add Professional Dispositions to Internship Supervisor Evaluation Form  

Continue requiring specific item in Internship Plan related to team participation  

Practicum: 



                                                                                                                                                                                           
Expand coverage of ED definition to ensure adequate competency  

AY 13 

5. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in [AY 
2011-2012]. 
 

Goal based on 2011-2012 data: Emphasize team participation in internship 

Results of change, measured by data collected 2012-2013: For the past two years (2010-2011; 2011-
2012), ratings from practicum and internship field supervisors have averaged 3.2 on a scale of 1-4 on 
items that assessed candidates’ ability to participate meaningfully in team meetings (both general 
education and special education).  Candidates, themselves, identified this as an area of weakness during 
class discussions. As a result, additional simulations of team meetings were instituted during practicum 
seminar and all second year candidates were required to develop a personal goal, using Goal Attainment 
Scaling, at the end of practicum related to team participation during internship.  Ratings on all items 
related to team participation on the internship field supervisor rating form increased and all were at or 
above 3.8 on a scale of 1-4.  
 
Goal based on 2011-2012 data: Diversity: Better assess diversity in portfolio rubrics; better document 
candidate involvement with K-12 students from diverse backgrounds   

Results of Change, measured by data collected 2012-2013: Disaggregated data from portfolio counseling 
case rubrics related to candidates’ ability to reflect on the impact of a student’s background on his or 
her development and outcomes of counseling indicated that, while generally satisfactory, it was a 
weaker area. This is based on data indicating that 3 of 14 candidates earned ratings of “Needs 
Development” on this item. Because we had set the goal to add this item to our rubric, we were able to 
identify this as an area in need of further attention. (Please see goals for 2013-2014 for plans to address 
this issue). We were also able to determine the extent to which interns engaged with students from 
diverse backgrounds and were pleased that our interns’ involvement with k-12 students who were 
African-American was greater than involvement with Caucasian (non-Hispanic) students. This is an 
accurate reflection of our state’s demographics and reflects that our interns are obtaining necessary 
experiences with students from diverse backgrounds.  

Goal: Need to improve consistency in reporting supervision hours and hours spent in consultation during 
internship - while every candidate exceeded the required number of hours, numbers reported varied 
greatly, suggesting inconsistency in what is being defined as supervision and consultation.   

Results of change: A form was developed, disseminated, and reviewed that describes activities 
completed during internship (including what constitutes supervision) in observable terms. As a result, 
data across candidates appeared more consistent and thus more accurate and reliable. This allows us, as 



                                                                                                                                                                                           
a faculty, to ensure that candidates have the opportunity to practice the full range of responsibilities of 
a school psychologist during their internship.  

6. What significant findings emerge from your examination of these data? 
Data collected across assessments in the 2012-2013 academic year suggest improvement needed in the 
following areas: 

− Develop increased competency in selecting appropriate assessment instruments when 
conducting psychological evaluations during practicum (data source: rating of 3.45 on a scale of 
1 to 4 on Field Supervisor Practicum Evaluation)  

− Develop increased competency in determining if students meet IDEA criteria for emotional 
disability and learning disability (data source: 3 ratings of Fail on Comprehensive Exam question 
related to ED; 3 ratings of “weak pass” on exam question related to LD) 

− Need to increase focus on legal/ethical issues in spite of excellent field supervisor ratings in this 
area (data source: lowest area on Praxis exam, although all passed, was in this area) 

− Need to increase awareness of how to address needs related to students’ race/ethnicity/SES 
during counseling (data source: lower ratings on this item on Portfolio case studies).  

 

7. How have you involved faculty in your identification of the implications of these data? 
Data from all six assessments was shared and analyzed at annual summer retreat. Specific activities for 
each faculty member delineated; progress will be reviewed throughout the 2013-2014 year at monthly 
faculty meetings and during summer 2014 retreat.  

8. What specific actions will you take in response to these data? 
− Develop increased competency in selecting appropriate assessment instruments when 

conducting psychological evaluations during practicum  
o Action: Inform practicum supervisors of need to allow candidates to do this with 

feedback and on their own; present more case scenarios in practicum seminar  
− Develop increased competency in determining if students meet IDEA criteria for emotional 

disability and learning disability  
o Mandate that at least one case during practicum be an initial evaluation of a student 

suspected of having LD; meet with instructor for Social/Emotional Assessment course to 
discuss findings and brainstorm solutions; continue to review LD and ED criteria in 
practicum seminar  

− Need to increase focus on legal/ethical issues in spite of excellent field supervisor ratings in this 
area  

o More case studies to be presented in PSY 790; make exam in ethics course more similar 
to what is expected on Praxis (e.g. multiple choice versus essay to cover more topics)  

− Need to increase awareness of how to address needs related to students’ race/ethnicity/SES 
during counseling  

o Full-time faculty is taking over Multicultural Counseling course from adjunct instructor 
 
 
 
 
 



                                                                                                                                                                                           
Exhibit 2.4.g.6 Early Childhood Education BS/MAT Comprehensive Data Analysis Report (DAR) 
Summary 2011-2013 

AY11: 

Question 1. Have the change(s) in response to data that you documented last year had the 
desired effect on your program?  

Yes, in considering the data collected and analyzed in AY2010-2011 in relation to the previous 
year’s data from AY2009-2010 the overall data indicates above-average performance on a scale 
of 1-5 with nearly all scores above 4.0.  The faculty in the Department of Early Childhood 
Education implemented a number of actions in the Fall of 2010 based on the dataf from AY 
2009-2010  in order to maintain and progress the high performance that the data represents and 
continue to improve in some of the areas highlighted below. In part II of this report the faculty 
has formulated a plan of action based on the data of AY 2010-2011 to maintain and progress our 
program for the following academic year, AY 2011-2012. Statistical evidence of effects based on 
COE data, INTASC data reports, and NAEYC SPA assessment data will be cited in Part II. 

Diversity: 

Plans as of fall 2010 

•     In response to the data from AY 2009-201, the ECED faculty continued its revision of the 
program of study for our department to include EDUC 203 Teaching and Learning in a 
Diverse Society was initiated in the AY 2007-2008 was then submitted in Fall 2008 to the 
College and University Curriculum Committees and it was approved in Spring 2009 as a 
required course effective Fall 2010. This effort was successfully launched and all majors are 
now required to take this course. 

•    The course EDUC 203 Teaching and Learning in diverse society continues to raise awareness 
about variety of differences among the learners in current classrooms: linguistic, cultural, 
religious, and economic diversity.  

•    A new course ECED 460 on Teaching Dual Language Learners was created in AY 2008-
2009 and approved for our professional course requirements. The course aims to promote 
understanding of differentiating instruction for English Language Learners with sensitivity to 
their cultural and family backgrounds. It is now a required course as of Fall 2010.   

•     Placements for interns continue to be maintained to insure long-term experiences in diverse 
and inclusive settings. These include internships at Patapsco Elementary School, St. 
Veronica’s Head Start Programs in the Cherry Hill community, Baltimore County, Baltimore 
City, Ann Arundel County, Montgomery County and Howard County School Systems. These 
experiences start with the initial internship in preprimary, continue at the primary level 



                                                                                                                                                                                           
internship, and culminate at the capstone experience, which is the semester-long, full-time 
internship. 

•   Course revisions and the approval process for the dual major Early Childhood – Special 
Education program that began in AY 2007-2008 was completed and were approved in the Spring 
2009. The program has been initially implemented in Fall 2010 starting with freshmen. The 
program is housed in (SPED) Special Education Department. 

•     A mini-library of education resources to support ECED faculty working in urban and diverse 
settings has been maintained. Despite budget constraints, the department continues to be 
committed to building this library of resources. In addition, the faculty continues to have a 
partnership with the St. Veronica’s Head Start Programs in the Cherry Hill community. The 
faculty will continue to develop opportunities for staff development, coursework and 
collaboration for the St Veronica’s Head Start staff and faculty. 

•     In response to growing linguistic and cultural diversity in schools across Maryland and most 
definitely in our Professional Development Schools (PDS), our reading methods and 
instruction courses (ECED 360 & ECED 361) and our assessment courses (ECED 417 & 
ECED 429) continue to stress strategies and practices that help our interns to work 
affectively with culturally and linguistically diverse (CLD) students.  

Effects Achieved: 

•     The effects of the new EDUC 203 course will be realized now that the program requirements 
have been implemented in Fall 2010 and the data from course evaluations are analyzed.  

•     ECED 341 and 342 interns continue experiences in diverse and urban internship placements. 

•     Early Childhood faculty members have continued to be engaged in PDS work with Patapsco 
ES and other city PDS sites during 2010-2011.  

•     These data from AY 2010-2011 remains as high as the trend from AY 2008-2010 with 
overall scores by ECED interns being consistently higher than the Unit mean for INTASC 3 
Learning Style/Diversity and related NAEYC Standards and key elements (See Reports 1, 3, 
& 4). 

Assessment 

Plans as of Fall 2010 

•      In response to the data from AY 2009-2001, the ECE department faculty has continued to 
require interns to create and implement the Cycle of Learning Lesson Plans in ECED 341 
(Pre-Primary Internship), ECED 342 (Primary Internship), and ECED 351/352 (Student 
Teaching Internship). During  AY 2008-2011 faculty has continued to utilize All -In’s 



                                                                                                                                                                                           
(meetings with all the cohorts) to explain the components, data collection, and instructional 
plans based on the assessments for an effective, developmentally appropriate cycle of 
learning. We emphasize the need to use assessment data to meet the needs of diverse learners 
including children who are gifted and talented learners English Language Learners (ELL), 
learners who are on-grade level, and children who have special learning needs and deficits. 
During the portfolio review, the ECE department continues to require evaluators to ask 
interns specifically to explain their teaching experiences through the cycle of learning lesson 
plans. This includes explanations of their assessment data that impacts planning for 
differentiated instruction and the developmentally appropriateness of their lessons. 

•    Throughout the course work in our ECED program our faculty continues to focus on 
effective classroom management strategies and successful behavioral management practices 
for effective learner outcomes. During the portfolio review students are required to share 
their repertoire of classroom and behavioral management skills and techniques. 

Effects Achieved 

•     Although we saw a need for continued improvement in this area relative to other INTASC 
Principles and NAEYC Standards, there has been consistent growth in the scores from 
Report 1 – Graduating Seniors, Report 2 – University Supervisors, and Report 3 – Mentor 
Teachers scoring INTASC 2- Understanding Child Development and Developmentally 
Appropriate Practice, and INTASC 8 Assessment of/for Student Learning and NAEYC 
Standard 1- Promoting Child Development and Learning & Standard 3 – Observing, 
Documenting and Assessing along with Report 4 – Department Chair on INTASC 8 - Cycle 
of Learning  specifically. These data from AY 2009-2010 remain consistent with Unite data 
for Spring 2010 indicating evidence of emerging competency in the area of assessment. 

Families 

Plans as of Fall 2010 

•     The ECED faculty has continued to emphasize the importance of inclusive language and 
respect for partnerships between schools and families. Our students/interns are encouraged to 
promote involvement of families in their children’s education. We advocate looking beyond 
the traditional, one-way communication approach to promoting family involvement at school 
by exploring alternative approaches to creating positive involvement by all families in the 
school community.  We emphasize the importance of respecting linguistic, cultural, religious 
and economic diversity among families of each school community. The new focus of our 
department continues to be on the contemporary diverse models of families. Our faculty 
continues to sharpen our interns’ awareness of the changing familial demographics in our 
society.  



                                                                                                                                                                                           
•   Discussions of diverse models of families and home-school partnerships continue to be major 

topics during the orientation for new majors in the ECED department. 

•     The importance of respecting the diverse models of family life and the promotion of  

home -school partnerships is explicitly discussed in all coursework from Pre-Primary to 
Seminar in our program. 

•     Service learning projects with families in the community continue to be an integral 
component in ECED 341, ECE 342 and ECED 351/352, the final internship. 

Effects Achieved 

•     The faculty continues to observe more awareness of the terms “family” or “parent(s)” in the 
way our candidates speak and write about their efforts in making connections with all types 
of families and care givers. These data from AY 2010-2011 as it did in trend data for AY 
2008-2010 reflect maintenance of scores higher than the Unit and above average. Our interns 
have maintained consistently high scores in the portfolio data in INTASC 9- Reflections and 
Professional Growth and INTASC10 – Interpersonal Relationships/Collaboration with those 
who Support the Learner and NAEYC Standard 2 – Building Family and Community 
Relationships but there is still room for growth in this area. (See Reports 1, 2 & 3). 

•     Our interns consistently document service learning projects in their professional portfolios 
under INTASC 10.   

General Concerns about Professionalism and Early Childhood Professional Identity 

Plans as of Fall 2010 

•     In response to the data from AY 2009-2010, the ECED faculty as in prior years, continues to 
use All- In’s for instruction of ECED 341 and 342 so that interns will continue to address 
current, unique and specific issues such as these: (a) effective classroom and behavioral 
management techniques, and (b) differentiation of instruction and assessment for all learners, 
which includes children who are gifted and talented, Culturally and Linguistically Diverse 
(CLD) learners, and learners with special needs and deficits. 

•     Orientations for incoming professional students as well as for the final internship 
students/interns continue to be held at the beginning of each semester. The entire department 
faculty participates in the orientation to reinforce professional identity, conduct, and 
commitment to all children and all families.  

•     Our department maintains a Portfolio Open House event to promote professional language 
and demeanor as interns prepare for the portfolio review assessment. 



                                                                                                                                                                                           
Effects Achieved 

•     Essential Dispositions assessments continue to include sufficient data to track preliminary 
trends and show student growth in this area. These data from AY 2009-2010 as it does in the 
trend data AY 2008-2009 reflect maintenance of high ratings of above a 2.8 on a scale of 1-3  
for Commitment, Caring and Collaboration. (See Reports 5A & 5B). 

•     Data from AY 2009-2009 as it does in the trend data for AY 2009-2010 reflect maintenance 
of high ratings for Commitment, Caring and Collaboration including professionalism and 
reflective practice (See Report 3B) using INTASC 9A – Reflective Practitioner and 9B – 
Seeks Opportunities for Professional Growth and NAEYC Standard 5 – Becoming a 
Professional. 

Question 2. What significant findings emerge from your examination of these data?* 

As the ECED Assessment Committee examined the distribution of AY 2010-2011data, we 
defined intern performance using the following criteria as presented in Table 1. 

Table 1 

Distribution of Targeted Mean Scores (on a scale of 1.0-5.0) 

Low Performance  Average Performance  High Performance 

< 4.0     4.0 – 4.5 > 4.5 

•     Overall ECE trend data for INTASC and NAEYC from AY 2010-2011 as they did in the 
trend data for AY 2008-2010 remains positive with mean scores above 4.0. As indicated 
from Figures 1 to 5 below, the trend remains consistent and often stronger in relation to the 
COE unit. 

 

 

Figure 1 

             AY  f08-s09    AY  f09-s10        AY  f10-s11 



                                                                                                                                                                                           
Rpt. 1A – Graduates’ 
Evaluations of impact of 
INTASC principles on 
understanding of 
teaching  - Unit - all COE 
programs  *   

4.25**   4.52   4.52 

Rpt. 1B – Graduates’ 
Evaluations of ECED 
program @ TU   

4.59   4.69   4.60  

Rpt. 1B – Graduates’  
Evaluations of ECED 
program @ USG    

_ _  ***   _ _   4.98 

** Data given is the average of the scores taken from each academic year 

      (fall + spring). 

*** No data because USG began data collection starting in Fall 2010. 

       
• Based on the data from Figure 1, Graduates’ of the ECED TU and USG programs rated 

the impact of INTASC principles on understanding of teaching consistently higher than 
the COE unit’s graduates.  

 
• Comparing the data from ECED TU and Shady Grove (USG), the mean remains strong 

above 4.5 for both sites.  
 

Figure 2 

                                                         AY  f08-s09    AY  f09-s10        AY  f10-s11 

Rpt. 2A - U Supvrs. rate 
Interns on 
implementation of 
INTASC- Unit - all COE 
programs   

4.28   4.43   4.44 

Rpt. 2B - U Supvrs. rate 
Interns on INTASC - ECED 
program @ TU   

4.28   4.28   4.21 



                                                                                                                                                                                           
Rpt. 2B  U.Supvrs. rate 
Intrns on INTASC - ECED 
program @ USG   

_ _   4.55   4.55 

Rpt. 2C is all SPA data for 
Unit   

NA   NA   NA 

Rpt. 2D - U Supvrs. rate 
interns on impact of 
NAEYC on their teaching - 
ECED @ TU   

4.34   4.34   4.26 

Rpt. 2D - U Supvrs. Rate 
interns on NAEYC - ECED 
@ USG   

_ _   4.69   4.74 

 
• Based on the data from Figure 2, ECED TU and USG University Supervisors rated 

interns on implementation of INTASC and NAEYC in their teaching in a consistent way 
compared with the COE unit Supervisors.  Some factors that may explain why USG is 
slightly above TU and the Unit may be because their student population is smaller and 
draws from a more experienced pool of applicants. 

  
Figure 3 
                                                        AY  f08-s09    AY  f09-s10        AY  f10-s11 

Rpt. 3A - Mentors rates 
interns on impact of 
INTASC on teaching - Unit   

4.38            4.33   4.45 

                                                                         
Rpt. 3B - Mentors rates 
interns on INTASC - ECED 
@ TU   

4.46   4.37   4.40 

Rpt. 3B - Mentors rates 
interns on INTASC - ECED 
@ USG   

_ _    
Spr '10***** 
-         4.46 

  
Spr '11 -          
4.54 

Rpt. 3D - Mentors rates 
interns on NAEYC - ECED 
@ TU   

4.55   4.50   4.46 



                                                                                                                                                                                           
Rpt. 3D - Mentors rates 
interns on NAEYC - ECED 
@ USG   

_ _   
Spr '10 -         
4.49 

  
Spr '11 -         
4.53 

*****USG only graduates seniors in the spring of each academic year. 

Based on the data from Figure 3, ECED TU and USG Mentors rated interns on implementation 
of INTASC and NAEYC in their teaching in a consistently higher way compared to the COE 
unit Mentors. 
 
Figure 4 
                                                          AY  f08-s09    AY  f09-s10        AY  f10-s11 

Rpt. 4A - U Supvrs. Rate 
Interns on Impact of their 
Teaching  on student  
learning based on  Cycle 
of Learning Lesson.  -  Unit   

_ _****   _ _    4.45 

Rpt. 4B - Chair/Pr. Dir. 
Rates Inmact of Teach. on 
learn. - Cycle of Learn. - 
ECED @ TU & USG   

_ _   _ _    
Spr '11 -           
4.50 

****No data because Unit changed data collection on a new criteria - INTASC 8 only. 

Based on the data from Figure 4 ECED TU and USG Supervisors and Department Chairs rated 
interns on INTASC 8 and its impact on their teaching above 4.0 and higher than the COE unit.  

• As the ECED Assessment Committee examined the distribution of our data, in the scale 
of 1.0 to 3.0, we defined intern performance using the following criteria as presented in 
Table 2. 
 
Table 2 
Distribution of Targeted Mean Scores (on a scale of 1.0-3.0) 

Low Performance  Average Performance  High Performance 

< 2.0     2.0 – 2.5 > 2.5 

 

Figure 5 



                                                                                                                                                                                           
                                                           AY  f08-s09    AY  f09-s10        AY  f10-s11 

Rpt. 5A - U Supvrs./Ment. 
Rate Interns on their 
Dispositions - Unit on a 
scale of 1-3 

  

AY '08-'09        
comm. = 
2.83  care =      
2.90   collab. 
= 2.84 

  

AY '09-'10         
comm. = 
2.80    care =      
2.87   collab. 
= 2.84 

  

AY '10-'11        
comm. = 
2.83   care =      
2.90   collab. 
= 2.84 

Rpt. 5B - U Supvrs./Ment. 
Rate Dispositions - ECED @ 
TU  on a scale of 1-3 

  

AY '08-'09        
comm. = 
2.91  care =      
2.90   collab. 
= 2.90   

AY '09-'10         
comm. = 
2.90    care =      
2.90   collab. 
= 2.91   

AY '10-'11        
comm. = 
2.90   care =      
2.91   collab. 
= 2.84 

Rpt. 5B - U Supvrs./Ment. 
Rate Dispositions - ECED @ 
USG on a scale of 1-3 

  

  

  

AY - Spr '10         
comm. = 
2.86   care =      
2.94   collab. 
= 2.82   

AY - Spr '11        
comm. = 
2.92  care =      
2.92 collab. 
= 2.97 

As indicated by Figure 5, the data on disposition demonstrate a high level of performance in all 
three areas namely: Caring, Collaboration and Commitment. 
 
 Based on Figure 5 the overall data is consistently above 4.0. This indicates that the program is 
operating well above the average level. The highlighted data in green and red show the high and 
low scores across three indicators the recent graduates of the ECED undergraduate program, 
University Supervisors, and Mentor Teachers for AY 2009-2010. This data indicated areas of 
strengths in the programs and areas that need continued work. Among the high performance 
areas are; INTASC 9: Reflections/Personal Growth; INTASC 1: Making Content Meaningful; 
and INTASC 10: Interpersonal Relations/Collaboration.  The areas for continued growth fall 
under INTASC 3: Learning Styles and Diversity; INTASC 4: Instructional Strategies/Problem 
Solving; INTASC 6: Integration of Technology/Communication Skills; and INTASC 8 
Assessment and Analysis. 
 
Figure 6   
 

Reports 1B, 2B, 3B: Comparison of Areas 
of Strengths and Areas for Growth 
AY Fall 2009 - Spring 2011 

Graduates 
-  Rpt 1B   
AY '09-10 

Graduates 
- Rpt 1B       
AY  '10-
'11 

University 
Supervisors 
- Rpt 2B AY 
'09-10 

University 
Supervisors- 
Rpt 2B  AY 
'10-11 

Mentor 
Teachers 
- Rpt 3B           
AY '09-
'10 

Mentor 
Teachers 
- Rpt 3B           
AY '10-
'11 

INTASC PRINCIPLES 
 

     
INTASC 1. Making Content Meaningful 

 

     



                                                                                                                                                                                           
1a.  Academic Mastery 4.77 4.71 4.39 4.34 4.45 4.47 

1b.  Creates Meaningful Learning 
Experiences 

4.81 4.73 4.39 4.25 4.39 4.46 

INTASC 2. Child Development and 
Learning Theory       

2a.  Knowledge and Skills:  Child 
Development  

4.88 4.79 4.37 4.34 4.41 4.42 

2b.  Knowledge and Skills:  Developmentally 
Appropriate Instruction 4.68 4.65 4.30 4.16 4.32 4.33 

INTASC 3.  Learning Styles and Diversity       

3a.  Multicultural Perspective 4.49 4.16 3.98 3.86 4.16 4.28 

3b.  Differentiated Instruction 4.62 4.58 4.03 3.50 4.19 4.26 

INTASC 4. Instructional 
Strategies/Problem Solving       

4a.  Knowledge: Repertoire of Instructional 
Strategies 

4.77 4.67 4.34 4.24 4.35 4.39 

4b.  Demonstrates Repertoire 4.69 4.59 4.30 4.17 4.32 4.27 

INTASC 5. Motivation and Behavior       

5a.  Creates Effective Learning Environment 4.77 4.68 4.30 4.26 4.40 4.39 

5b.  Engages All Learners 4.80 4.64 4.37 4.28 4.45 4.49 

INTASC 6. Integration of 
Technology/Communication Skills       

6a.  Integration of Technology in Teaching 4.59 4.57 4.02 4.21 4.23 4.48 

6b.  Effective Communication Skills 4.75 4.59 4.26 4.30 4.37 4.45 

INTASC 7. Instructional 
Planning/Adjustment       

7a.  Planning for Instruction 4.80 4.75 4.37 4.26 4.41 4.50 

7b.  Adjusts Instruction to Meet Students 
Needs 

4.69 4.61 4.29 4.14 4.36 4.38 

INTASC 8. Assessment and Analysis 
of/for Student Learning       



                                                                                                                                                                                           
8a.  Uses Variety of Assessments of/for 
Student Learning 

4.76 4.74 4.20 4.17 4.29 4.41 

8b.  Analysis and Use of Data to Promote 
Student Learning 

4.71 4.70 4.12 4.10 4.23 4.33 

INTASC 9. Reflection/Professional Growth       

9a.  Reflective Practitioner 4.86 4.79 4.38 4.29 4.48 4.49 

9b.  Seeks Opportunities for Professional 
Growth 

4.80 4.73 4.46 4.30 4.56 4.53 

INTASC 10. Interpersonal 
Relationships/Collaboration       

10a.  Analyzes School Culture to Support 
Learners 

4.72 4.70 4.40 4.35 4.50 4.41 

10b.  Collaboration with Resource Personnel 
to Support Learners 

4.64 4.53 4.32 4.23 4.37 4.26 

 
 
Question 3. How have you involved faculty in your identification of the implications of 
these data? 

The Early Childhood Education Assessment Committee presented the collection of for AY 
2009-2010 and for AY 2010-11 data at the September 12, 2011 Department of Early 
Childhood faculty meeting. The faculty identified the areas of strengths as well as the areas 
of needed attention. This DAR report and the actions planned in response to the data are a 
direct result of ECED faculty’s work.  As in prior years the faculty will review the action 
plans’ progress throughout the academic year.  

Question 4. What specific action will you take in response to these data?* 

In considering the AY 2010-2011 data, the faculty continues to be aware of the fact that 
changes implemented in the early semesters of the program take several semesters to have an 
impact on data collected during the final internship semester. The faculty will continue 
previously initiated actions as described in the AY 2009-2010 report. In addition, there are a 
number of actions that we plan to take in the areas of INTASC 3: Learning Styles and Diversity; 
INTASC 4: Instructional Strategies/Problem Solving; INTASC 6: Integration 
Technology/Communication Skills; and INTASC 8 Assessment and Analysis. The next part of the 
report will outline the specific plan of action that was proposed in response to the data.  

 
INTASC 3: Learning Styles and Diversity 



                                                                                                                                                                                           
Plans as of fall 2011 

In addition to the plans implemented in AY 2010-2011 the faculty proposed the following for FY 
2011-2012. 

• Promote the application of different learning styles and multicultural perspectives in the 
interns’ planning, implementing and reporting of all lessons taught during their student 
teaching experience. The faculty will continue to emphasize this integration during all 
three internships.  

• Facilitate the shift from viewing artifacts and activities with multicultural and diverse 
learning styles as isolated events within their teaching to integrating multiculturalism and 
diverse learning styles in all teaching episodes. 

• With view to the growing culturally and linguistically diverse classrooms in Maryland, 
the ECED department received approval for EDUC 203: Teaching and Learning in a 
Diverse Society and ECED 460: English Language to be required for all our sixth 
semester interns. The purpose for this is to sensitize our interns about the linguistic and 
cultural diversity in the student population and be responsive to these needs. 

 
 INTASC 4: Instructional Strategies/Problem Solving 
Plans as of fall 2011 

• Examine the modeling and teaching by faculty of a wide range of teaching methods, 
techniques and strategies in ECED curriculum and methods courses.  

• Emphasize the experimentation with new approaches, strategies and methods during 
teaching in the interns’ field experiences. 

• Facilitate the shift from viewing differentiated teaching as only in pull-out groups to the 
incorporation of differentiated teaching and assessments in direct instruction in all 
settings.  

 
INTASC 6: Integration of Technology/Communication Skills  
Plans as of fall 2011 

• Encourage interns to develop alternative ways of integrating available technologies in 
their teaching such as personal laptops, flip cameras and iPhones  in order to overcome 
the disconnect in accessing certain types of learning technologies  at the College of 
Education or at the Professional Development Schools. 
 

INTASC 8: Assessment and Analysis 
Plans as of fall 2011 

• Examine the content and instruction interns are given in curriculum courses about 
analysis and reflection on assessment results and development of instructional plans. 

• Assist our interns in determining the instructional implications of the data they receive 
during pre and post assessments in the field so that effective teaching strategies can be 
developed and utilized in their future teaching. 

AY12: 



                                                                                                                                                                                           
Question1. Have the change(s) in response to data that you documented last year had 
the desired effect on your program?  

Yes, in considering the data collected and analyzed in AY2011-2012 in relation to the previous 
year’s data from AY2010-2011 the overall data continues to indicate above-average performance 
on a scale of 1-5 with nearly all scores above 4.0.  The faculty in the Department of Early 
Childhood Education implemented a number of actions in the Fall of 2011 based on the data 
from AY 2010-2011  in order to maintain and progress the high performance that the data 
represents and continue to improve in some of the areas highlighted below. In part II of this 
report the faculty has formulated a plan of action based on the data of AY 2011-2012 to maintain 
and progress our program for the following academic year, AY 2012-2013.  Statistical evidence 
of effects based on COE data, INTASC data reports, and NAEYC SPA assessment data will be 
cited in Part II. 

Diversity 

Plans as of fall 2011 

•     In response to the data from AY 2010-2011, the ECED faculty continued its revision of the 
program of study for our department to include EDUC 203 Teaching and Learning in a 
Diverse Society was initiated in the AY 2007-2008 was then submitted in Fall 2008 to the 
College and University Curriculum Committees and it was approved in Spring 2009 as a 
required course effective Fall 2010. This effort was successfully launched and all majors are 
now required to take this course. 

• EDUC 203 is part of the Towson University Common Core Curriculum which requires 
students to take at least 3 credits in the Core Principles and Practices under Core Standard  # 
13: Diversity and Differences.  To monitor students’ progress in this course the ECED 
faculty are in the process of formulating Signature Assignment(s), which will track the 
progress of students each semester in their maintaining and progressing in, “ cultivating the 
ability to examine and articulate differences of conviction and perception through open 
exchange and civil discourse.”  

•    The course EDUC 203 Teaching and Learning in diverse society continues to raise awareness 
about variety of differences among the learners in current classrooms: linguistic, cultural, 
religious, and economic diversity.  

 

•    A course ECED 460 on Teaching Dual Language Learners which was created in AY 2008-
2009 and was approved for our professional course requirements continues to promote 
understanding of differentiating instruction for English Language Learners with sensitivity to 
their cultural and family backgrounds. It continues to be a required course as of Fall 2010.  



                                                                                                                                                                                           
• The ECED 460 students starting in AY2012 will have the opportunity to travel abroad to 
Spanish speaking countries like Puerto Rico to 
      expose students to new cultural and language experiences.  

•     Placements for interns continue to be maintained to insure long-term experiences in diverse 
and inclusive settings. These include internships in Baltimore County, Baltimore City, Ann 
Arundel County, Montgomery County and Howard County and Prince George’s County 
School Systems. These experiences start with the initial internship in preprimary, continue at 
the primary level internship, and culminate as the capstone experience, which is the 
semester-long, full-time internship. 

•     A mini-library of education resources to support ECED faculty working in urban and diverse 
settings continues to be maintained. Despite budget constraints, the department continues to 
be committed to building this library of resources.  

• In addition, the faculty continues to have a partnership with the St. Veronica’s Head Start 
Programs in the Cherry Hill community. The  

faculty will continue to develop opportunities for staff development, coursework and 
collaboration for the St Veronica’s Head Start staff and faculty. 

•     In response to growing linguistic, cultural diversity, and the wide range of learning styles 
and disabilities in schools  across Maryland and most definitely in our Professional 
Development Schools (PDS), our reading methods and instruction courses (ECED 360 & 
ECED 361) and our assessment courses (ECED 417 & ECED 429) continue to stress 
strategies and practices that help our interns to work affectively with culturally, linguistically 
diverse students, gifted and talented students , and students with a variety learning needs.  
The syllabi for these courses were examined and re-written to ensure that our interns are 
prepared to meet the challenges of all diverse learners. 

 Effects Achieved: 

•     The effects of the new EDUC 203 course will be realized now that the program requirements 
have been implemented in Fall 2010 and the Signature Assessments are being planned for 
future implementation and evaluation. The data from these assessments will be forwarded to 
the Towson University Assessment Committee.  

•     ECED 341 and 342 interns continue experiences in diverse and urban internship placements. 

•     Early Childhood faculty members have continued to be engaged in PDS work with Patapsco 
ES and other city PDS sites during 2011-2012.  

•     These data in the area of meeting needs of diverse learners from AY 2011-2012 remain as 
high as the trend from AY 2008-2010 with overall scores by ECED stakeholders being 



                                                                                                                                                                                           
consistently higher than the Unit mean for INTASC 3 Learning Style/Diversity and related 
NAEYC Standards and key elements (See Reports 1, 2 & 3). 

Assessment 

Plans as of Fall 2011 

•      In response to the data from AY 2010-2011, the ECE department faculty has continued to 
require interns to create and implement the Cycle of Learning Lesson Plans in ECED 341 
(Pre-primary) and ECED 342 (Primary) Internships, and ECED 351/352 (Student Teaching) 
Internship.  Since AY 2008-2012 faculty has continued to utilize All -In’s (meetings with all 
the cohorts) to explain the components, data collection, and instructional plans based on the 
assessments for an effective, developmentally appropriate cycle of learning. We emphasize 
the need to use assessment data to meet the needs of diverse learners including children who 
are gifted and talented learners English Language Learners (ELL), learners who are on-grade 
level, and children who have special learning needs and deficits. During the portfolio review, 
the ECE department continues to require evaluators to ask interns specifically to explain their 
teaching experiences through the cycle of learning lesson plans. This includes explanations 
of their assessment data that impacts planning for differentiated instruction and the 
developmentally appropriateness of their lessons. 

•    Throughout the course work in our ECED program our faculty continues to focus on 
effective classroom management strategies and successful behavioral management practices 
for effective learner outcomes. During the portfolio review students are required to share 
their repertoire of classroom and behavioral management skills and techniques. 

Effects Achieved 

•     Although our scores for INTASC 8A and 8B are consistently above a 4.0 (See Report 1 – 
Graduating Seniors, Report 2 – University Supervisors, and Report 3 – Mentor Teachers 
scoring)  the ECED department sees a need to continue to emphasize the importance of   
evidence-based teaching and learning and that data drives instruction.. Further evidence of 
interns work in Assessment can be seen in the data for INTASC 8 - Cycle of Learning 
(Report 4) specifically. These data from AY 2010-2011 remain consistent with Spring 2012 
indicating evidence of emerging competency in the area of assessment. (SeeReport 4). For 
INTASC 2- Understanding Child Development and Developmentally Appropriate Practice 
and NAEYC Standard 1- Promoting Child Development and Learning and Standard 3 – 
Observing, Documenting and Assessing, the data demonstrates consistency and growth.  

Families 

Plans as of Fall 2011 



                                                                                                                                                                                           
• The ECED faculty has continued to emphasize the importance of inclusive language and 

respect for partnerships between schools and families. Our students/interns are 
encouraged to promote involvement of families in their children’s education. We 
advocate looking beyond the traditional, one-way communication approach to promoting 
family involvement at school by exploring alternative approaches to creating positive 
involvement by all families in the school community.  We emphasize the importance of 
respecting linguistic, cultural, religious and economic diversity among families of each 
school community. The new focus of our department continues to be on the 
contemporary diverse models of families. Our faculty continues to sharpen our interns’ 
awareness of the changing familial demographics in our society.  

• Discussions of diverse models of families and home-school partnerships continue to be 
major topics during the orientation for new majors in the ECED department. 

• The ECED department continues emphasize the importance of respecting the diverse 
models of family life and the promotion of  
home-school partnerships; these are explicitly discussed in all coursework from Pre-

Primary to Seminar in our program. 

• Our Program continues to include service learning projects with families in the 
community as an integral component in ECED 341, ECE 342 and ECED 351/352, the 
final internship. 

• The EDUC 203 course on Teaching and Learning in Diverse Society emphasizes 
recognition and sensitivity to different family structures and styles. 

 Effects Achieved 

• The faculty continues to observe more awareness of the terms “family” or “parent(s)” in 
the way our candidates speak and write about their efforts in making connections with all 
types of families and care givers. These data from AY 2011-2012 as it did in trend data 
for AY 2008-2012 reflect maintenance of scores higher than the Unit and above average. 
Our interns have maintained consistently high scores in the portfolio data in INTASC 9- 
Reflections and Professional Growth and INTASC10 – Interpersonal 
Relationships/Collaboration with those who Support the Learner and NAEYC Standard 2 
– Building Family and Community Relationships but there is still room for growth in this 
area. (See Reports 1, 2 & 3 under INTASC 3a – See Figure 6). 

• Our interns consistently document some service learning projects related to family 
involvement in their professional portfolios under INTASC 10.   

General Concerns about Professionalism and Early Childhood Professional 
Identity 

Plans as of Fall 2011 

• In response to the data from AY 2010-2011, the ECED faculty as in prior years, 
continues to use All- In’s for instruction of ECED 341 and 342 so that interns will 
continue to address current, unique and specific issues such as these: (a) effective 
classroom and behavioral management techniques, and (b) differentiation of instruction 



                                                                                                                                                                                           
and assessment for all learners, which includes children who are gifted and talented, 
culturally and linguistically diverse learners, and learners with special needs and deficits. 

• Orientations for incoming professional students as well as for the final internship 
students/interns continue to be held at the beginning of each semester. The entire 
department faculty fully participates in the orientation to reinforce professional identity, 
conduct, and commitment to all children and all families.  

• Our department maintains a Portfolio Open House event to promote professional 
language and demeanor as interns prepare for the portfolio review assessment. 

Effects Achieved 

• Essential Dispositions assessments continue to include sufficient data to track 
preliminary trends and show student growth in this area. These data from AY 2009-2012 
as it does in the trend data AY 2008-2012 reflect maintenance of high ratings of above a 
2.8 on a scale of 1-3  for Commitment, Caring and Collaboration. (See Reports 5A & 
5B). 

• Data from AY 2011-2012 as it does in the trend data for AY 2009-2012 reflect 
maintenance of high ratings for Commitment, Caring and Collaboration including 
professionalism and reflective practice (See Report 3B) using INTASC 9A – Reflective 
Practitioner and 9B – Seeks Opportunities for Professional Growth and NAEYC Standard 
5 – Becoming a Professional. The data reflect maintenance of high ratings of above a 
4.25 on a scale of 1-5 for Reflective Practitioner, and Seeks Opportunities for 
Professional Growth. 

Question 2. What significant findings emerge from your examination of these data?* 

As the ECED Assessment Committee examined the distribution of AY 2011-2012data, we 
defined intern performance using the following criteria as presented in Table 1. 

Table 1 

Distribution of Targeted Mean Scores (on a scale of 1.0-5.0) 

Low Performance  Average Performance  High Performance 

< 4.0     4.0 – 4.5 > 4.5 
•     Overall ECE trend data for INTASC and NAEYC from AY 2010-2011 as they did in the 

trend data for AY 2008-2010 remains positive with mean scores above 4.0. As indicated 
from Figures 1 to 5 below, the trend remains consistent and often stronger in relation to the 
COE unit. 

Figure 1 

             AY  f08-s09    AY  f09-s10        AY  f10-s11        AY 
f11-s12 



                                                                                                                                                                                           
Rpt. 1A – Graduates’ 
Evaluations of impact of 
INTASC principles on 
understanding of 
teaching  - Unit - all COE 
programs  *   

4.25**   4.52   4.52 

  

 

 

4.58 

Rpt. 1B – Graduates’ 
Evaluations of ECED 
program @ TU   

4.59   4.69   4.60  
  

4.57 

Rpt. 1B – Graduates’  
Evaluations of ECED 
program @ USG    

_ _  ***   _ _   4.98 
  

4.76 

** Data given is the average of the scores taken from each academic year 

      (fall + spring). 

  

  

*** No data because USG began data collection starting in Fall 2010.   

       
  

• Based on the data from Figure 1, Graduates’ of the ECED TU and USG programs rated 
the impact of INTASC principles on understanding of teaching consistently higher than 
the COE unit’s graduates.  

 
• Comparing the data from ECED TU and Shady Grove (USG), the mean remains strong 

above 4.5 for both sites. 

Figure 2 

                                                         AY  f08-s09    AY  f09-s10        AY  f10-s11      AY  f11-
s12 

Rpt. 2A - U Supvrs. rate 
Interns on 
implementation of 
INTASC- Unit - all COE 
programs   

4.28   4.43   4.44 

  

 

4.38 

Rpt. 2B - U Supvrs. rate 
Interns on INTASC - ECED 
program @ TU   

4.28   4.28   4.21 
  

4.27 



                                                                                                                                                                                           
Rpt. 2B  U.Supvrs. rate 
Intrns on INTASC - ECED 
program @ USG   

_ _   4.55   4.55 
  

4.48 

Rpt. 2C is all SPA data for 
Unit 

  
NA   NA   NA 

  

NA 

Rpt. 2D - U Supvrs. rate 
interns on impact of 
NAEYC on their teaching - 
ECED @ TU   

4.34   4.34   4.26 

  

4.35 

Rpt. 2D - U Supvrs. Rate 
interns on NAEYC - ECED 
@ USG   

_ _   4.69   4.74 
  

4.65 

 
• Based on the data from Figure 2, ECED TU and USG University Supervisors rated 

interns on implementation of INTASC and NAEYC in their teaching in a consistent way 
compared with the COE unit Supervisors.  Some factors that may explain why USG is 
slightly above TU and the Unit may be because their student population is smaller and 
draws from a more experienced pool of applicants. 

 
   
Figure 3 
                                                        AY  f08-s09    AY  f09-s10        AY  f10-s11         AY  
f11-s12 

Rpt. 3A - Mentors rates 
interns on impact of 
INTASC on teaching - Unit 

  

4.38            4.33   4.45 

  

 

4.41 

                                                                         
Rpt. 3B - Mentors rates 
interns on INTASC - ECED 
@ TU   

4.46   4.37   4.40 

  

 

4.43 

Rpt. 3B - Mentors rates 
interns on INTASC - ECED 
@ USG   

_ _    
Spr '10***** 
-         4.46 

  
Spr '11 -          
4.54 

  

4.44 



                                                                                                                                                                                           
Rpt. 3D - Mentors rates 
interns on NAEYC - ECED 
@ TU   

4.55   4.50   4.46 
  

4.51 

Rpt. 3D - Mentors rates 
interns on NAEYC - ECED 
@ USG   

_ _   
Spr '10 -         
4.49 

  
Spr '11 -         
4.53 

  

4.46 

*****USG only graduates seniors in the spring of each academic year. 

Based on the data from Figure 3, ECED TU and USG Mentors rated interns on implementation 
of INTASC and NAEYC in their teaching in a consistently higher way compared to the COE 
unit Mentors. 
 
Figure 4 
                                                          AY  f08-s09    AY  f09-s10        AY  f10-s11       AY  
f11-s12 

Rpt. 4A - U Supvrs. Rate 
Interns on Impact of their 
Teaching  on student  
learning based on  Cycle 
of Learning Lesson.  -  Unit   

_ _****   _ _    4.45 

  

 

4.38 

Rpt. 4B - Chair/Pr. Dir. 
Rates Impact of Teach. on 
learn. - Cycle of Learn. - 
ECED @ TU   

_ _   _ _    
Spr '11 -           
4.50 

  

4.54 

****No data because Unit changed data collection on a new criteria - INTASC 8 only. 

Based on the data from Figure 4 ECED TU and USG Supervisors and Department Chairs rated 
interns on INTASC 8 and its impact on their teaching above 4.0 and higher than the COE unit.  
 

• As the ECED Assessment Committee examined the distribution of our data, in the scale 
of 1.0 to 3.0, we defined intern performance using the following criteria as presented in 
Table 2. 
Table 2 
Distribution of Targeted Mean Scores (on a scale of 1.0-3.0) 

Low Performance  Average Performance  High Performance 

< 2.0     2.0 – 2.5 > 2.5 

Figure 5 



                                                                                                                                                                                           
                                                           AY  f08-s09    AY  f09-s10        AY  f10-s11        AY  

f11-s12 

Rpt. 5A - U Supvrs./Ment. 
Rate Interns on their 
Dispositions - Unit on a 
scale of 1-3 

  

AY '08-'09        
comm. = 
2.83 

care =      
2.90  

 collab. = 
2.84   

AY '09-'10         
comm. = 
2.80    

 care =      
2.87   

 collab. = 
2.84   

AY '10-'11        
comm. = 
2.83    

care =      
2.90  

  collab. = 
2.84 

 AY '11-'12        
comm. = 
.2.81   
care=      
2.88   
collab. = 
2.83 

 

Rpt. 5B - U Supvrs./Ment. 
Rate Dispositions - ECED @ 
TU  on a scale of 1-3 

  

AY '08-'09        
comm. = 
2.91   

care =      
2.90    

collab. = 
2.90   

AY '09-'10         
comm. = 
2.90    

 care =      
2.90   

 collab. = 
2.91   

AY '10-'11        
comm. = 
2.90   

 care =      
2.91    

collab. = 
2.84 

 AY '11-'12        
comm. = 
2.89    

care =      
2.91   
collab. = 
2.89 

 

Rpt. 5B - U Supvrs./Ment. 
Rate Dispositions - ECED @ 
USG on a scale of 1-3 

  

  

  

AY - Spr '10         
comm. = 
2.86   

 care =      
2.94   

 collab. = 
2.82   

AY - Spr '11        
comm. = 
2.92  

 care =      
2.92  

collab. = 
2.97 

 AY - Spr '12        
comm. = 
2.85   

care =      
2.88  

collab. = 
2.83 

 

As indicated by Figure 5, the data on disposition demonstrate a high level of performance in all 
three areas namely: Caring, Collaboration and Commitment. 
 
 Based on Figure 5 the overall data is consistently above 4.0. This indicates that the program is 
operating well above the average level. The highlighted data in green and red show the high and 
low scores across three indicators the recent graduates of the ECED undergraduate program, 
University Supervisors, and Mentor Teachers for AY 2009-2010. This data indicated areas of 
strengths in the programs and areas that need continued work. Among the high performance 
areas are; INTASC 9: Reflections/Personal Growth; INTASC 1: Making Content Meaningful; 
and INTASC 10: Interpersonal Relations/Collaboration.  The areas for continued growth fall 
under INTASC 3: Learning Styles and Diversity; INTASC 4: Instructional Strategies/Problem 
Solving; INTASC 6: Integration of Technology/Communication Skills; and INTASC 8 
Assessment and Analysis. 



                                                                                                                                                                                           
 
Figure 6   
 

Reports 1B, 2B, 3B: Comparison of 
Areas of Strengths and Areas for 
Growth 
AY Fall 2009 - Spring 2012 

Graduates 
-  Rpt 1B   
AY '09-10 

Graduates 
- Rpt 1B       
AY  '10-
'11 

Graduates 
- Rpt 1B       
AY  '11-'12 

University 
Supervisors 
- Rpt 2B AY 
'09-10 

University 
Supervisors- 
Rpt 2B  AY 
'10-11 

University 
Supervisors  
Rpt 2B  AY 
'11-12 

 
 

             
 
 

 
 

             
 
 

 
 

             
 
 

INTASC PRINCIPLES 
 

 
 

  
 

  
 

INTASC 1. Making Content Meaningful 
 

 

 

  

 

  

 

1a.  Academic Mastery 
4.77 4.71 

 

4.76 
4.39 4.34 

 

       4.35 
  

 

 

1b.  Creates Meaningful Learning 
Experiences 4.81 4.73 

 

4.48 
4.39 4.25 

 

4.30 
  

 

 

INTASC 2. Child Development and 
Learning Theory   

 
  

 
  

 

2a.  Knowledge and Skills:  Child 
Development  4.88 4.79 

 

4.84 
4.37 4.34 

 

4.35 
  

 

 

2b.  Knowledge and Skills:  
Developmentally Appropriate Instruction 4.68 4.65 

 

 

4.68 

4.30 4.16 

 

4.25   

 

 

INTASC 3.  Learning Styles and 
Diversity   

 
  

 
  

 

3a.  Multicultural Perspective 4.49 4.16 4.16 3.98 3.86        3.97        

3b.  Differentiated Instruction 
4.62 4.58 

       4.48 
4.03 3.50 

 

3.97 
  

 

 

INTASC 4. Instructional 
Strategies/Problem Solving   

 
  

 
  

 

4a.  Knowledge: Repertoire of Instructional 
Strategies 4.77 4.67 

 

4.74 
4.34 4.24 

 

4.22 
  

 

 

4b.  Demonstrates Repertoire 
4.69 4.59 

 

4.72 
4.30 4.17 

 

4.17 
  

 

 

INTASC 5. Motivation and Behavior          



                                                                                                                                                                                           
5a.  Creates Effective Learning 
Environment 4.77 4.68 

 

4.72 
4.30 4.26 

 

4.28 
  

 

 

5b.  Engages All Learners 
4.80 4.64 

 

4.68 
4.37 4.28 

 

4.30 
  

 

 

INTASC 6. Integration of 
Technology/Communication Skills   

 
  

 
  

 

6a.  Integration of Technology in Teaching 
4.59 4.57 

 

4.46 
4.02 4.21 

 

4.19 
  

 

 

6b.  Effective Communication Skills 
4.75 4.59 

4.56 
4.26 4.30 

4.27 
  

 

 

INTASC 7. Instructional 
Planning/Adjustment   

 
  

 
  

 

7a.  Planning for Instruction 4.80 4.75 4.74 4.37 4.26 4.31    

7b.  Adjusts Instruction to Meet Students 
Needs 4.69 4.61 

 

4.74 
4.29 4.14 

 

4.21 
  

 

 

INTASC 8. Assessment and Analysis 
of/for Student Learning   

 
  

 
  

 

8a.  Uses Variety of Assessments of/for 
Student Learning 4.76 4.74 

 

4.70 
4.20 4.17 

 

4.15 
  

 

 

8b.  Analysis and Use of Data to Promote 
Student Learning 4.71 4.70 

 

4.74 
4.12 4.10 

 

4.12 
  

 

 

INTASC 9. Reflection/Professional 
Growth   

 
  

 
  

 

9a.  Reflective Practitioner 4.86 4.79 4.80 4.38 4.29 4.40    

9b.  Seeks Opportunities for Professional 
Growth 4.80 4.73 

 

4.72 
4.46 4.30 

4.39 
  

 

 

INTASC 10. Interpersonal 
Relationships/Collaboration   

 
  

 
  

 

10a.  Analyzes School Culture to Support 
Learners 4.72 4.70 

 

4.62 
4.40 4.35 

 

4.38 
  

 

 

10b.  Collaboration with Resource 
Personnel to Support Learners 

4.64 4.53 
 

4.32 4.23 
 

  
 



                                                                                                                                                                                           
4.48 4.25  

 
Question 3. How have you involved faculty in your identification of the implications of 
these data? 

The Early Childhood Education Assessment Committee presented the collection of data for 
AY 2009-2010, AY 2010-2011, and AY 2011-2012 on November 5, 2012 Department of 
Early Childhood faculty meeting. The faculty identified the areas of strengths as well as the 
areas of needed attention. This DAR report and the actions planned in response to the data 
are a direct result of ECED faculty’s work.  As in prior years, the faculty will review the 
action plans’ progress throughout the academic year.  

Question 4. What specific action will you take in response to these data?* 

In considering the AY 2011-2012 data, the faculty continues to be aware of the fact that 
changes implemented in the early semesters of the program take several semesters to have an 
impact on data collected during the final internship semester. The faculty will continue 
previously initiated actions as described in the AY 2009- 2010 and AY 2010-2011 reports. In 
addition, there are a number of actions that we plan to take in the areas of INTASC 3: Learning 
Styles and Diversity; INTASC 4: Instructional Strategies/Problem Solving; INTASC 6: Integration 
Technology/Communication Skills; and INTASC 8 Assessment and Analysis. The next part of the 
report will outline the specific plan of action that was proposed in response to these data.  

INTASC 3: Learning Styles and Diversity 
Plans as of fall 2013 

In addition to the plans implemented in AY 2010-2011 and AY 2011-2012 the faculty proposed 
the following for AY 2012-2013. 

• Promote the continued application of different learning styles and multicultural 
perspectives in the interns’ planning, implementing and reporting of all lessons taught 
during their student teaching experience. The faculty will continue to emphasize this 
integration during all three internships.  

• Facilitate the continued shift from viewing artifacts and activities with multicultural and 
diverse learning styles as isolated events within their teaching to integrating 
multiculturalism and diverse learning styles in all teaching episodes. 

• With view to the growing culturally and linguistically diverse classrooms in Maryland, 
the ECED department has made EDUC 203: Teaching and Learning in a Diverse Society 
and ECED 460: English Language a requirement before the interns enter the ECED 
Program in semester 6.  
The purpose for this is to sensitize our interns about the linguistic and cultural diversity in 
the student population and be responsive to these needs. 

• Promote the understanding and application of the Principles of UDL (Universal Design 
for Learning) in lessons taught during the interns’ teaching experiences for the purpose of 
increasing their responsiveness to their learners. 



                                                                                                                                                                                           
 
 INTASC 4: Instructional Strategies/Problem Solving 
Plans as of fall 2013 

• Examine on a consistent basis the modeling and teaching that is done by faculty, which 
will include a wide range of teaching methods, techniques and strategies in ECED 
curriculum and methods courses.  

• Emphasize on a consistent basis the experimentation with new approaches, strategies and 
methods during teaching in the interns’ field experiences. 

• Facilitate on a consistent basis the shift away from viewing differentiated teaching as 
done in only in pull-out groups to the understanding that differentiated instruction is 
incorporated in all teaching settings.  

 
INTASC 6: Integration of Technology/Communication Skills  
Plans as of fall 2013 

• Encourage interns to continue to develop alternative ways of integrating available 
technologies in their teaching such as personal laptops, flip cameras, iPads and iPhones in 
order to integrate its use at Professional Development Schools regardless of individual 
site’s access to technology. 

• The ECE department has acquired about a dozen iPads that are available for faculty to 
use during on-campus instruction further modeling use of technology in teaching.  

• Encourage the continued development of an e-portfolio format for our final capstone 
assessment for graduation. 

• Foster the continued practice of having our interns at all three levels of our internship 
video-tape themselves  and evaluate their teaching  
 
 

INTASC 8: Assessment and Analysis 
Plans as of fall 2013 

• Examine the content and instruction interns are given in curriculum courses about 
analysis and reflection on assessment results and development of instructional plans. 

• Assist our interns in determining the instructional implications of the data they receive 
during pre and post assessments in the field so that effective teaching strategies can be 
developed and utilized in their future teaching. 

• Support our interns in making important connections between the assessment data and 
meeting the needs of diverse learners 

• Ensure that the teaching expectations and outcomes are clearly communicated among 
inters, mentor teachers and supervisors. 

 
AY13: 
 
Department/Program: 
Early Childhood Education 

On-campus and Shady Grove (USG) sites 

  



                                                                                                                                                                                           
Question1. Have the change(s) in response to data that you documented last year had the 
desired effect on your program?  

TU Response: 

Yes, in considering the data collected and analyzed in AY2012-2013 in relation to the previous 
year’s data from AY2011-2012 the overall data continues to indicate above-average and positive 
trend in performance on a scale of 1-5 with nearly all scores above a 4.0.  The faculty in the 
Department of Early Childhood Education implemented a number of actions in the Fall of 2012 
based on the data from AY 2011-2012 in order to maintain and progress the high performance 
that the data represents and continue to improve in some of the areas highlighted below. In part II 
of this report the faculty has formulated a plan of action based on the data of AY 2012-2013 to 
maintain and progress our program for the following academic year, AY 2013-2014.  Statistical 
evidence of effects based on COE data, INTASC & InTASC data reports, and NAEYC (SPA) 
assessment data will be cited in Part II. 

USG Response: 

Same action taken as the main campus in regard to analyzed data and plans for enhancing current 
scores. 

TU Response: 

Diversity 

Plans as of fall 2012 

•     In response to the data from AY 2011-2012, the ECED faculty continued its revision of the 
program of study for our department to include EDUC 203 Teaching and Learning in a 
Diverse Society that was initiated in the AY 2007-2008 was then submitted in Fall 2008 to 
the College and University Curriculum Committees and it was approved in Spring 2009 as a 
required course effective Fall 2010. This effort was successfully launched and all majors are 
now required to take this course. 

• EDUC 203 is part of the Towson University Common Core Curriculum which requires 
students to take at least 3 credits in the Core Principles and Practices under Core Standard  # 
13: Diversity and Differences.  To monitor students’ progress in this course the ECED 
faculty are in the process of formulating Signature Assignment(s), which will track the 
progress of students each semester in their maintaining and progressing in, “ cultivating the 
ability to examine and articulate differences of conviction and perception through open 
exchange and civil discourse.”  

•    The course EDUC 203 Teaching and Learning in diverse society continues to raise awareness 
about variety of differences among the learners in current classrooms: linguistic, cultural, 
religious, and economic diversity.  



                                                                                                                                                                                           
 

•    A course ECED 460 on Teaching Dual Language Learners which was created in AY 2008-
2009 and was approved for our professional course requirements continues to promote 
understanding of differentiating instruction for English Language Learners with sensitivity to 
their cultural and family backgrounds. It continues to be a required course as of Fall 2010.  

• The ECED 460 students starting in AY2012 will have the opportunity to travel abroad to 
Spanish speaking countries like Puerto Rico to 
      expose students to new cultural and language experiences.  
 

•     Placements for interns continue to be maintained to insure long-term experiences in diverse 
and inclusive settings. These include internships in Baltimore County, Baltimore City, Ann 
Arundel County, Montgomery County and Howard County and Prince George’s County 
School Systems. These experiences start with the initial internship in preprimary, continue at 
the primary level internship, and culminate as the capstone experience, which is the 
semester-long, full-time internship. During these field experiences interns are encourages to 
include the following diversity factors in their lesson planning: 

o Differentiate instruction and work effectively with students of diverse backgrounds (examples: 
socio-economic, racial, ethnic) 

o Differentiate instruction and work effectively with learners with special needs. 
o Differentiate instruction and work effectively with English language learners (ELLs) 
o Differentiate instruction and work effectively with gifted and talented learners. 
o Differentiate instruction and work effectively with specialized resource personnel (examples: 

guidance counselors, resource teachers, special educators,  
o media specialist, school pathologist) 

The overall weighted mean rating for ECED for diversity factors from mentor teachers is 
above average at 4.56 at TU and at Shady Grove at 4.54 

The overall weighted mean rating for ECED for diversity factors from university supervisors 
is above average at 4.52 at TU and at Shady Grove at 4.18. 

•     Based on the Signature Assessment 3: Primary Curriculum Lesson Plan under 
Responsiveness to All Children, which now includes Universal Design for Learning (UDL) 
Guidelines, the overall scores at TU for Fall 2012 was an 8.55 out of 10, and for Spring 2013 
at 9.11 out of 10; and at Shady Grove for Fall 2012 was 9.88 out of 10 demonstrating that 
interns had exceeded expectations.  

•     A mini-library of education resources to support ECED faculty working in urban and diverse 
settings continues to be maintained. Despite budget constraints, the department continues to 
be committed to building this library of resources.  

• In addition, the faculty continues to have a partnership with the St. Veronica’s Head Start 
Programs in the Cherry Hill community. The  



                                                                                                                                                                                           
faculty will continue to develop opportunities for staff development, coursework and 
collaboration for the St Veronica’s Head Start staff and faculty. 

•     In response to growing linguistic, cultural diversity, and the wide range of learning styles 
and disabilities in schools  across Maryland and most definitely in our Professional 
Development Schools (PDS), our reading methods and instruction courses (ECED 360 & 
ECED 361) and our assessment courses (ECED 417 & ECED 429) continue to stress 
strategies and practices that help our interns to work effectively with culturally, linguistically 
diverse students, gifted and talented students , and students with a variety learning needs.  
The syllabi for  these courses were examined and re-written to ensure that our interns are 
prepared to meet the challenges of all diverse learners. In these courses, interns are required 
to implement Signature Assignment such as in ECED 360 with the Family Literacy Bag 
(Assessment 6), ECED 417 with the Screening Project (Assessment 7) and ECED 429 with 
the Child Literacy Study (Assessment 8).   

Effects Achieved as of spring 2013 

•     The effects of the new EDUC 203 course are being realized now that the course is a 
requirement since Fall 2010 and the consistent assignments have been implemented. 
Signature assignments are being planned for data gathering, analysis and evaluation. The data 
from these assignments will be forwarded to the Towson University Assessment Committee 
by end of Fall 2014.  

•     ECED 341 and 342 interns continue to gain experiences in working with diverse learners in 
both suburban and urban placements. 

• Although Patapsco ES closed as of June 2013 due to Baltimore City re-districting of its 
school populations, the ECED faculty continues to nurture relationship with schools with 
similar populations, so our interns are assigned to schools that are culturally inclusive and 
have diverse learners. At this time, interns are assigned to schools where they are engaged in 
planning and implementing effective practices for students of diverse backgrounds and 
abilities in surrounding school systems. 

•     These data, in the area of meeting needs of diverse learners from AY 2012-2013 remain as 
high as the trend from AY 2008-2012 for INTASC 3 - Learning Style/Diversity and new 
InTASC 2 & 3 - Learning Differences and Environments and the related NAEYC Standards 
namely 1 – Learner Development, 2 – Learner Differences, and 4 – Content Knowledge.   

USG Response: 

• Adding course EDUC 203 Teaching and Learning in a Diverse Society to our first 
semester junior year cohort schedule.  This course will continue to raise awareness about 
a variety of differences among learners in current classrooms and prepare pre-service 
students for successful field placements in Montgomery County Public Schools highly 
diverse school system.  



                                                                                                                                                                                           
• Relationships with our diverse Professional Development School (PDS) partners continue 

to be enhanced as we collaborate on meeting the needs of a wide range of diverse 
environments including Title I schools and an International Baccalaureate elementary 
school.  

• In Fall 2012, students in ECED 460 on Teaching Dual Language Learners participated in 
a Poverty Simulation where participants role-play the lives of low-income families, from 
single parents trying to care for their children to senior citizens trying to maintain self-
sufficiency on Social Security. Students were tasked as members of a family is to provide 
food, shelter and other basic necessities during the simulation while interacting with 
various community resources staffed by low-income volunteers.  Students wrote journal 
entries of their experiences and shared those experiences in a course discussion. 

 

TU Response 

Assessment 

Plans as of fall 2012 

•      In response to the data from AY 2011-2012, the ECE department faculty has continued to 
require interns to create and implement the Cycle of Learning Lesson Plans in ECED 341 
(Pre-primary) and ECED 342 (Primary) Internships, and ECED 351/352 (Student Teaching) 
Internship and the assessment ratings have remained steady at 4.7 or better (Assessment 5). 
Since AY 2008-2013 faculty have continued to utilize All -In’s (meetings with all the 
cohorts) to explain the components, data collection, and instructional plans for effective, 
developmentally appropriate set of cycle of learning lesson plans. We emphasize the need to 
use assessment data to meet the needs of diverse learners including children who are gifted- 
and- talented learners, English Language Learners (ELL), learners who are on-grade level, 
and children who have special learning needs and deficits. During the portfolio review, the 
ECE department continues to require evaluators to ask interns specifically to explain their 
teaching experiences through the cycle of learning lesson plans. This includes explanations 
of their assessment data and how it impacted planning for differentiated instruction and the 
developmentally appropriateness of their lessons. 

•    Throughout the course work in our ECED program faculty continues to focus on effective 
classroom management strategies and successful behavioral management practices for 
effective learner outcomes. During the portfolio review students are required to share their 
repertoire of classroom and behavioral management skills and techniques. 

• For Portfolio (Assessment 2) review scores the department has proposed to add a two-tiered 
scoring system that includes a score for content and supportive artifacts and a score for the 
articulation of the pedagogy that is foundational to each artifact.   

 



                                                                                                                                                                                           
Effects Achieved 

•     Although ECED scores for INTASC 8A and 8B and InTASC 6 are consistently well above a 
4.0. the ECED department sees a need to continue to emphasize the importance of   evidence-
based teaching and learning and that data drives instruction. Further evidence of interns work 
in Assessment can be seen in the data for INTASC 8 - Cycle of Learning (assessment 5) 
specifically. These data from AY 2011-2012 remain consistent with Spring 2013 indicating 
evidence of competency in the area of assessment. This past AY 2012-13 is the first time 
after three consecutive years of targeting assessment as area for growth in our department, 
we are finally seeing an increase in the supervisors’ and mentor teachers’ ratings in this area.  

After two consecutive years of targeting the inclusion of differentiated  assessments in lesson 
plans that addressed developmental stages and young learners’ needs the data from INTASC 
2- Understanding Child Development and Developmentally Appropriate Practice and 
InTASC 1 – Development of the Learner as well as the NAEYC Standard 1- Promoting 
Child Development and Learning and NAEYC Standard 3 – Observing, Documenting and 
Assessing, demonstrates consistent growth, especially from the ratings given by the 
supervisors and mentor teachers given in AY2013. 

USG Response: 

• Since the last reporting period, we concluded that the previous professional development 
for mentor teachers to better understand the criteria for the Cycle of Learning (COL) 
assessment assisted our interns in planning and executing the COL assessment 
experience. Through coursework, mentor guidance, and more experiences executing the 
COL, students scored appropriately in the InTASC 6 and 8 areas.  

• During the semester prior to student teaching, interns were given more opportunities to 
plan, execute, and analyze pre and post assessment data.  Instructors share multiple 
scenarios as well as early intervention when reviewing interns’ pre-assessment plans to 
ensure effective COL implementation. 

• SAME FOR USG: We emphasize the need to use assessment data to meet the needs of 
diverse learners including children who are gifted- and- talented learners, English 
Language Learners (ELL), learners who are on-grade level and children who have special 
learning needs and deficits. During the portfolio review, the ECE department continues to 
require evaluators to ask interns specifically to explain their teaching experiences through 
the cycle of learning lesson plans. This includes explanations of their assessment data and 
how it impacted planning for differentiated instruction and the developmentally 
appropriateness of their lessons. 

TU Response: 

Families 

Plans as of Fall 2012 



                                                                                                                                                                                           
• The ECED faculty has continued to emphasize the importance of our interns using 

inclusive language and demonstrating respect for partnerships between schools and 
families. Our students/interns are encouraged to promote involvement of families in their 
children’s education. We advocate looking beyond the traditional, one-way 
communication approach to promoting family involvement at school by exploring 
alternative approaches to creating positive involvement by all families in the school 
community.  We emphasize the importance of respecting linguistic, cultural, religious 
and economic diversity among families of each school community. The new focus of our 
department continues to be on the contemporary diverse models of families. Our faculty 
continues to sharpen our interns’ awareness of the changing familial demographics in our 
society. Following are the ways the faculty are encouraging our interns to have repeated 
interactions with families within their school placements:  

  
o During the Orientation Program for New Majors into the ECED department at the 

beginning of the Pre-primary Internship, faculty members sensitize interns to 
diverse models of families and emphasize the importance of respecting the 
diverse models of family life during their field experience. 

o During in-class discussions, faculty underscore the importance of forging solid 
home-school partnerships; these are explicitly discussed in all coursework from 
Pre-Primary to Seminar in our program and practiced when interns practice by 
participating in Back-to-School Night, Parent Conferences and being part of the 
process of circulating class newsletters to families (in-print and on-line). 

o ECED Program continues to include service learning projects with families in the 
community as an integral component in ECED 341, ECE 342 and ECED 351/352, 
the final internship during which the interns may be directly in contact with 
families to complete the project. 

o The EDUC 203 course on Teaching and Learning in Diverse Society emphasizes 
recognition and sensitivity to different family structures and styles through the use 
of a children’s literature study that exposes students to specifically cultural, racial, 
socio-economic, religious, and other diverse family structures.  

o The integration of varied family structures, socio-economic and cultural 
backgrounds,  as well as family dynamics are to be integrated in the teaching-
learning process through the  use of children’s literature (EDUC 203, ECED 360, 
ECED 361) family literacy projects (ECED 321), and responsiveness to these 
factors in the planning/execution/reflection in their lessons (ECED 351, ECED 
352, ECED, ECED 421).  

  

Effects Achieved 

• The faculty continues to observe more awareness of the terms “family” or “parent(s)” in 
the way our candidates speak and write about their efforts in making connections with all 
types of families and care givers. These data from AY 2012-2013 as it did in trend data 
for AY 2008-2013 reflect maintenance of scores higher than the Unit and above average. 
Our interns have maintained consistently high scores in the portfolio data in InTASC 2 – 
Learning Differences,  InTASC 9- Professional Learning and Ethical Practice and 



                                                                                                                                                                                           
InTASC10 – Leadership and Collaboration and NAEYC Standard 2 – Building Family 
and Community Relationships, but this is an area that faculty will continue to focus on 
and monitor as they supervise their interns. 

• Through the Service Learning Projects, Family Literacy Bags (Assessment 6) and their 
interactions with families at their placements, interns continue to gain insights about 
families as they collect and document data for InTASC 9 - Professional Learning and 
Ethical Practice as well as NAEYC 2- Building Family and Community Relationships by 
demonstrating the ability to develop respectful, reciprocal relationships with families in 
support of children’s literacy learning.  

 

USG Response: 

• Continued to required students to attend and participate in teacher/family conferences in the 
fall and spring semesters.  Multiple interns were asked to utilize their multilingual skills to 
assist in interpreting conference information to non-English speaking families.   

• Interns partnered with a PDS partner’s program called Linkages to Learning which is "a 
collaborative school-based health and human service partnership of public and private 
agencies, schools, families, and communities."  The collaboration involved reading with 
children and assisting with a holiday gift wrapping event. 

• Creation of a new local National Association for the Education of Young Children (NAEYC) 
student chapter.  Student members have adopted a local Kindergarten readiness program to 
direct fundraising effects for the program’s student scholarships. 

TU Response: 

General Concerns about Professionalism and Early Childhood Professional 
Identity 

Plans as of Fall 2012 

• In response to the data from AY 2011-2012, the ECED faculty as in prior years, 
continues to use All- In’s for instruction of ECED 341 and 342 so that interns will 
continue to address current, unique and specific issues such as these: (a) effective 
classroom and behavioral management techniques, and (b) differentiation of instruction 
and assessment for all learners, which includes children who are gifted and talented, 
culturally and linguistically diverse learners, and learners with special needs and deficits. 

• Orientations for incoming professional students as well as for the final internship 
students/interns continue to be held at the beginning of each semester. The entire 
department faculty fully participates in the orientation to reinforce professional identity, 
conduct, and commitment to all children and all families.  

• A series of presentations by professionals, and specifically by the liaison who is part of 
Baltimore County’s Race-to-the-Top initiative are provided throughout the three 
professional semesters (Pre-primary, Primary, and Student Teaching). Some of the topics: 
use of technology, dangers of social media, effective communication with 
parents/families, students of the 21st century.  



                                                                                                                                                                                           
 

Effects Achieved 

• Essential Dispositions assessments continue to include sufficient data to track 
preliminary trends and show student growth in this area. These data from AY 2012-2013 
as it does in the trend data AY 2009-2013 reflect maintenance of high ratings of above a 
2.9 on a scale of 1-3  for Commitment, Caring and Collaboration.  

• Data from AY 2012-2013 as it does in the trend data for AY 2009-2013 reflect 
maintenance of high ratings for professionalism and reflective practice using InTASC 9 – 
Professional Learning and Ethical Practice and NAEYC Standard 6 – Becoming a 
Professional. The data from supervisors reflect maintenance of high ratings of above a 
4.5 on a scale of 1-5. 

USG Response: 

• Creation of a new local National Association for the Education of Young Children (NAEYC) 
student chapter.  Student members are volunteering at the national conference and will 
participate in breakout sessions. 

• Previous campus student chapter of Kappa Delta Pi provided students with professional 
development in broader education related topics and opportunities. 

Question 2. What significant findings emerge from your examination of these data?* 

TU Response: 

As the ECED Assessment Committee examined the distribution of AY 2012-2013 data, we 
defined intern performance using the following criteria as presented in Table 1. 

Table 1 

Distribution of Targeted Mean Scores (on a scale of 1.0-5.0) 

Low Performance  Average Performance  High Performance 

< 4.0     4.0 – 4.5 > 4.5 
•     Overall ECE trend data of intern performance (Assessment 4) for INTASC, InTASC, and 

NAEYC from AY 2012-2013 as they did in the trend data for AY 2008-2013 remains 
positive with mean scores above 4.0. As indicated from Figures 1 to 5 below, the trend 
remains consistent and often stronger in relation to the COE unit. 

Figure 1 

                AY  f08-s09    AY  f09-s10        AY  f10-
s11        AY f11-s12 AY f12-s13 



                                                                                                                                                                                           
Rpt. 1A – Graduates’ Evaluations of 
impact of INTASC principles on 
understanding of teaching  - Unit - all COE 
programs  * 

4.25**   4.52   4.52 

  

 

 

4.58 

N/A 

Rpt. 1B – Graduates’ Evaluations of ECED 
program @ TU 4.59   4.69   4.60  

  

4.57 
4.45 

Rpt. 1B – Graduates’  Evaluations of ECED 
program @ USG  _ _  ***   _ _   4.98 

  

4.76 
4.78 

  

  

  

     
  

• Based on the data from Figure 1, Graduates’ of the ECED TU and USG programs rated 
the impact of INTASC principles and InTASC standards on understanding of teaching 
consistently higher than the COE unit’s graduates.  

 
• Comparing the data from ECED TU and Shady Grove (USG), the mean remains strong 

above 4.5 for both sites. 
 

Figure 2 

                                                               AY  f08-s09    AY  f09-s10        AY  f10-
s11          AY  f11-s12       AY f12-s13 

Rpt. 2A - U Supvrs. rate Interns on 
implementation of INTASC- Unit - all 
COE programs 4.28   4.43   4.44 

  

 

4.38 

N/A 

Rpt. 2B - U Supvrs. rate Interns on 
INTASC - ECED program @ TU 4.28   4.28   4.21 

  

4.72 
4.65 



                                                                                                                                                                                           
Rpt. 2B  U.Supvrs. rate Intrns on INTASC 
- ECED program @ USG _ _   4.55   4.55 

  

4.48 
4.44 

Rpt. 2C is all SPA data for Unit 
NA   NA   NA 

  

NA 
NA 

Rpt. 2D - U Supvrs. rate interns on 
impact of NAEYC on their teaching - 
ECED @ TU 

4.34   4.34   4.26 
  

4.35 
4.63 

Rpt. 2D - U Supvrs. Rate interns on 
NAEYC - ECED @ USG _ _   4.69   4.74 

  

4.65 
4.48 

 
• Based on the data from Figure 2, ECED TU and USG University Supervisors rated 

interns on implementation of INTASC, InTASC and NAEYC in their teaching in a 
consistent way compared with the COE unit Supervisors.  Some factors that may explain 
why USG is slightly above TU and the Unit may be because their student population is 
smaller and draws from a more experienced pool of applicants. 

 
USG Response 

 
• AY f12-a13 represents three full years with the same University Supervisors in 

the role.  Their consistent role and better understanding of the program appears 
to address the drop in the score.  They observe and evaluate interns with 
enhanced rigor and understanding of the InTASC and NAEYC Standards. 
 

Figure 3 
                                                            AY  f08-s09    AY  f09-s10        
AY  f10-s11         AY  f11-s12      AY f12-s13 

t. 3A - Mentors rates interns on impact 
 NTASC on teaching - Unit 

  

4.38            4.33   4.45 

  

 

4.41 

N/A 

                                                                         
t. 3B - Mentors rates interns on INTASC 

 CED @ TU 

  

4.46   4.37   4.40 

  

 

4.43 

4.68 

t. 3B - Mentors rates interns on INTASC 
 CED @ USG   

_ _    
Spr '10***** 
-         4.46 

  
Spr '11 -          
4.54 

  
4.68 



                                                                                                                                                                                           
4.44 

t. 3D - Mentors rates interns on NAEYC - 
ED @ TU 

  
4.55   4.50   4.46 

  

4.51 
4.65 

t. 3D - Mentors rates interns on NAEYC - 
ED @ USG 

  
_ _   

Spr '10 -         
4.49 

  
Spr '11 -         
4.53 

  

4.46 
4.68 

*****USG only graduates seniors in the spring of each academic year. 

Based on the data from Figure 3, ECED TU and USG Mentors rated interns on implementation 
of INTASC, InTASC and NAEYC in their teaching in a consistently higher.  
 
 
Figure 4 
                                                              AY  f08-s09    AY  f09-s10        
AY  f10-s11       AY  f11-s12    AYf12-s13 

pt. 4A - U Supvrs. Rate Interns on Impact of their 
aching  on student  learning based on  Cycle of 
arning Lesson.  -  Unit _ _****   _ _    4.45 

  

 

4.38 

N/A 

pt. 4B - Chair/Pr. Dir. Rates Impact of Teach. on 
arn. - Cycle of Learn. - ECED @ TU _ _   _ _    

Spr '11 -           
4.50 

  

4.54 
4.38 

****No data because Unit changed data collection on a new criteria - INTASC 8 only. 

Based on the data from Figure 4 ECED TU and USG Supervisors and Department Chairs rated 
interns on INTASC 8 and now InTASC 6: Assessments and its impact on their teaching above 
4.0.    

As the ECED Assessment Committee examined the distribution of our data, in the scale of 1.0 to 
3.0, we defined intern performance using the following criteria as presented in Table 2. 

Table 2 
Distribution of Targeted Mean Scores (on a scale of 1.0-3.0) 

Low Performance  Average Performance  High Performance 

< 2.0     2.0 – 2.5 > 2.5 

 



                                                                                                                                                                                           
Figure 5                                                              AY  f08-s0         AY  f09-s10      AY  
f10-s11         AY  f11-s12       AYf12-s13 

pt. 5A - U Supvrs./Ment. Rate Interns on their 
ispositions - Unit on a scale of 1-3 

AY '08-'09        
comm. = 2.83 

care =      2.90  

 collab. = 2.84 

  

AY '09-'10         
comm. = 
2.80    

 care =      
2.87   

 collab. = 
2.84   

AY '10-'11        
comm. = 
2.83    

care =      
2.90  

  collab. = 
2.84 

 AY '11-'12        
comm. = 
.2.81   
care=      
2.88   
collab. = 
2.83 

 

  

 

 

 

N/A 

pt. 5B - U Supvrs./Ment. Rate Dispositions - 
CED @ TU  on a scale of 1-3 

AY '08-'09        
comm. = 2.91   

care =      2.90    

collab. = 2.90 

  

AY '09-'10         
comm. = 
2.90    

 care =      
2.90   

 collab. = 
2.91   

AY '10-'11        
comm. = 
2.90   

 care =      
2.91    

collab. = 
2.84 

 AY '11-'12        
comm. = 
2.89    

care =      
2.91   
collab. = 
2.89 

 

  

AY '12-'13        
comm. = 
2.93    

care =      
2.92   
collab. = 
2.93 

pt. 5B - U Supvrs./Ment. Rate Dispositions - 
CED @ USG on a scale of 1-3 

  

  

AY - Spr '10         
comm. = 
2.86   

 care =      
2.94   

 collab. = 
2.82 

  

AY - Spr '11        
comm. = 
2.92  

 care =      
2.92  

collab. = 
2.97 

 AY - Spr 
'12        
comm. = 
2.85   

care =      
2.88  

collab. = 
2.83 

 

  

AY - Spr 
'13        
comm. = 
2.82   

care =      
2.85  

collab. = 
2.78 

As indicated by Figure 5, the data on disposition demonstrate a high level of performance in all 
three areas namely: Caring, Collaboration and Commitment. 
 
 Based on Figure 5 the overall data is consistently above 4.0. This indicates that the program is 
operating well above the average level. The highlighted data in green and red show the high and 
low scores across three indicators the recent graduates of the ECED undergraduate program, 
University Supervisors, and Mentor Teachers for AY 2009-2010. This data indicated areas of 
strengths in the programs and areas that need continued work. Among the high performance 
areas are; INTASC 9: Reflections/Personal Growth and InTASC 9: Professional Learning and 
Ethical Practices; INTASC 1: Making Content Meaningful and InTASC 7: Planning for 
Instruction; and INTASC 10: Interpersonal Relations/Collaboration and InTASC 10: Leadership 
and Collaboration.  The areas for continued growth fall under INTASC 3: Learning Styles and 



                                                                                                                                                                                           
Diversity and InTASC 2: Learning Differnces; INTASC 4: Instructional Strategies/Problem 
Solving and InTASC 5: Application of Content; INTASC 6: Integration of 
Technology/Communication Skills and COE Technology Standard; and INTASC 8 Assessment 
and Analysis and InTASC 6: Assessment. 
 
For Assessment 2 (Portfolio), all candidates have consistently met or exceeded a Satisfactory (3) 
rating for all standards, with the mean rating above 4 (Proficient) for the standards.  
 
For Assessment 4 (Technology), all candidates at both TU and USG sites have consistently met 
and exceeded the Proficient (4) rating for this standard.   
 
For Assessment 4 (Diversity Factors), all candidates at both TU and USG sites have consistently 
met and exceeded the Proficient (4) rating for all of the following diversity factors. 
 
 

1. Differentiate instruction and work effectively with students of diverse 
backgrounds (examples: socio-economic, racial, ethnic) 

2. Differentiate instruction and work effectively with learners with 
special needs. 

3. Differentiate instruction and work effectively with English language 
learners (ELLs) 

4. Differentiate instruction and work effectively with gifted and talented 
learners.                                                     

5. Differentiate instruction and work effectively with specialized 
resource personnel (examples: guidance counselors, resource 
teachers, special educators, media specialist, school pathologist) 

 
USG Response 
USG mentors and university supervisors have received enhanced orientation and understanding 
of the program’s objectives and standards.  We feel this deeper understanding has allowed them 
to use a more critical eye in evaluating intern dispositions in tandem with the InTASC and 
NAEYC Standards 
Figure 6 
 

TU Reports 1B, 2B, 3B: 
Comparisons of Areas of 
Strengths and Areas for 
Growth.         AY fall 2009-
spring 2013 

Recently 
Graduated 
Interns                    
f-'09 - s-
'10   

Recently 
Graduated  
Interns              
f -'10 - s - 
'11 

Recently 
Graduated 
Interns              
f - '11 - s - 
'12 

Recently 
Grad. 
Interns       
f - '12 - s 
- '13 

Univ. 
Super.        
F - '09 
- s '10 

Univ. 
Super.        
F - '10 
- s - 
'11 

Univ. 
Super.      
F - '11 
- s - 
'12 

Univ. 
Super.       
F - '12 
- s - 
'13 

Mentor                    
f - '09 - 
s - '10 

Mentor                    
f - '10 - 
s - '11 

Mentor                    
f - '11 - 
s - '12 

Mentor                    
f - '12 - 
'13 

Develop. Of Learner - InTASC 
# 1  =  INSTAC #2 

4.78 4.72 4.76 4.77 4.34 4.25 4.3 4.72 4.37 4.37 4.45 4.73 

Learner Differences   InTASC 
#2  = INTASC # 3  

4.56 4.37 4.32 4.71 4.01 3.68 3.97 4.53 4.18 4.27 4.41 4.74 

Learning Environ.  InTASC # 3 
=  INTASC # 5 

4.76 4.66 4.67 4.78 4.34 4.27 4.29 4.67 4.23 4.44 4.5 4.83 



                                                                                                                                                                                           
Content Know.   InTASC # 4     
=     INTASC # 1 

4.79 4.72 4.62 4.63 4.39 4.3 4.33 4.57 4.42 4.47 4.47 4.64 

Application of Content          
InTASC # 5  =  INTASC # 4 

4.73 4.63 4.73 4.6 4.32 4.03 4.2 4.59 4.34 4.33 4.4 4.56 

Assessment      InTASC # 6 = 
INTASC # 8 

4.74 4.72 4.72 4.7 4.16 4.14 4.14 4.63 4.26 4.37 4.43 4.74 

Planning for Teaching          
InTASC #7   =  INTASC #7 

4.75 4.73 4.74 4.63 4.33 4.2 4.26 4.65 4.39 4.44 4.48 4.59 

Instructional Strategies         
InTASC # 8    =    INTASC 4 

4.73 4.63 4.73 4.68 4.32 4.03 4.2 4.65 4.34 4.33 4.4 4.68 

Professional Growth & 
Reflection      InTASC 9 = 
INTASC 9 

4.83 4.76 4.76 4.62 4.42 4.3 4.4 4.76 4.52 4.51 4.62 4.74 

Professional Collaboration & 
Leadership  InTASC # 10 =  
INTASC # 10 

4.68 4.62 4.55 4.32 4.36 4.29 4.32 4.67 4.44 4.34 4.52 4.57 

 CoE Technology Standard = 
INTASC # 6 

4.67 4.58 4.51 4.64 4.14 4.26 4.23 4.76 4.3 4.47 4.52 4.68 

 

USG Response: 

Scores went down in the supervisor and mentor evaluations of performance outcomes in an effort 
to better represent intern current pre-service knowledge and performance.  Most all performance 
criteria remained in the PROFICIENT level except for:  Supervisor: INTASC 3a-b and Mentor: 
INTASC 4b.  Effective differentiation and applying instructional strategies is being addressed in 
coursework assignments and field experiences. 
Question 3. How have you involved faculty in your identification of the implications of 
these data? 

TU Response:  

The Early Childhood Education Assessment Committee presented the collection of data for 
AY 2009-2010, AY 2010-2011, and AY 2011-2012 on November 5, 2012 Department of 
Early Childhood faculty meeting. The faculty identified the areas of strengths as well as the 
areas of needed attention. This DAR report and the actions planned in response to the data 
are a direct result of ECED faculty’s work.  As in prior years, the faculty will review the 
action plans’ progress throughout the academic year.  

 



                                                                                                                                                                                           
USG Response: 

Data and analysis was addressed with USG instructors and supervisors at semester and academic 
year end meetings.  The meetings address instructional focus that can be enhanced or adjusted in 
current syllabi and assignments. 

Mentor teachers received more detailed orientation in program signature assessments and 
assignments to better coach and facilitate intern planning. 

Question 4. What specific action will you take in response to these data?* 

TU Response:  

In considering the AY 2011-2012 data, the faculty continues to be aware of the fact that 
changes implemented in the early semesters of the program take several semesters to have an 
impact on data collected during the final internship semester. The faculty will continue 
previously initiated actions as described in the AY 2009- 2010 and AY 2010-2011 reports. 

evision of the agenda for the Orientation Seminar to include course progression or sequence, 
scheduling, portfolio clarification in addition to topics already discussed (philosophy, 
foundation of program), The Orientating Seminar is to be offered each fall and spring on 
campus. The Orientating Seminar will be before classes start for all students.  

Identification of faculty for courses continues.  In addition, responsibilities for mentorship in 
these courses are to be outlined. 

In addition, there are a number of actions that we plan to take in the areas of INTASC 3: 
Learning Styles and Diversity; INTASC 4: Instructional Strategies/Problem Solving; INTASC 6: 
Integration Technology/Communication Skills; and INTASC 8 Assessment and Analysis. The next 
part of the report will outline the specific plan of action that was proposed in response to 
these data.  

InTASC 1: Learner Development 
 

• Strengthen the infant and toddlerhood practicum by exploring with CPP the possibility of 
expanding our partnerships to include a supervised infant and toddler internship.  

• Expand our partnership with the University Child Care Center and Center of Professional 
Practice 

• Examine ECED 315: Infant and Toddler Development course content and expectations  

InTASC 2: Learning Differences 
Plans as of fall 2013 

In addition to the plans implemented in AY 2010-2011 and AY 2011-2012 the faculty proposed 
the following for AY 2012-2013. 



                                                                                                                                                                                           
• Promote the continued application of different learning styles and multicultural 

perspectives in the interns’ planning, implementing and reporting of all lessons taught 
during their student teaching experience. The faculty will continue to emphasize this 
integration during all three internships.  

• Facilitate the continued shift from viewing artifacts and activities with multicultural and 
diverse learning styles as isolated events within their teaching to integrating 
multiculturalism and diverse learning styles in all teaching episodes. 

• With view to the growing culturally and linguistically diverse classrooms in Maryland, 
the ECED department has made EDUC 203: Teaching and Learning in a Diverse Society 
and ECED 460: Teaching Dual Language Learners a requirement before the interns enter 
the ECED Program in semester 6. The purpose for this is to sensitize our interns about 
the linguistic and cultural diversity in the student population and be responsive to these 
needs and identify appropriate instructional settings for a practicum in ECED 460. 

• Promote the understanding and application of the Principles of UDL (Universal Design 
for Learning) in lessons taught during the interns’ teaching experiences for the purpose of 
increasing their responsiveness to their learners. 

• Expand the department resources for instructional and research purposes.  
• Include work with ELL, GT and children living in poverty 
•  Interns must have collaborative interactions with school support professionals 

 
 InTASC 5: Application of Content 
Plans as of fall 2013 

• Examine on a consistent basis the modeling and teaching that is done by faculty, which 
will include a wide range of teaching methods, techniques and strategies in ECED 
curriculum and methods courses.  

• Emphasize on a consistent basis the experimentation with new approaches, strategies and 
methods during teaching in the interns’ field experiences. 

• Facilitate on a consistent basis the shift away from viewing differentiated teaching as 
done in only in pull-out groups to the understanding that differentiated instruction is 
incorporated in all teaching settings.  

 
COE Technology Standard  
Plans as of fall 2013 

• Encourage interns to continue to develop alternative ways of integrating available 
technologies in their teaching such as personal laptops, flip cameras, iPads and iPhones in 
order to integrate its use at Professional Development Schools regardless of individual 
site’s access to technology. 

• The ECE department has acquired about a dozen iPads that are available for faculty to 
use during on-campus instruction further modeling use of technology in teaching.  

• Encourage the continued development of an e-portfolio format for our final capstone 
assessment for graduation. 

• Foster the continued practice of having our interns at all three levels of our internship 
video-tape themselves  and evaluate their teaching  

• Provide  faculty training in technology 



                                                                                                                                                                                           
 
 

InTASC 6: Assessment  
Plans as of fall 2013 

• Examine the content and instruction interns are given in curriculum courses about 
analysis and reflection on assessment results and development of instructional plans. 

• Assist our interns in determining the instructional implications of the data they receive 
during pre and post assessments in the field so that effective teaching strategies can be 
developed and utilized in their future teaching. 

• Support our interns in making important connections between the assessment data and 
meeting the needs of diverse learners 

• Ensure that the teaching expectations and outcomes are clearly communicated among 
inters, mentor teachers and supervisors. 

 
USG Response: 
 
Students participated in a USG campus-wide Poverty Simulation that teaches empathy and 
understanding through an elaborate and detailed role play experience.  They were active in the 
simulation’s role play and an after experience debriefing.  A course assignment was required to 
extend the experience to their fieldwork.  The students will be given the opportunity in the future 
to be active in the simulation role play one semester and as part of the simulation planning the 
next semester.   
 
InTASC 2: Learning Differences 
 
Students will participate in a USG campus-wide Poverty Simulation that teaches empathy and 
understanding through an elaborate and detailed role play experience.  Students will participate 
in the role play and an after experience debriefing over multiple days.  A course assignment will 
be required to extend the experience to their fieldwork. 
 
 InTASC 5: Application of Content 
 
In conjunction with Common Core focus of effective discourse and dialogue among children, prepare 
interns to model and facilitate these experiences with early childhood appropriate practices in mind. 
These experiences will be planned and implemented in their PDS environment. 

 
 
 
 

Exhibit 4.4.b.3: New programs and courses developed to address diversity 

In response to  increasing diversity in P-12, candidate performance data, concern over sufficient diversity 
focus, and MSDE’s revised Maryland Institutional Performance Criteria for diversity, and, as well as the 



                                                                                                                                                                                           
state and national shortage of candidates in specific fields, new programs and courses have been 
developed to address diversity. 

Representative examples include:  

Initial certification:  

--A new program in Integrated Early Childhood Education and Special Education was implemented in 
fall 2012.  The ECSE program was collaboratively designed to combine the standards of both programs 
and prepare candidates as early childhood classroom teachers in N-3 and special education teachers in 
grades 1-8.   

--Concern over sufficient diversity focus drove the development of new required courses:  

 -- ECED 460, Teaching English Language Learners, was implemented in fall 2009  to prepare 
teacher candidates with knowledge, skills and strategies to meet the instructional and individual needs of 
ELL students, and to reinforce students’ strengths and affirm their cultural background. 

 --ELED 357, Linguistically Diverse Learners in the Classroom, implemented in fall2013 to 
prepare teachers for diverse classrooms in which there are students learning English as a second language. 
Among the course objectives are: interns will be prepared to assess ELL students in reading, writing, 
listening, and speaking skills using a variety of classroom assessments, design culturally and 
developmentally appropriate instruction based on informal and formal assessment results.  

 --SCED 305, Adolescent Learning, Development, and Diversity, was implemented in fall 2011 to 
enhance focus on adolescent development, learning theory, and the increasing diversity of learners.  

Advanced programs:  

--SPED: In response to ongoing external data re need for additional support for teachers, Special 
Education developed a new program, as well as a new program emphasis for inservice teachers .  These 
are: 

*Teacher as Leader in Autism Spectrum Disorder, a new concentration in the Special Education 
M. Ed., implemented in Fall 2011  

 * Culturally Responsive Practices in Special Education Series 

To further address special and general education teachers’ knowledge of multicultural perspectives, a four 
graduate course series (SPED 630, 631, 632, 633) was developed over the 2012-13 academic year and 
initiated in fall 2013 in Montgomery County Public Schools.   

--In F 2008, the Reading Specialist M. Ed. implemented a sequential, three-course, graduate level course 
package related to English/Second Language (REED 650, Second Language Literacy, REED 651, 
Instruction and Assessment for Second Language Learners, REED 652, Linguistics  for Educators). The 
sequence prepares students for the Praxis II TESOL Exam, which is required by MSDE for TESOL 
endorsement. 



                                                                                                                                                                                           
 
 
Exhibit 2.4.g.17 Secondary Education MEd Comprehensive Data Analysis Report (DAR) Summary 2011-
2013 

AY11: 

1. Have the change(s) in response to data that you documented last year had the 
desired effect on your program? Please provide specifics referencing prior changes that you 
submitted in [AY 2009-2010]. 

Two steps were taken in response to an analysis of data from AY 2009-2010.  

A) Due to the lower ratings in education policy (2.2 of 5) and writing strategies (2.4 of 5) for 
incoming students, the program director incorporated greater attention to current issues in 
education policy and more awareness about strategies for writing. For EDUC 601 Concepts 
and Issues in Education, instructors were asked to revise their syllabi to add more emphasis 
to education policy in local, state, and federal contexts. Beyond existing coursework, the 
program newsletter was reorganized to place a higher premium on current issues in 
education policy rather than more generic advising information. The program director 
worked our Graduate Assistant to add more education policy content to our program 
newsletter. In addition, the core faculty were asked to strongly encourage all students to 
make use of face-to-face writing support on campus as well as writing support online. 

B) Due to the low response rate for the Post Graduate Survey, the program director contacted 
the Graduate School office that administers the survey. Alternative formats and incentives 
were explored to improve the overall response rate. However, due to a system error, the 
Graduate School did not distribute and did not collect the Post-Graduate Survey for AY 
2009-2010 for our program graduates.  

 

2. What significant findings emerge from your examination of these data? 
A) Those admitted in AY 2010-2011 had the lowest incoming average GPA (3.12) compared the 

average GPAs for the last four years of entering classes. This is significant because it 
suggests that the incoming students may be less well-prepared for graduate-level work than 
students admitted in previous years.  

B) Data from the self-assessment  survey indicate that students’ incoming perception of their 
ability to [11.a] access to relevant research and evaluate of the quality of research has 
declined. In three years, the average score for [11.a] access to relevant research and 
evaluate of the quality of research fell from 3.1 (2008) to 2.3 (2010).   

C) The program is pleased to announce that data from the program completions survey 
indicate that students’ perception of their ability to [6.a] access to relevant research and 
evaluate of the quality of research and [6.b] apply research findings to improve practice has 
increased. In four years, the average score for [6.a] access to relevant research and evaluate 
of the quality of research improved from 3.5 (2007) to 3.9 (2010).  Also, the average score 
for [6.b] apply research findings to improve practice increased from 3.4 (2007) to 3.7 (2010).  

D) From AY 2009-2010 to 2010-2011, the response rate for our Self-Assessment Survey has 
dropped.  

 



                                                                                                                                                                                           
3. How have you involved faculty in your identification of the implications of these data? 

 

Monthly meetings of the faculty are used to bring data updates to their attention and 
engage them in discussion to identify implications of the data as well as action priorities.  

4. What specific actions will you take in response to these data? (REQUIRED response to NCATE 
AFI) 

A) With the lower average GPA for the 2010-2011 incoming class, the students may be more 
likely to need academic support in order to succeed in graduate school. With the 
reorganization of the Graduate School, the program director will carefully monitor the 
academic performance of all students—especially those with a lower GPA upon entrance to 
the program.   

B) The decline of incoming students’ perception of their  ability to [11.a] access to relevant 
research and evaluate of the quality of research is troubling. While the program deserves 
credit for high marks in this category at the end of the program, this incoming class may 
need additional support in our core research methods courses: EDUC 605 and EDUC 761. 
The program director will contact instructors of these research courses to alert them to the 
potential weakness of incoming students and to ask that they provide continuing academic 
support in this area.  

C) The response rate for the Self-Assessment survey needs to be raised so that the data are 
more representative of our incoming students.  The survey was digitized in 2009 as an 
attempt to reduce our paper consumption, but it appears that some new students are not 
completing the survey online. As such, we need to resurrect the paper version of the survey 
in order to improve the response rate. As the academic advisor, the program director will 
require incoming students to complete a paper version of the self-assessment survey prior 
to or during the initial advising session.  

 

AY12: 

1. Have the change(s) in response to data that you documented last year had the 
desired effect on your program? Please provide specifics referencing prior changes that you 
submitted in [AY 2010-2011]. 

Two steps were taken in response to an analysis of data from AY 2010-2011.  

A) With the lower average GPA for the 2010-2011 incoming class, the program director 
monitored and tracked (at the close of each academic term) the academic performance of 
all students—especially those new students with a lower GPA upon entrance to the 
program. One new student, who entered conditionally with a 2.8 GPA, did struggle in two 
initial classes.  The program director worked directly with the student’s instructors to 
provide additional writing support and to connect the student with the campus Writing 
Center. Because other graduate programs have also noticed more students needing 
assistance with writing, the graduate program directors are exploring the possibility of hiring 
a writing tutor as a Graduate Assistant, who could provide individualized support for fellow 
graduate students.  

B) The decline of incoming students’ perception of their ability to [11.a] access to relevant 
research and evaluate of the quality of research was troubling. While the program deserves 



                                                                                                                                                                                           
credit for high marks in this category at the end of the program, this incoming class may 
need additional support in our core research methods courses: EDUC 605 and EDUC 761. 
The program director contacted instructors of these research courses to alert them to the 
potential weakness of incoming students and to ask that they provide continuing academic 
support in this area. The program director also contacted Claire Holmes, Library Liaison to 
the College and Education, to help students navigate the Cook Library Research Portal and 
to help them identify and access the most germane scholarly journals for educational 
research.  

2. What significant findings emerge from your examination of these data? 
 

A) The average rating for “Write effectively and professionally to share solutions, research 
data, and other information with key constituents” has declined from 2.8 (2011) to 2.5 
(2012) where 4 is the highest rating. This is significant because this represents a downward 
trend to the nadir of 2.5 as the average rating in 2009. This suggests that there continues to 
be a need to provide more writing assistance for students.   

B) Data from the self-assessment survey indicate that students’ incoming perception of their 
ability to [11.a] access to relevant research and evaluate of the quality of research has 
declined. In four years, the average score for [11.a] access to relevant research and evaluate 
of the quality of research fell from 3.1 (2008) to 2.1 (2012).   

C) The program is pleased to announce that the average GPA for new students rose from 3.12 
in 2011 to 3.33 in 2012.  

3. How have you involved faculty in your identification of the implications of these 
data? 

Three meetings of the graduate faculty are used to bring data updates to their attention and 
engage them in discussion to identify implications of the data as well as action priorities.  

4. What specific actions will you take in response to these data? (REQUIRED 
response to NCATE AFI) 

A) The decline of incoming students’ perception of their ability to [11.a] access to relevant 
research and evaluate of the quality of research continues to be troubling. While the 
program deserves credit for high marks (3.8/4.0) in this category at the end of the 
program, the incoming class may need additional support in our core research methods 
courses: EDUC 605 and EDUC 761. The program director will again work directly with 
instructors of these research courses to alert them to the potential weakness of incoming 
students and to ask that they and Claire Holmes, Research Librarian of Cook Library, 
provide continuing academic support in this area.  

AY13: 

1. Have the change(s) in response to data that you documented last year 
had the desired effect on your program? Please provide specifics referencing prior changes that you 
submitted in [AY 2011-2012]. 

Yes, one step was taken in response to an analysis of data from AY 2011-2012.  

The decline of incoming students’ perception of their ability to [11.a] access to relevant research 
and evaluate of the quality of research prompted the program director to reach out to the 
program’s instructors about this concern. Because the incoming class needed additional support 
in our core research methods courses such as EDUC 605, the program director contacted 



                                                                                                                                                                                           
instructors of the first research course to alert them to the potential weakness of incoming 
students and to ask that they provide continuing academic support in this area. The program 
director also contacted Claire Holmes, Library Liaison to the College and Education, to help 
students navigate the Cook Library Research Portal and to help them identify and access the 
most germane scholarly journals for educational research.  

2. What significant findings emerge from your examination of these data? 
 

E) Students, who completed the program this year, rated themselves somewhat lower on their 
abilities to work with diverse students [(2.a) Recognize diversity among students and adjust 
instruction accordingly, and (2.b) Recognize learners’ developmental differences and adjust 
instruction accordingly] as compared to the average rating of their abilities with technology, 
assessment, and other areas. This is important because the program is undergoing a 
redesign that should strengthen and enhance students’ ability to work with diverse 
students.  

F) Those admitted in AY 2011-2012 had a higher average entry GPA (3.33) than the average for 
AY 2010-2011 (3.12, the lowest incoming average for the last five years of entering classes). 
This is significant because it suggests that the incoming students may be somewhat better-
prepared for graduate-level work than students admitted in previous years. Still, the 
average entry GPA for incoming students has varied considerably in recent years.  

G) The students, who completed the program, rated themselves highly (3.8/4.0) for their ability 
to “access relevant research and evaluate quality of research.” This may in part reflect the 
program’s two-year efforts to strengthen the development of students’ research skills with 
outreach to the university library staff and with closer cooperation with instructors of our 
core research courses: EDUC 605 and EDUC 761.  
 

3. How have you involved faculty in your identification of the implications 
of these data? 

Two meetings of the graduate program faculty were used to bring data updates to their 
attention and engage them in discussion to identify implications of the data as well as action 
priorities.  

4. What specific actions will you take in response to these data? 
(REQUIRED response to NCATE AFI) 

 
A) While the M.Ed. program redesign is intended to address the shifting educational landscape 

with the advent of Common Core, PARCC, and TPA, the redesign will be shaped by program 
evaluation data of recent years that suggest our students need deeper knowledge and 
stronger skills as they work with an increasingly diverse student population. This is a top 
priority for our program, and we will explore the integration of new learning experiences in 
relation to differentiating instruction for diverse students in general and for English 
Language Learners in particular.  

B) To ensure an academically stronger set of students in our program going forward, the 
admissions requirements will be changed for Spring 2014 when the program considers new 
applicants for admission to the revised program. The admissions requirement for GPA will 
be raised from 3.0 to 3.15, and the minimum GPA for conditional admission will be raised 



                                                                                                                                                                                           
from 2.75 to 2.9. We are quite mindful that any change in the admissions requirements may 
have an adverse effect on the diversity of our applicant pool, and thus ultimately on the 
diversity of our program’s students. We know that the diversity of our students adds greatly 
to our students’ learning and overall experience in our program. As such, the new, higher 
GPA requirement will be considered a pilot program for Spring 2014. We will carefully 
monitor the diversity of our applicant pool and those admitted in Spring 2014 to examine 
whether this change affects the diversity of applicants. To do so, we will work the Graduate 
School admissions office to examine demographic statistics for our program applicants. In 
the summer of 2014, we will reassess whether the higher GPA standard pilot program shall 
be ended, amended, or continued.  

C) Based on the multi-year concerns about our students’ readiness for graduate-level writing, 
the new admissions requirements for Spring 2014 will include two essays. The first essay will 
be a Statement of Purpose where the applicant concisely explains her/his professional and 
personal goals. The second essay will be a response to a prompt that will give applicants the 
opportunity to demonstrate their writing and critical thinking skills. These essays are less of 
screening tool to eliminate prospective students, and more of a diagnostic tool to alert the 
program director to new students who may need additional writing support in tandem with 
their initial graduate courses.  
Unlike many peer programs on campus and elsewhere, Towson’s M.Ed. program historically 
has not required essays for admission. While we do not seek to make the admissions 
process more cumbersome, we do seek to ensure that students arrive with a sharp, 
professional focus and an immediate awareness of the vital importance of writing for 
success in graduate school.  

 
 
 
Exhibit 2.4.g.24 Instructional Technology MS (School Library Media Specialist) Comprehensive Data 
Analysis Report (DAR) Summary 2011-2013 

AY11: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in AY 
2009-2010. 

The following actions (noted in bold print) were taken in response to the data analysis documented in 
last year’s YASU report.  The effects of each respective change to the program are noted in italics.  

Key Assessment # 2 (Collection Development Policy) - Faculty will revise the assessment tool to 
incorporate representation for digital tools.  Faculty will devote more face-to-face instructional time 
towards the explanation and review of the assessment rubric. 

 A revised key assessment #2 is being piloted in a fall 2011 section of ISTC 615, Collection Development.   

Key Assessment # 3 (Facilities Plan Assignment)  - Faculty will introduce the key assessment and rubric 
closer to the beginning of the respective course semester.  Candidates will be encouraged to work on 
the assessment in an incremental fashion throughout class.  Time will be allocated within the course 



                                                                                                                                                                                           
sequence/timeline for review and possible remediation of the assessment rubric.  Given the heavy 
workload in the ISTC 651 course (where this assessment is administered), faculty will examine the 
program’s course sequence and determine if some content for the ISTC 651 course can be relocated to 
other courses in the program, like ISTC 653. 

The rubric was introduced to candidates closer to the beginning of the respective course semester; 
faculty report that students expressed a better understanding of the assessment.  All course syllabi and 
key assessments are being revised/updated to reflect the 2010 AASL Standards for the Initial Preparation 
of School Library Media Specialist.  The revision process began in June 2011, and will conclude in January 
2012.  Some course content may be relocated from ISTC 651 to ISTC653 as part of the revision process. 

Key Assessment # 4 (Practicum Evaluation) - Faculty will encourage the use of Wiki’s and other web 2.0 
tools among field-based Library Media Specialists as informative tools about the Standards for the 21st 
Century Learners. 

Wiki’s are being used as a collaborative tool among local school-based Library Media Specialists.  
Baltimore County has implemented a new school library media curriculum that is aligned with the 
Common Core curriculum and the AASL Standards for the 21st Century Learners.  BCPS has initiated a 
Wiki for Library Media Specialists to provide on-going feedback regarding the new curriculum. 

Key Assessment # 5 (Unit of Instruction)  - More in-depth pre-assessment tools will be used in the ISTC 
667 course to assess candidates pedagogical backgrounds. Based on the pre-assessment data, 
instructors will provide instruction in needed areas (e.g. collaboration) 

 

Instructors utilized several methods of pre-assessment and formative assessment in the summer 2011, 
ISTC 667 course.  Students created biographical pages in Blackboard providing background data and 
completed CAT’s (classroom assessment techniques) activities.  Based on the additional data, instructors 
were able to model and provide more guidance in the area of collaboration.  Students scored well on the 
key assessment document in collaborative areas.  

Key Assessment # 6 – (Information Literacy Model) - Faculty will devote time and resources towards 
explanation of the Maryland State Curriculum and towards modeling alignment of the assignment 
elements with the Maryland State Curriculum.  Candidates will be provided with models of the 
Information Literacy Model Assessment. 

A more detailed explanation of the Maryland State Curriculum and modeling the alignment of 
assignment elements with the Maryland State Curriculum led to a better understanding of the key 
assessment elements related to the Maryland State Curriculum.  Seventeen out of eighteen students 
scored in the acceptable levels or higher in the curriculum alignment area of key assessment #6. 

Key Assessment #8 - MARC Records/LoC Field Trip - Candidates will be provided with more modeling, 
instruction and guided practice in determining the elements for the MARC 245 field. Faculty will 
examine this assessment for potential revision. 



                                                                                                                                                                                           
Faculty decided in the summer of 2011 that the Key Assessment #8 - MARC Records/LoC Field Trip s no 
longer an assessment reflective of being a key assessment for the ISTC 653, Organization of Knowledge 
course.  A new key assessment #8 is being developed in the fall, 2011 semester with an intended Pilot 
Implementation in the spring 2012 semester. 

Dispositions Assessment - Faculty will continue the discussion on methods or instruments for measuring 
candidate disposition progression. 

Faculty decided that since a majority of the candidates enter the program scoring at the target level on 
the existing dispositions document, that an additional document was needed to better access 
candidates’ progression in this area.  A Dispositions 2 – Interpersonal Skills document was developed and 
used to assess candidates’ dispositions at the end point of the program.  The new document provides 
more descriptive dispositions data. 

2. What significant findings emerge from your examination of these data? 
 

Key Assessment Implications 

1. Digital Portfolio 

 

 

 

Candidates are performing primarily at the target level on the reflections 
content. 

 

A few candidates scored at the acceptable level regarding the navigation of 
their portfolios. 

2. Collection and 
Development Policy 

While the data indicated the candidates performed primarily at the target 
level on the assessment, the assessment instrument needs to be updated to 
reflect the use of digital resources. 

3. Facilities Plan 
Assignment 

 

Candidates in the on-campus section scored lower in criteria related to 
educational specifications and accommodations.  The instructor for that class 
indicated that the students worked in small groups to complete the 
assessment, resulting in similar scores for all members of the group. 

4. Practicum 
Evaluation  

Assessment data and feedback from school-based Library Media Specialists 
indicates that the candidates are performing on average at the target levels, 
and that the candidates are prepared for their practicum experiences. 

5. Unit of Instruction:  
Modified 
ISD/Pebbles Project 

 

Candidates performed on average at the acceptable to target levels on all the 
criteria. 

Despite increased emphasis on the collaborative role of the Library Media 
Specialist in instruction; several candidates did not adequately address 
collaborative instruction in their instructional design models.  Another area of 



                                                                                                                                                                                           
 concern is APA formatting and style, approximately ¼ of the students made 

APA style errors in the formatting of their assessment documents. 

6. Information 
Literacy Model 

Data reveals that there was significant differentiation among the scores on 
the assessment. Candidates performed at the acceptable mastery level on all 
criteria except Audience Comprehension and Analysis. 

7. Literature Project: 
Text Set 

 

This is a newly revised assessment.  Data indicates that the candidates 
performed well on the assessment.  Instructors have recommended 
clarification of some of the assessment terminology. 

8. MARC 
Assignment/LOC 
FieldTrip 

 

 

 

 

Data indicates that the candidates performed at the high-acceptable or target 
levels on the assessment. 

School library media faculty determined that while important, the MARC 
assignment is no longer representative of a key assessment for the School 
Library Media Program, particularly for the course in which it is administered, 
ISTC 653, The Organization of Knowledge. 

Given the incorporation of RDA into bibliographic description, and the 
proliferation of meta-data, it was recommended that a new key assessment 
be developed representing a broader scope in the organization of knowledge 
in school library media centers. 

Dispositions 
Assessment 

Given that graduate candidates in the School Library Media Program, 
particularly those who have significant teaching experience, score very high 
on the initial dispositions assessment, it was decided in 2010 to have an 
additional instrument to assess candidate progression of dispositions at the 
exit point in the program.  The new assessment was administered at the end 
point in the program.  Data at the entry and the mid-point of the program 
indicates that the candidates are at the target level on the initial disposition 
assessment document.  Data at the end point, using the new and more 
descriptive assessment document reveals that candidates are scoring at  the 
high acceptable to target levels in all the dispositions criteria.  This data 
indicates that the candidates have the dispositions to be effective School 
Library Media Specialists. 

 

3. How have you involved faculty in your identification of the implications of these data? 
School library media formally faculty members formally meet semi-annually to discuss, disaggregate and 
analyze the data. 



                                                                                                                                                                                           
4. What specific actions will you take in response to these data? (REQUIRED response to NCATE 

AFI) 
Note – In addition to the recommendations listed below, all key assessments, program syllabi and 
curriculum are being revised to reflection the 2010 AASL Standards for the Initial Preparation of School 
Library Media Specialists. 

Key Assessment Actions 

1. Digital Portfolio 

 

Candidates will be encouraged to utilize web 2.0 tools in developing their 
portfolios.  Candidates will also be encouraged to secure a proofreader to 
check through all navigation points in the portfolio 

2. Collection and 
Development Policy 

The assessment instrument has been changed and piloted in the fall 2011 
semester to reflect the collection and evaluation of digital resources.  
Formative assessment and revision of the instrument will continue through 
2012.  

3. Facilities Plan 
Assignment 

It has been suggested that more differentiation occur in the scoring of group 
work. 

4. Practicum 
Evaluation  

No changes are recommended based on the analysis of data. 

5. Unit of Instruction:  
Modified 
ISD/Pebbles Project 

 

 

In the most recent implementation of the Unit of Instruction assessment, 
candidates were presented with 4 model projects that exemplified the 
collaborative role of the school Library Media Specialist. Continued emphasis 
will be placed on the collaborative role of the school Library Media Specialist; 
additional model projects will be presented, shared, and discussed. 

Instruction will be focused on the appropriate use of APA style. 

6. Information 
Literacy Model 

 

 

 

The scores on the Audience Comprehension and Analysis category appear to 
be an anomaly in comparison to data for the same assessment over the past 
three years.   

Given the relatively small sample of data for this report, more data is needed 
from future administrations of the assessment before making 
recommendations. 

7. Literature Project: 
Text Set 

 

During a summer 2011 school library media faculty meeting to discuss the 
data, school library media faculty clarified the wording of the assessment 
document based on the recommendation of the instructors. 



                                                                                                                                                                                           
8. MARC 
Assignment/LOC 
FieldTrip 

An assessment instrument is in the process of being developed.  Formative 
assessment and revision of the instrument will continue through 2012 based 
on data findings from the administration of the instrument through 2012. 

Dispositions 
Assessment 

Based on the analysis of data, no changes are recommended to the 
dispositions assessments document. 

AY 12: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in AY 
2010-2011. 

The following actions were taken in response to the data analysis documented in last year’s YASU 
report.  The effects of each respective change to the program are noted in italics.  

Key Assessment Actions 
1. Digital Portfolio 
(Assessment #1) 
 
 

Candidates will be encouraged to utilize web 2.0 tools in developing their 
portfolios.  Candidates will be encouraged to secure a proofreader to check 
through all navigation points in the portfolio 
 
Candidates completing portfolios were provided with exemplary examples of 
portfolios completed using web 2.0 tools, and were encouraged to secure a 
proofreader/navigation checker for their portfolio.  Thirty-three of 35 (94%) 
five candidates earned portfolio navigation in the target area of their 
respective Digital Portfolio (assessment #1) indicating the proofreaders had a 
positive effect in regards to this issue. 

2. Collection and 
Development Policy 
(Assessment #2) 

The assessment instrument has been changed and piloted in the fall 2011 
semester to reflection the collection and evaluation of digital resources.  
Formative assessment and revision of the instrument will continue through 
2012 based on data findings from the administration of the instrument 
through 2012. 
 
The new assessment was implemented in the fall, 2011 and spring, 2012 
semesters.  The assessment was also aligned with the 2010 AASL Standards 
for the Initial Preparation of School Librarians.   The Collection and 
Development Policy Assessment  data was disaggregated and reviewed by 
program faculty.  The assessment will be continue to be implemented in 
accordance with the 2010 AASL Standards for the Initial Preparation of School 
Librarians.   

3. Facilities Plan 
Assignment 
(assessment #3) 

It has been suggested that more differentiation occur in the scoring of group 
work. 
 
Scoring of this assessment reflected no scoring differentiation, in the scoring of 
group work, in the spring, 2012 administrations of this assessment.  Program 
faculty members have subsequently revised this assessment to be in alignment 
with the 2010 AASL Standards for the Initial Preparation of School Librarians.  
The revised assessment #3 is titled, Facilities Exercise, and has a shift in focus 



                                                                                                                                                                                           
from the total redesign of a facility to a redesigned grounded in current 
economic conditions.  Program faculty will continue to encourage 
differentiation and scoring accountability of group work. 

4. Practicum 
Evaluation  

No changes were recommended based on the analysis of data. 

5. Unit of Instruction:  
Modified 
ISD/Pebbles Project 
 
 

In the most recent implementation of the Unit of Instruction assessment, 
candidates were presented with 4 model projects that exemplified the 
collaborative role of the school library media specialist. Continued emphasis 
will be placed on the collaborative role of the library media specialist; 
additional model projects will be presented, shared, and discussed. 
 
Instruction will be presented in the appropriate use of APA style. 
 
The scoring guide for assessment #5 indicates that the emphasis on 
collaborative instruction was effective in moving candidates into the target 
area for this element on the scoring guide. Fifteen of 19 (79%) candidates 
earned a target score of 3 in this collaborative area of the scoring guide.  The 
average score for the collaborative element was 2.50, which is in the 
acceptable category for the following scoring guide: 
Target = 3 Acceptable = 2 Unacceptable = 0-1 
 
More formal instruction was presented regarding APA style.  Candidates 
scored in the acceptable levels for these criteria averaging a score of 
4.14/5.00.  Six of 17 candidates had issues with citing references in APA style, 
which may be an indication of reliance in online bibliographic generator tools 
that do not format in accordance with APA style or a reliance on downloading 
bibliographic entries from online databases which also do not always format 
the entries correctly. 

6. Information 
Literacy Model 
 
 
 

The scores on the Audience Comprehension and Analysis category appear to 
be an anomaly in comparison to data for the same assessment over the past 
three years.   
Given the relatively small sample of data for this report, more data is needed 
from future administration of the assessment before making 
recommendations. 
 
All candidates scored at the target level, for the Audience Comprehension and 
Analysis category in the fall, 2011 administration of this assessment.   The 
sample size for this fall, 2011 administration was again not significant, but 
when average with the samples from three previous administrations of the 
assessment, program faculty concluded this area is being adequately 
addressed via the coursework and subsequent assessment. 

7. Literature Project: 
Text Set 
 

During a summer 2011 school library media faculty meeting to discuss the 
data, school library media faculty clarified the wording of the assessment 
document based on the recommendation of the instructors. 
 
The rubric wording of the assessment document was revised in the summer 
2011.  The assessment was implemented in the spring, 2012 semester and 
additional feedback noted even more clarification was needed.  The 



                                                                                                                                                                                           
assessment was subsequently revised again in the summer 2012, based on the 
formative feedback.  Several areas of the rubric were subdivided into more 
specific criteria.  The assessment was also realigned with the 2010 AASL 
Standards for the Initial Preparation of School Librarians.   

8. MARC 
Assignment/LOC 
Field Trip 
(assessment #8) 
 

An assessment instrument is in the process of being developed.  Formative 
assessment and revision of the instrument will continue through 2012 based 
on data findings from the administration of the instrument through 2012. 
 
A new pathfinder assessment, titled Pathfinder was designed and will be 
implemented in the spring, 2013 semester.  Based on faculty feedback, the 
new assessment incorporates the core MARC record element from the MARC 
Assignment/LOC Field Trip, but is also inclusive of 21st century elements 
related to the Organization of Knowledge. 

2. What significant findings emerge from your examination of these data? 
Key Assessment Significant Findings 
1. Digital Portfolio 
 
 
 

In three implementations of the assessment 36/37 (97%) of the 
candidates earned scores in the acceptable or target ranges.  
Candidates scored well across all categories.  There were no 
specific areas of concern noted. 

2. Collection and Development 
Policy 
 

In two implementations of the assessment 22/23 (96%) of the 
candidates earned scores in the acceptable or target ranges.   
 
Scores on the Design, Layout and Format Dimension were on 
average in the low acceptable range.  Formatting and 
documentation in APA Style was an apparent issue. 

3. Facilities Plan Assignment 
 

In one implementations of the assessment 5/5 (100%) of the 
candidates earned scores in the acceptable or target ranges.   
 
All five candidates scored at the target levels on all categories of 
the assessment.  This assessment has been modified and realigned 
with the AASL 2010 Standards for the Initial Preparation of School 
Librarians.  The revised assessment will be implemented in 2012-
2013.  

4. Practicum Evaluation  In three implementations of the assessment 22/22 (100%) of the 
candidates earned scores in the acceptable or target ranges.   
The data supports field-based mentor feedback that candidates 
were well-prepared for their practicum experiences.  There are no 
areas of concern presented by the data or feedback from field-
based mentors. 

5. Unit of Instruction:  Modified 
ISD/Pebbles Project 
 
 

In one implementation of the Part I of the assessment 19/19 
(100%) of the candidates earned scores in the acceptable or target 
ranges.   
 
In two implementations of the Part II of the assessment 34/34 
(100%) of the candidates earned scores in the acceptable or target 
ranges.   
 



                                                                                                                                                                                           
Candidates rubric scores for differentiating instruction for ELL 
students, Gifted and Talented students, and Students with 
Disabilities were on average less than acceptable levels.  This was 
the first implementation of this assessment that required 
candidates to specifically address differentiating instruction for 
these three types of learners.  Overall, candidates did not provide 
enough specificity when addressing differentiating instruction for 
each category of learners. 
 
Seven of 19 candidates’ scores on the APA Style Dimension were 
less than the target level.  This is a concern as APA style 
instruction, and guidance and provided for this implementation of 
the assessment. 

6. Information Literacy Model 
 
 
 

In one implementation of the assessment 8/8 (100%) of the 
candidates earned scores in the acceptable or target ranges.  Score 
for the Curriculum Alignment dimension were lower than scores 
for the other assessment dimensions.  This may be attributable to 
modifications to the Maryland State Curriculum, and local school 
systems curriculum which are in the process of realignment with 
the Common Core curriculum. 

7. Literature Project: Text Set 
 

 In one implementation of the assessment 19/20 (95%) of the 
candidates earned scores in the acceptable or target ranges.  Two 
candidates did not complete the Text Set Organizer requirement.  
One candidate did not complete the majority of the assessment.  
The remaining 19 candidates completed all the criteria at the 
target level (except the aforementioned Text Set Organizer). 

8. MARC Assignment/LOC Field 
Trip 
 
 

In one implementation of the Part I of the assessment 6/6 (100%) 
of the candidates earned scores in the acceptable or target ranges.   
 
In one implementations of the Part II of the assessment 6/6 (100%) 
of the candidates earned scores in the acceptable or target ranges.   
Candidates’ scores for the MARC 245, 3XX, 4XX, and 8XX fields 
were low in comparison to recent r implementations of the 
assessment, candidates have scored at the on average at the 
target levels. 
 
This was the last implementation of this assessment which has 
been replaced by a new assessment #8 titled, Pathfinder. 

3.  How have you involved faculty in your identification of the implications of these data? 

School library media formally faculty members meet semi-annually to discuss, disaggregate and analyze 
the data. 

4. What specific actions will you take in response to these data? (REQUIRED response to NCATE 
AFI) 

Key Assessment Significant Findings Actions 



                                                                                                                                                                                           
1. Digital 
Portfolio 
 
 
 

In three implementations of the 
assessment 36/37 (97%) of the 
candidates earned scores in the 
acceptable or target ranges.  
Candidates scored well across all 
categories.  There were no specific 
areas of concern noted. 

No specific actions are recommended.  All 
the key assessments have been realigned 
with the AASL 2010 Standards for the 
Initial Preparation of School Librarians, 
and will be formatively assessed during 
the 2012-13 academic semester, and 
summative assessment will occur at the 
end of each respective semester. 

2. Collection and 
Development 
Policy 
 

In two implementations of the 
assessment 22/23 (96%) of the 
candidates earned scores in the 
acceptable or target ranges.   
 
Scores on the Design, Layout and 
Format Dimension were on average 
in the low acceptable range.  
Formatting and documentation in 
APA Style was an apparent issue. 

Instructional guidance in APA Style will 
support the existing APA Style instruction 
designed for the course. 

3. Facilities Plan 
Assignment 
 

In one implementations of the 
assessment 5/5 (100%) of the 
candidates earned scores in the 
acceptable or target ranges.   
 
All five candidates scored at the 
target levels on all categories of the 
assessment.  This assessment has 
been modified and realigned with 
the AASL 2010 Standards for the 
Initial Preparation of School 
Librarians.  The revised assessment 
will be implemented in 2012-2013.  

With a greater sample size, more 
differentiation in rubric scores will be 
anticipated. 

5. Unit of 
Instruction:  
Modified 
ISD/Pebbles 
Project 
 
 

In one implementation of the Part I 
of the assessment 19/19 (100%) of 
the candidates earned scores in the 
acceptable or target ranges.   
 
In two implementations of the Part II 
of the assessment 34/34 (100%) of 
the candidates earned scores in the 
acceptable or target ranges.   
 
Candidates rubric scores for 
differentiating instruction for ELL 
students, Gifted and Talented 
students, and Students with 
Disabilities were on average less 
than acceptable levels.  This was the 
first implementation of this 

An instructional module will be 
incorporated into the course to provide 
instruction, modeling and guidance for 
differentiating instruction for ELL 
students, Gifted and Talented students, 
and Students with Disabilities. 



                                                                                                                                                                                           
assessment that required candidates 
to specifically address differentiating 
instruction for these three types of 
learners.  Overall, candidates did not 
provide enough specificity when 
addressing differentiating 
instruction for each category of 
learners. 
 
Seven of 19 candidates’ scores on 
the APA Style Dimension were less 
than the target level.  This is a 
concern as APA style instruction, and 
guidance and provided for this 
implementation of the assessment. 

6. Information 
Literacy Model 
 
 
 

In one implementation of the 
assessment 8/8 (100%) of the 
candidates earned scores in the 
acceptable or target ranges.  Score 
for the Curriculum Alignment 
dimension were lower than scores 
for the other assessment 
dimensions.  This may be 
attributable to modifications to the 
Maryland State Curriculum , and 
local school systems curriculum 
which are in the process of 
realignment with the Common Core 
curriculum. 

With a greater sample size, more 
differentiation in rubric scores will be 
anticipated. 

8. MARC 
Assignment/LOC 
Field Trip 
 
 

In one implementation of the Part I 
of the assessment 6/6 (100%) of the 
candidates earned scores in the 
acceptable or target ranges.   
 
In one implementations of the Part II 
of the assessment 6/6 (100%) of the 
candidates earned scores in the 
acceptable or target ranges.   
 
Candidate’s scores for the MARC 
245, 3XX, 4XX, and 8XX fields were 
low in comparison to recent r 
implementations of the assessment, 
candidates have scored at the on 
average at the target levels. 
 
This was the last implementation of 
this assessment which has been 

No specific actions recommended other 
than the formative assessment of the new 
Assessment # 8 – Pathfinder. 



                                                                                                                                                                                           
replaced by a new assessment #8 
titled, Pathfinder. 

AY13: 

1. Have the change(s) in response to data that you documented last year had the 
desired effect on your program? Please provide specifics referencing prior changes that you 
submitted in Fall 2012, covering AY 2011-2012. 

Note:  From a holistic perspective, the fall 2012 marked the full implementation key assessments fully 
aligned with the AASL 2010 Standards for the Initial Preparation of School Librarians.   

Key Assessment Actions 

1. Digital Portfolio 

(Assessment #1) 

There were no specific areas of concern noted with this assessment, and no 
subsequent changes or recommendations were initiated. 

2. Collection and 
Development Policy 

(Assessment #2) 

2011-12 Data Findings:   In two implementations of the assessment 22/23 
(96%) of the candidates earned scores in the acceptable or target ranges.   

Scores on the Design, Layout and Format Dimension were on average in the 
low acceptable range.  Formatting and documentation in APA Style was an 
apparent issue. 

Changes in Response to Data:  More formal instruction in APA style was 
conducted in the ISTC 615 class in which this assessment was administered.  
Candidates in the off-campus cohort section performed well scoring an 
average of 5.21 out 6 possible points on the documentation criteria for this 
assessment.  On campus students scored on average a 3.67 out 6 possible 
points. 

APA style instruction was also emphasized in two other school library media 
program courses, ISTC 541, Foundations of Instructional Technology and ISTC 
667, Instructional Design and Development. 

3. Facilities Plan 
Assignment 

(assessment #3) 

2011-12 Data Findings:   In one implementations of the assessment 5/5 
(100%) of the candidates earned scores in the acceptable or target ranges.   

Changes in Response to Data:  More individualization of the assessment was 
recommended.  There was some differentiation among the scoring of the 
candidates on the 2012-13 implementation of this assessment in comparison 
to 2011-2012. 

4. Practicum 
Evaluation  

There were no specific areas of concern noted with this assessment, and no 
subsequent changes or recommendations were initiated. 



                                                                                                                                                                                           
(assessment #4)  

5. Unit of Instruction 

(assessment #5) 

 

 

2011-12 Data Findings:   In one implementation of the Part I of the 
assessment 19/19 (100%) of the candidates earned scores in the acceptable 
or target ranges.   

In two implementations of the Part II of the assessment 34/34 (100%) of the 
candidates earned scores in the acceptable or target ranges.   

Candidates’ rubric scores for differentiating instruction for ELL students, 
Gifted and Talented students, and Students with Disabilities were on average 
less than acceptable levels.  This was the first implementation of this 
assessment that required candidates to specifically address differentiating 
instruction for these three types of learners.  Overall, candidates did not 
provide enough specificity when addressing differentiating instruction for 
each category of learners. 

Seven of 19 candidates’ scores on the APA Style Dimension were less than the 
target level.  This is a concern as APA style instruction, and guidance and 
provided for this implementation of the assessment. 

Changes in Response to Data:  More emphasis was placed on the design of 
instruction for differentiated learners.  Model assessments were shared with 
the candidates.  These model assessments addressed differentiated 
instructional design for ELL students, Gifted and Talented students, and 
Students with Disabilities, and well as modeling appropriate APA style citation 
and documentation.  Candidates scored well in the APA citation scoring in the 
high acceptable to target range.  Scores in the design of instruction for ELL 
students are still in need of improvement with some students scoring in the 
unacceptable range.  This continued emphasis will be placed on differentiated 
instruction. The University Reading and Literacy faculty have provided school 
library media faculty with resources and professional development in the 
instruction of ELL students.  The resources and strategies acquired in the 
professional development will be embedded in the school library media 
program of instruction. 

6. Information 
Literacy Model 

(assessment #6) 

 

 

2011-12 Data Findings:   In one implementation of the assessment, 8/8 (100%) 
of the candidates earned scores in the acceptable or target ranges.  Score for 
the Curriculum Alignment dimension were lower than scores for the other 
assessment dimensions.  This may be attributable to modifications to the 
Maryland Common Core State Curriculum , and local school systems 
curriculum which are in the process of realignment with the Common Core 
curriculum. 



                                                                                                                                                                                           
 Changes in Response to Data:  All program references in syllabi and 

assessments to the Maryland Common Core State Curriculum  were realigned 
to the Maryland Common Core State Curriculum.  This assessment was also 
modified to align with the 2010 AASL Standards for the Initial Preparation of 
School Librarians.  Candidates scored and the target level in aligning 
curriculum in the 2012-13 implementations of this assessment.   

7. Literature Project: 
Text Set 

(assessment #7) 

There were no specific areas of concern noted with this assessment, and no 
subsequent changes or recommendations were initiated. 

8. MARC 
Assignment/LOC 
Field Trip 

(assessment #8) 

 

2011-12 Data Findings:   In one implementation of the Part I of the 
assessment, 6/6 (100%) of the candidates earned scores in the acceptable or 
target ranges.   

In one implementations of the Part II of the assessment 6/6 (100%) of the 
candidates earned scores in the acceptable or target ranges.   

Candidates’ scores for the MARC 245, 3XX, 4XX, and 8XX fields were low in 
comparison to recent r implementations of the assessment, candidates have 
scored at the on average at the target levels. 

This was the last implementation of this assessment which has been replaced 
by a new assessment #8 titled, Pathfinder. 

Changes in Response to Data:  The new Pathfinder assessment was 
administered for the first time in the spring 2013. 

2. What significant findings emerge from your examination of these data? 
As previously noted, all the program assessments were realigned and in some instances revised 

to conform to the 2010 AASL Standards for the Initial Preparation of School Librarians.  From a macro 
perspective, the data reveals that candidates are performing at the acceptable or target levels on the 
key assessments.  Three candidates (two percent) did not complete assessments at the acceptable level.  
Two of these candidates are active in the program for a variety of reasons, including performance 
concerns. 

 Program faculty noted two data-based areas of concern.  The first area in need of improvement is 
presenting candidates with strategies for effectively designing and implementing instruction with ELL 
students.  The second area in need of improvement is that of APA style instruction and documentation.  
While there was some improvement seen in this area in comparison to 2011-2012, program faculty 
would like all candidates to master APA style. 

General Concerns/Recommendations: 



                                                                                                                                                                                           
Program faulty also cited some general concerns driven more by qualitative observation than 

quantitative data.  These concerns include: 

• A need for better access to an internal campus-based library catalog and collection management 
system specific to preK-12. 

• The transition to the 2010 AASL Standards for the Initial Preparation of School Librarians has 
increased the amount of writing (from 13 to 20 standards-based reflections) candidates must 
complete for their Digital Portfolio. 

• A need for stipends to compensate partners in local school systems for making guest 
appearances, and collaborating in a variety of courses. 

• A need to remove one criterion from key assessment #3, The Facilities Plan.  This criterion is 
labeled relocation and moving plans.  This criterion is generally not under the purview of the 
local school library media specialist.  

• Off campus teaching locations for cohort courses are frequently not approved by local school 
systems until less than two weeks before the start of respective courses.  Improving 
communication between the Towson Learning Network and local school systems in confirming 
off campus sites is recommended. 

• Moving the data collection for the full design and implementation of the Unit of Instruction 
(assessment #5) from the ISTC 667 (Instructional Design and Development) course to ISTC 789 
(Practicum and Portfolio) so that the design and implementation of the Unit of Instruction are 
completed in a concurrent semester. 

3. How have you involved faculty in your identification of the implications of these 
data? 

School library media formally faculty members meet semi-annually to discuss, disaggregate and analyze 
the data. 

4. What specific actions will you take in response to these data? (REQUIRED response to 
NCATE AFI) 

 

Data-Based Findings  Actions 

The first area in need of improvement is 
presenting candidates with strategies for 
effectively designing and implementing 
instruction with ELL students.   

Faculty will be utilizing resources available from 
the World Class Instructional Design and 
Assessment (WIDA) consortium.  WIDA provides 
strategies and resources for meeting the needs of 
ELL students. 

The second area in need of improvement is that 
of APA style instruction and documentation.  
While there was some improvement seen in this 
area in comparison to 2011-2012, program 
faculty would like all candidates to master APA 
style. 

An APA Style online learning module will be 
developed for use in all program courses. 



                                                                                                                                                                                           
A need for better access to an internal campus 
based library catalog and collection management 
system specific to preK-12. 

One faculty member has volunteered to contact 
vendors associated with local school systems to 
investigate obtaining Collection Management 
Software and a simulated digital collection. 

The transition to the 2010 AASL Standards for the 
Initial Preparation of School Librarians has 
increased the amount of writing (from 13 to 20 
standards-based reflections) candidates must 
complete for their Digital Portfolio. 

Candidates will be provided the option of 
combining respective sub-standards into one 
piece of reflection writing (e.g. sub-standards 1.1-
1.4) could be addressed in one piece of reflective 
writing. 

A need for stipends to compensate partners in 
local school systems for making guest 
appearances, and collaborating in a variety of 
courses. 

Funding sources are currently limited.  The school 
library media program director will consult with 
College of Education administrators to explore 
potential finding sources for compensating guest 
speakers and collaborative partners. 

A need to remove one criterion from key 
assessment #3, The Facilities Plan.  This criterion 
is labeled relocation and moving plans.  This 
criterion is generally not under the purview of 
the local school library media specialist.  

The criterion will be removed from the 
assessment document and corresponding rubrics. 

Off campus teaching locations for cohort courses 
are frequently not approved by local school 
systems until less than two weeks before the 
start of respective courses.  Improving 
communication between the Towson Learning 
Network and local school systems in confirming 
off campus sites is recommended. 

 

The school library media program director has 
been in communication with the Educational 
Technology and Literacy Department Chair and 
the Directors of the Towson Learning Network.  
Efforts have been initiated by the Towson 
Learning Network Directors to improve the 
process of securing off campus resources among 
local partnering school systems.  

Moving the data collection for the full design and 
implementation of the Unit of Instruction 
(assessment #5) from the ISTC 667 (Instructional 
Design and Development) course to ISTC 789 
(Practicum and Portfolio) so that the design and 
implementation of the Unit of Instruction are 
completed in a concurrent semester. 

The instructional design process will continue to 
be taught in ISTC 667 (Instructional Design and 
Development).  Data collection for the design and 
implementation of The Unit of  
Instruction (key assessment #5) will be moved to 
ISTC 789 (Practicum and Portfolio in School 
Library Media). 

 
 
 



                                                                                                                                                                                           
Exhibit 2.4.g.10 Art Education BS Comprehensive Data Analysis Report (DAR) Summary 2011-2013 

AY11: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in [AY 
2008-2009]. 

Absolutely. First of all, during the spring student teaching semester our number of respondents 
increased from14 (out of 23) interns to 23 (out of 29) interns so we are improving in regard to 
participation. We value the collection of these data as we strive to make our students the most well 
prepared future art teachers in the state. 

2. What significant findings emerge from your examination of these data? 
In regard to the scores for the INTASC Principles, the Internship Experiences and the Summary Items, the 
ARED undergraduate program improved in every single area.   

Our Overall Mean went from a 4.46 to a 4.67.  In the area of working with learners with Special Needs in 
a Pre-internship Opp. our improvement was significant going from 4.07 to 4.35 and even stronger for 
the Final Intern Opp. from 4.36 to a 4.70.  

In 2010/2011 we continued our partnership with the Abilities Network and began working with Towson 
University’s Center for Adults with Autism as we address the needs of learners with special needs in an 
intentional way.  We have given our students expanded exposure to art education experts in this field 
and more opportunities to work with special needs children.  

3. How have you involved faculty in your identification of the implications of these data? 
We have had mandatory regular art education meetings every Monday afternoon with all professors 
who teach the regular coursework to address implications of the data.  We discussed the issues of 
addressing the needs of gifted and talented students in a more intentional way and also the need to 
address the need to re-teach the developmental levels of children before sending our students out to 
student teach.  We have instituted many changes in the art education curriculum and strategies for 
controlling our numbers.  Some of our changes are as a result of changes within the art department 
foundations curriculum as well as university wide changes.   

4. What specific actions will you take in response to these data? 
Keep at it and do not become complacent because of our strong scores. 

AY12: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in [AY 
2011-2012]. 

Yes. Last year we noted that our students could benefit from reinforcement in knowledge and skills in 
child development.  We continued to cover child development and learning theories in our Media and 
Techniques class and then expanded that information in Elementary and Secondary Methods and in 
Professional Seminar.  Our students reported that they felt well prepared in knowing what 



                                                                                                                                                                                           
developmentally appropriate materials, skills and processes should be considered when teaching 
children ages PK -12. 

2. What significant findings emerge from your examination of these data? 
During the spring student teaching semester our number of respondents was 17 out of 32 student 
interns.  We value the collection of these data as we strive to make our students the most well prepared 
future art teachers in the state.  Regarding the INTASC standards, all of our scores were high with out 
lowest score being 4.18 under Collaboration with Resource Personnel to Support Learners.   The next 
lowest score was 4.41 and higher.  The Mean score for ARED was 4.65.  Our highest score was a perfect 
5.00 under Learning Styles and Diversity under the area of Multicultural Perspective. 

In regard to Internship Experiences and the Capstone Internship Experiences our scores are quite high in 
all areas but our lowest scores were in the areas of providing opportunities to differentiate instruction 
and work effectively with English Language Learners (ELL) and in the area of providing opportunities to 
differentiate instruction and work effectively with gifted and talented learners.  In the summary ARED 
scored a 4.65 in Effective overall preparation for 1st year of teaching and a 4.59 in Education advisor 
was a valuable resource.  

3. How have you involved faculty in your identification of the implications of these data? 
We have had mandatory regular art education meetings every Tuesday afternoon with all professors 
who teach the regular coursework to address implications of the data.  We discussed the issues of 
addressing the needs of working with ELL and gifted and talented students in a more intentional way 
and also the steps needed to address the re-teach the developmental levels of children before sending 
our students out to student teach.  We have instituted many changes in the art education curriculum 
and strategies for controlling our numbers although it is difficult with many qualified applicants.  Some 
of our changes continue to be a result of changes within the art department curriculum as well as 
university wide changes.   

4. What specific actions will you take in response to these data?   
We are always striving to improve our practice and our pedagogy.  We are committed to stay abreast of 
current issues and practices in art education and know that we must not become complacent because of 
our strong overall scores. 

AY13: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in [AY 
2011-2012]. 

Yes. Last year we noted that our students could benefit from reinforcement in knowledge and skills in 
child development.  We continued to cover child development and learning theories in our Media and 
Techniques class and then expanded that information in Elementary and Secondary Methods and in 
Professional Seminar.  Our students reported that they felt well prepared in knowing what 
developmentally appropriate materials, skills and processes should be considered when teaching 
children ages PK -12. 



                                                                                                                                                                                           
2. What significant findings emerge from your examination of these data? 

During the spring student teaching semester our number of respondents was 17 out of 32 student 
interns.  We value the collection of these data as we strive to make our students the most well prepared 
future art teachers in the state.  Regarding the INTASC standards, all of our scores were high with out 
lowest score being 4.18 under Collaboration with Resource Personnel to Support Learners.   The next 
lowest score was 4.41 and higher.  The Mean score for ARED was 4.65.  Our highest score was a perfect 
5.00 under Learning Styles and Diversity under the area of Multicultural Perspective. 

 In regard to Internship Experiences and the Capstone Internship Experiences our scores are quite high 
in all areas but our lowest scores were in the areas of providing opportunities to differentiate instruction 
and work effectively with English Language Learners (ELL) and in the area of providing opportunities to 
differentiate instruction and work effectively with gifted and talented learners.  In the program 
evaluation summary ARED scored a 4.65 in Effective overall preparation for 1st year of teaching and a 
4.59 in Education advisor was a valuable resource.  

3. How have you involved faculty in your identification of the implications of these data? 
We have had mandatory regular art education meetings every Tuesday afternoon with all professors 
who teach the regular coursework to address implications of the data.  We discussed the issues of 
addressing the needs of working with ELL and gifted and talented students in a more intentional way 
and also the steps needed to address the re-teach the developmental levels of children before sending 
our students out to student teach.  We have instituted many changes in the art education curriculum 
and strategies for controlling our numbers although it is difficult with many qualified applicants.  Some 
of our changes continue to be a result of changes within the art department curriculum as well as 
university wide changes.   

4. What specific actions will you take in response to these data?   
We are always striving to improve our practice and our pedagogy.  We are committed to stay abreast of 
current issues and practices in art education and know that we must not become complacent because of 
our strong overall scores. 

 
 
 
 
R.1.4.c.4 
https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.4.c.4.pdf 
 
 
R.1.4.c.5 
https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.4.c.5.pdf 
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Exhibit 2.4.g.9 Special Education Initial Certification (BS/MAT, MEd) Comprehensive Data 
Analysis Report (DAR) Summary 2011-2013 
AY11: 
1. Have the change(s) in response to data that you documented last year had the desired 
effect on your program? Please provide specifics referencing prior changes that you submitted in 
AY 2009-10. 
Within the Department of Special Education, five basic themes for areas of improvement 
emerged from the 2009-10 data analysis:  
• Multicultural Perspectives 
• Integration of Technology 
• Portfolio 
• Advising 
• Increased Sample Size 
 
The Department of Special Education faculty identified the following recommendations to 
address these areas.  Specific responses are reported in italics below each recommendation.  
Goals that align direction with the COE Strategic Plan are marked with an asterisk. 
Multicultural Perspectives 
• *Continue to increase/emphasize multicultural perspectives in coursework and internship 
placements. 
o Continue the internal SPED committee to focus on enhancing multicultural instruction 
and activities in courses.  
Response:   
o The SPED Multicultural Committee membership continued from January through May 
with the following faculty members: Kati Stein, chair, Jess Moore (also SPED representative to 
the COE Diversity Committee),Kay Holman,  Diane Diven and Donna Janney.  
o In August 2011, Patty Doran joined the Multicultural Committee and replaced Jess 
Moore as SPED representative to the COE Diversity Committee.  Laila Richman also joined, 
replacing Donna Janney.   
o The committee continues to lead the departmental focus on multicultural issues, 
discussions, instructional materials, references, etc.   
o Faculty have included references to including the integration of multicultural perspectives 
into their coursework in the “New instructional procedures” segment of the Annual Review, Part 
II. 
o Dedicate a portion of each department meeting to multicultural discussions/activities, 
facilitated and led by this committee. 
Response:   
o Beginning with the March 2010 department meeting, the committee has 
presented/facilitated this focus at each meeting, including: 
 Revision and approval of diversity working definition, which is now embedded into 
every Special Education course syllabus. 
 A variety of topics to be covered monthly identified by faculty. 
 
o Provide materials on multicultural instruction to faculty. 
Response:   
o What Every Teacher Should Know About English Language Learners was given to each 



                                                                                                                                                                                           
faculty member.   
o Additionally, a summary of the multicultural focus, activities and materials developed for 
each undergraduate and graduate course in the Special Education Department was developed by 
the committee, and provided at the September meeting.   
o This was posted on the Special Education Instructional Wiki by Dr. O’Hanlon. 
o  Books and instructional materials on cultural and linguistic diversity are also being 
identified and added to the department resource library.   
o Many Special Education faculty also attended the University multi-cultural conference in 
February. 
 
o Increase emphasis on multicultural instruction in each Special Education course. 
Response:   
o Each course lead was expected to collaborate with course instructors through email, 
conference call, or paid summer workshop to identify instructional materials and resources and 
develop activities that embed identified multicultural issues into the course content. This 
information was sent to Kati Stein by 7/31/11.   
o A multicultural parents’ panel was presented during the Fall 2011 semester, arranged by 
Dr. Holman and Mrs. Berquist.  Faculty teaching relevant courses in other departments in the 
COE and other Colleges were also invited to attend, along with their students. 
 
o Select search candidates for associate professor vacancies with expertise in diversity. 
Response:   
o All three candidates, who were offered an assistant professor position in the Special 
Education Department, had expertise in the area of cultural and linguistic diversity.   
o Two of the three candidates accepted the positions, Dr. Patty Doran and Dr. Laila 
Richman. 
 
Integration of Instructional Technology 
• * Increase integration of instructional technology in coursework and internship 
placements. 
o Promote technology integration in coursework and internship placements. 
Response:   
o PDS Coordinators added additional internship sites that continue to be equipped with 
interactive whiteboards.   
o Additionally, a number of Ipad and Ipod touch devices, a dedicated laptop, as well as 
video cameras have been requested for course and internship instructional purposes. 
o A departmental wiki has been created by Dr. O’Hanlon, which houses faculty 
instructional activities/materials, as well as media services.  
 
o Embed a school technology inventory into the internship service learning project, with 
interns utilizing and demonstrating technology within the school as part of this project. 
Response:   
o A summer workshop was scheduled to focus on this initiative, however, was unable to be 
held due to scheduling conflicts with several of the participants. 
 
o Emphasize the use of technology in the JPTAAR lesson plan format. 



                                                                                                                                                                                           
Response:   
o The UDL lesson plan, which is one of the signature assessments as well as a portfolio 
artifact, was revised and approved by faculty during the 2009-10 academic year.   
 
o Provide opportunities for Universal Design for Learning (UDL) training for faculty, with 
the expectation that these principles will be incorporated into course presentations. 
Response:   
o Liz Berquist was instrumental in arranging for Dr. Todd Rose, from CAST, to offer a 
series of presentations on UDL and cognitive neuroscience to COE faculty, which was co-
sponsored by the Department of Special Education on March 3 and 4, 2011.  
o  Liz also shared UDL resources that can be used to introduce students to UDL, as well as 
be incorporated into lesson planning and instruction, at the March department meeting.  The 
CAST website, the National UDL Center as well as the MSDE online UDL site were shared.  
o  A Practical Reader in UDL has also been provided for each faculty member.   
o Additionally, Dr. Gartland provided each faculty member with a copy of the 2011 
Assistive Technology Resources CD-Rom at the October 2011 faculty meeting. 
 
o Increase expectations of Promethian whiteboard usage in course presentations for faculty 
teaching in classrooms equipped with this technology. 
Response:   
o Faculty members new to teaching with whiteboards are expected to create a minimum of 
two lessons/semester using this technology.   
o Faculty members who used whiteboards last year are expected to create minimally four 
lessons/semester.   
o Many faculty members use whiteboards routinely during class instruction, as well as 
student presentations.   
o Beginning fall 2011, an additional classroom equipped with a Promethian board has been 
dedicated for departmental use and a Promethian board was added to the Special Education lab 
in HH 112. 
Portfolio 
• *Continuously monitor pilot portfolio implementation. 
o EESE, Single Certification, and Graduate teams will monitor student performance, as 
well as mentor/supervisor/evaluation feedback, for portfolio revisions.          Response:   
o Revised portfolio guidelines were submitted to CPP and the Dean’s office for review and 
approval.   
o Faculty met to revise and further align portfolio requirements during summer meetings 
and workshops, and shared recommendations with the faculty at the September department 
meeting.   
o Revisions were approved and are being implemented for the 2011-12 year. 
 
o Teams will investigate the TPAC requirements and create a timeline for 2013 
implementation.                                                                                               Response:  
o A team of supervisors met with Karen Schafer to discuss the TPAC requirements during 
the spring semester.   
o The special education TPAC protocol has not yet been released; further implementation 
discussion will occur once this is available.   



                                                                                                                                                                                           
     Advising 
• Increase the number of advisors in the Special Education Department to respond to the 
department’s enrollment growth. 
o With the exception of the first year faculty, all faculty members will be assigned to 
program coordination, supervision, and/or advising responsibilities.                                   
Response:   
o These assignments have been made; Dr. Fewster and Dr. O’Hanlon will begin advising as 
of the 2011-12 academic year. 
 
o Training will be provided for new faculty advisors.                                                  
Response:   
o A summer advisor workshop was held on June 14, 201, where University and 
departmental advising guidelines and expectations were reviewed and discussed.  Information 
regarding the new Core Curriculum was also reviewed.   
o Mrs. Rappa will work closely with Dr. Fewster and Mr. Meyer will assist Dr. O’Hanlon 
as they transition into the advising role this year. 
Increased Sample Size/Maintain Communication with TU Graduates 
• Increase efforts to maintain communication between the Special Education faculty and 
graduates. 
o Maintain email directory for continued communication for outreach and survey 
information.  Response:   
o Supervisors agreed to collect contact emails for their graduating interns, so that post-
graduation communication could continue. 
o *Create Outreach Committee to investigate professional development and topics for TU 
graduates – Betsy Neville chaired this committee, however, faculty members were not available 
to participate at this time.  This initiative will be continued into the 2011-12 academic year. 
2.  What significant findings emerge from your examination of these data? 
It appears that the collective efforts recorded above have been effective, as the 2010-2011 data 
evidence growth in all five of the areas specified for improvement.  Overall, the 2008-09 data 
reports contained 525 data cells, of which 79 (15%) were rated below 4.0.  The 2009-10 data 
reports contain 850 data cells, of which 55 (6.4%) were rated below 4.0.  The 2010-11 data 
reports contain 731 data cells, of which 29 (.04%) were rated below 4.0.  It should also be noted 
that during this same period of time (2010-11) in the Special Education Department, the total 
Student Credit Hour production increased by 41%, with TLN production increasing by 49% 
above 2009-10 figures.  These data confirm that the efforts of the Special Education Department 
over the past several years to improve and increase our influence in the profession have been 
successful.  It should be noted that no significant difference in data was evident between courses 
taught on the TU campus compared to the off-site locations, nor was there a difference between 
data from courses taught by part-time versus full time faculty.  Efforts toward continuous 
improvement continue; specific significant findings identified among all four initial certification 
programs are addressed below: 
• All data concerning TU undergraduate and graduate programs are above 4.0. 
• Data below 4.0 are consolidated to responses from first and third year graduate and 
employer surveys. 
• While slightly improved from the previous year, the low number of respondents in these 
three reports remains a concern. 



                                                                                                                                                                                           
3.  How have you involved faculty in your identification of the implications of these data? 
At each monthly department meeting following the January 2011 Strategic Planning Retreat, 
time was allotted to review the progress to date toward the action plan created from 2009-10 
data.  Additionally, minor revisions to the signature assessments were discussed and 
implemented, as appropriate.  
A Strategic Planning Retreat was held on October 17, 2011, which included all faculty members.  
During the first half of the meeting, faculty chose to participate in a focus group to review and 
analyze the data for one specific CEC Signature Assessment.   Significant findings and program 
recommendations were shared with the entire faculty for each assessment; results are reported in 
the Data Analysis Report, Part I.  During the second half of the retreat, focus groups were 
created, consistent with the Department of Special Education organization plan, e.g. EESE, 
Single Special Education Certification, and Graduate Programs. Each group reviewed and 
analyzed the data sets pertinent to its focus and shared the findings with the entire department.  
As a department, specific areas were identified and action plans were developed in response to 
the data, which are delineated below.  The initial data analysis, significant findings and 
recommendations were sent to the faculty electronically on November 1, 2011 in order to 
provide time for them to review the information prior to the November 7th Department Meeting. 
During that meeting, the report was finalized and approved.  
 
4. What specific actions will you take in response to these data? 
After carefully analyzing the data within and across programs in the Special Education 
Department, it was determined that the department should continue to focus on and expand four 
of the five themes for areas of improvement that were identified and addressed in the 2010-11 
report.  The area of advising was adequately addressed last year and was not continued in 2011-
12.  One additional areas of focus was added.  The areas of focus for 2011-12 are: 
            Multicultural Perspectives, Integration of Technology, Portfolio, Sample 
Size/Maintenance of Communication with TU SPED Graduates, Teacher Induction Professional 
Development,  
The Department of Special Education faculty identified the following recommendations to   
      address these areas.  Goals/actions marked with * directly align with the COE Strategic Plan. 
 
      Multicultural Perspectives 
• *Continue to increase/emphasize multicultural perspectives in coursework and internship 
placements. 
o Continue the internal Special Education Multicultural Committee to focus on enhancing 
multicultural instruction and activities in courses and internships. 
o Dedicate a portion of each departmental meeting to multicultural discussions/activities 
lead by the committee. 
o Continue increased emphasis on multicultural instruction in each SPED course.  
o Provide materials on multicultural instruction to faculty. 
o Develop a graduate certificate program with a focus on cultural and linguistic diversity 
for general and special educators. 
      Integration of Instructional Technology 
• *Increase integration of instructional technology in coursework and internship 
placements. 
o Continue to promote technology integration collaboration with PDS sites and mentor 



                                                                                                                                                                                           
teachers. 
o Embed a school technology inventory into the internship service learning project, with 
interns utilizing and demonstrating technology within the school as part of the project. 
o Continue to emphasize the use of technology in the JPTAAR lesson plan format. 
o Continue to provide opportunities for Universal Design for Learning (UDL) training for 
faculty, with the expectation that these principles will be incorporated into course presentations. 
o Continue professional development in the use of technology for special education faculty. 
o Increase expectations of Promethean whiteboard usage in course presentations for faculty 
teaching in classrooms equipped with this technology. 
      Portfolio 
• *Continuously monitor pilot portfolio implementation. 
o EESE, Single Certification, and Graduate teams will monitor student performance, as 
well as mentor/supervisor/evaluator feedback, for portfolio revisions. 
o Teams will revisit TPAC requirements once the Special Education TPAC protocol is 
released.            
      Increased Sample Size/Maintain Communication with TU Graduates 
• Increase efforts to maintain communication between the Special Education faculty and 
graduates. 
o Maintain email directory for continued communication for outreach and survey 
information. 
o Maintain data on graduates who are hired and the locations in which they are working. 
      Teacher Induction Professional Development 
• *Develop Professional Development Outreach for TU Graduates 
o *Create an Outreach Committee to investigate professional development opportunities 
and topics for TU graduates.   
o Offer support to beginning teachers through workshops, newsletters, wiki site, etc.  
o Create a graduate certificate program for beginning teachers consisting of a 4 course 
sequence that leads to a master’s program. 
 
 
 
  
Report1:  Rating of Special Education Program by Interns 
 
Reports 2 and 3:  Evaluation of Special Education Interns 
  
Report 4:  Portfolio Assessment Ratings of Interns 
 
 
  
 
 
 
 
AY12: 
1. Have the change(s) in response to data that you documented last year had the desired 



                                                                                                                                                                                           
effect on your program? Please provide specifics referencing prior changes that you submitted in 
AY 2010-11. 
ithin the Department of Special Education, five basic themes for areas of improvement emerged 
from the 2010--11 data analysis:  
• Multicultural Perspectives 
• Integration of Technology 
• Portfolio 
• Increased Sample Size/Maintain Communication with TU Graduates 
• Teacher Induction Professional Development 
 
The Department of Special Education faculty identified the following recommendations to 
address these areas.  Specific responses are reported in italics below each recommendation.  
Goals that align direction with the COE Strategic Plan are marked with an asterisk. 
Multicultural Perspectives 
• *Continue to increase/emphasize multicultural perspectives in coursework and internship 
placements. 
o Continue the internal SPED committee to focus on enhancing multicultural instruction 
and activities in courses.  
Response:   
o The SPED Multicultural Committee membership continued with the following faculty 
members: Kati Stein, chair, Patty Doran (also SPED representative to the COE Diversity 
Committee), Diane Diven, and Laila Richman.  The committee continues to lead the 
departmental focus on multicultural issues, discussions, instructional materials, references, etc.   
o Faculty members  have included references to including the integration of multicultural 
perspectives into their coursework in the “New instructional procedures” segment of the Annual 
Review, Part II. 
o Dedicate a portion of each department meeting to multicultural discussions/activities, 
facilitated and led by this committee. 
Response:   
o At department meetings during the 2011-12 academic year, the committee 
presented/facilitated discussion on this topic , including: 
 Distinguish the difference between diversity, multi-cultural perspective and culturally 
responsive teaching 
 Develop an awareness to cultural competence 
 
 
o Increase emphasis on multicultural instruction in each Special Education course. 
Response:   
o Each course lead collaborated with course instructors through email, conference call, or 
paid summer workshop to identify instructional materials and resources and develop activities 
that embed identified multicultural issues into the course content. This information was sent to 
Kati Stein by 7/31/11. 
o Dr. Stein and committee members gathered this information into a hand-out which was 
given to all faculty and reviewed at the September 2011 department meeting. 
o Faculty embedded the SPED diversity definition and identification of multicultural 
instruction/activities into each course syllabus and presented this content during the fall 2011, 



                                                                                                                                                                                           
minimester 2012 and spring 2012 semesters .  
o A multicultural parents’ panel was presented during the fall 2011 semester, arranged by 
Dr. Holman and Mrs. Berquist.  Faculty teaching relevant courses in other departments in the 
COE and other Colleges were also invited to attend, along with their students. 
o Specific components focusing on ELL and GT instruction were added to the UDL Lesson 
Plan, which is a signature assessment for the department and a required project in SPED 413 and 
SPED 646. 
o Increased emphasis has been placed on UDL and multicultural instruction during 
internship observations, lesson plan feedback and seminar.  
 
o Provide materials on multicultural instruction to faculty. 
o Links to pertinent UDL and multicultural websites and other information was shared with 
faculty by the SPED diversity committee during department meetings. 
o These were added to the SPED wiki by Dr O’Hanlon. 
o Additionally, many of the SPED faculty attended the University Multicultural 
Conference in March, 2012. 
 
o Develop a graduate certificate program with a focus on cultural and linguistic diversity 
for general and special educators. 
o An Ad Hoc committee met in the fall 2011 to suggest the direction for this program. 
o Recommendations were to create a four-course graduate sequence directed toward the 
role of the special educator entitled: Culturally Responsive Practice in Special Education. 
o A stakeholders’ meeting was held on December 9, 2011, with representatives from 
MSDE, local LEAs, TLN, the BCPS/COE RTTT Induction Grant and the Department of Special 
Education to elicit input toward course development. 
o An MSDE Program Development grant was awarded to develop the coursework for this 
initiative in August, 2012.  
Integration of Instructional Technology 
• * Increase integration of instructional technology in coursework and internship 
placements. 
o Promote technology integration in coursework and internship placements. 
Response:   
o PDS Coordinators added additional internship sites that continue to be equipped with 
interactive whiteboards.  Additionally, supervisors emphasize to interns the importance of 
seeking the availability of various technology throughout their internship sites.   
o A number of Ipad and Ipod touch devices (25 each), a dedicated laptop, as well as video 
cameras have been obtained for course and internship instructional purposes. 
o A departmental wiki has been created and maintained by Dr. O’Hanlon, which houses 
faculty instructional activities/materials, as well as media services.  
 
o Emphasize the use of technology in the JPTAAR lesson plan format. 
Response:   
o Instructors of SPED 441 and SPED 641 incorporate UDL principles and technology into 
JPTAAR lesson plan instruction and assessments. 
o Supervisors continue to expect interns to incorporate technology and components of UDL 
into their lesson plans and instruction.   



                                                                                                                                                                                           
 
o Provide opportunities for Universal Design for Learning (UDL) and other technology 
training for faculty, with the expectation that these principles will be incorporated into course 
presentations. 
Response:   
o  Dr. Gartland provided each faculty member with a copy of the 2011 Assistive 
Technology Resources CD-Rom at the October 2011 faculty meeting. 
o Dr. Richman provided training on the use of the IPAD as an instructional tool during the 
March 2012 faculty meeting. 
o Faculty regularly made appointments in the Educational Innovations Lab for private 
instruction, as well as attended the workshops offered throughout the year. 
 
o Increase expectations of Promethian whiteboard usage in course presentations for faculty 
teaching in classrooms equipped with this technology. 
Response:   
o Faculty members new to teaching with whiteboards are expected to create a minimum of 
two lessons/semester using this technology.   
o Faculty members who used whiteboards last year are expected to create minimally four 
lessons/semester.   
o Many faculty members use whiteboards routinely during class instruction, as well as 
student presentations.   
o In fall 2011, an additional classroom equipped with a Promethian board was dedicated for 
departmental use (PSY 304e and a Promethian board was added to the Special Education lab in 
HH 112. 
Portfolio 
• *Continuously monitor pilot portfolio implementation. 
o EESE, Single Certification, and Graduate teams will monitor student performance, as 
well as mentor/supervisor/evaluation feedback, for portfolio revisions.          Response:   
o Portfolio revisions were approved and implemented for the 2011-12 year. 
o The Special Education single certification majors continued to utilize an electronic 
portfolio format, which a summer workshop was held in June 2012 to investigate shifting to an 
electronic portfolio for the EESE program. 
o The ECSE program will begin in fall 2012; arrangements for the use of LiveText have 
been made to grade and store signature assessments required for that portfolio beginning with 
fall 2012 assignments. 
 
o Teams will investigate the TPAC requirements and create a timeline for 2013 
implementation.                                                                                               Response:  
o The special education TPAC protocol has not yet been released; further implementation 
discussion will occur once this is available.   
   
Increased Sample Size/Maintain Communication with TU Graduates 
• Increase efforts to maintain communication between the Special Education faculty and 
graduates. 
o Maintain email directory for continued communication for outreach and survey 
information.  Response:   



                                                                                                                                                                                           
o Supervisors agreed to collect contact emails for their graduating interns, so that post-
graduation communication could continue. 
 
Teacher Induction Professional Development 
• *Develop Professional Development Outreach for TU Graduates 
o *Create an Outreach Committee to investigate professional development opportunities 
and topics for TU graduates and offer support to TU graduates through workshops, newsletters, 
electronic site, etc. 
o The committee was formed by Laila Richman, Lenore Chapman, Liz Berquist, Debbie 
Tessier and Betsy Neville 
o The initial Special Education Alumni Series (SEAS) meeting was held on March 22, 
2012 
o Over 70 faculty and alumni attended this meeting which included an overview of the 
vision and direction of SEAS, keynote speaker Mr. Rob SantaCroce, principal of Sparrows Point 
High School, and a survey of attendees to identify topics for future meetings. 
o A SEAS facebook page was created and launched in April 2012. 
• Create a graduate certificate program for beginning teachers consisting of a four-course 
sequence that leads to a Master’s program. 
o As opposed to a certificate program, four existing courses were combined to create 
Innovations in Inclusion. 
o This coursework has been discussed and received with interest with representatives of 
Baltimore Count y Public Schools, Carroll Count y Public Schools, Howard County Public 
Schools and  Harford County Public Schools through the TLN process and scheduling this 
offering continues to be pursued. 
2.  What significant findings emerge from your examination of these data? 
It appears that the collective efforts recorded above have been effective, as the 2011-2012 data 
evidence growth in all five of the areas specified for improvement.  Overall, the 2008-09 CPP 
data reports contained 525 data cells, of which 79 (15%) were rated below 4.0.  The 2009-10 
data reports contain 850 data cells, of which 55 (6.4%) were rated below 4.0.  The 2010-11 data 
reports contain 771 data cells, of which 29 (4%) were rated below 4.0.  The 2011-12 data reports 
contained 998 cells, of which 40 (4%) were rated below 4.0.   It should also be noted that during 
this same period of time (2011-12) in the Special Education Department, the total Student Credit 
Hour production increased by 7%, with total program enrollments also increasing.  These data 
confirm that the efforts of the Special Education Department over the past several years to 
improve and increase our influence in the profession have been successful.  It should be noted 
that no significant difference in data was evident between courses taught on the TU campus 
compared to the off-site locations, nor was there a difference between data from courses taught 
by part-time versus full time faculty.  Efforts toward continuous improvement continue; specific 
significant findings identified among all four initial certification programs are addressed below: 
• 96% of the data concerning TU undergraduate and graduate programs are above 4.0. 
• Data below 4.0 are mostly consolidated to responses from pre-internship field 
experiences (the majority of which are from courses in other departments, e.g. ELED, 
Mathematics, Science) and first and third year graduate surveys. 
• While slightly improved from the previous year, the low number of respondents from 
first and third year reports remains a concern. 
3.  How have you involved faculty in your identification of the implications of these data? 



                                                                                                                                                                                           
On January 25, 2012, the Department of Special Education faculty met for a full day retreat to 
review the 2011-12 strategic plan, created from the 2010-11 data.  Dividing into program 
specific groups according to the Department of Special Education organization plan (Single 
Certification Special Education, Elementary Education/Special Education (EESE) and 
MAT/M.Ed in Special Education), each group reviewed the plan and proceeded to complete a 
Program Professional Practice Plan.  This plan selected components of the strategic plan that 
were pertinent to each program and identified specific actions upon which they would focus for 
the remainder of the academic year.  Following the retreat, each faculty member completed an 
Individual Practice Plan, identifying specific actions that would be taken individually to support 
both the program and department plans.  The Individual Practice Plans were submitted 
electronically to the department chair and included by faculty members in their 2011-12 Annual 
Review binders.  
A Department of Special Education Strategic Planning Retreat was held on August 17, 2012, 
which included all faculty members.  During the first half of the meeting, faculty again gathered 
by specific program groups (Single Certification Special Education, Elementary 
Education/Special Education (EESE), and MAT/M.Ed in Special Education) to review and 
analyze the data for each CEC Signature Assessment specific to that program.   Each program 
group also reviewed the data reports collected by the Center for Professional Practice, which are 
specific to 2011-12 internship experiences.  Significant findings and program recommendations 
were shared with the entire faculty for each assessment; results are reported in the Data Analysis 
Report, Part I.  During the second half of the retreat, the same program groups gathered to 
identify recommended actions to be taken during the 2012-13 academic year in response to these 
data findings, which were also shared with the entire department.   
These recommendations were consolidated into specific identified areas and action plans, which 
were reviewed with the faculty at the September 10, 2012 department meeting. During that 
meeting, the report was finalized and approved.  Faculty received a finalized copy of the report 
electronically.  Faculty included the areas of the strategic plan on which they would focus for the 
2012-13 academic year in Part II section of their Annual Review (Agreement on Faculty 
Workload Expectations for Academic Year) and met individually with the department chair to 
review and discuss their plan.    
4. What specific actions will you take in response to these data? 
After carefully analyzing the data within and across programs in the Special Education 
Department, it was determined that the department should continue to focus on and expand the 
five themes for areas of improvement that were identified and addressed in the 2011-12 report.  
An additional theme was created to respond to current changes in educational initiatives. The 
areas of focus identified for 2012-13 are: 
            Multicultural Perspectives 
Integration of Technology 
Portfolio 
Sample Size/Maintenance of Communication with TU SPED Graduates 
Teacher Induction Professional Development 
Other Continuous Improvement Efforts 
 
The Department of Special Education faculty identified the following recommendations to      
      address these areas.  Goals/actions marked with * directly align with the COE Strategic Plan. 
      Multicultural Perspectives 



                                                                                                                                                                                           
• *Continue to increase/emphasize multicultural perspectives in coursework and internship 
placements. 
o Continue the internal Special Education Multicultural Committee to focus on enhancing 
multicultural instruction and activities in courses and internships. 
o Dedicate a portion of each departmental meeting to multicultural discussions/activities 
lead by the committee. 
o Continue increased emphasis on multicultural instruction in each SPED course, including 
the integration of diverse case studies into coursework.  
o Provide materials on multicultural instruction to faculty. 
o Develop a graduate certificate program with a focus on cultural and linguistic diversity 
for general and special educators, with course offerings beginning in fall 2013. 
o Monitor the addition of the ELL and GT components to the UDL Lesson Plan, completed 
in SPED 413 and SPED 646. 
      Integration of Instructional Technology 
• *Increase integration of instructional technology in coursework and internship 
placements. 
o Continue to promote technology integration collaboration with PDS sites and mentor 
teachers. 
o Continue to emphasize the use of technology in the lesson plan format; investigate the 
CAST UDL Lesson Builder as a possible replacement to the JPTAAR format. 
o Continue to provide opportunities for Universal Design for Learning (UDL) training for 
faculty, with the expectation that these principles will be incorporated into course presentations. 
o Continue professional development in the use of technology for special education faculty, 
e.g. iPods and iPad tablets, Zoom cameras, Promethian Boards, etc. 
o Increase expectations of Promethean whiteboard usage in course instruction and 
instructional activities for faculty teaching in classrooms equipped with this technology. 
o Identify faculty expectations for the use of iPod and iPad tablets in course instruction and 
instructional activities. 
      Portfolio 
• *Continuously monitor pilot portfolio implementation. 
o EESE, Single Certification, and Graduate teams will monitor student performance, as 
well as mentor/supervisor/evaluator feedback, for portfolio revisions and revised requirements 
based on new CEC standards, once they are released. 
• Faculty will review the recently released TPAC Special Education TPA protocol to 
determine direction of future portfolio requirements. 
• Faculty will investigate LiveText and other platforms in order to discuss alternative 
portfolio formats. 
   Maintain Communication with TU Graduates 
• Increase efforts to maintain communication between the Special Education faculty and 
graduates. 
o Maintain email directory for continued communication for outreach and survey 
information. 
o Maintain data on graduates who are hired and the locations in which they are working. 
  Teacher Induction Professional Development 
• *Develop Professional Development Outreach for TU Graduates 
o *SEAS Committee will meet to facilitate the Special Education Alumni Series (SEAS) 



                                                                                                                                                                                           
events for 2012-13, identifying professional development opportunities and topics for TU 
graduates.   
o Supports for beginning teachers will be offered through workshops and the SEAS 
Facebook site.  
o Create LEA course offerings for beginning teachers consisting of a 4 course sequence 
that leads to a master’s program. 
Other Continuous Improvement Efforts 
• Initiate a Special Education Advisory Council, scheduling meetings 2-3 times during 
2012-13. 
• Participate in professional development opportunities regarding the Common Core 
Curriculum, PARCC assessments, and the upcoming teacher/administrator evaluation procedures 
in order to integrate this information in course content where appropriate. 
AY13: 
1. Have the change(s) in response to data that you documented last year had the desired 
effect on your program? Please provide specifics referencing prior changes that you submitted in 
AY 2011-12. 
Within the Department of Special Education, five basic themes for areas of improvement 
emerged from the 2010--11 data analysis:  
• Multicultural Perspectives 
• Integration of Technology 
• Portfolio 
• Sample Size/Maintain Communication with TU Graduates 
• Teacher Induction Professional Development 
• Other Continuous Improvement Efforts 
 
The Department of Special Education faculty identified the following recommendations to 
address these areas.  Specific responses are reported in italics below each recommendation.  
Goals that align direction with the COE Strategic Plan are marked with an asterisk. 
      Multicultural Perspectives 
• *Continue to increase/emphasize multicultural perspectives in coursework and internship 
placements. 
o Continue the internal Special Education Multicultural Committee to focus on enhancing 
multicultural instruction and activities in courses and internships. 
Response:   
o The SPED Multicultural Committee membership continued with the following faculty 
members: Kati Stein, chair, Patty Doran (also SPED representative to the COE Diversity 
Committee), Diane Diven, and Laila Richman.  The committee continues to lead the 
departmental focus on multicultural issues, discussions, instructional materials, references, etc.   
o Dedicate a portion of each departmental meeting to multicultural discussions/activities 
lead by the committee. 
 
Response: 
 The committee met once/month and shared information and materials with the faculty at 
monthly department meetings. 
 The committee presented at the TU Diversity Conference in March 2013. 
 The committee nominated the Special Education Department for the TU President’s 



                                                                                                                                                                                           
Diversity Award. 
 The Special Education was presented the TU President’s Diversity Award on March 8, 
2013. 
o Continue increased emphasis on multicultural instruction in each SPED course, including 
the integration of diverse case studies into coursework.  
o Provide materials on multicultural instruction to faculty. 
Response: 
 Guest speakers were invited to discuss this topic during internship seminar. 
o Develop a graduate certificate program with a focus on cultural and linguistic diversity 
for general and special educators, with course offerings beginning in fall 2013. 
 An MSDE grant was awarded to the Special Education Department to develop three of 
the four courses in this program. 
 The three courses were developed and approved by the COE and University Curriculum 
Committees. 
 The first course in the series, SPED 630, is being offered in fall 2013 in MCPS. 
o Monitor the addition of the ELL and GT components to the UDL Lesson Plan, completed 
in SPED 413, SPED 646 and ECSE 413. 
 A course gateway with new materials on ELL and GT has been created by Mrs. Heather 
Rasmussen and Mrs. Claire Holmes.  
      Integration of Instructional Technology 
• *Increase integration of instructional technology in coursework and internship 
placements. 
o Continue to promote technology integration collaboration with PDS sites and mentor 
teachers. 
 Faculty provided PD sessions as requested on a variety of topics at PDS sites and satellite 
schools. 
 Partnered with on PDS site (Pine Grove Middle School) to offer on site SPED 413 with 
embedded observations and teaching with iPad integration. 
o Continue to emphasize the use of technology in the lesson plan format; investigate the 
CAST UDL Lesson Builder as a possible replacement to the JPTAAR format. 
 Utilized the UDL Exchange site to scaffold lesson planning using UDL principles in 
selected coursework and internships. 
o Continue to provide opportunities for Universal Design for Learning (UDL) training for 
faculty, with the expectation that these principles will be incorporated into course presentations. 
 Dr. Richman and Dr. Neville offered a webinar presentation on UDL through the 
Education Innovation Lab in July 2012. 
 Special Education faculty conducted a UDL presentation at the TU January Conference. 
 Faculty embedded and implemented UDL principles in their syllabi and instruction. 
o Continue professional development in the use of technology for special education faculty, 
e.g. iPods and iPad tablets, Zoom cameras, Promethian Boards, etc. 
 iPad mini-trainings were conducted during several faculty meetings. 
 Information on Pearson’s e-library and digital texts was presented at the March faculty 
meeting. 
 Mrs. Holmes presented information on information literacy competencies and ways in 
which she will collaborate with our faculty to present these to the students at the March faculty 
meeting. 



                                                                                                                                                                                           
o Increase expectations of Promethean whiteboard usage in course instruction and 
instructional activities for faculty teaching in classrooms equipped with this technology. 
 Faculty report increased usage of the Promethian boards into their instruction, including 
opportunities for student usage. 
o Identify faculty expectations for the use of iPod and iPad tablets in course instruction and 
instructional activities. 
 The iPad tablets were used consistently in both campus and off-campus courses. 
 The ECSE program is piloting the use of Livetext beginning spring 2013 and the Pearson 
digital text library beginning fall 2013. 
      Portfolio 
• *Continuously monitor pilot portfolio implementation. 
o EESE, Single Certification, and Graduate teams will monitor student performance, as 
well as mentor/supervisor/evaluator feedback, for portfolio revisions and revised requirements 
based on new CEC standards, once they are released. 
 CEC standards were released in November 2012.  Courses and signature assessments 
were revised to align with the new standards during summer 2013. 
o Faculty will review the recently released TPAC Special Education TPA protocol to 
determine direction of future portfolio requirements. 
 Three faculty members attended the edTPA conference at Morgan State University in 
July 2013. 
 Information was shared with supervisors during the August 2013 retreat. 
o Faculty will investigate LiveText and other platforms in order to discuss alternative 
portfolio formats. 
 Dr. Richman arranged for an on-line LiveText presentation to faculty at the October 2012 
meeting. 
 The Department of Special Education funded LiveText accounts for all ECSE juniors 
beginning spring 2013. 
   Maintain Communication with TU Graduates 
• Increase efforts to maintain communication between the Special Education faculty and 
graduates. 
o Maintain email directory for continued communication for outreach and survey 
information. 
 A Google document was established for email addresses. 
 Contact information from this site was used to recruit TU graduate/first year teachers to 
present to spring 2013 interns during their seminar class. 
 The Livetext accounts for current ECSE juniors will extend for three years beyond 
graduation. 
o Maintain data on graduates who are hired and the locations in which they are working. 
 Supervisors reported hiring information from their former interns as it was received. 
  Teacher Induction Professional Development 
• *Develop Professional Development Outreach for TU Graduates 
o *SEAS Committee will meet to facilitate the Special Education Alumni Series (SEAS) 
events for 2012-13, identifying professional development opportunities and topics for TU 
graduates. 
 Second SEAS event was held on March 18, 2013 and attended by over 70 participants. 
 Participants included TU faculty, PDS mentors, administrators, current interns and TU 



                                                                                                                                                                                           
alumni. 
 The topic of the meeting was the new teacher evaluation.  Mr. Billy Burke, BCPS 
Executive Director of Professional Development, was the keynote speaker, presenting 
“Maximizing Your Success Through the New Teacher Evaluation.”   
o Supports for beginning teachers will be offered through workshops and the SEAS 
Facebook site.  
 The SEAS Facebook site continuous to be operational. 
Other Continuous Improvement Efforts 
• Initiate a Special Education Advisory Council, scheduling meetings 2-3 times during 
2012-13. 
o The Advisory Council was created consisting of 20 members. 
o Meetings were held in November 2012 and April 2013. 
• Participate in professional development opportunities regarding the Common Core 
Curriculum, PARCC assessments, and the upcoming teacher/administrator evaluation procedures 
in order to integrate this information in course content where appropriate. 
o Professional meetings were sponsored each month by the COE, with Special Education 
Department faculty attending. 
o Follow-up discussion occurred at the monthly department meeting. 
o Courses were identified in which these topics would be embedded at the May 22, 2012 
department retreat. 
 
2.  What significant findings emerge from your examination of these data? 
It appears that the collective efforts recorded above have been effective, as the 2012-2013 data 
evidence growth in all five of the areas specified for improvement.  Overall, the 2008-09 CPP 
data reports contained 525 data cells, of which 79 (15%) were rated below 4.0.  Comparitively, 
the 2012-13 current intern data reports contained 533 cells, of which 33 (6%) were rated below 
4.0.   It should also be noted that all of the responses to items directly related to InTASC/CEC 
standards were rated above 4.0.  Ratings below this number appeared in items that reflected pre-
internship and capstone experiences that may not have been available in the internship site.  
These data confirm that the efforts of the Special Education Department over the past several 
years to improve and increase our influence in the profession have been successful.  It should be 
noted that no significant difference in data was evident between courses taught on the TU 
campus compared to the off-site locations, nor was there a difference between data from courses 
taught by part-time versus full time faculty.  Efforts toward continuous improvement continue; 
specific significant findings identified among all four initial certification programs are addressed 
below: 
• 94% of the data concerning TU undergraduate and graduate programs are above 4.0. 
• Data below 4.0 are consolidated to responses from pre-internship field experiences (the 
majority of which are from courses in other departments, e.g. ELED, Mathematics, Science) and 
first and third year graduate surveys. 
• The low number of respondents from first and third year reports, as well as the number of 
graduate student responses, remains a concern. 
3.  How have you involved faculty in your identification of the implications of these data? 
A Department of Special Education Strategic Planning Retreat was held on August 22, 2013, 
which included all faculty members.  During the first half of the meeting, faculty again gathered 
by specific program groups (Single Certification Special Education, Elementary 



                                                                                                                                                                                           
Education/Special Education (EESE), and MAT/M.Ed in Special Education) to review and 
analyze the data for each CEC Signature Assessment specific to that program.   Each program 
group also reviewed the data reports collected by the Center for Professional Practice, which are 
specific to 2012-13 internship experiences.  Significant findings and program recommendations 
were shared with the entire faculty for each assessment; results are reported in the Yearly 
Assessment System Update Report, Part IV.  During the second half of the retreat, the same 
program groups gathered to identify recommended actions to be taken during the 2013-14 
academic year in response to these data findings, which were also shared with the entire 
department.   
 
These recommendations were consolidated into specific identified areas and action plans, which 
were reviewed with the faculty at the September 9, 2013 department meeting. During that 
meeting, the report was finalized and approved.  Faculty received a finalized copy of the report 
electronically; it is posted on the Special Education Share Point site.  Faculty included the areas 
of the strategic plan on which they would focus for the 2013-14 academic year in the Part II 
section of their Annual Review (Agreement on Faculty Workload Expectations for Academic 
Year) and met individually with the department chair to review and discuss their plans.   Faculty 
also completed a Knowledge Identification Plan, where they identified specific professional 
development that would be needed to support them in achieving the focus areas identified, as 
well as specific areas of specialization that they are willing to share in order to support others in 
the department and/or the College of Education. 
4. What specific actions will you take in response to these data? 
After carefully analyzing the data within and across programs in the Special Education 
Department, it was determined that the department should continue to focus on and expand the 
five themes for areas of improvement that were identified and addressed in the 2012-13 report.  
The areas of focus identified for 2013-14 are: 
            Multicultural Perspectives 
Integration of Technology  
 Faculty focus 
 Student focus 
Portfolio 
Sample Size/Maintenance of Communication with TU SPED Graduates 
Teacher Induction Professional Development/Community Outreach 
Other Continuous Improvement Efforts 
 
The Department of Special Education faculty identified the following recommendations to      
      address these areas.  Goals/actions marked with * directly align with the COE Strategic Plan. 
      Multicultural Perspectives 
• *Continue to increase/emphasize multicultural perspectives in coursework and internship 
placements. 
o Identify spring internship placements that include opportunities to differentiate 
instruction and work effectively with ELL, minority and GT special education populations. 
o Highlight these lessons during seminar and create intervisitation/observation 
opportunities for interns whose placements do not afford this opportunity. 
o Continue the internal Special Education Multicultural Committee to focus on enhancing 
multicultural instruction and activities in courses and internships, particularly sharing case 



                                                                                                                                                                                           
studies dealing with disproportionality. 
o Dedicate a portion of several departmental meetings to multicultural 
discussions/activities lead by the committee. 
o Identify new guest speakers to address specific topics, such as twice exceptionalities and 
over-representation of ELL and minority populations within special education programs. 
o Meet with representatives of LEAs to offer the newly created  graduate course work 
focusing on cultural and linguistic diversity for general and special educators for future 
semesters (first cohort in MCPS fall 2013) 
o Monitor the addition of the ELL and GT components to the UDL Lesson Plan, completed 
in SPED 413, EESE 413, and SPED 646. 
o Continue to build a course gateway focusing on ELL and special education for 
instruction, particularly in SPED 413, ECSE 413, and SPED 646, prior to the development of the 
signature assessment UDL lesson plans in these courses. 
 
      Integration of Instructional Technology 
• *Increase integration of instructional technology in coursework and internship 
placements. 
Student focus: 
o Continue to promote technology integration collaboration with PDS sites and mentor 
teachers. 
o Continue to emphasize the use of technology in the lesson plan format; utilize the CAST 
UDL Lesson Builder as a replacement to the former JPTAAR format. 
o Prototype discussion of practice using iPads or smart phones during seminar. 
o ECSE faculty will report on the use of LiveText and the digital text library during the 
2013-14 academic year. 
Faculty focus: 
o Continue to provide opportunities for Universal Design for Learning (UDL) training for 
faculty, with the expectation that these principles will be incorporated into course presentations. 
o Continue professional development in the use of technology for special education faculty, 
e.g. iPods and iPad tablets and apps, including differentiating usage depending on student age 
and course content, as well as unique applications specific to each class. 
o Continue expectations of Promethean whiteboard, iPod, iPad and other technology usage 
in course instruction and instructional activities for faculty. 
o Increase offerings and encourage department and University faculty to participate in 
course redesign opportunities using UDL principles. 
      Portfolio 
• *Continuously monitor portfolio implementation. 
o EESE, ECSE, Single Certification, and Graduate teams will monitor student 
performance, as well as mentor/supervisor/evaluator feedback, for portfolio revisions and revised 
requirements based on new CEC standards. 
o Focus on complete and reflective signature assessment rationales, allowing students to 
present them in oral and/or written format. 
  Teacher Induction Professional Development/Community Outreach 
• Create a Special Education Teacher Induction Committee to steer the department’s post-
graduate communications and connection efforts. 
• Increase efforts to maintain communication between the Special Education faculty and 



                                                                                                                                                                                           
graduates. 
o Maintain email directory for continued communication for outreach and survey 
information. 
o Maintain data on graduates who are hired and the locations in which they are working. 
o LiveText contract with ECSE students provides for continued connection with students 
three years post- graduation.  The first ECSE graduates will be in spring 2014. 
o Facilitate the Special Education Alumni Series (SEAS) events for 2013-14, identifying 
professional development opportunities and topics for TU graduates and others in the PDS, 
University and local communities. 
o Continue the Autism Education Series, providing presentations on ASD topics of interest 
to the University and local communities once each semester.   
o Offer supports for beginning teachers through workshops and the SEAS LINKEDIN site. 
o Establish a TU Special Education Department twitter handle. 
o Electronically send the Special Education Newsletter to alumni each semester.  
Other Continuous Improvement Efforts 
• Continue the Special Education Advisory Council, scheduling meetings during the fall 
and spring semesters of the 2013-14 academic year.  
• Discuss newly integrated course content regarding the Common Core Curriculum, 
PARCC assessments, and the upcoming teacher/administrator evaluation at monthly department 
meetings. 
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Exhibit 2.4.g.23 Reading Education MEd & CAS Comprehensive Data Analysis Report (DAR) Summary 
2011-2013 

AY11: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in AY 
2009-2010. 

Last year we said,” We have used the data to identify the Research Support section of the 
Assessment #8, the Professional Development Project, as an area for focus.   Changes will be made 
to the Professional Development Project. The instructors will place greater emphasis linking the 
research literature to the projects as a foundation as well as to appropriate use of APA style. An 
example of a quality literature review from a previous student will be provided for future students.”  

For the 2010-11 year the overall mean for the assignment was 95.64. Changes in student scores 
related to Research Support moved from 88.8 in the Fall, 2010 to 95% in the Spring of 2011.  

2. What significant findings emerge from your examination of these data? 
The mean scores for seven of eight key assessments were consistently above 90% both on and off 
campus. These scores reveal that the program is both successful and consistent in guiding students 
to meet the IRA Standards that are covered in those assessments. The scores for Assessment #6 
School Literacy Assessment were lower during the 2010-11 year.  Analysis of these data show that 
the lower scores were given by one particular faculty member (who has since left Towson 
University). It is clear that this instructor interpreted the standards differently than did her 
colleagues.  

3. How have you involved faculty in your identification of the implications of these data? 
Since the data were compiled during the summer of 2011, the program directors have had to 
prepare the recent IRA SPA report, prepare schedules for both the spring and summer 2012 
semesters, staff those semesters, negotiate and prepare for new TLN courses and cohorts, lead the 
program faculty in an examination of diversity standards and plan for incorporating them into the 
numerous courses, and launch a search for a new faculty member. Thus no focused and formal 
discussions have yet been held with the program faculty. Reading faculty members were informed 
that we would need to discuss the data in December, 2011 and/or January, 2012.  

4. What specific actions will you take in response to these data? (REQUIRED response to NCATE 
AFI) 
The program directors will continue to monitor the data and support faculty collaboration that 
focuses on improvements to the key assessment scores. In particular, the faculty will focus on 
Assessment #6 in order to better understand how instructors are interpreting the assignment 
and the grading criteria. A more uniform understanding of the criteria will be sought and 
established. 

 



                                                                                                                                                                                           
We will continue to meet with our SMHEC faculty to better understand why their scores are 
consistently higher than the on campus sections.  We will work to establish more consistency 
among the sites. 

AY12: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in AY 
2010-2011. 

Last year we identified two areas of concern based upon data that reflected mean scores of less 
than 90% on two assessments. One of these pertained to Assessment #6 where the concern was 
over one instructor whose scores in different settings were significantly and uniformly lower than 
other instructors’ scores. It turns out that this instructor retired in the summer to spend more time 
with her grandchildren so her teaching was no longer an issue.  A new instructor to the course in 
2011 also struggled with the course but after her first semester teaching experience and 
consultation with colleagues, this instructor’s scores increased significantly the next semester.  

A second area of concern noted last year related to SMHEC scores being uniformly higher in some 
courses than all other locations. Discussions with SMHEC and Campus faculty were convened and 
the faculty worked to clarify the standards, rubric criteria, and rigor in the different key assignments.  

2. What significant findings emerge from your examination of these data? 
Generally, the Graduate Reading Education faculty performed an outstanding job in leading 
graduate students to a high level of performance in all key assignments in all locations. With only 
one exception, scores were above 90%. That exception, discussed above,came from an instance in 
which it was the instructor’s first time teaching the course. She learned from the experience and her 
overall scores on Assessment #6 moved from 78.00 in the Fall 2011 semester to 96.95 when 
teaching the course in the Spring 2012 semester.  

3. How have you involved faculty in your identification of the implications of these data? 
After compiling all key assignment data, entering the data into spreadsheets and computing 
aggregated and disaggregated reports for each key assignment, the information was shared with 
Graduate Reading Education faculty in an August 2012 retreat. The overall performance—which was 
excellent—was noted. Faculty focused on the disaggregated information in which a particular 
instructor in had scores that were less than 90% in a semester. The scores were discussed as a 
group. Then individual faculty had two to three weeks to review their class records before 
submitting a written explanation. These explanations, along with recommendations for instructional 
improvements, were then discussed in an October 2012 Graduate Reading Education Program 
meeting.  

It should be noted that even though only one of 24 sets of scores for a location was below 90%, the 
faculty dug deeper into subsections of the key assignments to consider possible changes and 
improvements. 

 



                                                                                                                                                                                           
4. What specific actions will you take in response to these data? (REQUIRED response to NCATE 

AFI) 
Since all of the scores for the 2011-2012 are consistently high (this comment includes 
acknowledgement of the instance of one instructor for Assessment #6 whose scores moved from 
78.00 in one semester to 96.95 the next semester), the Graduate Reading Education Program 
Directors will continue to monitor the data and confer with faculty on a regular basis. No specific 
changes will be made based on the data.  

AY13: 

1. Have the change(s) in response to data that you documented last year 
had the desired effect on your program? Please provide specifics referencing prior changes that you 
submitted in AY 2011-2012. 

 
Last year, the scores for all key assessments were uniformly high and no specific changes were 
recommended for the year. Key assessment data are monitored for this year. Findings and 
responses are below. 

2. What significant findings emerge from your examination of these data? 
 

Generally, the Graduate Reading Education faculty performed an outstanding job in leading 
graduate students to a high level of performance in all key assessments in all locations. While the 
composite scores for each key assessment in each location continue to be high (above 90%), deeper 
mining of the data reveal some lower scores in particular course sections and/or on particular 
components of the assignments. These are described below. 

• For the Curriculum Unit (Assessment 3), there were two components in which students 
scored lower. When identifying Cultural Responsiveness in curriculum design students too 
often failed to address all three of the dimensions required: Perspectives, Principles, 
Practice. When identifying Disciplinary Literacy Discourses, some students failed to grasp 
the developmentally appropriate ways in which disciplinary discourse could be applied and 
adapted for young children. 

• For the School Literacy Survey (Assessment 6), the instructor explains that too many 
students identified recommendations for changing or improving a school’s assessment 
program that did not align appropriately to the schools’ needs.  

• For the Demonstration Lesson (Assessment 7) an instructor realized that one student 
performed very poorly when providing assessment-guided instruction for the clinic client. 
That student was required to repeat the course.  

• For the Professional Development Project (Assessment 8) students struggled across sections 
with the Research Support section of the assignment. They failed in too many cases to use 
APA formatting, referencing and citations appropriately.  

 

• For the Portfolio Reflective Essay (Assessment 1) there were particularly low scores related 
to “Mechanics” in students’ writing. This relates to writing ability generally but also APA use. 

 



                                                                                                                                                                                           
 

 

 

3. How have you involved faculty in your identification of the implications 
of these data? 

After compiling all key assignment data, entering the data into spreadsheets and computing 
aggregated and disaggregated reports for each key assignment, the information was shared with 
Graduate Reading Education faculty in an October meeting. The overall performance—which was 
excellent—was noted. Faculty focused on the disaggregated information in which a particular 
instructor in had scores that were less than 90% in a semester. The scores were discussed as a 
group. Then individual faculty submitted written explanations for the lower scores, along with 
recommendations for possible changes. These explanations, along with recommendations for 
instructional improvements will be discussed in Graduate Reading Education Program meetings 
during the 2013-14 year.  

4. What specific actions will you take in response to these data? 
(REQUIRED response to NCATE AFI) 

Curriculum Unit (Assessment 3):  

1) A second week related to the topic of Disciplinary Literacy Discourses will be added to the spring 
2014 semester schedule so that more time and attention can be given to learning the 
theoretical perspectives as well as applications of the approach. 

2) Students will be given more explicit guidance related to identifying all three dimensions of 
cultural responsiveness: Perspectives, Principles and Practices. 

Demonstration Lesson (Assessment 6):  Observations of the student who performed poorly when 
observed during her clinic teaching prompted a closer examination of the assignment. It was 
determined that too little weight was being placed on observed teaching performance and too 
much on students’ reflections. Those will be adjusted in the spring 2014 semester.   

Professional Development Project (Assessment 8) and Portfolio Reflective Essay (Assessment 1): 
Because students’ APA understanding and use was identified as lacking in these two assessments, 
which come near the end of the program, the faculty will spend time identifying courses earlier in 
the program where APA will be taught and monitored to ensure that students are better prepared 
scholarly writers by the end of the program.  

 

 

 

 



                                                                                                                                                                                           
Exhibit 2.4.g.22 Educational Leadership MS & Organizational Change CAS Comprehensive Data 
Analysis Report (DAR) Summary 2011-2013 

AY11: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in AY 
2009-2010. 

In 2009-2010, the department responded to conditions noted by ELCC regarding the department’s 
assessment system: i.e., that data should be reported for individual indicators on the standards, rather 
than using scaled scores not aligned to the ELCC standards. Thus, the department responded by creating 
reporting templates for the assessments that were aligned to the individual ELCC standards. Scaled 
scores were no longer used for reporting. The assessments remained essentially the same, however, as 
the assessments themselves were not in question. 

The reporting templates included data for each indicator from the rubrics for each assessment and for 
each student in the class where the assessment was given. The program’s Graduate Program Director  
worked with the Graduate Program Assistant to create Excel files of the data, and tables were 
subsequently derived from them. Systematic use of the reporting templates has improved the efficiency 
of reporting the data as well as the usefulness of the data for making program improvements.  

2. What significant findings emerge from your examination of these data? 
The most significant finding for the department this year was the decline in the pass rate of the national 
SLLA exam. Previously, we had a 100% pass rate but have now slipped down to a 76% pass rate. This is 
slightly lower than the 83% pass rate for the State of Maryland, which also declined from its former pass 
rate of 98% (MSDE, 2011). One possible reason is that the format of the SLLA has changed. The exam 
now includes multiple-choice questions as well as essays that are much more focused and are aligned 
with specifics from the ISLLC Standards. These findings have caused ILPD to work towards developing a 
new Departmental Comprehensive Exam for Spring 2012.  

3. How have you involved faculty in your identification of the implications of these data? 
Faculty discussed the implications of these data during its start of year retreat in August 2011. An ad hoc 
committee was formed to create a new Departmental Comprehensive Exam that will contain a variety of 
questioning formats, including selected response, constructed response, and brief constructed response 
questions. A new assistant professor is chair of the ad hoc committee, and four senior faculty serve on 
the committee. They include the former Acting Graduate Program Director, the former Department 
Chair, and the current Department Chair. To date, a bank of questions has been developed, and upon 
determination of the exam’s design, it will be piloted in January 2012. 

4. What specific actions will you take in response to these data? (REQUIRED response to NCATE 
AFI) 

In addition to developing a new Departmental Comprehensive Exam that reflects some of the changes 
made to the national SLLA exam, the department will also establish teams and team leaders for each of 
the required courses for Administrator I. Team leaders will be responsible for ensuring that the content, 
experiences, and assessments for each of the required courses are aligned with ELCC/ISLLC and MILF. As 



                                                                                                                                                                                           
the level of program accountability has increased since the program’s inception 6 years ago, it is 
important that responsibility and decision making for the program be distributed among the program’s 
faculty. The addition of 2 new tenure track faculty in 2011-2012 has provided new insights about the 
program and its future directions. 

AY12: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in AY 
2009-2010. 

In 2009-2010, the department responded to conditions noted by ELCC regarding the department’s 
assessment system: i.e., that data should be reported for individual indicators on the standards, rather 
than using scaled scores not aligned to the ELCC standards. Thus, the department responded by creating 
reporting templates for the assessments that were aligned to the individual ELCC standards. Scaled 
scores were no longer used for reporting. The assessments remained essentially the same, however, as 
the assessments themselves were not in question. 

Beginning last year and continuing presently, however, the department is making a transition to the 
2011 ELCC standards.  We have carefully reviewed the new standards and are presently involved in 
revising syllabi and assessments for our required courses and for our internship experiences and 
portfolios.  For instance, the department revised the comprehensive examination and accompanying 
rubric in fall, 2011 (see attached revised comprehensive examination with accompanying rubric aligned 
with ELCC 2011 standards).  Although the November exam was the old version, we piloted the new 
exam in April, 2012.   Because of a disastrous technology failure, the department made the decision to 
grant students the benefit of the doubt and passed all of them.  The technological problems were 
resolved and the June comprehensive exams proceeded smoothly. We have not been satisfied, 
however, with our students’ relative performance on the comprehensive examination and began taking 
the following steps to improve it: 

• Embed in ILPD requires courses opportunities for in-class and on-demand writing  
• Explicitly expect and scaffold text-based analyses and specific references to scholarly research in 

course assignments 
• Develop a study guide for the comprehensive examination and hold study sessions for students 

who request them. 
Because ILPD’s Chair and Graduate Program Director continue to work with the Graduate Program 
Assistant to create Excel files of the data, as well as a variety of assessments tables, the department has 
in place a systematic process for documenting student work and progress and has improved reporting 
templates.  This has helped the faculty analyze and learn from the reported data.  Faculty’s analyses, for 
instance, pointed clearly to the need to revise the comprehensive examination last year so that it more 
tightly focused on individual ELCC standards; it also pointed to the need to better prepare students for 
the examination throughout their required course work.   

2. What significant findings emerge from your examination of these data? 



                                                                                                                                                                                           
The most significant finding for the department last year was the need to examine both the 
comprehensive and the internship experience in order to continue to address declining pass rates on the 
national SLLA exam. Previously, we had a 100% pass rate but for last year’s report had slipped down to a 
76% pass rate. This is slightly lower than the 83% pass rate for the State of Maryland, which also 
declined from its former pass rate of 98% (MSDE, 2011). One possible reason is that the format of the 
SLLA has changed. The exam now includes multiple-choice questions as well as essays that are much 
more focused and are aligned with specifics from the ISLLC Standards. These caused ILPD to develop 
more focused essay questions for our new Departmental Comprehensive Exam for Spring 2012. Data for 
this year’s SLLA show improvement as out of the twenty-one who took the SLLA, only one did not pass 
the exam.  Careful review of the data, however, have led the faculty to recognize we need to work more 
strenuously on ELCC Standard 1.1, 1.2, 1.3, and 1.4, as our students scored lower on vision 
development, articulation, implementation and stewardship.  We plan to take this challenge seriously in 
our course and internship revision processes. 

Survey results indicate that only 60% of students are confident they are prepared by our program for a 
leadership position; another 31% claim to be “somewhat prepared.”  As a faculty, we are not satisfied 
with a 60% confidence rate, and have met with district officials and talked to practitioners to obtain 
insights toward improvement.  With the new Common Core standards, PARCC assessments, and 
teacher/principal evaluations being adopted in our region, we have undertaken major course revisions 
in order to equip our students with the knowledge and skills to implement these initiatives.  Survey 
questions 22 and 23 indicate students are not as prepared as they need to be to work with parents and 
community members.  Our course and internship revision processes are focused on educating our 
students to fully understand the significance of parent and community member involvement and to 
develop the skills to promote that involvement as well as the dispositions and skills necessary to create 
respectful dialogue capable of promoting critique, support, and mutual learning. 

3. How have you involved faculty in your identification of the implications of these data? 
An ILPD ad hoc committee created a new Departmental Comprehensive Examination, which was piloted 
in April, 2012.  The committee, after much discussion, decided against multiple choice questions 
because of the difficulty of creating a large bank of thoughtful questions for an examination given four 
times per year.  Moreover, faculty members were not convinced that the multiple choice format lent 
itself to assessing the kinds of reflective, analytic, and action-oriented habits of mind that administrators 
need. The committee did tighten, however, the alignment to specific criteria of the ELCC 2011 
standards.  All of the questions and rubrics reference specific criteria (see attached examination with 
accompanying rubrics).  Students must construct credible responses that allude to specialized 
knowledge learned in their courses and readings while applying that knowledge to address scenarios 
capturing typical problems, dilemmas, and situations, which administrators face in contemporary K-12 
schools.   

During an early August, 2012 retreat, the faculty met and reviewed the assessment system and 
assessment data with Dr. Neapolitan.  Dr. Jeffrey Kenton also came to our meeting to discuss NCATE 
accreditation and required assessment systems.  After that introduction, the faculty created a 
“crosswalk” (see attached document), assigning specific ELCC 2011 standards and criteria to specific 



                                                                                                                                                                                           
courses in order to guide our revision efforts.  Upon completion, the crosswalk is helping us ensure that 
each new standard and accompanying criteria are addressed and assessed several times.  This document 
continues to guide our required course revisions.  Survey questions 22 and 23, as well as a close analysis 
of our current syllabi and past performances on the comprehensive examination, have also compelled 
us to place renewed efforts to ensure ILPD candidates are prepared to work with diverse student, 
parent, and stakeholder populations.  On the second day of our retreat, we viewed a “TED Talk” on 
YouTube entitled “The Danger of a Single Story,” which sparked intense dialogue about the importance 
of integrating knowledge and skills about culturally responsive and differentiated teaching to open 
access to learning for all P-12 students and to help them see themselves or people like them reflected in 
the curriculum.  Again, the crosswalk, combined with these conversations, has provided a framework for 
our review and critique of revised syllabi.   

Having course leaders has involved several faculty in the process of shepherding “signature 
assessments” of content knowledge (Assessment 6) has involved more faculty in the assessment process 
beyond the specific sections they teach.  It has also provided opportunities to compare and contrast 
scoring practices.  We have enacted course revision teams to thoroughly assess and revise courses in 
order to align them with ELCC 2011 Standards and to ensure they prepare our students to exercise 
leadership in integrating the Common Core and implementing PARCC assessments.   

4. What specific actions will you take in response to these data? (REQUIRED response to NCATE 
AFI) 

ILPD faculty members remain somewhat unsatisfied by our students’ performance on the Departmental 
Comprehensive Examination although some students’ performance is exemplary.  Two areas in 
particular trouble us: 

1. A tendency to draw on “common sense” and everyday experience rather than on application of 
professional knowledge, analyses based on principles and theory, and allusions to course 
readings. 

2. A lack of understanding that administrators face a multitude of uncertainties endemic to 
constantly shifting conditions and populations and they must develop habits and practices of 
systematic inquiry. 

Thus, in our revision process, we have begun to incorporate into our courses more writing assignments 
that refer specifically to course readings, more formative feedback, and more review sessions. The 
internship is also up for careful scrutiny this year and that syllabus, too, is under revision. As each course 
is revised, it is presented to the entire faculty for critique.  So far, two courses have undergone thorough 
review and one has been accepted while the other is being revised.  This process has helped faculty 
members to gain a thorough sense of the entire curriculum so that we can reinforce and build on one 
another’s efforts.  It is our hope that these efforts will better prepare students for the SLLA exam.   

To summarize, our revision of ILPD’s six required courses has involved a systematic process.  Faculty 
members work in pairs to revise one course.  An exception is Sam Della Vecchia, who because of his 
particular expertise, is revising School Law alone.  Each month, during our department meetings, a 



                                                                                                                                                                                           
revised course is presented and critiqued.  So far, ILPD 781 and ILPD 667 have been reviewed and both 
are under revision.  Revisions are undertaken with the following in mind: 

1. The new ELCC standards 
2. Integration of the Common Core—not only in terms of teaching students ABOUT the CC but also 

in terms of incorporating pedagogical strategies aligned with CC standards regarding close 
readings, argumentation supported with evidence and so forth.   

3. TSSA standards 
4. Culturally responsive teaching, Universal Design for Learning, and differentiation 
5. A clear and consistent assessment process with rubrics that guide student learning and ensure 

fair and rationalized scoring. 
 

 
 
 
 
R.1.5.a.1 
https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.5.a.1.pdf 
 
 
R.1.5.a.2 
https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.5.a.2.pdf 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.5.a.1.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.5.a.2.pdf


                                                                                                                                                                                           
R.1.5.c.1 Samples of course syllabi showing alignment of coursework with content standards 

R.I.5.b.1.b 
R.I.5.b.1.o 

ECED 321, Foundation of Reading and Language Arts 
ECED 461, Teaching the Integrated Arts In Early Childhood 

R.I.5.b.2.e 
 
R.I.5.b.2.j 

ECSE 351, PRIMARY CURRICULUM AND INSTRUCTION IN THE INCLUSIVE 
CLASSROOM II 

ECSE 429: SOCIAL COMPETENCE IN EARLY EDUCATION 
R.I.5.b.4.a 
R.I.5.b.4.b 

EESE 430,  Methods of Classroom Management and Collaboration I 
EESE 431,  Methods of Classroom Management and Collaboration II 

R.I.5.b.5.c 
R.I.5.b.5.f 

ELED  322, FOUNDATIONS OF READING AND THE OTHER LANGUAGE ARTS  
ELED 357, Linguistically Diverse Learners in the Classroom 

R.I.5.b.6.c  
R.I.5.b.6.g 

SCED 305 ADOLESCENT LEARNING, DEVELOPMENT, AND DIVERSITY 
SCED 355– TEACHING SOCIAL STUDIES IN THE SECONDARY SCHOOL 

R.I.5.b.7.c 
R.I.5.b.7.d 

SPED 413, ASSISTIVE TECHNOLOGY FOR STUDENTS WITH DISABILITIES 
SPED 425, Formal Tests and Measurements for Students with Disabilities K-12 

R.I.5.b.8.a 
R.I.5.b.8.b 

ARED 371, Art and the Child 
ARED 381, Media and Techniques for Art Teachers: Elementary 

R.I.5.b.10.e DANC 451, Dance Education and Public Policy   
R.I.5.b.11.d 
R.I.5.b.11.e 

HLTH 425, Instructional Methods in Health Education 
HLTH 430, Organization, Implementation and Management of Health Education 
Programs 

R.I.5.b.12.f 
R.I.5.b.12.g 

ISTC 651, Information Literacy and Access 
ITSC 653, The Organization of Knowledge 

R.I.5.b.13.q 
R.I.5.b.13.w 

KNES 324, Teaching Physical Education in the Elementary School 
KNES 423, Adapted Physical Education 

R.I.5.b.14.h 
R.I.5.b.14.n 

MATH 323, Teaching Mathematics in Elementary School 
Math 423, Teaching Mathematics in Secondary Schools 

R.I.5.b.16.a 
R.I.5.b.16.b 

Music 310, Music in Special Education 

MUED 324, Integrating Literacy in the Music Classroom I 
R.I.5.b.19.b 
R.I.5.b.19.h 

REED 609:  READING ASSESSMENT 
REED 726: Advanced Clinic Internship in Reading 

R.I.5.b.20.a 
R.I.5.b.20.b 

SCIE 371, Teaching Science in Early Childhood 
SCIE 376, Teaching Science in the Elementary School 

R.I.5.b.22.d 
R.I.5.b.22.e 

ILPD 716:  Leadership of the Schools 
ILPD 740, Data-Based Decision Making for Curriculum and Instruction  

 
 
 
 
 
 
 
 
 
 
 



                                                                                                                                                                                           
Exhibit 1.4.g.2 Representative Samples of interns’ assessment and analysis of student learning 
 

R1.4.h.7 ECED NAEYC 03 
R1.4.h.23 ELED AT Comm Template 
R1.4.h.38 REED 726 Final CaSe Study 
R1.4.h.65 SCED 8 VPP Portfolio 
R1.4.h.73-74 School Library Media Lesson Plan 

 
Each of these sample items demonstrates an intern’s attempt to reflect on his/her ability to have an 
effect on student learning. 
 
The early childhood intern conducted a one-on-one case study during the primary internship, to study 
the effect of assessments on reading, comprehension and writing skills. As a result of the case study, the 
intern learned the importance of treating each student as an individual with separate strengths and 
weaknesses. 
 
The elementary education intern recognized multiple ways to reteach a lesson, based on student 
performances during the teaching episode. For example, offering generalizations first and expecting 
students to support the generalizations with details. Also, capitalizing on multiple linked lessons to be 
learned by expecting students to demonstrate proficiency with one skill (highlighting signal words) while 
simultaneously reading the text very close (to locate the signal words).  
 
The reading education clinic candidate completed a case study on student D_____. The clinical intern 
completed a number of assessments on the student’s reading, motivation, fluency, comprehension, etc. 
As a result of these assessments, the intern recommended a number of targeted strategies to address 
the student’s reading challenges. 
 
The SCED intern selected G&T readers for her validated practices project (VPP) sample. Differentiating 
instruction for G&T candidates is a proficiency expected from all unit interns. The chart on p. 25 shows 
the effect that the intern’s instruction had upon the students’ learning. 
 
School Library Media specialists must design lessons in alignment with a number of instructional 
standards. R1.4.h.74 shows a reflection of the effects of the lesson upon the classroom students. 
 
 
 
 
R1.5.e.1 Examples of Unit Faculty working in PreK-12 environments 

 Prisca Martens, Professor in the Department of Elementary Education, has been 
working closely with teachers at Pot Spring Elementary School in Timonium, Maryland, for 
about eight years.  The focus the collaborative work between Prisca and the teachers is 
using global literature to develop children’s intercultural understandings and learning to 
read and communicate their meanings through art.  She and the teachers meet in a study 
group every four to six weeks where they discuss journal articles, plan classroom literacy 
events, and talk about student work. They also talk about integrating the Common Core 
Standards into their teaching and have used resources such as Supporting Students in a 



                                                                                                                                                                                           
Time of Core Standards: English Language Arts, Grades PreK-2 (Long, Hutchinson, & 
Neiderhiser, published by the National Council of Teachers of English).   

 Dr. Martens has received a number of grants to support her work with the teachers.  
For the last five years some of the funds have gone towards paying registration fees for 
teachers to attend and present a session on their work at the National Council of Teachers 
of English Annual Conference. She and the teachers have also published several journal 
articles and book chapters on their work.  In addition, she and the teachers have each 
written articles published in three issues of the online journal WOW Stories. 

http://wowlit.org/on-line-publications/stories/storiesiv7a/ 

http://wowlit.org/on-line-publications/stories/iv5/ 

http://wowlit.org/on-line-publications/stories/storiesiv1/ 

STEM in Elementary Grades, Partnership with Harford County schools 

Dr. Pamela S. Lottero-Perdue, Assistant Professor of Science Education, is putting the “E” in 
STEM outreach and educational efforts for FCSM. Dr. Lottero-Perdue’s PEEESC program 
involves teaching, enhancing, implementing and researching Engineering is Elementary (EiE) 
and Engineering Adventures (EA) units of instruction developed by the EiE team at the Museum 
of Science, Boston. 

• http://www.mos.org/eie/ 

The PEESC program has three components 

• The SySTEmic Elementary Engineering Project 
• Engineering Adventures Camps and Summer Engineering and Science (SEAS) Clubs 
• Teaching Engineering Design in Elementary and Middle School Science Education Courses 

The PEEESC Program is directed by: 

Dr. Pamela S. Lottero-Perdue 
Department of Physics, Astronomy and Geosciences 
Towson University 
410-704-4598 
plottero@towson.edu 

 
 
 
R.2.5.3 
https://www.towson.edu/coe/about/accreditation2014/documents/standard2/R.2.5.3.pdf 
 
 

http://wowlit.org/on-line-publications/stories/storiesiv7a/
http://wowlit.org/on-line-publications/stories/iv5/
http://wowlit.org/on-line-publications/stories/storiesiv1/
http://www.mos.org/eie
http://www.towson.edu/fcsm/community_engagement/Engineering%20Education/programs/HCPS.asp
http://www.towson.edu/fcsm/community_engagement/Engineering%20Education/programs/seas/index.asp
http://www.towson.edu/fcsm/community_engagement/Engineering%20Education/programs/PHSC_303.asp
http://www.towson.edu/physics/scienceeducation/faculty.asp#lotteroperdue
mailto:plottero@towson.edu
https://www.towson.edu/coe/about/accreditation2014/documents/standard2/R.2.5.3.pdf


                                                                                                                                                                                           
R.1.5.d.3 

ISTC 201                   

USING INFORMATION EFFECTIVELY 

Fall 2012 

Instructor: Dr. Fran Luther 

  315 Hawkins Hall 

  410-704-4537 (office) 

  410-704-4733 (fax) 

Email: fluther@towson.edu   (Put  ISTC 201, the section number and your name  in the 
memo line of your email.) 

Office hours:  By appointment 

Course Description:  An introduction to gathering, evaluating and communicating information.  
Emphasis will be on using team collaboration and problem solving to examine current issues in 
education. 

The students will engage in: 

• Defining current issues in the field of education; 
• Developing team building and problem solving skills; 
• Compiling strategies to locate information from a variety of sources; 
• Explore how to critically evaluate the validity and usefulness of information; 
• Examine the ethical use of information; 
• Report information in written reports and oral presentations; and 
• Consider the future of information in education. 

 

Maryland Teacher Technology Standards and Their Corresponding Numbers to be Addressed in 
this Class: 

I. Information Access, Evaluation, Processing and Application. 

II. Communication 

III. Legal, Social and Ethical Issues 

V.  Integrating Technology into the Curriculum and Instruction.  

Course Methodology:  The course will examine issues in education through cooperative teams using 
problem-solving techniques and a wide range of information sources and technologies.  It will focus on 
educational issues through written, oral and electronic communication tools and skill building. 



                                                                                                                                                                                           

 

 

Prerequisites:  This is a web-enhanced course, so you will be expected to know: 

1. How to use a pc and a word-processing program (preferably Word) 
2. How to use a web browser 

 
Required Text: 
Liu, L. & Li, W. (2012).  Fundamental technology skills for teachers. Boston, MA:  

 
Pearson Publishing. 

 Recommended Texts:  

• A reference guide to the Internet 
• A college-level dictionary and thesaurus 
• A grammar reference (e.g. Hacker, D. A writer’s reference, 3rd. or 4th ed.) 

 



                                                                                                                                                                                           
Rose, D. H. & Meyer, A. [Eds.]. (2006). A practical reader in universal design for learning.  Cambridge, 

MA:  Harvard Education Press. 

APA Tutorial: 

http://isites.harvard.edu/icb/icb.do?keyword=apa_exposed  

Course Requirements:   

10% Class attendance & participation 

20% Assignments 

15% Individual PowerPoint presentation 

20% Research paper 

20% Team PowerPoint collaboration 

15% Final exam 

Other Requirements:  

• E-mail account:  All students are required to have a university account by the second week of 
class.  You must go to Computer and Networking Services (CANS) at Cook Library and request 
an account in person.  The first time you activate the account (log on) you will be asked to change 
the password, read and agree to the university computing policy.  All e-mail sent to me must have 
your name, course and section number on the memo line. 

 

• Library number:  Students must have a valid user number (bar code) on the back of their TU 
One Card.  Register on the third floor of Cook Library at the circulation desk.  If you have a 
library card with a bar code from a previous semester, find out if it needs to be reactivated.  This 
must be completed by the second week of class. 

 

• Computer disks:  Every student will need a USB drive formatted for IBM compatibles.  You 
must bring the disk(s) to every class with you.  You will save your class work to disk and it is 
very important for you to back up your work.  Files that disappear or are inaccessible are not 
an excuse for handing work in late, or failing to complete an assignment. 

 

Attendance  

It is your responsibility to attend all classes and complete course work as outlined in the 
schedule.  Only three valid absences are allowed.  Validated absences require documentation 
from doctors, university officials, etc.  Accommodations for make-ups are granted only for 
exceptional circumstances and require validation.   You must sign your name in the sign-in 

http://isites.harvard.edu/icb/icb.do?keyword=apa_exposed


                                                                                                                                                                                           
notebook provided.  If you do not, you will be considered absent, even if you are in class.  
Special Note:  “Students should not attend classes or other university events from the onset of 
flu-like symptoms until at least 24 hours after the fever subsides without the use of fever 
reducing medications. Such absences will be considered excused absences; however, students are 
responsible for the material covered during the period of their absence.” 

Punctuality  

Since class time will involve collaborative activities, it is essential that you arrive in class on time.  
Course assignments in the syllabus are due by midnight of the date due (unless otherwise indicated in the 
syllabus) will be considered late if turned in later.  Late assignments will loose 1 point per day for each 
day it is late.  

Academic Dishonesty  

"Academic dishonesty in any form is unacceptable at Towson University.  If a faculty member has 
evidence that a student's class related behavior constitutes academic dishonesty, the faculty member may 
determine the course related sanction to be imposed against the student, up to and including the failure of 
the course.  [The first infraction will result  in a zero for that course work.  The second will result in an 
(U)nsatisfactory for the course.]  A letter must be sent to the student stating the imposed sanction and 
informing the student of his/her right to appeal.  A copy of this letter should be sent to the Director of 
Judicial Affairs.  The route for a faculty imposed sanction is [Coordinator of Program],  Department 
Chairperson, College Dean, Student Appeals Committee, Provost and Vice President for Academic 
Affairs."  

Disabilities  

If you have a documented learning disability, please contact me the first week of class to discuss 
accommodations in the class. 

OVERVIEW OF EXPECTATIONS FOR THE RESEARCH PAPER 
 

TOPIC: History of education in the U.S.  
Notes: Get approval of your topic from Dr. Luther. The topics may include such things as 
specific laws passed, educational movements, or world events such as the Sputnik that 
impacted education in the U.S. 
TREATMENT OF THE TOPIC:  Give an overview of the topic.  This may include societal 
events that led up to laws being introduced, movements being started, etc.  You should also 
describe the impact this law, person, movement, event, etc. had on education in the U.S. 

See matrix for other expectations: 

Rubric for Research Paper ISTC 201 



                                                                                                                                                                                           
General Requirements: 

• Instructor may refuse to grade papers that do not 
meet these requirements (grade=zero) 

• General format: APA documentation style   
• The narrative potion of the paper is a minimum of 

five complete pages and a maximum of eight pages. 
 

• All verbatim quotes of 3 words or more must be 
set apart from your own words with quote 
marks or a blockquote. All paraphrased 
statements are cited. Cases of plagiarism will be 
penalized according to TU policy 

• Paper is submitted following the instructor’s 
directions 

 

APA STYLE Student self-
score 

Instructor 
score 

 

General 

• 12-point  Times New Roman or Calibri  font used throughout, 
including the running head  

• Entire paper is double spaced 
• Margins are 1" on all sides 

Title Page and Abstract 

• Title page formatted correctly 
• Abstract is page two, titled Abstract - it is centered, not underlined, 

not bolded, and not italicized  
• Abstract is 150 - 250 words, a summary of the paper including 

thesis statement and main points 
• Paragraph is not indented 

Body 

• Narrative begins on page 3, title of paper is centered and bolded 
• Descriptive section headings (left aligned, bold) are used for each 

section 
• Narrative is a minimum of 5 FULL pages and a maximum of 8 

pages. Pages are counted excluding graphics or long quotes. 
• Running header (left aligned, all caps)and page number (right 

aligned) on every page 
In-text Citations  

• All reference sources and citations match. For example, if a source 
appears on the Reference page, it must be cited properly in your 
narrative, and vice versa. 

• Proper APA style 
• Page or paragraph number included for direct quotes 
• Blockquotes used for 40+ word verbatim quotes (double spaced, 

indent all lines ½ inch, no quote marks, cite at end) 

          
___/3 

 

 

 

___/4 

 

 

 

___/4 

 

 

 

___/8 

___/3 

 

 

 

___/4 

 

 

 

___/4 

 

 

 

___/8 

Total for 
APA Style 

General 

____/19 

References Page 

• Page is titled References (centered, not underlined, not bolded, and 
not italicized) and appears at the end of the paper   

• References appear alphabetically 
• Hanging indents and double spacing used 

Reference List  

___/3 

 

___/8 

___/3 

 

___/8 

Total for 
APA Style 
References  

____/11 



                                                                                                                                                                                           
• References are cited in the correct APA format for the type of 

citation they represent (newspaper, book, journal, webpage, etc.) 
 

Total for APA STYLE ___/30 ___/30  

CONTENT Student self-
score 

Instructor 
score 

 

Source Types (minimum) All sources must be cited in the body, or no 
credit 

• 1 book from the REFERENCE section of Cook Library (not 
stacks) 

• 5 journals (peer reviewed) academic or scholarly 
• 1 newspaper article 
• 3 webpages (scholarly) 

 

Source Depth and Accuracy  

• All sources relevant to topic 
• Source variety reveals the complexity of the issue 
• Sources are appropriately current 
• Correct in-text parenthetical citations provide accurate evidence 

for statements 
• Citation for anything NOT common knowledge 
 

 

___/20 

 

 

___/10 

 

___/20 

 

 

___/10 

 

Total for 
Content - 

Sources  

____/30 
Thesis Statement  

• Clear, correct, concise  
• Appropriate for audience of educators with specific details (not 

vague generalizations) 
• Forecasts all main points of paper 
• Clear and strong opinion, goes beyond stating the obvious 

(someone could argue against it) 
 

Body/Narrative 

• Introductory paragraph opens the paper and includes thesis 
statement in italics 

• Headings are descriptive of paragraph discussion 
• Transitions and topic sentences are used 
• Definitions are handled quickly, thoroughly and accurately 
• Conclusion paragraph  summarizes paper 

 

Grammar and Mechanics  

• Sentence structure 
• Paragraph structure 
• Spelling 

 ___/8 

 

 

___/10 

 

 

 

___/10 

___/8 

 

 

___/10 

 

 

 

___/10 

Total for 
Content - 

body 

____/28 



                                                                                                                                                                                           
• Punctuation 
• Appropriate vocabulary 

 

Critical Thinking and Synthesis  

• Goes beyond the book-report stage to explore controversy 
• Goes beyond simply restating facts or quotes, sources are 

synthesized to provide evidence for statements 
• Analysis or interpretation of the sources is shown 
• An informed opinion is clearly based on the sources cited  
• Depth of understanding of the source is evident 
• Issue explored fully, adequately presented and discussed 

 ___/12 ___/12 

Total for 
Critical 

Thinking  

____/12 

Total for CONTENT ___/70 ___/70  

 

Total for Paper 

 

___/100 ___/100 

 

INDIVIDUAL PRESENTATION 

TOPIC:   Your individual class presentation content material should be the 
same as the information presented in your research paper.  

ORGANIZATION & TREATMENT:  The same organization should be used for your 
individual presentation as for your research paper.  An outline should 
be presented on PowerPoint or whiteboard slides to coincide with 
your oral presentation. 

LIMITS:  Maximum ten minutes for oral presentation. Minimum of five original 
PowerPoint slides.  

HANDOUT:  No hand out is required.  

EVALUATION: The same criteria that were used for the group presentations 
will be used for the individual ones.  These criteria include 
organization, content, presentation skills and added value.  
Evaluation of the PowerPoint or whiteboard  aspect of the 
presentation will be included as part of the major criteria.  On your 
slides, pay attention to contrast between text and background, size 



                                                                                                                                                                                           
and choice of type and other aspects of design as outlined in class 
presentation on using PowerPoint. 

DATE DUE:  To be decided in class. 

 

PEER REVIEW SHEET 
for 

GROUP WORK 

 

Student being evaluated: 

Student doing evaluation: 

Group topic: 

Please indicate how well the person you are evaluating accomplished the 
following: 

1)  Attended group meetings:  

A A- B+ B B- C+ C C- D+ D D- F 

2)  Was active in research and other assigned tasks: 

A A- B+ B B- C+ C C- D+ D D- F  

3)  Maintained a positive attitude: 

A A- B+ B B- C+ C C- D+ D D- F 

 Please add comments if you want: 

 
 
 
 
 
 
 
 
 



                                                                                                                                                                                           
R.1.5.d.4 

Towson University 
College of Education 

The mission for Professional Education at Towson University is to inspire, educate, and prepare 

educators as facilitators of active learning for diverse and inclusive communities of learners in 
environments that are technologically advanced 

Department of Educational Technology and Literacy (EdTL) 

ISTC 301 – Integrating Instructional Technology 

Fall 2012 - Tuesday, 8/30 - Tuesday, 12/11/2011 

• ISTC 301.003 – Tuesdays/Thursdays  11:00 – 12:15 pm  – Hawkins Hall 209 
 

Cheryl Wood, Instructor 

 Office:  HH 010 (Lower Level) - Hours by appointment    

Office Phone:  410-704-2687 

E-mail:  cwood@towson.edu – this is usually the most reliable way to reach me as I check into e-mail 
several times a day. Please put ISTC 301 in the subject line of any correspondence related to this 
course. 

Course Description: Materials, devices, techniques and settings are presented in an overview of the field 
of instructional technology. Laboratory experiences are provided in the operation of instructional 
hardware and software programs. 

Course Objectives: The purpose of the ISTC 301 course is to introduce pre-service teacher candidates to 
the various forms of electronic and digital technology and to provide opportunities for engagement and 
reflection on the role these technology tools can play in the teaching/learning processes in the 
classroom. The students become skilled in some of the many digital tools used in today's schools. In 
addition, students will be exposed to basic learning theory and will be assisted in determining 
appropriate applications of these theories and techniques in educational settings. This course is 
designed to use the Towson University Conceptual Framework as a basis to meet the Maryland State 
Department of Education certification and accreditation requirements.  

Course Objectives 
Applicable Standards 

MTTS 
Assignments/Outcomes 

mailto:cwood@towson.edu
http://wwwnew.towson.edu/coe/ncate/
http://www.mttsonline.org/


                                                                                                                                                                                           
NETS* T 

InTASC 

Investigate, discuss and  reflect 
on the roles of 
electronic/digital technology in 
teaching and learning 

MTTS V; ISTE NETS*T 5 & 6; InTASC 3,4 
Personal philosophy on web page; in-
class paired activity 

Participate in meaningful 
communication within and 
outside of an electronic 
learning community. 

MTTS VII; NETS*T 5; InTASC  9,10 
Classroom discussions, personal 
reflections in blog postings 

Develop skills in using a variety 
of computer software and 
media production programs  

 MTTS 1; NETS*T I; InTASC 9,10 Projects using a variety of software 
applications and web utilities 

Design and deliver a 
technology enhanced lesson 
that is aligned with the 
appropriate MD State Core 
Curriculum Standards for 
content and grade level 

MTTS V; NETS*T  II & III; InTASC 3 - 8 
Lesson plan development and delivery 
(in class) 

Develop an educational 
technology portfolio that 
supports specific academic 
content. 

MTTS VII; NETS*T V; InTASC 5 Student course website/portfolio 

Examine the ethical use of 
information with an emphasis 
on materials obtained through 
Internet sources  

MTTS III; NETS*T VI; InTASC 9 
Investigation of and reflection on 
school district  acceptable use 
policies; plagiarism issues; fair use and 
copyright guidelines 

Investigate the uses of assistive 
technology to support students 
with special learning needs 

MTTS VI; NETS*T VI: InTASC 8 
Review of various materials (DVD, 
websites, software) and 
reaction/position paper 

Connect the classroom learning 
with situations and 
experiences in the outside 
world. 

MTTS II & V; NETS* T I & II; InTASC 2 & 9 
Reflections of classroom observations 
of technology use in 
teaching/learning; technology-
enhanced lesson development 

http://cnets.iste.org/teachers/t_stands.html
http://www.ccsso.org/Documents/2011/InTASC_Model_Core_Teaching_Standards_2011.pdf
http://mdk12.org/instruction/commoncore/index.html
http://mdk12.org/instruction/commoncore/index.html


                                                                                                                                                                                           
Demonstrate mastery of the 
ISTE-NETS*T, MTTS, InTASC, 
and Maryland State Common 
Core Curriculum Standards 

 
Viewing websites for standards 
information; referencing of standards 
in course assignments 

Course Methodology: 

Students will participate in the course using a variety of information resources and technologies; 
some assignments will be individual, some will be paired or in small groups.  Some of the course activity 
will take place online within the Blackboard environment http://bbwebnew.towson.edu  
Course Topics: 

• Examining and reflecting upon the impact of integrating technology in teaching and learning 
• Teaching and learning theories 
• Using digital tools to design interactive multimedia lessons and presentations 
• Using the interactive white board to present content and supplement learning 
• Electronic Communication Tools (asynchronous and synchronous) 
• Legal & Ethical Issues for the Digital Age 
• Evaluation of Web Resources; Online references and resources 
• Universal Design for Learning (UDL) (differentiated instruction) 
• Assistive and Emerging Technologies and Web Accessibility issues 
• Planning for and integrating technology into teaching (practical teaching experience)  

 

Assignments and Course Schedule: 

Descriptions, expectations and due dates for all course assignments, as well as course materials, 
will be posted periodically to the online course site in Blackboard.  Students should check Blackboard 
frequently for course information and updates. 

Required Resources: 

Text –  No text is required for this course.  Online readings and multimedia presentations will 
be assigned through Blackboard.  

Students will be using the digital text to learn about Universal Design for Learning (UDL) 
principles:  

Teaching Every Student in the Digital Age: Universal Design for Learning 
David H. Rose & Anne Meyer, ASCD, 2002   http://www.cast.org/teachingeverystudent/ideas/tes/  
Guidelines http://www.cast.org/publications/UDLguidelines/version1.html  

Other Materials: 

• Use of a “flash” drive or USB stick drive is highly recommended to save your documents and 
data from class (see section below on Saving Data for more information).   

http://mdk12.org/instruction/commoncore/index.html
http://mdk12.org/instruction/commoncore/index.html
http://bbwebnew.towson.edu/
http://www.cast.org/teachingeverystudent/ideas/tes/
http://www.cast.org/publications/UDLguidelines/version1.html


                                                                                                                                                                                           
• A folder or section of a notebook in which you may keep course handouts, notes and other 

information. 
 Saving Data and Documents: 

 Safely storing and accessing your data from this course is of the utmost importance.  The 
computers have floppy drives, CD write-able drives, and USB ports for “flash” drives.  It is recommended 
that you do not save data to the classroom computers as many students use these computers on a daily 
basis and your data can easily be erased from them.  Therefore, you need to be prepared each session 
with a method for saving your work.  

Plan to bring a flash drive or disk to each class session.  You may  also save files to your folder on 
the Towson server “H” drive which is accessible from campus computers (you will receive instruction on 
how to access your folder and save documents in class).  You may also upload individual files to your 
space on the :H drive from home by utilizing WebDisk (http://tiger.towson.edu ) 

VIRUS ALERT - Be careful!!  Computer viruses are easily transferred from computer to computer 
especially when many people use the computers.  The computers in the class are equipped with virus 
protection programs.  It is a good idea to use virus scanning software every so often to make sure a virus 
won’t corrupt your files.  If you are unsure how to scan, please ask the instructor for assistance. 

BACK UP YOUR WORK! – I cannot emphasize this enough as I have had plenty of experience with 
students who have failed to do so and have lost hours of their work due to a saving error or a corrupted 
file.  When you are working at home, save a copy of your work to your hard drive AND another device.   

Important Class Requirements: 

Each student is required to have an active TU e-mail account for the duration of this class. You 
must obtain and use a Tiger e-mail account for your e-mail correspondence for this class regardless of 
whether or not you have an existing e-mail account with an off-campus ISP.  As part of the 
requirements of the course, you will be expected to demonstrate skills in using e-mail to communicate 
with the instructor and other students in the class.  Using your Tiger account for this purpose will allow 
the instructor to create uniform e-mail distribution lists for each class, and should not pose a problem 
for you if you have access to the Web outside of class.  In addition, you will be constructing and 
maintaining your personal web page on the Towson server, and you will set up your web files using your 
user information from your web mail account. I use your Towson e-mail address ONLY – you should get 
into the habit of checking your Towson e-mail account every day or you can forward your Towson e-mail 
messages to your commercial account.  

 

Class Attendance:  

Regular and timely class attendance and participation in online assignments are important 
elements that contribute to the final course grade.  University policy on class attendance and absences 
is outlined on page 14 of the 2012-2013 Towson University Undergraduate Catalog. 

http://tiger.towson.edu/


                                                                                                                                                                                           
You will be expected to participate fully in both f-2-f and online assignments and activities – that 

includes any pair or group work that is assigned.  If you know that you will be absent from class or 
unable to access the Internet during your absence, it is your responsibility to e-mail the instructor 
and/or any other individuals in the course to whom you are responsible.  You will be expected to make 
up any work you missed due to your absence. 

Classroom Policies: 

Technology etiquette – A few words about appropriate use of technology devices in this course: 

• Please set the ringer of your cell phone to “vibrate” or “silent” while you are in the classroom.  
Unless there is an emergency, you should not be making or receiving calls OR texting during the 
class sessions. If you violate this policy, you will be asked to leave the classroom. 

• The computers in the classroom are for academic use.  Please refrain from using applications 
such as Facebook to receive or send messages or browsing non-academic sites (i.e.YouTube, 
Fantasy Football, E-Bay, etc.), and downloading MP3 files during the class time.  Points will be 
deducted from your overall class score if you frequently violate these restrictions. 

  

Classroom Computers - 

 Because many students use the computers in Hawkins Hall throughout the day, it is important 
that you adhere to the following procedures to safeguard your personal accounts and information: 

• If you need to start the computer, use the proper login and password. 
• If you are using the Internet during the class period, be sure to close the application before you 

leave. 
• If you access your account on Blackboard during the class period, make sure you logout of your 

session and close the Internet browser.  If you don’t logout, other students can access your 
personal information, including your grade. 

• Save any work to your personal disks – do not save work to the classroom computer. 
• Scan your personal disks for viruses on a regular basis (once every week or two) to make 

sure you are not carrying and transmitting viruses from one computer to another. 
• Please do not change any of the wallpaper or settings on your classroom computer.  Leave the 

settings as they are or ask the instructor for assistance if you have difficulty reading material 
from the monitor. 

• Close all active programs before you leave the class session and logoff the computer. 
 

Submission of Written Assignments: 

 Unless otherwise indicated, all written assignments for this course will be submitted 
electronically through the Digital Dropbox in the Blackboard on-line supplement.  Documents should be 
saved in Word document format (.doc file) or, if you do not have Microsoft Word as your word 
processing program (i.e. Microsoft Works, WordPerfect, etc.), save your files in a Rich Text Format (.rtf 



                                                                                                                                                                                           
file).  Be sure to back up your files so that you will be able to print out a copy in case electronic 
submission is not possible.  

Course Scoring: 

• Class attendance and participation  15 points 
• Discussion/blog postings    25 points 
• Course assignments (assignments projects,  
  presentations)    160 points (total) 

• Practical teaching development and  
 demonstration  
 (written and presentation elements)  100 points 

Total possible points for course = 300 points  

Grading Distribution:  

Grades are assigned according to the total of points a student has earned in the course. 
Grading distribution for this course is as follows: The class grading policy is consistent with the 
University regulations, which are found on page 14 in the 2011-2012 Towson University 
Undergraduate Catalog. 

The grading distribution for this course is as follows: 

A 282 – 300  

A- 270 – 281  

B+ 261 – 269  

B 252 – 260  

B- 240 – 251  

C+ 231 - 239  

C 210 – 230  

D 180 – 209  

F 179 and below  

No A+, C-, or D+ grades are awarded. 



                                                                                                                                                                                           
Academic Dishonesty: 
“Because integrity is essential to the purpose of an academic community, the responsibility for 
maintaining standards of integrity is shared by all members of that academic community.” 

(Taken from the Towson University Student Academic Integrity Policy located online at 
https://inside.towson.edu/generalcampus/tupolicies/documents/03-
01.00%20Student%20Academic%20Integrity%20Policy.doc ) 

 All students are expected to read and abide by the University policy in submission of any 
requirements for this course. 

Disability Support: 

Students in need of assistance with physical or learning difficulties may contact the office of 
Disability Support Services (DSS) at 410.704.2638.  A description of the DSS services can be found in the 
2012-2013 TU Undergraduate Catalog,  p 28.  Upon proper documentation of need for 
accommodations, the instructor will work with students to make reasonable accommodations for 
individual needs.  

Illness Policy for Fall 2012: 

 “Students should not attend classes or other university events after the onset of flu-like symptoms until 
at least 24 hours after the fever subsides without the use of fever reducing medications. Such absences 
will be considered excused absences; however, students are responsible for the material covered during 
the period of their absence.” 

There are tissues and hand-sanitizing liquid available in the classroom for student use.  Remember that 
the classroom computers are used by many students throughout the day.  Therefore, it would be wise 
for you to wash your hands before and after you have used the keyboard and mouse. 

Please notify the instructor, via e-mail, of any absence due to illness or personal emergency.  All 
assignments are posted on Blackboard, so you can keep up with the class despite your absence. 

 

 

 

R.1.5.d.6 
https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.5.d.6.pdf 
 
 
 
 
 

https://inside.towson.edu/generalcampus/tupolicies/documents/03-01.00%20Student%20Academic%20Integrity%20Policy.doc
https://inside.towson.edu/generalcampus/tupolicies/documents/03-01.00%20Student%20Academic%20Integrity%20Policy.doc
https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.5.d.6.pdf


                                                                                                                                                                                           
Exhibit R.1.5.b Selected references for Lesson Planning consistent with Maryland Accountability 
system priorities 

The following table summarizes representative syllabi from across the unit, showing examples of 
program-specific lesson planning expectations in alignment with the Maryland Common Core 
Curriculum Frameworks.   

R3.4.e.14 MAT Internship Handbook for ECED and ELED (p.31) 
R3.4.e.15 MAT Internship Handbook for SCED (p.31) 
The MAT lesson planning format requires candidates to identify a common core, or other standard 
aligned with lesson learning objectives. 
 
R3.4.e.3 ELED 468/469 Professional Development School Internship I and II Syllabus  

(468 course objectives: pp. 3, 4, 6; 469 course objectives: 16, 19) 
R.I.5.b.1.e ECED 341,  PRE-PRIMARY CURRICULUM (p.2) 
R3.4.e.47 ECED Internship III Handbook (p.22) 
The Early Childhood lesson planning format requires interns to identify common core learning 
objectives that the lesson must help the learner to meet. 
RI.5.b.m SCED 499 (p. 5) 
RI.5.b.3.f EESE 485, Seminar in Elementary Education/Special Education 

 (p. 4, 10, 21, 24) 
RI.5.b.11.a HLTH 388 Student Teaching in the Secondary Schools 
RI.5.b.13.q KNES 324  
RI.5.b.14.h MATH 323 

 

 
 
 

R.2.5.6 ILPD CURRICULUM AND ITS ALIGNMENT WITH MILF 

Our six required courses are aligned with the Maryland Instructional Leadership Framework, as the 
syllabi clearly state.  Moreover, each syllabus lays out specific course requirements/assignments 
whereby instructors assess student progress in fulfilling professional outcomes embedded in MILF.  
Those outcomes are: 

1. Facilitate the Development of a School Vision 
2. Align All Aspects of a School Culture 
3. Monitor the Alignment of Curriculum, Instruction and Assessment 
4. Improve Instructional Practices Through the Purposeful Observation and Evaluation of 

Teachers 
5. Ensure the Regular Integration of Appropriate Assessments into Daily Classroom Instruction 
6. Use Technology and Multiple Sources of Data to Improve Classroom Instruction 
7. Provide Staff with Focused, Sustained, Research-based Professional Development 
8. Engage All Community Stakeholders in a Shared Responsibility for Student and School 

Success. 
 



                                                                                                                                                                                           
During our course revision process which began during the summer of 2012, we have painstakingly 
cross-referenced MILF outcomes with ELLC 2011 Standards and updated our syllabi accordingly.  Each of 
our required courses makes reference to both MILF and ELCC.  The following diagram demonstrates 
where in the ILPD curriculum MILF outcomes are addressed:   

MILF 
Outcome 

1 2 3 4 5 6 7 8 

Courses         
ILPD 716 X X    X  X 
ILPD 667  X X  X  X  
ILPD 603 X     X   
ILPD 740  X X X X  X  
ILPD 781  X  X   X  
ILPD 797 X X X X X X X X 

 

In our attempt to hold ourselves and our candidates accountable to MILF, the ILPD Department has 
ensured that each of our required courses asks students to demonstrate competencies aligned with the 
MILF outcomes.  The diagram demonstrates how each required course’s assignments necessitates 
candidates to demonstrate proficiency with the Maryland Instructional Leadership Framework: 

COURSE ASSESSMENT MILF OUTCOME 
ILPD 716 Assessment 1 1, 2, & 8 
 Assessment 2 2, 6, & 8 
 Assessment 3 1 
ILPD 767 Analysis Project:  Part 1 2 
 Analysis Project:  Part 2 2, 6 
 Analysis Project:  Part 3 2, 3 
 Analysis Project:  Part 4 2, 3, 5, 6 
ILPD 603 Case Analysis:  Part 1 1, 6 
 Case Analysis:  Part 2 6 
ILPD 740 Assessment 1 6 
 Assessment 2 2, 3, 4, 7 
 Assessment 3 6 
 Assessment 4 3, 5 
 Assessment 5 6 
ILPD 781 Final Stance Paper 2, 4, 7 
ILPD 797 Internship Portfolio 1,2, 3, 4, 5, 6, 7, 8 

 

 

Below find diagram that demonstrates the relationship between ELLC and MILF Standards: 



                                                                                                                                                                                           

Maryland Instructional 
Leadership Framework 

ELLC 
Standard 

ISLLC 
Standard 

Outcome #1 1, 3, 6 1, 5 

Outcome #2 2, 5, 6 2, 5, 6 

Outcome #3 2, 3 2, 3 

Outcome #4 2, 3 2, 3 

Outcome #5 2, 3 2, 3  

Outcome #6 1, 2 1, 2 

Outcome #7 2, 3 2, 3 

Outcome #8 4, 5, 6 4, 6 

 

 

 
 
 
 
 
 
 
 
 
 

Exhibit 2.4.a.1.a Structure of the Unit Assessment System 

Alignment of Assessments with Professional, National, State and Institutional Standards 



                                                                                                                                                                                           
 

 
 
 
The left side of this graphic shows how the assessment system is aligned with the unit’s conceptual 
framework, initial and advanced preparation SPA standards. The right side of the graphic shows that the 
unit uses a common set of assessments of knowledge, skills and dispositions for all initial preparation 
programs, and that these assessments are evaluated by a common set of scoring guides. For example, 
all initial preparation interns are evaluated using the same internship evaluation instrument. Individual 
program evaluations differ from each other only due to the differences in SPA standards measured 
between programs. 

Graduate program directors are responsible for collecting their own set of data to complete the 
YASU/DAR process. Due to the highly content specific nature of the advanced certification programs, 
these programs follow their SPA’s advanced standards. Non-certification programs align their 
assessment activities with a set of national standards (such as the National Board standards). 

 

 
R.2.4.a.1.b Structure of the Unit Assessment System 

Transition points for initial preparation programs 

 
 



                                                                                                                                                                                           

 
 
This graphic shows the initial certification programs’ transition points. Initial certification candidates 
must complete all of the requirements in a category before moving to the next category. Next to each 
requirement is a description of the data that originates from the assessment, and how it reported back 
to the programs for use in the YASU/DAR. Data Set Report items are included in the annual data set, 
SPA-specific assessments are collected by individual programs. 

 
R.2.4.a.1.c Structure of the Unit Assessment System 

Transition points for advanced preparation programs 



                                                                                                                                                                                           

 

This graphic shows the advanced certification programs’ transition points. Advanced certification 
candidates must complete all of the requirements in a category before moving to the next category. 
Advanced certification programs respond to SPA standards, and non-certification programs respond to 
other national standards (i.e. National Board). Given the content focus of the advanced programs, 
Graduate Program Directors collect their own sets of data for use in the YASU/DAR. 

 

 

R.2.4.a.5.d Structure of the Unit Assessment System 

Yearly Assessment System Update / Data Analysis Report (YASU/DAR) description 

  



                                                                                                                                                                                           

 

This graphic shows how the data collected in the assessment system, at each of the various transition 
points, is analyzed and reported for purposes of continuous program improvement. For more 
information about the process, see exhibit R.2.4.d.1. 

 

 
R.2.4.a.6 Structure of the Unit Assessment System 

Data-based decisions resulting from the YASU/DAR findings 



                                                                                                                                                                                           

 
 

This diagram shows how YASU/DAR reports and their findings, once completed by departments 
and programs, are shared among university and unit stakeholders. YASU/DAR are completed by 
programs and those departmental or programmatic findings are used internally for continuous 
candidate and program improvement. 
 
The University’s Assessment Committee receives these YASU/DAR findings each year as 
evidence of unit programs’ ongoing assessment activities. 
 
The unit plans to submit summaries of the YASU/DAR, to keep TEEB informed of program 
efforts for continuous improvement, and to help identify unit-wide initiatives that must be 
addressed. 
 
 
 
 
 
 
 
 
 
 



                                                                                                                                                                                           
R.1.4.c.1 

TOWSON UNIVERSITY 

ELEMENTARY EDUCATION 

EVALUATION OF INTERNSHIP 

 

The College of Education uses the 2011 Interstate Teacher Assessment and Support Consortium (InTASC) 
standards and the 2007 Association for Childhood Education International (ACEI) standards to guide and 
assess Elementary Education teacher candidates' performance.  Please use the attached guidelines to 
evaluate your intern's performance, relative to what a competent beginning teacher should know and be 
able to do. 

Intern’s Name:  

Name of person completing this 
form:  

Position (Mentor Teacher or University 
Supervisor):  

Name of Mentor Teacher/ University 
Supervisor:  

Name of school where intern is 
placed:   

Which rotation are you evaluating? (Rotation 1 
or 2):  

Grade level taught:  

Intern’s Program: (UG, MAT, or 
M.Ed.)  

Intern’s major: (ELED, EESE or 
ELEC)  

At what campus did this intern complete his/her professional education coursework? 

[Towson Campus, College of Southern Maryland (CSM), Higher Education and Applied Technology 
Center (HEAT), or Universities at Shady Grove (USG)]     

 

Part I.  InTASC STANDARDS 

Please assess your intern’s performance level and indicate your rating on each of the InTASC 
Standards using the rating scale found below. 



                                                                                                                                                                                           
5 - Distinguished (Consistently demonstrated)  

4 - Proficient (Frequently demonstrated)  

3 - Satisfactory (Generally demonstrated) 

2 - Basic/Needs Improvement (Seldom 
demonstrated) 

1 - Unsatisfactory (Failed to demonstrate)  

 

The Learner and Learning 

InTASC 1: Learner Development 

The intern demonstrated understanding of how learners grow and develop, recognizing 
that patterns of learning and development  vary individually within and across the 
cognitive, linguistic, social, emotional, and physical areas, and designed and 
implemented developmentally appropriate and challenging learning experiences. 

 

InTASC 2: Learning Differences 

The intern demonstrated understanding of individual differences and diverse cultures and 
communities to ensure inclusive learning environments that enabled each learner to 
meet high standards. 

 

InTASC 3 Learning Environments 

The intern worked with others to create environments that supported individual and 
collaborative learning, and that encouraged positive social interaction, active 
engagement in learning, and self-motivation. 

 

 

Content 

InTASC 4: Content Knowledge 

The intern demonstrated understanding of  the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she taught and created learning experiences that 
made the discipline accessible and meaningful for ALL learners to assure mastery of the 
content. 

 

InTASC 5: Application of Content 

The intern demonstrated understanding of how  to connect concepts and use differing 
perspectives to engage learners in critical thinking, creativity, and collaborative problem 
solving related to authentic local and global issues. 

 

 



                                                                                                                                                                                           
Instructional Practice 

InTASC 6: Assessment to Prove and Improve Student Learning 

The intern demonstrated understanding and used multiple methods of assessment to 
engage learners in their own growth, to monitor learner progress, and to guide the 
teacher’s and learner’s decision making. 

 

InTASC 7: Planning for Instruction 

The intern planned instruction that supported every student in meeting rigorous learning 
goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, 
and pedagogy, as well as knowledge of learners and the community context. 

 

InTASC 8: Instructional Strategies 

The intern demonstrated understanding and used a variety of instructional strategies to 
encourage learners to develop deep understanding of content areas and their 
connections, and to build skills to apply knowledge in meaningful ways. 

 

 

Professional Responsibility 

InTASC 9: Professional Learning and Ethical Practice 

The intern engaged in ongoing professional learning and used evidence to continually 
evaluate his/her practice, particularly the effects of his/her choices and actions on others 
(learners, families, other professionals, and the community), and adapted practice to meet 
the needs of each learner. 

 

InTASC 10: Leadership and Collaboration 

The intern sought appropriate leadership roles and opportunities to take responsibility for 
student learning, to collaborate with learners, families, colleagues, other school 
professionals, and community members to ensure learner growth, and to advance the 
profession. 

 

 

Technology 

The intern used available technology not as an end in itself, but as a tool for learning and 
communication, integrating its use in all facets of professional practice, and for adapting 
instruction to meet the needs of each learner. 

 

 

 

 

 



                                                                                                                                                                                           
 

 

Part II.  Other Performance Factors 

Please assess your intern’s demonstrated ability, using the rating scale found below:   

5 – Distinguished (Consistently)  

4 – Proficient (Frequently)  

3 – Satisfactory (Generally) 

2 – Basic/Needs Improvement (Seldom) 

1 – Unsatisfactory (Failed to)  

NA – Not Applicable [if placement did not provide 
opportunity] 

 

1. The intern differentiated instruction and worked effectively with learners from diverse 
backgrounds (ex., socio-economic, racial, ethnic). 

 

2. The intern differentiated instruction and worked effectively with learners with special 
needs. 

 

3. The intern differentiated instruction and worked effectively with English Language 
Learners (ELL). 

 

4. The intern differentiated instruction and worked effectively with gifted and talented 
learners. 

 

5. The intern collaboratively planned and/or taught with specialized resource personnel 
(ex., guidance counselor, resource teacher, special educator, reading specialist, media 
specialist, speech pathologist). 

 

 

Part III. ACEI STANDARDS 

The Standards for Initial Preparation of Elementary Teachers by the Association for Childhood 
Education International (ACEI; 2007) form the basis for the content, professional, and pedagogical 
requirements of the Elementary Education Program at Towson University.   

Using the following evaluation criteria, please assess your intern’s performance level for each 
ACEI performance indicator listed below: 



                                                                                                                                                                                           
5 – Distinguished:  Intern performs skill or displays competency independently and 
consistently throughout the semester or rotation. 

4 – Proficient:  Intern performs skill or displays competency frequently throughout semester or 
rotation, requiring minimal support from mentor or supervisor. 

3 – Satisfactory:  Intern performs skill or displays competency on an increasing basis during 
semester or rotation, requiring some support from mentor or supervisor. 

2 – Basic/Needs Improvement:  Intern seldom performs skill or displays competency during 
semester or rotation, requiring frequent and direct support from mentor or supervisor. 

1 – Unsatisfactory:  Intern does not perform skill or display competency during semester or 
rotation. 

NA – Not Applicable:  Intern did not have an opportunity during rotation or semester to perform 
skill or display competency. 

 

Standard 1:  Development, Learning and Motivation  

1A. Demonstrates through planning and instruction that all children can learn.  

1B. Assesses student development and learning and uses the results to design and 
implement instruction that meets individual students’ needs and interests.  

 

1C. Recognizes when an individual student’s development differs from typical 
developmental patterns and collaborates with specialists to plan, implement, and 
assess appropriate learning experiences that address individual needs. 

 

Standard 2:  Curriculum  

Standard 2.1:  Reading, Writing, and Oral Language  

2.1A  Uses multiple strategies to help readers recognize words in print.  

2.1B  Uses multiple strategies to help readers construct meaning from print and  
monitor their comprehension. 

 

2.1C  Teaches the conventions of language needed to compose oral and written 
texts for a range of  purposes and audiences. 

 

2.1D  Selects, produces, and/or engages with high quality texts that are accessible 
and provide support for the development of literacy skills. 

 

2.1E  Uses instructional strategies that promote a critical stance toward text analysis 
and interpretation and encourage multiple perspectives. 

 

Standard 2.2:  Science  



                                                                                                                                                                                           
2.2A  Designs and implements lessons that use multiple strategies to teach science 
(such as structured, guided, and open-ended inquiry). 

 

2.2B  Guides students to make science connections within the discipline, to other 
disciplines, and to life. 

 

2.2C  Creates a classroom environment that promotes positive attitudes toward 
science and technology. 

 

2.2D  Designs and implements lessons that require students to demonstrate the 
thinking and acting inherent in the practice of science (such as question-asking, 
observing, data-collecting, and inferring). 

 

2.2E  Guides students to analyze science issues using data and information as 
resources. 

 

Standard 2.3:  Mathematics  

2.3A  Balances and links conceptual understanding and computational proficiency 
when teaching whole numbers, integers, and rational numbers. 

 

2.3B  Facilitates student use of problem solving strategies and a problem-based 
focus to mathematics learning. 

 

2.3C  Integrates the use of a variety of representations (including narratives, 
diagrams, mental mathematics, manipulatives and technology) to help students 
organize, record, and communicate mathematical ideas. 

 

2.3D  Guides students to make mathematical connections within the discipline, to 
other disciplines, and to life.   

 

2.3E  Plans and implements instruction that requires students to  apply reasoning 
skills by justifying ideas or solutions with mathematical concepts or proofs. 

 

Standard 2.4:  Social Studies  

2.4A  Designs and implements lessons that use a variety of strategies to teach 
social studies. 

 

2.4B  Builds students’ background knowledge through reading, writing, listening, 
discussing, speaking and researching strategies. 

 

2.4C  Provides students with a variety of resources to analyze points of view.  

2.4D  Guides students to locate, gather and interpret data  and information from 
appropriate print and non-print sources (such as artifacts, charts, maps, graphs, 
photographs, video clips, paintings, etc.). 

 

2.4E  Facilitates student development of well-supported oral and written arguments, 
policies, and positions. 

 

Standard 2.5:  The Arts  

2.5A Uses the arts as a means for communication, inquiry, and insight.  



                                                                                                                                                                                           
Standard 2.6:  Health Education  

2.6A  Creates opportunities for students to develop and practice skills that contribute 
to good health. 

 

Standard 2.7:  Physical Education  

2.7A  Demonstrates sensitivity to student needs for physical movement.  

Standard 3:  Instruction  

Standard 3.1:  Integrating and Applying Knowledge for Instruction  

3.1A  Develops instructional plans that build on and connect with  students’ prior 
knowledge. 

 

3.1B  Provides a reasonable rationale to support his/her choice of instructional 
materials and strategies in light of learning theory, curricular goals and student 
outcomes. 

 

3.1C  Uses a variety of instructional approaches including the effective use of 
technology. 

 

3.1D  Uses informational resources beyond the classroom to enhance instruction 
and increase student learning. 

 

Standard 3.2:  Adaptation to Diverse Students  

3.2A  Plans and implements instruction and assessment that are appropriate to the 
needs of students who are culturally  

diverse. 

 

3.2B  Plans and implements instruction and assessments appropriate to the needs 
of students who have exceptional needs (including ELL, gifted and talented, and 
students with needs met through an IEP). 

 

3.2C  Applies his/her knowledge of contributions from diverse cultures to the content 
studied in the classroom. 

 

Standard 3.3:  Development of Critical Thinking and Problem Solving  

3.3A  Enhances students learning through a variety of materials, strategies, and 
resources that promote the development of  critical thinking, problem solving, and 
performance skills. 

 

Standard 3.4:  Active Engagement in Learning  

3.4A  Knows and successfully applies a variety of effective classroom management 
strategies. 

 

3.4B  Creates learning communities in which students assume responsibility for 
themselves and one another. 

 



                                                                                                                                                                                           
3.4C  Uses appropriate and effective interpersonal and small-group communication 
techniques to create an active learning environment. 

 

Standard 3.5:  Communication to Foster Learning  

3.5A  Uses and models effective oral communication strategies in conveying ideas 
and information. 

 

3.5B  Uses and models effective written communication strategies in conveying 
ideas and information. 

 

3.5C  Uses and models effective strategies in using audio-visual aids, computer-
based technologies, and other media communication tools. 

 

3.5D  Uses oral and written strategies that encourage student discussion and extend 
their understanding of subject matter. 

 

Standard 4.0:  Assessment for Instruction  

4A.  Uses a variety of appropriate formal and informal assessment techniques.  

4B.  Uses assessment data to monitor and promote learning for each student.  

4C.  Uses assessment data to monitor his/her own teaching strategies and 
behaviors in terms of improving student learning. 

 

4D.  Uses available technology to promote the efficiency of assessment data 
collection and management of instruction. 

 

Standard 5:  Professionalism  

Standard 5.1:  Professional Growth, Reflection, and Evaluation  

5.1A  Reflects on his/her practice and actively seeks ways to grow professionally.  

5.1B  Demonstrates the ability to adapt to evolving issues and conditions as time 
and situations change, making logical decisions according to time, place, and 
population. 

 

5.1C  Demonstrates a commitment to the professional codes of ethical conduct.  

5.1D  Works independently to resolve a variety of disciplinary and/or pedagogical 
issues and seeks assistance when necessary. 

 

Standard 5.2:  Collaboration with Families  

5.2A  Establishes and maintains positive, collaborative relationships with families.  

5.2B  Participates in collegial activities to sustain a productive learning environment.  

5.2C  Uses multiple strategies to communicate with families about curriculum and 
children’s progress. 

 



                                                                                                                                                                                           
5.2D  Uses knowledge of family beliefs, traditions, values, and practices, as well as 
other factors outside of the school environment, to effectively plan for student 
learning. 

 

 

Summarizing statements regarding the intern’s classroom experiences during this placement and 
ability to assume the role of classroom teacher: 

 

Final 
Rating:  Satisfactory      Unsatisfactory 

 

SIGNATURE:  DATE:  

 

 
 

 

S.2.10 

KUDOS 

College of Education 

Spring Semester 2013 

PRORAM RECOGNITIONS 

TOWSON UNIVERSITY ASSESSMENT COMMITTEE RECOGNITION 
• MAT Program: Teaching Early Childhood Education for its 2011-2012 Best 

Practice in Assessment Methods and Use of Results 
 

• MAT Program: Teaching Mathematics Education for its 2011-2012 Best Practice 
in Assessment Methods 

 

• MAT Program:  Teaching Science Education for its 2011-2012 Best Practice in 
Assessment Methods and Use of Results 

 

• MAT Program:  Teaching Social Studies for its 2011-2012 Best Practice in 
Assessment Methods and Use of Results 

 



                                                                                                                                                                                           
• MAT Program:  Teaching Special Education for its 2011-2012 Best Practice in 

Assessment Methods and Use of Results 
 

• Elementary Education Department for its 2012-2013 Best Practice in Teaching 
and Learning Strategies and Assessment Methods for EDUC 202: Historical and 
Contemporary Perspectives on America’s Urban Schools (Core) 

 

• Instructional Leadership and Professional Development Department for its 
2011-2012 Best Practice in Teaching and Learning Strategies for EDUC 301: Writing 
and Communication Skills for Teachers 

 

• Secondary Education, M.Ed. for its 2011-2012 Best Practice in Assessment 
Methods and Use of Results 

 

STUDENT RECOGNITIONS 

TOWSON UNIVERSITY TEACHERS OF PROMISE, A Recognition from Maryland 
State  
                                                                                     Department of Education 
This award is based on the university’s recommendation regarding the student’s 
high academic standing and strong potential to be an outstanding teacher. 
 

• Dana Bolden -  Elementary Education major with Early Childhood certification 
• Emily Csapo – Elementary Education major 
• Elizabeth Fawcett – English major/Secondary Education 
• Samantha Frazier -  Elementary Education major 
• Meredith Geller -  Early Childhood Education major 
• Yaffa Luchansky  -  English major/Secondary Education 
• Katelyn Lozupone – Elementary Education major 
• Kathryn Matarazzo – Elementary Education major 
• Kaitlyn Michelle Merrill – Early Childhood Education major 
• Stephanie Podzimek – Elementary Education/Special Education major at HEAT 

 
MARYLAND ASSOCIATION OF TEACHER EDUCATORS  
     Maryland Association of Teacher Educators – Distinguished Teacher 
Candidate Award 

• Kristin Hilberg – Elementary Education/Special Education major at the HEAT 
Center 

 
EDUCATION HONORS GRADUATES, SPRING 2013 

• Andrew Auffarth – Music Education major 
• Carly Babendreier – Early Childhood Education major 
• Brittany Baird – Elementary Education major 



                                                                                                                                                                                           
• Daniel Breidenbaugh – Music Education major 
• Maria Calvin – Art Education major 
• Brenna Casey – Elementary Education major 
• Katherine Coffey – Elementary Education major 
• Jennifer Dickinson – Elementary Education and Special Education major 
• Margaret Hughes – Elementary Education major 
• Yaffa Luchansky – English major/Secondary Education 
• Anysia Materewicz – Music Education major 
• Meghan McArdle – Elementary Education major 
• Lisa Musacchio – Elementary Education 
• Rebecca Rickford – Elementary Education 
• Katherine Ross – Biology major/Secondary Education 
• Elizabeth Sebastian – Elementary Education 
• Kathleen Smith – Elementary Education 
 
 
OUTSTANDING LEADERSHIP AWARD IN THE HONORS COLLEGE: 
 Katherine Ross – Biology major/Secondary Education 
 
LEADERSHAPE PROGRAM at TOWSON UNIVERSITY 

• Antonia Bongiovi – Middle School Education major 
• Daniel Baker – Elementary Education major 
• Jenna Herrmann – Elementary Education major 
• Kaitlyn Burdge – Elementary Education/Deaf Studies major 
• Nicholas Sporgitas – Elementary Education major 
• Sera Kim – Early Childhood Education major 

 
     THE UNIVERSITIES at SHADY GROVE ACADEMIC ACHIEVEMENT AWARD 

• Luiza Danciu – Early Childhood Education 
• Batya Toso – Elementary Education/Special Education 

 
     THE UNIVERSITIES at SHADY GROVE LEADERSHIP and SERVICE AWARD 
RECIPIENTS 

• Jennifer Cossette – Elementary Education/Special Education 
 

INTERN GALLERY WALK at the MARYLAND PROFESSIONAL DEVELOPMENT 
SCHOOL NETWORK CONFERENCE.  Interns displayed and discussed their action 
inquiry projects with conference attendees from 9:45-10:45 a.m. 
 SESSIONS PRESENTED AT THE CONFERENCE: 62  

• Bowie State University -5 
•  Coppin State University- 5 
•  Frostburg University -5 
•  Goucher College – 1 
•  Morgan University – 12 
•  Notre Dame of Maryland – 2 



                                                                                                                                                                                           
•  Salisbury University – 2 
•  Stevenson University – 1 
•  St. Mary’s College of Maryland – 1 
• Towson University – 26 (Emily Adams; Amy Bolin; Nicole Candelora; 

Danielle Cavanaugh-Rouse; Corinne Clark; Katherine Coffey; Emily 
Csapo and Heather Giever; Katie Farrell; Melissa Feigenbaum; Christina 
Hayes and Megan McArdle; Margaret Hughes; Kathleen Jefferon; Maia 
Jones; Rebecca Lang; Paul Lange and Jennifer Summann; Ashely 
Manocheh, Countney Nunnally, Angelina Tebarts and Alison Walters; 
Tameka McKenzie; Samantha Norris; Sarah Pagesy; Lauren Quinn; 
Rebecca Rickford and Lisa Musacchio; Hayley Ruppenthal; Hannah 
Schoppert; Elizabeth Sebastian; Kathleen Smith, Bryann Davitt and 
Megan Walsh; Shelby Stancovich, Alyssa Truffer and Samantha Britton. 

• University of Maryland Baltimore County – 2 
 
TOWSON INTERNS WHO ALSO PRESENTED WITH A FACULTY MEMBER at the 
STATE PDS CONFERENCE: 

• Chelsea Roth, Breanna Renfro with Dr. Laila Richman and Ms. Ann Eustis 
• Katie Baxter presented in a session titled:  Thriving During the First Year of 

Teaching in an Era of Change 
 
 
FORMER STUDENT RECOGNITIONS 
TEACHER of the YEAR for the STATE OF MARYLAND AND NATIONAL TEACHER 
OF THE FINALIST: 

• Rhonda Blankenship – Towson State University graduate – English major 1995 
 

TEACHER OF THE YEAR FOR HARFORD COUNTY 
• Kristin Schaub, fifth grade teacher at Havre de Grace Elementary School, 

Elementary Education graduate in 2004 and Instructional Technology master’s 
degree in 2012. 

TOWSON UNIVERSITY DISTINGUISHED ALUMNI and DEANS RECOGNITION  
• Constance Unseld 1979 Master of Education in Early Childhood Education 
 

 
FACULTY RECOGNITIONS 
 
FACULTY OF THE YEAR AWARD: Universities at Shady Grove: 

• Elizabeth Wright – Elementary Education/Special Education faculty member 
 
NOMINEES for HONORS COLLEGE FACULTY of the YEAR AWARD: 

• Robert Blake – Education 
• Amy Schulze – Education 

COLLEGE of EDUCATION TEACHER of the YEAR BY DEPARTMENT: Nominated 
and selected by students: 



                                                                                                                                                                                           
• Early Childhood Education Department –  
• Elementary Education Department – Dr. Prisca Martens  
• Secondary Education Department – Dr. David Vocke 
• Special Education Department 
• Education Technology and Literacy Department – 
• Instructional Leadership and Professional Development Department 

 
 
 
 
R.1.5.c.1 
https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.c.1.pdf 
 
 
R.5.4.f.1 
https://www.towson.edu/coe/about/accreditation2014/documents/standard5/R.5.4.f.1.pdf 
 
 
R.1.4.c.2 

TOWSON UNIVERSITY 

SECONDARY EDUCATION: English 
EVALUATION OF INTERNSHIP 

 

The Secondary Education - English Program uses the 2011 Interstate Teacher Assessment and Support 
Consortium (InTASC) Standards and the 2003 National Council for the Teachers of English (NCTE) 
program standards to guide and assess English intern’s performance.  Please use the attached guidelines 
to evaluate your intern’s performance, relative to what a competent beginning teacher should know and be 
able to demonstrate. 

 

Intern’s Name:  

 

Name of person completing this 
form:  

 

Position (Mentor Teacher or University 
Supervisor):  

 

https://www.towson.edu/coe/about/accreditation2014/documents/overview/R.I.5.c.1.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard5/R.5.4.f.1.pdf


                                                                                                                                                                                           
Name of Mentor Teacher/University 
Supervisor:  

 

Name of school where intern is 
placed:  

 

Which rotation are you evaluating? (Rotation 1 
or 2):  

 

Grade level taught:  

 

Intern’s Program: (UG or 
MAT)  

 

 

 

Part I.  InTASC STANDARDS 

 

Please assess your intern’s performance level and indicate your rating on each of the InTASC 
Standards using the rating scale found below. 

 

5 - Distinguished (Consistently demonstrated)  

4 - Proficient (Frequently demonstrated)  

3 - Satisfactory (Generally demonstrated) 

2 - Basic/Needs Improvement (Seldom demonstrated) 

1 - Unsatisfactory (Failed to demonstrate)  

 

The Learner and Learning 

 



                                                                                                                                                                                           
InTASC 1: Learner Development 

The intern demonstrated understanding of how learners grow and 
develop, recognizing that patterns of learning and development  vary 
individually within and across the cognitive, linguistic, social, emotional, and 
physical areas, and designed and implemented developmentally 
appropriate and challenging learning experiences. 

 

InTASC 2: Learning Differences 

The intern demonstrated understanding of individual differences and 
diverse cultures and communities to ensure inclusive learning 
environments that enabled each learner to meet high standards. 

 

InTASC 3: Learning Environments 

The intern worked with others to create environments that supported 
individual and collaborative learning, and that encouraged positive social 
interaction, active engagement in learning, and self-motivation. 

 

 

Content 

 

InTASC 4: Content Knowledge 

The intern demonstrated understanding of  the central concepts, tools of 
inquiry, and structures of the discipline(s) he or she taught and created 
learning experiences that made the discipline accessible and 
meaningful for ALL learners to assure mastery of the content. 

 

InTASC 5: Application of Content 

The intern demonstrated understanding of how  to connect concepts 
and use differing perspectives to engage learners in critical thinking, 
creativity, and collaborative problem solving related to authentic local 
and global issues. 

 

 

Instructional Practice 

 

InTASC 6: Assessment to Prove and Improve Student Learning 

The intern demonstrated understanding and used multiple methods of 
assessment to engage learners in their own growth, to monitor learner 
progress, and to guide the teacher’s and learner’s decision making. 

 



                                                                                                                                                                                           
InTASC 7: Planning for Instruction 

The intern planned instruction that supported every student in meeting 
rigorous learning goals by drawing upon knowledge of content areas, 
curriculum, cross-disciplinary skills, and pedagogy, as well as 
knowledge of learners and the community context. 

 

InTASC 8: Instructional Strategies 

The intern demonstrated understanding and used a variety of 
instructional strategies to encourage learners to develop deep 
understanding of content areas and their connections, and to build skills 
to apply knowledge in meaningful ways. 

 

 

 

Professional Responsibility 

 

InTASC 9: Professional Learning and Ethical Practice 

The intern engaged in ongoing professional learning and used evidence 
to continually evaluate his/her practice, particularly the effects of his/her 
choices and actions on others (learners, families, other professionals, and 
the community), and adapted practice to meet the needs of each learner. 

 

 

Leadership and Collaboration 

 

InTASC 10: Leadership and Collaboration 

The intern sought appropriate leadership roles and opportunities to 
take responsibility for student learning, to collaborate with learners, 
families, colleagues, other school professionals, and community members 
to ensure learner growth, and to advance the profession. 

 

 

Technology 

 

The intern used available technology not as an end in itself, but as a tool 
for learning and communication, integrating its use in all facets of 
professional practice, and for adapting instruction to meet the needs 
of each learner. 

 



                                                                                                                                                                                           

Part II.  Other Performance Factors 

 

Please assess your intern’s demonstrated ability, using the rating scale found below:   

 

5 – Distinguished (Consistently)  

4 – Proficient (Frequently)  

3 – Satisfactory (Generally) 

2 – Basic/Needs Improvement (Seldom) 

1 – Unsatisfactory (Failed to)  

NA – Not Applicable [if placement did not provide opportunity] 

 

The intern differentiated instruction and worked effectively with learners from 
diverse backgrounds (ex., socio-economic, racial, ethnic). 

 

The intern differentiated instruction and worked effectively with learners with 
special needs.  

 

The intern differentiated instruction and worked effectively with English 
Language Learners (ELL). 

 

The intern differentiated instruction and worked effectively with gifted and 
talented learners. 

 

The intern collaboratively planned and/or taught with specialized resource 
personnel (ex., guidance counselor, resource teacher, special educator, 
reading specialist, media specialist, speech pathologist). 

 

 

Part III: NCTE English Attitude, Knowledge, and Pedagogy Standards 
 

Teacher Interns in English Language Arts (ELA) should possess the attitudes, content knowledge, 
and pedagogical knowledge according to the following National Council for Teachers of English 
(NCTE) standards. 

 



                                                                                                                                                                                           
Please rate the intern as she/he is able to demonstrate mastery of the specific English content 
standard and can create meaningful learning experiences during the course of their internship 
using the rating scale found below. 

5 - Distinguished (Consistently demonstrated)  

4 - Proficient (Frequently demonstrated)  

3 - Satisfactory (Generally demonstrated) 

2 - Basic/Needs Improvement (Seldom demonstrated) 

1 - Unsatisfactory (Failed to demonstrate)  

 

English Language Arts Attitudes 

Interns adopt and strengthen professional attitudes needed by English language arts teachers 
(NCTE Standard 2). AS A RESULT, INTERN’S: 

NCTE 2.1 - Create and sustain an inclusive and supportive learning environment in 
which all 

                   students can engage in learning.       

 

NCTE 2.2 - Use ELA extensively and creatively to help their students become more 
familiar 

                   with their own and others’ cultures. 

 

NCTE 2.3 - Use the results of reflective practice not only to adapt instruction and 
behavior to 

                   assist all students to learn but also to design a well-conceived plan for  

                   professional development that features collaboration with the academic  

                   community, professional organizations, and others. 

 

NCTE 2.4 - Design and implement instruction and assessment that assist students in  

                   developing habits of critical thinking. 

 

NCTE 2.5 - Make meaningful and creative connections between the ELA curriculum 
and  

                   developments in culture, society, and education.  

 

NCTE 2.6 - Plan and carry out frequent and extended learning experiences that 
integrate arts and humanities into the daily learning of their students.  

 



                                                                                                                                                                                           
English Language Arts Intern Knowledge 

Interns are knowledgeable about language; literature; oral, visual, and written literacy; print and 
nonprint media; technology; and research theory and findings (NCTE Standard 3). AS A 
RESULT INTERN’S: 

NCTE 3.1 - Demonstrate knowledge of, and skills in the use of, the English language. 
                   (designing and implementing instruction based on deep knowledge of   
                   students' language acquisition/development;  
                   reading/writing/speaking/listening/viewing/thinking; impact of  
                   cultural/economic/political/social environments on language; how/why     
                   language varies in different regions/cultural groups/different time periods;  
                   historical evolution of the English language; English grammars; and  
                   semantics/syntax/morphology/phonology). 

   

NCTE 3.2 - Demonstrate knowledge of the practices of oral, visual, and written         
                   literacy.(designing and implementing instruction in which students learn  
                   about the influence of language and visual images on thinking and  
                   composing;  how they integrate writing/speaking/observing in their own               
                   learning processes; composing processes that result in their creating   
                   various forms of oral/visual/written literacy; writing/speaking/creating  
                   visual images for a variety of audiences and purposes; creating  and  
                   critiquing a wide range of print and nonprint texts for multiple purposes;  
                   and the relationship between symbols and meaning).  

 

NCTE 3.3 - Demonstrate their knowledge of reading processes. (designing and  
                   implementing instruction that teaches students to read/respond to a range  
                   of texts of varying complexity/difficulty; draw upon their past  
                   experiences/sociocultural                         
                   backgrounds/interests/capabilities/understandings to make meaning of 
                   texts; and interpret/evaluate/appreciate texts). 

 

NCTE 3.4 - Demonstrate knowledge of different composing processes. 
                   (designing and implementing instruction that teaches students to use a 
wide 
                   variety of effective composing strategies to generate meaning and to 
clarify  
                   understanding and make appropriate selections from different forms of 
written  
                   discourse for a variety of audiences/purposes).  

 

NCTE 3.5 - Demonstrate knowledge of, and uses for, an extensive range of literature. 
                   (designing and implementing instruction based on deep knowledge of 
literary  
                   works representing a broad historical and contemporary spectrum of 
United  
                   States/British/world literature; from wide variety of genres/cultures; by 
female  
                   authors; by authors of color; specifically written for older children and 
younger  
                   adults; and of theory/criticism). 

 

NCTE 3.6 - Demonstrate knowledge of the range and influence of print and nonprint 
media  
                   and technology in contemporary culture designing and implementing 
instruction  
                   that teaches students how to construct meaning from media/nonprint 
texts and \ 
                   compose/respond to film/video/graphic/photographic/audio/multimedia 
texts). 

 



                                                                                                                                                                                           
NCTE 3.7 - Demonstrate knowledge of research theory and findings in English 
language arts  
                   use research/theory on how students compose/respond to text to reflect 
on and    
                   adjust their own teaching performances; and use teacher-researcher 
models of  
                   classroom inquiry to analyze their own teaching practices).  

 

English Language Arts Candidate Pedagogy 

Intern’s acquire and demonstrate the dispositions and skills needed to integrate knowledge of 
English language arts, students, and teaching (NCTE Standard 4). AS A RESULT, INTERN’S: 

NCTE 4.1 - Understand the purposes and characteristics of different kinds of curricula 
and  

                   related teaching resources and select or create instructional materials 
that are  

                   consistent with what is currently known about student learning in ELA.  

 

NCTE 4.2 - Create literate classroom communities by presenting varied structures 
and   

                   techniques for group interactions by employing effective classroom 
management 

                   strategies and by providing students with opportunities for feedback and 
reflection.  

 

NCTE 4.3 - Work with teachers in other content areas to help students connect 
important  

                   ideas, concepts, and skills within ELA with similar ones in other 
disciplines. 

 

NCTE 4.4 - Create opportunities for students to analyze how social context affects 
language 

                   and to monitor their own language use and behavior in terms of 
demonstrating  

                   respect for individual differences of ethnicity, race, language, culture, 
gender, and  

                   ability. 

 

NCTE 4.5 - Help students to participate in dialogue within a community of learners by 
making  

                   explicit for all students the speech and related behaviors appropriate for  

 



                                                                                                                                                                                           
                   conversing about ideas presented through oral, written, and/or visual 

forms. 

NCTE 4.6 - Engage students in critical analysis of different media and 
communications  

                   technologies and their effect on students’ learning. 

 

NCTE 4.7 - Integrate throughout the ELA curriculum learning opportunities in which 
students  

                   demonstrate their abilities to use language for a variety of purposes in  

                   communication. 

 

NCTE 4.8 - Engage students in discovering their personal response to texts and ways 
to  

                   connect such responses to other larger meanings and critical stances. 

 

NCTE 4.9 - Demonstrate how reading comprehension strategies are flexible for 
making and  

                   monitoring meaning in both print and nonprint texts and teach a wide 
variety of   

                   such strategies to all students. 

 

NCTE 4.10 - Integrate assessment consistently into instruction.  

 

Summarizing statements regarding the intern’s classroom experiences during this placement and ability 
to assume the role of classroom teacher: 

 

Overall Performance: ____Distinguished ____Proficient ____Satisfactory* ____Basic 
___Unsatisfactory 

 

*Minimum Level of Competency is a rating of 3 or higher on each standard 

University Supervisor Final Rating:   ____ Satisfactory   ___Unsatisfactory 

SIGNATURE:  DATE:  

 

Revised 11/13/13_MKM
The 2011 InTASC Standards are performance-based standards for a common core of professional 



                                                                                                                                                                                           
performances, knowledge, and dispositions that should be demonstrated by all teachers.  Please 
evaluate your intern’s performance by the following criteria.  

 

1 The intern demonstrated understanding of how learners grow and develop, recognizing that 
patterns of learning and development  vary individually within and across the cognitive, linguistic, 
social, emotional, and physical areas, and designed and implemented developmentally 
appropriate and challenging learning experiences. 

 5-DISTINGUISHED Consistently designed and implemented developmentally appropriate and 
challenging learning experiences. 

 4-PROFICIENT Frequently designed and implemented developmentally appropriate and 
challenging learning experiences. 

 3-SATISFACTORY Generally designed and implemented developmentally appropriate and 
challenging learning experiences. 

 2-BASIC/NEEDS 
IMPROVEMENT 

Seldom designed and implemented developmentally appropriate and 
challenging learning experiences. 

 1-UNSATISFACTORY Was unable to design and implement developmentally appropriate and 
challenging learning experiences. 

2 The intern demonstrated understanding of individual differences and diverse cultures and 
communities to ensure inclusive learning environments that enabled each learner to meet high 
standards. 

 5-DISTINGUISHED Consistently demonstrated understanding of individual differences and 
diverse cultures and communities to ensure inclusive learning 
environments that enable each learner to meet high standards 

 4-PROFICIENT Frequently demonstrated understanding of individual differences and 
diverse cultures and communities to ensure inclusive learning 
environments … 

 3-SATISFACTORY Generally demonstrated understanding of individual differences and 
diverse cultures and communities to ensure inclusive learning 
environments 

 2-BASIC/NEEDS 
IMPROVEMENT 

Seldom demonstrated understanding of individual differences and diverse 
cultures and communities to ensure inclusive learning environments … 

 1-UNSATISFACTORY 

 

Lacked understanding of individual differences and diverse cultures and 
communities to ensure inclusive learning environments … 

3 The intern worked with others to create environments that supported individual and 
collaborative learning, and that encouraged positive social interaction, active engagement in 
learning, and self motivation. 

 5-DISTINGUISHED Consistently created an environment that supported individual and 
collaborative learning…. 



                                                                                                                                                                                           
 4-PROFICIENT Frequently created an environment that supported individual and 

collaborative learning…. 

 3-SATISFACTORY Generally created an environment that supported individual and 
collaborative learning….… 

 2-BASIC/NEEDS 
IMPROVEMENT 

Seldom created an environment that supported individual and 
collaborative learning….… 

 1-UNSATISFACTORY Failed to create an environment that supported individual and 
collaborative learning….  

4 The intern demonstrated understanding of  the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she taught and created learning experiences that made 
the discipline accessible and meaningful for ALL learners to assure mastery of the content. 

 5-DISTINGUISHED Consistently demonstrated understanding… and created learning 
experiences…. 

 4-PROFICIENT Frequently demonstrated understanding… and created learning 
experiences…. 

 3-SATISFACTORY Generally demonstrated understanding… and created learning 
experiences….. 

 2-BASIC/NEEDS 
IMPROVEMENT 

Seldom demonstrated understanding… and created learning 
experiences….…. 

 1-UNSATISFACTORY 

 

Failed to demonstrate understanding… and created learning 
experiences….…. 

 

5 The intern demonstrated understanding of how  to connect concepts and use differing 
perspectives to engage learners in critical thinking, creativity, and collaborative problem 
solving related to authentic local and global issues. 

 5-DISTINGUISHED Consistently demonstrated understanding…engage learners… in critical 
thinking, creativity….  

 4-PROFICIENT Frequently demonstrated understanding…engage learners… in critical 
thinking, creativity…. 

 3-SATISFACTORY Generally demonstrated understanding…engage learners… in critical 
thinking, creativity…. 

 2-BASIC/NEEDS 
IMPROVEMENT 

Seldom demonstrated understanding…engage learners… in critical 
thinking, creativity…. 

 1-UNSATISFACTORY Failed to demonstrate demonstrated understanding…engage learners… 
in critical thinking…. 

6 The intern demonstrated understanding and used multiple methods of assessment to engage 
learners in their own growth, to monitor learner progress, and to guide the teacher’s and 
learner’s decision making. 



                                                                                                                                                                                           
 5-DISTINGUISHED Consistently demonstrated understanding and used multiple methods of 

assessment… 

 4-PROFICIENT Frequently demonstrated understanding and used multiple methods of 
assessment 

 3-SATISFACTORY Generally demonstrated understanding and used multiple methods of 
assessment 

 2-BASIC/NEEDS 
IMPROVEMENT 

Seldom demonstrated understanding and used multiple methods of 
assessment …. 

 1-UNSATISFACTORY Failed to demonstrate understanding and use multiple methods of 
assessment 

7 The intern planned instruction that supported every student in meeting rigorous learning goals 
by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and 
pedagogy, as well as knowledge of learners and the community context. 

 5-DISTINGUISHED Consistently planned instruction that supported every student in 
meeting….  

 4-PROFICIENT Frequently planned instruction that supported every student in meeting…. 
…. 

 3-SATISFACTORY Generally planned instruction that supported every student in meeting…. 
… 

 2-BASIC/NEEDS 
IMPROVEMENT 

Seldom planned instruction that supported every student in meeting…. 
…. 

 1-UNSATISFACTORY Failed to plan instruction that supported every student in meeting….  

8 The intern demonstrated understanding and used a variety of instructional strategies to 
encourage learners to develop deep understanding of content areas and their connections, 
and to build skills to apply knowledge in meaningful ways. 

 5-DISTINGUISHED Consistently demonstrated understanding and used a variety of 
instructional strategies … 

 4-PROFICIENT Frequently demonstrated understanding and used a variety of 
instructional strategies… 

 3-SATISFACTORY Generally demonstrated understanding and used a variety of instructional 
strategies… 

 2-BASIC/NEEDS 
IMPROVEMENT 

Seldom demonstrated understanding and used a variety of instructional 
strategies… 

 1-UNSATISFACTORY Lacked understanding of and failed to use a variety of instructional 
strategies…. 

 

9 The intern engaged in ongoing professional learning and used evidence to continually 
evaluate his/her practice, particularly the effects of his/her choices and actions on others 



                                                                                                                                                                                           
(learners, families, other professionals, and the community), and adapted practice to meet the 
needs of each learner. 

 5-DISTINGUISHED Consistently engaged in ongoing professional learning and used 
evidence to continually evaluate his/her practice…, and adapted practice 
to meet the needs of each learner. 

 4-PROFICIENT Frequently engaged in professional learning…evaluate practice… and 
adapted practice …. 

 3-SATISFACTORY Generally engaged in professional learning…evaluate practice… and 
adapted practice …. 

 2-BASIC/NEEDS 
IMPROVEMENT 

Seldom engaged in professional learning…evaluate practice… and 
adapted practice …. 

 1-UNSATISFACTORY Failed to engage in professional learning…evaluate practice… and 
adapted practice …. 

10 The intern sought appropriate leadership roles and opportunities to take responsibility for 
student learning, to collaborate with learners, families, colleagues, other school professionals, 
and community members to ensure learner growth, and to advance the profession. 

 5-DISTINGUISHED Consistently sought...leadership roles…to ensure learner 
growth…advance the profession.  

 4-PROFICIENT Frequently sought…leadership roles… to ensure learner 
growth…advance the profession…. 

 3-SATISFACTORY Generally sought…leadership roles… to ensure learner 
growth…advance the profession…. 

 2-BASIC/NEEDS 
IMPROVEMENT 

Seldom sought…leadership roles… to ensure learner growth…advance 
the profession…. 

 1-UNSATISFACTORY Failed to seek leadership roles… to ensure learner growth…advance the 
profession…. 

11 The intern used available technology not as an end in itself, but as a tool for learning and 
communication, integrating its use in all facets of professional practice, and for adapting 
instruction to meet the needs of each learner. 

 5-DISTINGUISHED Consistently used available technology as a tool for learning and 
communication, integrating its use in all facets of professional practice, 
and for adapting instruction to meet the needs of each learner. 

 4-PROFICIENT Frequently used available technology….. 

 3-SATISFACTORY Generally used available technology …. 

 2-BASIC/NEEDS 
IMPROVEMENT 

Seldom used available technology …. 

 1-UNSATISFACTORY Failed to use available technology… 

 



                                                                                                                                                                                           
Exhibit R.1.4.d: List of Ratings Data Documents 

R.1.4.d.5.xls Intern Ratings of Program 2012-2013 Report 1 
R.1.4.d.6.xls Intern Ratings of Program Trend Data Report 1a 
R.1.4.d.7.xls University Supervisor Ratings of Interns InTASC 2012-2013 Report 2 
R.1.4.d.8.xls University Supervisor Ratings of Interns InTASC Trend Report 2a 
R.1.4.d.9.xls University Supervisor Ratings of Interns SPA 2012-2013 Report 2c 
R.1.4.d.10.xls Mentor Teacher Ratings of Interns InTASC 2012-2013 Report 3 
R.1.4.d.11.xls Mentor Teacher Ratings of Interns InTASC Trend Report 3a 
R.1.4.d.12.xls Mentor Teacher Ratings of Interns SPA 2012-2013 Report 3c 
R.1.4.d.13.xls Summative Portfolio Data 2012-2013 Report 4 
R.1.4.d.14.xlsx REED Alumni Survey Data 
R.1.4.d.15.docx US/MT/Intern Ratings of Technology 
R.1.4.d.16.xls First Year Graduate Survey Data 2012-2013 Report 6 
R.1.4.d.17.xls First Year Graduate Survey Trend Data Report 6a 
R.1.4.d.18.xls Third Year Graduate Survey Data 2012-2013 Report 7 
R.1.4.d.19.xls Third Year Graduate Survey Trend Data Report 7a 
R.1.4.d.20.xls Employer Survey Data 2012-2013 Report 8 
R.1.4.d.21.xls Employer Survey Trend Data Report 8a 
R.1.4.d.23.xls Dispositions Report 5 
R.1.4.d.24.xls Dispositions Report 5A 
R.1.4.d.25.docx Index of Data Set Report Sections 

 

 
S.2.2 
https://www.towson.edu/coe/about/accreditation2014/documents/standard2/S.2.2.pdf 
 
 
S.2.15 

Q1. College of responder:  

Count Percent  

25 96.15% College of Education 

1 3.85% College of Fine Arts & Communication  

0 0.00% College of Health Professions 

0 0.00% College of Liberal Arts 

0 0.00% Jess and Mildred Fisher College of Science & Mathematics 

0 0.00% Other 

26  Respondents 

https://www.towson.edu/coe/about/accreditation2014/documents/standard2/S.2.2.pdf


                                                                                                                                                                                           
 

Q2. Department/Program of responder:  

Cou
nt 

Percent  

24 100.00%  

 

Count Percent  

2 8.33% Center for Professional Practice 

1 4.17% Dance 

1 4.17% ECED 

1 4.17% EdTL 

4 16.67% EDTL 

1 4.17% El Ed 

1 4.17% eled 

2 8.33% ELED 

1 4.17% Elementary Education 

2 8.33% ILPD 

1 4.17% N/A 

1 4.17% sced 

1 4.17% SCED 

1 4.17% Secondary 

1 4.17% Special Ed 

2 8.33% Special Education 

1 4.17% TEIR 

 

24  Respondents 

 



                                                                                                                                                                                           
Q3. Please indicate your level of agreement with the following statements regarding the Professional Development Session 
Evaluation on Monday, February 25, 2013: - This session helped me understand some of the changes taking place in PreK-
12 education.  

Count Percent  

11 42.31% Strongly agree 

11 42.31% Moderately agree 

2 7.69% Neither agree nor disagree 

2 7.69% Moderately disagree 

0 0.00% Strongly disagree 

26  Respondents 

 

Q4. Please indicate your level of agreement with the following statements regarding the Professional Development Session 
Evaluation on Monday, February 25, 2013: - This session demonstrated how teacher preparation must align to the changes 
generated by the implementation of Student Learning Outcomes.  

Count Percent  

9 34.62% Strongly agree 

6 23.08% Moderately agree 

3 11.54% Neither agree nor disagree 

4 15.38% Moderately disagree 

4 15.38% Strongly disagree 

26  Respondents 

 

Q5. Please indicate your level of agreement with the following statements regarding the Professional Development Session 
Evaluation on Monday, February 25, 2013: - The presentations helped me understand the topic and the changing nature of 
evaluating student performance through Student Learning Outcomes.  

Count Percent  

9 34.62% Strongly agree 

11 42.31% Moderately agree 

4 15.38% Neither agree nor disagree 

1 3.85% Moderately disagree 



                                                                                                                                                                                           
1 3.85% Strongly disagree 

26  Respondents 

 

Q6. Please indicate your level of agreement with the following statements regarding the Professional Development Session 
Evaluation on Monday, February 25, 2013: - This session caused me to begin reflecting on what I need to change in my 
courses to help future teachers prepare for success in their classrooms.  

Count Percent  

8 30.77% Strongly agree 

4 15.38% Moderately agree 

7 26.92% Neither agree nor disagree 

4 15.38% Moderately disagree 

3 11.54% Strongly disagree 

26  Respondents 

 

Q7. Please indicate your level of agreement with the following statements regarding the Professional Development Session 
Evaluation on Monday, February 25, 2013: - I learned something I will incorporate in my teaching this year.  

Count Percent  

8 30.77% Strongly agree 

5 19.23% Moderately agree 

4 15.38% Neither agree nor disagree 

6 23.08% Moderately disagree 

3 11.54% Strongly disagree 

26  Respondents 

 

Q8. Please indicate your level of agreement with the following statements regarding the Professional Development Session 
Evaluation on Monday, February 25, 2013: - Department follow-up to these topics is useful to me.  

Count Percent  

8 30.77% Strongly agree 



                                                                                                                                                                                           
5 19.23% Moderately agree 

7 26.92% Neither agree nor disagree 

2 7.69% Moderately disagree 

4 15.38% Strongly disagree 

26  Respondents 

 

Q9. Please indicate your level of agreement with the following statements regarding the Professional Development Session 
Evaluation on Monday, February 25, 2013: - Kathleen Panagopulos shared relevant, useful knowledge.  

Count Percent  

8 30.77% Strongly agree 

10 38.46% Moderately agree 

4 15.38% Neither agree nor disagree 

2 7.69% Moderately disagree 

2 7.69% Strongly disagree 

26  Respondents 

 

Q10. Please indicate your level of agreement with the following statements regarding the Professional Development 
Session Evaluation on Monday, February 25, 2013: - Toni Carr shared relevant, useful knowledge.  

Count Percent  

9 34.62% Strongly agree 

9 34.62% Moderately agree 

4 15.38% Neither agree nor disagree 

2 7.69% Moderately disagree 

2 7.69% Strongly disagree 

26  Respondents 

 



                                                                                                                                                                                           
Q11. Overall, how would you rate the meeting?  

Count Percent  

9 34.62% Excellent 

3 11.54% Good 

9 34.62% Average 

3 11.54% Below average 

2 7.69% Poor 

26  Respondents 

 

 
 
S.2.16 

Q1. College of responder:  

Count Percent  

45 97.83% College of Education 

0 0.00% College of Fine Arts & Communication 

0 0.00% College of Health Professions  

0 0.00% College of Liberal Arts 

1 2.17% Jess and Mildred Fisher College of Science & Mathematics 

0 0.00% Other 

46  Respondents 

 

Q2. Department/Program of responder:  

Cou
nt 

Percent  

43 100.00%  

 
Count Percent  

1 2.33% Center for Professional Practice 



                                                                                                                                                                                           
1 2.33% cpp 

1 2.33% CPP 

1 2.33% Dean's Office 

1 2.33% Early Childhood 

6 13.95% ECED 

5 11.63% EDTL 

1 2.33% Education 

7 16.28% ELED 

1 2.33% Elementary Education 

2 4.65% ILPD 

1 2.33% MAT 

1 2.33% Other 

1 2.33% PAGS 

1 2.33% sced 

2 4.65% SCED 

1 2.33% Secondary 

1 2.33% Secondary Education 

1 2.33% Special Ed 

1 2.33% Special education 

2 4.65% Special Education 

4 9.30% SPED 

 

43  Respondents 

 

Q3. Please indicate your level of agreement with the following statements regarding the Professional Development Session 
Evaluation on Monday, April 22, 2013: - This session helped me understand some of the changes taking place in PreK-12 
education.  

Count Percent  

19 41.30% Strongly agree 



                                                                                                                                                                                           
18 39.13% Moderately agree 

5 10.87% Neither agree nor disagree 

3 6.52% Moderately disagree 

1 2.17% Strongly disagree 

46  Respondents 

 

Q4. Please indicate your level of agreement with the following statements regarding the Professional Development Session 
Evaluation on Monday, April 22, 2013: - This session demonstrated how teacher preparation must align to the Teacher-
Principal Evaluation (TPE) System.  

Count Percent  

13 28.26% Strongly agree 

16 34.78% Moderately agree 

5 10.87% Neither agree nor disagree 

5 10.87% Moderately disagree 

7 15.22% Strongly disagree 

46  Respondents 

 

Q5. Please indicate your level of agreement with the following statements regarding the Professional Development Session 
Evaluation on Monday, April 22, 2013: - The presentations helped me understand the topic and the changing nature of the 
Teacher Principal Evaluation (TPE) System.  

Count Percent  

12 26.09% Strongly agree 

24 52.17% Moderately agree 

5 10.87% Neither agree nor disagree 

3 6.52% Moderately disagree 

2 4.35% Strongly disagree 

46  Respondents 

 



                                                                                                                                                                                           
Q6. Please indicate your level of agreement with the following statements regarding the Professional Development Session 
Evaluation on Monday, April 22, 2013: - This session caused me to begin reflecting on what I need to change in my courses 
to help future teachers prepare for the Teacher-Principal Evaluation (TPE) System.  

Count Percent  

11 23.91% Strongly agree 

13 28.26% Moderately agree 

7 15.22% Neither agree nor disagree 

6 13.04% Moderately disagree 

9 19.57% Strongly disagree 

46  Respondents 

 

Q7. Please indicate your level of agreement with the following statements regarding the Professional Development Session 
Evaluation on Monday, April 22, 2013: - I learned something I will incorporate in my teaching this year.  

Count Percent  

9 19.57% Strongly agree 

9 19.57% Moderately agree 

11 23.91% Neither agree nor disagree 

4 8.70% Moderately disagree 

13 28.26% Strongly disagree 

46  Respondents 

 

Q8. Please indicate your level of agreement with the following statements regarding the Professional Development Session 
Evaluation on Monday, April 22, 2013: - Department follow-up to these topics is useful to me.  

Count Percent  

18 39.13% Strongly agree 

12 26.09% Moderately agree 

9 19.57% Neither agree nor disagree 

2 4.35% Moderately disagree 

5 10.87% Strongly disagree 



                                                                                                                                                                                           
46  Respondents 

 

Q9. Please indicate your level of agreement with the following statements regarding the Professional Development Session 
Evaluation on Monday, April 22, 2013: - David Volrath shared relevant, useful knowledge.  

Count Percent  

17 36.96% Strongly agree 

16 34.78% Moderately agree 

5 10.87% Neither agree nor disagree 

6 13.04% Moderately disagree 

2 4.35% Strongly disagree 

46  Respondents 

 

Q10. Please indicate your level of agreement with the following statements regarding the Professional Development 
Session Evaluation on Monday, April 22, 2013: - Carol Williamson shared relevant, useful knowledge.  

Count Percent  

17 36.96% Strongly agree 

11 23.91% Moderately agree 

6 13.04% Neither agree nor disagree 

7 15.22% Moderately disagree 

5 10.87% Strongly disagree 

46  Respondents 

 

Q11. Please indicate your level of agreement with the following statements regarding the Professional Development 
Session Evaluation on Monday, April 22, 2013: - Cliff Eichel shared relevant, useful knowledge.  

Count Percent  

17 36.96% Strongly agree 

19 41.30% Moderately agree 

4 8.70% Neither agree nor disagree 



                                                                                                                                                                                           
3 6.52% Moderately disagree 

3 6.52% Strongly disagree 

46  Respondents 

 

Q12. Overall, how would you rate the meeting?  

Count Percent  

10 21.74% Excellent 

17 36.96% Good 

7 15.22% Average 

8 17.39% Below average 

4 8.70% Poor 

46  Respondents 

 
 
 
S.2.17 

Q1. College of responder:  

Cou
nt 

Percent  

62 95.38% College of Education 

0 0.00% College of Fine Arts & Communication 

2 3.08% College of Health Professions 

1 1.54% College of Liberal Arts 

0 0.00% Jess and Mildred Fisher College of Science & Mathematics 

0 0.00% Other (please specify) 

 Count Percent  
 



                                                                                                                                                                                           
65  Respondents 

 

Q2. Department/Program of responder:  

Cou
nt 

Percent  

59 
100.00

%  

 

Count Percent  

1 1.69% Aced 

1 1.69% Center for Professional Development 

1 1.69% eced 

5 8.47% ECED 

2 3.39% EdTL 

8 13.56% EDTL 

1 1.69% EDTL/MAT 

1 1.69% eled 

1 1.69% ElED 

9 15.25% ELED 

1 1.69% Eled  

1 1.69% elementary education 

1 1.69% ETRL 



                                                                                                                                                                                           

1 1.69% Foreign Languages 

2 3.39% Health Science 

2 3.39% MAT 

1 1.69% sced 

3 5.08% SCED 

1 1.69% Secondary 

1 1.69% special education 

1 1.69% Special education 

6 10.17% Special Education 

1 1.69% sped 

7 11.86% SPED 
 

59  Respondents 

 

Q3. Please rate the following regarding the Professional Development 
Session Evaluation on Monday, September 30, 2013: - Today's meeting  

Count Percent  

32 49.23% Excellent 

26 40.00% Good 

7 10.77% Satisfactory  

0 0.00% Poor 

65  Respondents 



                                                                                                                                                                                           
 

Q4. Please rate the following regarding the Professional Development 
Session Evaluation on Monday, September 30, 2013: - The organization of 
the meeting  

Count Percent  

39 60.00% Excellent 

20 30.77% Good 

6 9.23% Satisfactory  

0 0.00% Poor 

65  Respondents 

 

Q5. Please rate the following regarding the Professional Development 
Session Evaluation on Monday, September 30, 2013: - The selected topics  

Count Percent  

42 64.62% Excellent 

17 26.15% Good 

6 9.23% Satisfactory  

0 0.00% Poor 

65  Respondents 

 

 

 



                                                                                                                                                                                           
S.2.18 

Q1. College of responder:  

Cou
nt 

Percent  

42 100.00% College of Education 

0 0.00% College of Fine Arts & Communication 

0 0.00% College of Health Professions 

0 0.00% College of Liberal Arts 

0 0.00% Jess and Mildred Fisher College of Science & Mathematics 

0 0.00% Other (please specify) 

 Count Percent  
 

42  Respondents 

 

Q2. Department/Program of responder:  

Cou
nt 

Percent  

5 11.90% Early Childhood Education 

8 19.05% Elementary Education 

2 4.76% Secondary Education 

11 26.19% Special Education 

9 21.43% Educational Technology and Literacy (EDTL) 

3 7.14% Instructional Leadership & Professional Development (ILPD) 

4 9.52% Other (please specify) 

 
Count Percent  

1 25.00% Center for Professional Practice 



                                                                                                                                                                                           
1 25.00% Education Administration 

2 50.00% MAT 
 

42  Respondents 

 

Q3. Please rate the following regarding the Professional Learning on Monday, November 25, 
2013, from 2-4 p.m.: - I was satisfied with today's meeting.  

Count Percent  

24 57.14% Strongly agree 

14 33.33% Moderately agree 

0 0.00% Neither agree nor disagree 

4 9.52% Moderately disagree 

0 0.00% Strongly disagree 

42  Respondents 

 

Q4. Please rate the following regarding the Professional Learning on Monday, November 25, 
2013, from 2-4 p.m.: - The atmosphere was conducive to collegial professional exchanges.  

Count Percent  

34 80.95% Strongly agree 

7 16.67% Moderately agree 

1 2.38% Neither agree nor disagree 

0 0.00% Moderately disagree 

0 0.00% Strongly disagree 

42  Respondents 

 



                                                                                                                                                                                           
Q5. Please rate the following regarding the Professional Learning on Monday, November 25, 
2013, from 2-4 p.m.: - Session content and/or strategies will be helpful in my work.  

Count Percent  

26 61.90% Strongly agree 

9 21.43% Moderately agree 

3 7.14% Neither agree nor disagree 

1 2.38% Moderately disagree 

3 7.14% Strongly disagree 

42  Respondents 

 

 

 
 
S.2.3 
https://www.towson.edu/coe/about/accreditation2014/documents/standard2/S.2.3.pdf 
 
 
S2.11 Samples of AFI reports from AIMS 
 
2009 Report 
The Unit has developed and implemented an annual, systematic process for collecting, aggregating and 
analyzing advanced program specific data (Yearly Assessment System Update). While each program 
collects and aggregates its program-specific data (according to its assessment plan), the Data Analysis 
Report requires each program to respond to common questions regarding the consistent use of data to 
drive program improvement decisions. Program directors submit these instruments to the NCATE Co-
Coordinators. The Unit-level individual's responsible for Assessment and Accreditation, meet regularly 
with individual program directors to confirm Unit-wide advanced program systematic use of data for 
advanced program improvement decision making. 
 
These efforts document the systematic aggregation, analysis and consistent use of data for graduate 
program improvement. A number of substantial programmatic improvements have been confirmed this 
year using the described processes. Two program examples follow, one that indicates a data-based 
improvement, the other details a data-based decision to seek program improvement. 
 
The Elementary Education M.Ed program made several improvements based on data collected in the 
2006-2007 academic year. 
 

https://www.towson.edu/coe/about/accreditation2014/documents/standard2/S.2.3.pdf


                                                                                                                                                                                           
A midpoint assessment and students' capstone projects both indicated that students needed better 
descriptions of course projects as they relate to course objectives, and better understanding of the 
alignment of course objectives to program goals. As a result of these modifications, ELED M.Ed 
completers performed better on each of the key assessments. Within the program, completers did a 
clearly better job addressing learner diversity (which had been defined too narrowly previously), and 
indicated an improved perception of competence for all program goals. Capstone course projects have 
also identified an increased likelihood of using key projects within an actual school setting, and 
application of course-based research to improve classroom student learning. 
 
In the 2008-2009 academic year, the School Library Media concentration of the Instructional Technology 
MS program made revisions within two courses to better align program goals with AASL standards. In 
the required instructional development course, student assessments and faculty feedback showed that 
the final project rubric did not adequately align to AASL standards relating to collaborative planning and 
instruction. The assessment and course were modified accordingly to align the final project and its rubric 
with the AASL standards that promote collaborative instruction. 
 
The final course in the School Library Media program was previously a three credit practicum and 
portfolio development course. 
 
The AASL has modified its portfolio process standards to increase program-wide reflection, with specific 
emphasis on practicum experiences. Candidates completing the portfolio in 2007-2008 found it very 
difficult to complete the portfolio and practicum simultaneously. Based on this feedback, program 
faculty determined that the candidates would be best served with a six credit practicum and portfolio 
experience. 
 
 
2010 Report 
The Unit continues to refine its annual, systematic process for collecting, aggregating and analyzing 
advanced program-specific data through a two-part report: • Part I is the Yearly Assessment System 
Update, which requires each program to report the data collected from its required assessments • Part 
II is the Data Analysis Report (DAR), wherein programs account for the success of program initiatives 
introduced in the prior year. 
 
The YASU and DAR cycle helps to identify areas for program improvement, or to otherwise optimize the 
program’s course of study. A generic sequence of the YASU/DAR includes an analysis of raw data (YASU), 
and a set of prescriptions for activating targeted programming initiatives (DAR). The following year, the 
YASU data helps reveal the outcomes of the prior year’s changes, and the DAR captures the progress 
that each program makes toward its programming goals. 
 
Program directors submit these instruments to the NCATE Coordinators, Unit-level individuals 
responsible for Assessment and Accreditation, who meet regularly with individual program directors to 
confirm Unit-wide advanced program systematic use of data for advanced program improvement 
decision-making. These efforts document the systematic aggregation, analysis and consistent use of 
data for graduate program improvement. A number of substantial programmatic improvements have 
been confirmed this year using the described processes. Two program examples follow. 
 
The MS in Reading Education (REED-MS) program completed a series of meetings during the 08-09 
academic year to address “lower scores” in the required REED 726 course. The REED 726 course expects 



                                                                                                                                                                                           
students to analyze case studies of PreK-12 students’ reading performances and behaviors. The 
proficiencies measured in REED 726 are introduced and (built upon) in three prior courses. The REED 
726 is thus a culminating activity of a prospective Reading Specialist’s proficiencies to diagnose and 
address reading difficulties. Past offerings had not been consistent in the manner and assessment of the 
case study analysis performed by master’s candidates, resulting in comments about these 
inconsistencies, and concerns for the differences in instructor expectations for this culminating project. 
 
The program assembled its teaching faculty and discussed the various case study approaches in use, 
ultimately deciding on a small set of consistent approaches for completing the key assignment for REED 
726. The result of this coordination was an immediate increase in the grades earned on the key 
assignment, and a commensurate reduction in the number of complaints about variances in teacher 
expectations across sections. As a result of this year’s data analysis, the program’s Professional 
development project in REED 745 has been targeted for improvement during the present academic year. 
 
The M.Ed in Early Childhood Education continues its data-centric decision making processes. Since the 
program itself is routinely held up as a “best practice” in the realm of data-based decision, I will highlight 
here two examples from the program’s detailed annual report. 
 
A small number of courses in the required program of study are also required for students enrolled in 
other graduate programs in the College of Education. As a result of the sharing among program courses, 
some of the ECED areas of focus were not consistently represented in each section that contained ECED 
Masters candidates. Among these areas of focus are to emphasize the diverse roles and settings of Early 
Childhood professionals in the program beyond the classroom. The program director worked with the 
course instructors for these “cross-program” requirements to make them aware of these roles for 
master’s candidates enrolled in the Early Childhood program. Because of these conversations, instructor 
evaluations in the “cross-program” courses improved, candidate portfolios improved regarding 
Curriculum Theory and Development projects, and student comments on the Graduate survey noted 
that all candidates were better informed on these measures. 
 
Another focus area was on student understanding of the connections between the NAEYC Code of Ethics 
for Professionals and a local set of Essential Dispositions for Educators. There was an evident 
disconnection in student understanding between these two sets of codes, which became especially 
evident in early program courses. The focus of those early courses was on pre-assessing candidate 
dispositions, and on completing formative assessments on candidate content knowledge. To address 
these disconnections, the topic of candidate dispositions was added to two early courses, and was 
reinforced in the portfolio presentation review near the end of the program. These efforts have resulted 
in a mean score of 3 (Target level) on the three areas of the essential dispositions scale (caring, 
collaboration and commitment). 
 

2011 Report 

As has been reported previously, Unit graduate programs have adopted the YASU/DAR process as a mechanism for 
collecting, analyzing and reporting program change decisions. This year, we will highlight the Special Education 
(SPED) program (generally) and the MEd in Special Education (particularly). The MEd as adopted a very systematic 
process for digesting and responding to the Unit's Annual Data Set. All unit programs receive their Data Sets (an 8-
part summary of data related to program evaluation, student teaching evaluation (INTASC and SPA; by mentors, 
supervisors and candidates), dispositions, first and third year alumni, and employers). These reports are dis-
aggregated by program level and location) in the late summer.  
 



                                                                                                                                                                                           
The SPED program completes three data analysis retreats during the Academic Year (September, January and 
May). During these retreats, the whole department identifies goals, based on the outcomes data summarized in the 
Data Set. Each specialization group within the department then choose the goals that it can best address, and they 
use that information to draw up a specific action plan. During the balance of the academic year, each specialization 
engages in activities to affect the necessary changes to the program. The SPED (and its MEd) are exemplars of the 
way that the annual assessment system update was supposed to work, and their attention to detail has led to 
University wide accolades based on assessment practices. 

 

2012 Report 
 
This year, we will highlight the SPED MEd and the ILPD MS Programs, and their use of data-based 
decision making principles. 
 
The ILPD MS program is undergoing a transition in ELCC standards, after being 
Nationally Recognized with the former standards. The most significant finding 
for the department last year was the need to examine the comprehensive exams 
and the internship experience. The prior 100% pass rate is now at 76%. This 
is slightly lower than the 83% pass rate for the State of Maryland, which 
also declined from its former pass rate of 98%. The faculty recognizes the 
need to work more strenuously on ELCC Standard 1.1, 1.2, 1.3, and 1.4, and 
plan to address this in our course and internship revision processes. The 
SPED MEd program reports the 2011-2012 data show improvement in all five of 
the areas identified last year. It should also be noted that during this same 
period of time (2011-12) in the Special Education Department, the total 
Student Credit Hour production increased by 7%, with total program 
enrollments also increasing. No significant difference in data was evident 
between courses taught on the TU campus compared to the off-site locations, 
nor was there a difference between data from courses taught by part-time 
versus full time faculty. The faculty used a retreat to review the 2011-12 
strategic plan, created from the 2010-11 data. Following the retreat, 
Individual Practice Plans identified actions that would support program and 
department plans.  
 
 
 
 
 
 
 
 

Exhibit S.2.5 Unit Public Accountability Measures website 

In Fall 2012, the unit began reporting a number of public accountability measures on the College of 
Education website:  http://www.towson.edu/coe/ncate/accountabilitymeasures.asp 

The website provides public access to the unit’s candidate performance in the following areas: 

• Results of State Licensure Exams (Praxis II pass rates for unit initial and advanced certification 
programs) 

• First Year Graduate Survey 
• First Year Graduate Employer Survey 
• Third Year Graduate Survey 

http://www.towson.edu/coe/ncate/accountabilitymeasures.asp


                                                                                                                                                                                           
• Title II Report Cards (reporting number of completers, licensure pass rates, candidate and 

program demographics; Maryland Complete State Report Card ) 

The information reported to the public on this website is updated annually, depending on availability of  
updated reports from Educational Testing Service (ETS; Praxis II annual pass rate information, Title II 
report cards), Maryland State Department of Education (Maryland Complete State Report Card), and 
unit graduate (1st and 3rd year graduate surveys) and employer surveys. 

 

Results of State Licensure Exams: http://www.towson.edu/coe/ncate/licensure.asp 

First year graduate survey: http://www.towson.edu/coe/ncate/surveys.asp 

Third Year graduate survey: http://www.towson.edu/coe/ncate/surveys3.asp 

First year employer survey: http://www.towson.edu/coe/ncate/surveysemp.asp 

Maryland State Complete Report Card: 
https://title2.ed.gov/Public/Report/PrintReport.aspx?Year=2012&StateID=24 (69 MB PDF) 

Title II report cards:  

2011-12: http://www.towson.edu/coe/ncate/documents/Towson_Title_II_11_12.pdf (R.1.4.b.1) 

2010-11: http://www.towson.edu/coe/ncate/documents/Towson_Title_II_10_11.pdf (R.1.4.b.2) 

2009-10: http://www.towson.edu/coe/ncate/documents/Towson_Title_II_09_10.pdf (R.1.4.b.3) 

 

S.2.6 
https://www.towson.edu/coe/about/accreditation2014/documents/standard2/S.2.6.pdf 
 
R.1.4.b.2 
https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.4.b.2.pdf 
 
R.1.4.b.3 
https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.4.b.3.pdf 
 
 
R.2.6.1 
https://www.towson.edu/coe/about/accreditation2014/documents/standard2/R.2.6.1.pdf 
 
R.2.6.2 
https://www.towson.edu/coe/about/accreditation2014/documents/standard2/R.2.6.2.pdf 
 
 

http://www.towson.edu/coe/ncate/licensure.asp
http://www.towson.edu/coe/ncate/surveys.asp
http://www.towson.edu/coe/ncate/surveys3.asp
http://www.towson.edu/coe/ncate/surveysemp.asp
https://title2.ed.gov/Public/Report/PrintReport.aspx?Year=2012&StateID=24
http://www.towson.edu/coe/ncate/documents/Towson_Title_II_11_12.pdf
http://www.towson.edu/coe/ncate/documents/Towson_Title_II_10_11.pdf
http://www.towson.edu/coe/ncate/documents/Towson_Title_II_09_10.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard2/S.2.6.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.4.b.2.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.4.b.3.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard2/R.2.6.1.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard2/R.2.6.2.pdf


                                                                                                                                                                                           
R.2.6.3 
https://www.towson.edu/coe/about/accreditation2014/documents/standard2/R.2.6.3.pdf 
 
R.2.6.4 
https://www.towson.edu/coe/about/accreditation2014/documents/standard2/R.2.6.4.pdf 
 
R.2.4.b.3 
https://www.towson.edu/coe/about/accreditation2014/documents/standard2/R.2.4.b.3.pdf 
 
R.1.4.c.9 

Educational Leadership MS/CAS 

Assessment #5 

Candidate Data 

Fall 2012 and Spring 2013 

1. Which of the following best indicated your completion/graduation date for the Towson University 
Administrator I Certification Program?  

Graduation 
Date 

Fall 2012 %Fall 2012 Graduation 
Date 

Spring 
2013 

% Spring 
2013 

Total  %Total  

December 
2012/ 
January 2013 

4 80% May 2013 3 33.3% 7 50% 

Other 1 20% Other 6 66.7% 7 50% 
Total  5  Total 9  14  

 

2. Please indicate the degree program in which you were enrolled for you Administrator I Certification 
Program.  

Program Fall 2012 %Fall 2012 Spring 2013 % Spring 
2013 

Total  %Total  

MS 2 40% 7 77.8% 9 64% 
CAS 3 60% 2 22.2% 5 36% 
Total 5  9  14  

 
3. Please indicate the campus where most of your courses for the Administrator I Program were taken.  

 

https://www.towson.edu/coe/about/accreditation2014/documents/standard2/R.2.6.3.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard2/R.2.6.4.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard2/R.2.4.b.3.pdf


                                                                                                                                                                                           
Campus Fall 2012 %Fall 2013 Spring 2013 % Spring 

2013 
Total  %Total  

Towson University 
Main Campus 

0 0% 3 33.3% 3 21% 

HEAT/HECC Center 1 20% 4 44.4% 5 36% 
SMHEC 3 60% 1 11.1% 4 29% 
Baltimore 
County/CCBC 

0 0% 1 11.1% 1 7% 

Other 1 20% 0 0% 1 7% 
Total  5  9  14  

 

4. What best describes your current position?  

Position Fall 2012 %Fall 2012 Spring 2013 % Spring 
2013 

Total  %Total  

Team Leader 0 0% 4 44.4% 4 29% 
Mentor Teacher 3 43% 2 22.2% 5 36% 
Asst. Principal 1 14% 0 0% 1 7% 
Supervisor 0 0% 0 0% 0 0% 
Principal 0 0% 0 0% 0 0% 
Other 1 14% 3 33.3% 4 29% 
Total  5  9  14  

 

5. Relative to your current position and future aspirations, was the Towson University Administrator I 
Program beneficial to you personally and professionally?  

Response Fall 2012 %Fall 2012 Spring 2013 % Spring 
2013 

Total  %Total  

Yes 5 100% 9 100% 14 100% 
No 0 0% 0 0 0 0% 
Other 0 0% 0 0 0 0% 
Total 5  9  14  

 

6. Since you have completed the program and assumed a more active leadership role, has there been a 
noticeable improvement in student learning either in your classroom or in the school?  

Response Fall 2012 %Fall 2012 Spring 2013 % Spring 
2013 

Total  %Total  

Yes 5 100% 6 66.7% 11 79% 
No  0 0% 2 22.2% 2 14% 
Other 0 0% 1 11.1% 1 7% 
Total  5  9  14  

 

7. When comparing the Towson University program to those of your peers taking similar programs with 
other institutions, how would you describe the rigor of our program?  



                                                                                                                                                                                           
Response Fall 2012 %Fall 2012 Spring 2013 % Spring 

2013 
Total  %Total  

More Rigorous 2 40% 5 55.6% 7 50% 
Same Rigor 3 60% 3 33.3% 6 43% 
Less Rigorous 0 0% 0 0% 0 0% 
Other 0 0% 1 11.1% 1 7% 
Total 5  9  14  

 

8. How did you feel about your preparation in this program? 

Response       Fall 
2012 

%Fall 
2012 

Spring 
2013 

% 
Spring 
2013 

Total  %Total  

Confidently prepared  
for any leadership position  

3 50% 5 55.6% 8 57% 

Somewhat prepared for any 
leadership position 

1 17% 4 44.4% 5 36% 

Doubtful about being 
prepared for any leadership 
position 

0 0% 0 0% 0 0% 

Other  1 20% 0 0% 1 7% 
Total  5  9  14  

 

13. I would rate my own ability to develop a vision that supports student learning as… 

Response       Fall 
2012 

%Fall 
2012 

Spring 
2013 

% 
Spring 
2013 

Total  %Total  

Exceptional: I regularly 
convey the school’s vision as 
a rationale for decisions that 
are made for curriculum, 
instruction, and policy.   

4 80% 6 66.7% 10 71% 

Satisfactory: I try to justify 
decisions in curriculum, 
instruction and policy using 
the vision of the school  

1 20% 3 33.3% 4 29% 

Developing: I occasionally 
connect vision to practices 
in the school.   

0 0% 0 0% 0 0% 

Total  5  9  14  
 

 

 

 



                                                                                                                                                                                           
R.1.4.c.10 

M.Ed in Reading 

Evaluation Questionnaire 

Dear Degree Candidate, 

As you near the completion of you M.Ed in Reading Program, you are at a good point to reflect on and 
evaluate your program experiences.  Your candid responses to this questionnaire will help the ongoing 
evaluation of the M.Ed in Reading Program.  Your opinions are important.  Many recent program changes 
and additions are due, in large part, to recommendations from graduates. 

 

Today’s Date:  ________________ 

Semester/year you began your M.Ed in Reading:  _______________________ 

Graduation semester/year for Master’s Degree:  ________________________ 

Occupation:  _____________________ (if teacher) Specify grade:  _______________ 

Reading Program Objectives 

Listed below are the goals of the Graduate Reading Program, as published in the Graduate Catalog.  
Please indicate how well you feel these goals were met: 

 

1. Will be able to administer    Most           Least 
 multiple assessments and    5 4 3 2 1 
 synthesize the results for informing instruction  

2. Will be able to create an appropriate   5 4 3 2 1  
literacy learning environment that includes  

a variety of texts and instructional approaches 

3. Will be able to provide literacy  5 4 3 2 1  
services, in collaboration with other  

professionals, to students in compensatory  

or special education programs 

4. Will be able to communicate   5 4 3 2 1  
 with families from diverse communities 

 or backgrounds about literacy issues                                      



                                                                                                                                                                                           
 

5. Will be able to provide coaching  5 4 3 2 1  
to teachers or paraprofessionals                                                                                                    

6. Will be able to conduct   5 4 3 2 1  
presentations on literacy topics for educators 

7. Will be able to read and    5 4 3 2 1  
 interpret literacy research       

8. Will continue to grow    5 4 3 2 1  
 professionally by reading 

 professional journals and by participating in reading conferences and workshops        

 

Information, Advisement and Instruction 

1. Course assistance by   5 4 3 2 1 N/A 
 instructors in the program  

2. Advisement provided by   5 4 3 2 1 N/A 
 Graduate Program advisors 

 or their delegates (e.g., graduate assistants) 

3. Online resources for   5 4 3 2 1 N/A  
 enrollment 

4. Assistance provided by clerical 5 4 3 2 1 N/A 
 staff 

Support Services 

1. Cook Library resource   5 4 3 2 1 N/A 
 Facilities, including databases 

2. Hawkins Hall Computer  5 4 3 2 1 N/A 
 Room Facilities  

15. Cook Library personnel  5 4 3 2 1 N/A 

16. Bookstore facilities   5 4 3 2 1 N/A 

17. Parking facilities   5 4 3 2 1 N/A 

 

 



                                                                                                                                                                                           
Required Courses 

Please rate each of your courses (If you took courses at an off-campus site, please note) 

 

18. REED 601: Reading Theory  5 4 3 2 1  

 and Practice 

19. REED 609: Reading   5 4 3 2 1  

 Assessment 

20. REED 621: Reading   5 4 3 2 1  

 Disabilities 

21. REED 626: Clinical   5 4 3 2 1  

 Internship in Reading 

22. REED 663: Strategic Use of  5 4 3 2 1  

 Materials 

23. REED 665: Teaching Reading 5 4 3 2 1  

 and Writing in the Content Areas  

24. REED 726: Advanced Internship 5 4 3 2 1  

 in Reading 

25. REED 729: Seminar in  5 4 3 2 1  

 Reading 

26. REED 745: Professional  5 4 3 2 1 N/A 

 Development (if applicable) 

Elective Courses (write in the course title and numbers) 

27.      5 4 3 2 1 N/A 

28.       5 4 3 2 1 N/A 

29.       5 4 3 2 1 N/A 



                                                                                                                                                                                           

Scheduling and Registration 

Times courses are scheduled in   5 4 3 2 1 N/A 

      The Reading Program 

31. Frequency with which reading  5 4 3 2 1 N/A 

      courses are offered  

32. Variety of courses offered   5 4 3 2 1 N/A 

33. Scheduling of courses offered  5 4 3 2 1 N/A 

      during the summer session  

34. Registration procedures   5 4 3 2 1 N/A 

 

The Total Program 

35. Overall Satisfaction with the Program: 

 Most                     Least  

    5           4       3           2       1   

36. What do you consider the strengths of the Graduate Reading Program? 

 

 

37. Suggestions for changes in the graduate program, including new course offering. 

 

 

 

 

 

 

 



                                                                                                                                                                                           
 

 

14. I would rate my own ability to communicate a vision that supports student learning as.... 

Response       Fall 
2012 

%Fall 
2012 

Spring 
2013 

% 
Spring 
2013 

Total  %Total  

Exceptional: I have 
developed a vision for the 
school that guides the 
school’s decisions for 
curriculum, instruction, and 
policy.   

2 40% 6 66.7% 8 57% 

Satisfactory: I have assisted 
in the development of a 
vision that guides the 
school’s decisions for 
curriculum, instruction, and 
policy 

3 60% 3 33.3% 6 43% 

Developing: I have had 
little involvement in the 
development of the vision 
for the school.  

0 0% 0 0% 0 0% 

Total  5  9  14  
 

 

R.1.4.c.11 

Towson School Psychology Alumni Survey 
 
Thank you for answering the following questions. It should take less than 10 minutes to 
complete and your answers will be kept confidential/used for program evaluation purposes 
only. Please provide a response in each column (in regard to coursework at Towson and your 
internship) by clicking “Choose an item” to see the dropdown menu.   

  
I believe I was well prepared to… Through TU 

coursework 
Through my internship 

Standard II: Data based decision-making and accountability 
Systematically collect information to identify and 
define strengths and needs of students. 

Choose an item.  Choose an item. 

Systematically collect information to identify and 
define strengths and needs of teachers. 

Choose an item. Choose an item. 

Systematically collect information to identify and 
define strengths and needs of systems (e.g. 
classrooms and schools). 

Choose an item. Choose an item. 

Conduct, or help the school team conduct, functional 
behavioral assessments. 

Choose an item. Choose an item. 



                                                                                                                                                                                           
Use data to evaluate the outcomes of individual 
counseling. 

Choose an item. Choose an item. 

Use data to evaluate the outcomes of group 
counseling. 

Choose an item. Choose an item. 

Standard III: Consultation and collaboration 
Use effective communication skills when interacting 
with families and school staff.  

Choose an item. Choose an item. 

Utilize a systematic behavioral consultation process 
to improve student academic performance.  

Choose an item. Choose an item. 

Utilize a systematic behavioral consultation process 
to improve student behavior. 

Choose an item. Choose an item. 

Standard IV: Student-Level Services 
4.1 - Interventions and instructional support to develop academic skills 
Design interventions to improve students’ academic 
performance. 

Choose an item. Choose an item. 

Assess the outcome of academic interventions.   Choose an item. Choose an item. 

4.2 – Interventions and mental health services to develop social and life skills 

Conduct counseling groups based on empirically 
validated protocols. 

Choose an item. Choose an item. 

Apply principles of generalization when working with 
students. 

Choose an item. Choose an item. 

Facilitate the development and implementation of 
classroom-based strategies that result in promoting 
high rates of academic engaged time. 

Choose an item. Choose an item. 

Standard V: Systems-Level Services – Schools 
5.1 – School-wide practices to promote learning 
Make positive contributions at team meetings. Choose an item. Choose an item. 

Demonstrate understanding of and respect for the 
school’s culture and organizational structure and use 
this knowledge in my practice as a school 
psychologist. 

Choose an item. Choose an item. 

5.2 – Preventive and responsive services 

Assist in creating environments for children that 
reduce alienation and foster positive behavior. 

Choose an item. Choose an item. 

Demonstrate awareness of school-based prevention 
programs. 

Choose an item. Choose an item. 

Collaborate with school personnel, parents, and the 
community in the aftermath of crises (if a crisis has 
arisen). 

Choose an item. Choose an item. 

Standard VI: Systems-Level Services – Family/school collaboration 

Provide support and assistance to parents to help 
them become active, effective participants in their 
child’s education. 

Choose an item. Choose an item. 

Collaborate with schools and parents in designing 
effective home/school interventions. 

Choose an item. Choose an item. 

Standard VII: Diversity 

Develop academic interventions that reflect 
understanding and appreciation for the child’s 
background and culture. 

Choose an item. Choose an item. 

Devlop social/behavioral interventions that reflect 
understanding and appreciation for the child’s 
background and culture. 

Choose an item. Choose an item. 

Develop or promote practices that help diverse 
children/families feel welcome & appreciated. 

Choose an item. Choose an item. 



                                                                                                                                                                                           
Standard VIII: Research, Program evaluation, legal, Ethical, and Professional Practice 
8.1 – Research and program evaluation 
Review and evaluate psychometric properties when 
selecting assessment methods. 

Choose an item. Choose an item. 

Apply findings from intervention research when 
designing educational, or mental health programs for 
children. 

Choose an item. Choose an item. 

Assist schools in understanding and using research 
and evaluation data. 

Choose an item. Choose an item. 

Evaluate performance-based outcomes of 
interventions implemented using single-case or case 
study designs. 

Choose an item. Choose an item. 

8.2 – Legal, ethical, and professional practice 

Maintain and apply knowledge of ethical, 
professional, and legal standards to my work. 

Choose an item. Choose an item. 

Demonstrate an understanding of the need to use 
technology in ways that safeguard or enhance the 
quality of services. 

Choose an item. Choose an item. 

  

How long ago did you graduate?    Choose an item. 

 
What is your current primary position? Choose an item. 

 
Certification/Licenses Attained: (may choose more than one)  
☐ Licensed psychologist 

☐School psychologist  

☐NCSP 

☐Administrator 

What would you say are the major strengths of the Towson School Psychology program? 
 

 

What areas should be targeted for improvement of the Towson School Psychology program? 
 

 

What were the most useful courses taken in the Towson School Psychology program?  
 

 

What were the least useful courses taken in the Towson School Psychology program?  
 

 



                                                                                                                                                                                           
     Thank you for taking the time to help us continually improve our program! 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

15. I would rate my own ability to promote a vision that supports student learning as …  

 

Response  Fall 2012 %Fall 2012 Spring 
2013 

% Spring 
2013 

Total  %Total  

Exceptional: I continually 
reference the vision of the school 
as a guide for all stakeholders to 
implement their roles and 
responsibilities 

5 100% 5 55.6% 10 71% 

Satisfactory: I attempt to use the 
vision of the school as a guide to 
my own daily practice 

0 0% 4 44.4% 4 29% 

Developing: I seldom reference 
the vision of the school in my 
work with others.  

0 0% 0 0% 0 0% 

Total  5  9  14  
 



                                                                                                                                                                                           
 

 

 

 

 

 

 

16. I would rate my own ability to promote a positive school culture that supports student learning as …  

 

Response Fall 2012 %Fall 
2012 

Spring 
2013 

% Spring 
2013 

Total  %Total  

Exceptional: I continually assess 
student achievement and teacher 
satisfaction using student, teacher 
and school factors determining 
the climate of the school.  

5 100% 8 88.9% 13 93% 

Satisfactory: I often use student 
achievement and teacher 
satisfaction to gage the climate of 
the school.  

0 0% 1 11.1% 1 7% 

Developing: I sometimes assess 
the climate of the school using 
professional intuition.  

0 0% 0 0% 0 0% 

Total  5  9  14  
 

 

17. I would rate my own ability to provide an effective instructional program that promotes student 
learning as …  

 

Response Fall 
2012 

%Fall 
2012 

Spring 
2013 

% Spring 2013 Total  %Total  

Exceptional: I regularly use 
multiple modes of classroom 
data to inform implementation 
of instructional methods to 
enhance student achievement  

4 80% 8 88.9% 12 86% 

Satisfactory: I conduct regular 
observations of instruction 

1 20% 1 11.1% 2 14% 



                                                                                                                                                                                           
and/or mentor teachers’ 
instructional practices to 
enhance learning  
Developing: I sometimes review 
the instruction and organization 
in the classroom for general 
32effectiveness.  

0 0% 0 0% 0 0% 

Total  5  9  14  
 

 

 

 

 

 

 

 

 

 

18. I would rate my own ability to apply best practices to support student learning as …  

 

Response Fall 
2012 

%Fall 2012 Spring 
2013 

% Spring 
2013 

Total  %Total  

Exceptional: I regularly use research 
and emerging theories in education 
as the basis for providing 
professional development 
opportunities that will improve 
instruction  

4 80% 8 88.9% 12 86% 

Satisfactory: I often share 
information from courses and 
conferences with peers with the 
purpose of improving instruction 
beyond my own classroom.  

1 20% 1 11.1% 2 14% 

Developing: I occasionally use 
information from courses and 
conferences to improve my own 
classroom instruction.  

0 0% 0 0% 0 0% 

Total  5  9  14  
 



                                                                                                                                                                                           
 

19. I rate my own ability to manage the organization of the school to support student learning as… 

Response Fall 
2012 

%Fall 
2012 

Spring 
2013 

% Spring 
2013 

Total  %Total  

Exceptional: I regularly initiate effective 
management practices in designing and 
implementing the structure for instruction, 
making decisions for the well-being of 
students and staff, and creating an 
atmosphere that promotes a community for 
effective learning.  

2 40% 5 55.6% 7 50% 

Satisfactory: I sometimes exercise effective 
management practices by designing and 
implementing the structure for daily 
instruction  

3 60% 4 44.4% 7 50% 

Developing: I successfully demonstrate 
effective management of the school’s 
organization when asked 

0 0% 0 0% 0 0% 

Total  5  9  14  
 
 

 

 

 

 

 

 

20. I rate my own ability to manage the operations of the school to support student learning as …  

 

Response Fall 2012 %Fall 
2012 

Spring 
2013 

% Spring 
2013 

Total  %Total  

Exceptional: I regularly initiate 
effective management by designing 
and implementing the schedule for 
instruction and policies affecting 
students and staff.  

5 100% 4 44.4% 9 64% 

Satisfactory: I occasionally assist in 
designing and implementing the 
schedule of the school and policies 
affecting students and staff.  

0 0% 5 55.6% 5 36% 



                                                                                                                                                                                           
Developing: I successfully 
demonstrate effective 
management of the schools 
operations when asked.  

0 0% 0 0 0 0% 

Total  5  9  14  
 

 

21.  I rate my own ability to manage the resources of the school to support student learning as …  

 

Response Fall 2012 %Fall 
2012 

Spring 
2013 

% Spring 
2013 

Total  %Total  

Exceptional: I have been able to 
operate a school that is financially 
sound, invest in technology and 
other instructional materials to 
enhance learning, and recruit, hire 
and retain instructors who are 
effective.  

3 60% 4 44.4% 7 50% 

Satisfactory: I have been able to 
maintain the established budget for 
my setting, use instructional 
materials effectively and efficiently, 
and recognize the strengths of 
instructors who advance student 
success. 

1 20% 3 33.3% 4 29% 

Developing: I have been able to 
review the school budget, regularly 
use technology in my instruction, 
and cooperatively work with peers 
to improve student learning.  

1 20% 2 22.2% 3 21% 

Total  5  9  14  
 

 

 

 

22. I rate my ability to collaborate with families and other community members to support student 
learning as …  

 

Response Fall 2012 %Fall 
2012 

Spring 
2013 

% Spring 
2013 

Total  %Total  



                                                                                                                                                                                           
Exceptional: I regularly include 
parents and community 
representatives in decisions 
regarding school policy, financial 
challenges, enriched-learning 
activities, and annual goals for 
school improvement.  

3 60% 5 55.6% 8 57% 

Satisfactory: I often include parents 
and community representatives in 
discussions of school policy, 
finances, volunteer involvement, 
and school improvement goals.  

1 20% 3 33.3% 4 29% 

Developing: I occasionally meet with 
parents and community 
representatives to review school 
policies, budget and finance, 
curriculum enrichment, and school 
improvement goals.  

1 20% 1 11.1% 2 14% 

Total  5  9  14  
 

23. I rate my ability to respond to the community’s needs and interests that support student learning as 
…  

 

Response Fall 2012 %Fall 2012 Spring 
2013 

% Spring 
2013 

Total  %Total  

Exceptional: I regularly meet with 
community leaders to anticipate 
issues and share information that 
relates to changes in the dynamics 
and demographics of the 
community, distribution and use of 
common resources, and challenges 
to reaching mutual goals.  

3 60% 1 11.1% 4 29% 

Satisfactory: I sometimes discuss 
issues with community leaders to 
learn about changes in the 
community that might affect the 
school.  

1 20% 6 66.7% 7 50% 

Developing: I contact community 
leaders when I learn there is a 
common concern or issue that 
affects both the school and 
community.  

1 20% 2 22.2% 3 21% 

Total  5  9  14  
 

 



                                                                                                                                                                                           
24. I rate my ability to support student learning by mobilizing community resources as …  

 

Response Fall 
2012 

%Fall 
2012 

Spring 
2013 

% Spring 
2013 

Total  %Total  

Exceptional: I continually study the 
composition of the community and am 
knowledgeable to what is available that 
would enhance learning in my setting, 
who to contact for assistance, use the 
information to reach the learning goals.  

4 80% 2 22.2% 6 43% 

Satisfactory: I am aware of what is 
available in the community that would 
enhance learning in my setting and 
whom to contact for assistance.  

1 20% 6 66.7% 7 50% 

Developing: I am not aware of the 
attributes in the community but am 
willing to learn and contact community 
representatives for assistance in 
reaching learning goals.  

0 0% 1 11.1% 1 7% 

Total  5  9  14  
 

 

 

25. I rate my ability to understand the relationship of the larger political, social, economic, legal and 
cultural context to the support for student learning as …  

 

Response Fall 2012 %Fall 
2012 

Spring 
2013 

% Spring 
2013 

Total  %Total  

Exceptional: I thoroughly 
understand how ethics, politics, and 
social demographics shape and 
determine priorities for education. I 
regularly use this information to 
anticipate changes and direction for 
learning in my setting.  

4 80% 3 33.3% 7 50% 

Satisfactory: I know that ethics, 
politics, and social demographics 
influence educational practices and 
use this information to 
accommodate changes in the 
curriculum.  

1 20% 2 22.2% 3 21% 

Developing: Since I know that 
ethics, politics, and social 
demographics influence 

0 0% 4 44.4% 4 29% 



                                                                                                                                                                                           
educational practices, I am better 
prepared to respond to new 
mandates.  
Total 5  9  14  

 

 

Exhibit 2.4.g.16 Elementary Education MEd Comprehensive Data Analysis Report (DAR) Summary 
2011-2013 

AY11:  

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in [AY 
2009-2010]. 

The changes in to response to data from the previous years have yielded the continued desired resultsr 
related to program goals. The Post-Graduation survey of our graduates from 4 to 3 years ago indicate 
that the assignments, projects, and knowledge gained in the M.Ed.ELED program are being applied 
directly to the graduates professional settings.  The projects from the capstone course, ELED 775 
Integrated Professional Practice Seminar/Project (50% of post graduates have utilized this!), the 
curriculum evaluation projects from ELED 665 and the instructional design projects in ELED 647 have 
been especially effective in post-program practice. The number of our graduates whose projects have 
been adopted for classroom and grade level use in local schools and have had a direct impact on 
instructional approaches with children in classrooms continues to grow.  In addition, program 
completers (both recent and in the follow-up surveys continue to rate the benefits of their program very 
high). 

2. What significant findings emerge from your examination of these data? 
Although assignments and projects for the key assessments are challenging, detailed, and require a high 
level of analysis and critical thinking by students, the vast majority of ELED students perform at good-
excellent levels.  Only two students experienced difficulties with assignments and that was due primarily 
to late submissions rather than student capability. One student has met with the program advisor to 
monitor performance and the other student changed programs. The overall results encourage us to 
continue to 1) relate all assignments and program activities directly to our students’ professional 
settings, 2) admit only experienced teachers to the program (the projects are beyond the abilities of 
non-educators or those not in a classroom/school setting), and 3) continue to have high expectations for 
student performance. 

3. How have you involved faculty in your identification of the implications of these data? 
Information from the report are shared with instructors and adjuncts for the M.Ed.ELED program and 
with the program director for the M.Ed.SCED program (closely aligned with ours). Discussions and 
planning sessions have been held with faculty who teach and design coursework for these courses:  
EDUC 660 Teaching in a Multicultural Society (two instructors, one adjunct instructor, and graduate 
program director); ELED 775 Integrated Professional Practice Seminar/Project (programs directors for 



                                                                                                                                                                                           
ELED and SCED programs), EDUC 605 Research and Information Technology (program director and 
lecturer), EDUC 761 Research in Education (two instructors from ISTC to discuss content, format, 
expectations for students), ELED 665 Curriculum Theory and Development (SCED instructor, ELED 
adjunct instructor, and ELED program director), and ELED 647 (instructor and program director). 
Findings from course evaluations and results from key assessment rubrics were shared in sessions. 

4. What specific actions will you take in response to these data? (REQUIRED response to NCATE 
AFI) 

Actions include maintaining the present process of reviewing data each year for purposes of revising 
assignments, course content.  We have done this every year over the past 5 years and it is evident that 
annual review is a key element in the success of the program.  Continue to look for ways to enhance the 
“theory to practice” philosophy of the courses in order to make direct connections between 
assessments and professional practice.  EDUC 605 and EDUC 761 continue to be courses (research) with 
which teachers have a difficult time identifying themselves professionally.  There are plans to look at 
revisions to the courses, given the “novice” level of the teachers as researchers. 

AY12: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in [AY 
2010-2011]. 

The changes have indeed had the desired effects.  A primary goal was to ensure that graduates of the 
program continued to use instructional and research products in their day to day teaching in the 
schools.  The Post-Graduation data as well as the reflective data from ELED 775 indicated the following 

(see 2011 M.Ed. ELED Post-Graduate Survey, parts 3 and 4): 

a.  More than 50% continue to apply content and skills from the program in their classroom 
settings. 

b.  100% implemented the culturally relevant instruction designed in the program or provided 
differentiated instruction for learners. 

c.  The majority utilized a wide range of technology to enhance instruction. 

2. What significant findings emerge from your examination of these data? 
The current design of the program promotes an exceptionally strong emphasis on advanced curriculum 
and instruction.  The graduate student learner outcomes are in alignment with their practices in the 
classroom.  The inclusion of field-based assignments and assessments promotes above-average 
graduate student performance and encourages application to diverse populations of children (minority, 
gifted and talented). 

One area for of concern for the program is strengthening the curriculum and instruction focus in the 
area of differentiation for diverse populations of students.  The current required courses touch on these 
features but not in depth to ensure the teachers in the M.Ed.ELED program have consistent levels of 
knowledge and competencies to address the needs of gifted and talented, ELL, and special education 



                                                                                                                                                                                           
students in particular.  Multicultural, socio-economic, and learning preferences appear to be addressed 
well. 

3. How have you involved faculty in your identification of the implications of these data? 
Met with EDUC 605 (Dr. Olga Kritskya)and EDUC 761 (Dr. Scott McNary) instructors to identify research 
topics and methodologies for emphasis with M.Ed.ELED students.  Efforts were made to identify direct 
connections between content and skills addressed in ELED 647 and ELED 775 with the two research 
courses.  Also met with Dr. Lijun Jin and Dr. Cole Reilly to discuss where instruction might be included to 
address GT, ELL, and special education instructional issues in EDUC 660 or ELED 647. Also briefly 
discussed issue with ELED chair, M.Ed.SCED program director for possibility of replacing an elective 
course with an additional instructional design course related to those populations and possible 
extension of EDUC 660 and ELED 647. 

4. What specific actions will you take in response to these data? (REQUIRED response to NCATE 
AFI) 

The program is being examined for possible redesign in 2012-2013.  Plans are to expand to include K-12 
teachers and to enhance the curriculum and instruction focus with emphasis on diversity issues. 

 

 

Exhibit 2.4.g.21 Music Education Comprehensive Data Analysis Report (DAR) Summary 2011-2013 

The Music Education program reports its findings to NASM. As such, unit programs that respond to 
external accrediting agencies were responding to their agencies’ requests for mid-term or annual data, 
using agency-approved templates. These programs had the option to complete the YASU/DAR.  

In 2012, the program underwent its national accreditation review, and submitted its self-study 
(R.2.4.g.21a). Beginning in AY 2014, the Music Education program will use the YASU/DAR process to 
report its program and candidate data. 

 

 

Exhibit R.1.5.d.2 Ratings of Reading and Mathematics Proficiencies of ELED Candidates 
ACEI Standards 2.1 and 2.3 

Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 
 

Source: Mentor Teacher Internship Evaluation Ratings on ACEI 2.1 (Reading) 
 

Program 2012-13 2011-2012 2010-2011 
TU Campus  4.36 (148) 4.45 (145) 4.43 (144) 

College of Southern Maryland 4.43 (10) 4.58 (12) 4.35 (13) 
Elementary –Early Childhood 4.28 (7) 4.5 (4) - 

EESE – TU Campus 4.33 (58) 4.56 (57) 4.62 (55) 



                                                                                                                                                                                           
EESE – HEAT Center 4.59 (15) 4.59 (15) 4.5 (14) 

EESE – Universities at Shady 
Grove 

4.43 (29) 3.75 (9) 4.0 (7) 

MAT – TU Campus 4.49 (17) 4.58 (22) 4.74 (28) 
 

Source: University Liaison/Supervisor Internship Evaluation Ratings on ACEI 2.1 (Reading) 
 

Program 2012-13 2011-2012 2010-2011 
TU Campus  4.3 (148) 4.39 (147) 4.30 (146) 

College of Southern Maryland 3.95 (12) 4.0 (12) 3.93 (14) 
Elementary –Early Childhood 4.30 (8) 4.5 (4) - 

EESE – TU Campus 4.27 (58) 4.29 (56) 4.31(39) 
EESE – HEAT Center 4.68 (15) 4.73 (15) 4.8 (15) 

EESE – Universities at Shady 
Grove 

4.46 (28) 4.9 (10) 4.9 (10) 

MAT – TU Campus 4.49 (17) 4.41 (22) 4.64 (28) 
 

Source: Mentor Teacher Internship Evaluation Ratings on ACEI 2.3 (Mathematics) 

 
Program 2012-13 2011-2012 2010-2011 

TU Campus  4.46 (148) 4.46 (145) 4.50 (144) 
College of Southern Maryland 4.64 (10) 4.2 (12) 4.36 (13) 
Elementary –Early Childhood 4.29 (7) 4.25 (4) - 

EESE – TU Campus 4.49 (58) 4.47 (57) 4.67 (55) 
EESE – HEAT Center 4.57 (15) 4.40 (15) 4.36 (14) 

EESE – Universities at Shady 
Grove 

4.39 (29) 4.12 (9) 4.14 (7) 

MAT – TU Campus 4.56 (17) 4.57 (22) 4.72 (28) 
 
 

Source: University Liaison/Supervisor Internship Evaluation Ratings on ACEI 2.3 (Mathematics) 
 

Program 2012-13 2011-2012 2010-2011 
TU Campus  4.40 (148) 4.42 (147) 4.37 (146) 

College of Southern Maryland 4.05 (12) 4.0 (12) 4.07 (14) 
Elementary –Early Childhood 4.38 (8) 4.25 (4) - 

EESE – TU Campus 4.33 (58) 4.5 (56) 4.41 (39) 
EESE – HEAT Center 4.41 (15) 4.71 (15) 4.86 (15) 

EESE – Universities at Shady 
Grove 

4.38 (28) 5.0 (10) 4.8 (10) 

MAT – TU Campus 4.56 (17) 4.5 (22) 4.71 (28) 
 

 

 



                                                                                                                                                                                           
Source: Mentor Teacher Internship Evaluation Ratings on ACEI 2.2 (Science) 

 
Program 2012-13 2011-2012 2010-2011 

TU Campus  4.43 (148) 4.47 (145) 4.49 (144) 
College of Southern Maryland 4.22 (10) 4.17 (12) 4.18 (13) 
Elementary –Early Childhood 4.48 (7) 4.38 (4) 4.0 (14) 

EESE – TU Campus 4.57 (58) 4.48 (57) 4.43 (55) 
EESE – HEAT Center 4.58 (15) 4.38 (15) 4.30 (14) 

EESE – Universities at Shady 
Grove 

4.45 (29) 4.12 (9) 4.0 (7) 

MAT – TU Campus 4.67 (17) 4.47 (22) 4.65 (28) 
 
 

Source: University Liaison/Supervisor Internship Evaluation Ratings on ACEI 2.2 (Science) 
 

Program 2012-13 2011-2012 2010-2011 
TU Campus  4.33 (148) 4.32 (147) 4.40 (146) 

College of Southern Maryland 4.02 (12) 4.0 (12) 4.0 (14) 
Elementary –Early Childhood 4.42 (8) 4.38 (4) 4.0 (14) 

EESE – TU Campus 4.41 (58) 4.34 (56) 4.27 (39) 
EESE – HEAT Center 4.72 (15) 4.75 (15) 4.79 (15) 

EESE – Universities at Shady 
Grove 

4.45 (28) 4.83 (10) 4.9 (10) 

MAT – TU Campus 4.71 (17) 4.36 (22) 4.6 (28) 
 
 
Praxis II Pass Rate (Examinations 0622/5622) 

0622 Exam (Paper) Passing Score= 160 

2010-2011 2011-2012 2012-2013 
- 203/204 (99.5%) 70/70 (100%) 

 

5622 Exam (Computer) Passing Score=160 

2010-2011 2011-2012 2012-2013 
- 21/21 (100%) 214/217 (98.6%) 

 
 
 
 
 
 
 
 
 
 



                                                                                                                                                                                           
Exhibit 1.5.d.7 Early Childhood Education Candidate Performance on Math, Reading & Science 
Measures 

Early childhood education (ECED) responds to NAEYC standards, and the TU programs in ECED are 
nationally recognized until 8/2022. 

The data tables below demonstrate the performance of ECED candidates on measures related to 
mathematics, reading and science. These data come from a number of sources, including 1st year 
graduate surveys, SPA-aligned internship evaluations completed by mentor teachers and university 
supervisors, and from Praxis II content evaluations. 

 

1st Year Graduate Survey 

ECED  2012-2013 (n=5) 2011-2012 (n=13) 2010-2011 (14) 
Math 4.0 (5) 4.07 4.35 
Reading 4.0 (5) 4.07 4.50 
Science 3.8 (5) 3.38 3.71 

 

Mentor Teacher Internship ratings, NAEYC Standard 5 

Program Location 2012-2013 2011-2012 2010-2011 
ECED-TU 4.6 (78) 4.49 (85) 4.41 (87) 
ECED-USG 4.76 (18) 4.33 (11) 4.3 (9) 
ELEC 4.71 (7) 5.0 (1) 4.83 (3) 
ECED-MEd 4.67 (3) 4.0 (2) 4.3 (6) 
ECED-MAT 4.54 (13) 4.77 (16) 4.56 (13) 

 

University Supervisor Internship ratings, NAEYC Standard 5 

Program Location 2012-2013 2011-2012 2010-2011 
ECED-TU 4.63 (79) 4.45 (84) 4.20 (88) 
ECED-USG 4.35 (18) 4.31 (8) 4.62 (8) 
ELEC 3.91 (8) - 4.75 (5) 
ECED-MEd 5.0 (3) 4.5 (2) 4.67 (6) 
ECED-MAT 4.62 (13) 4.71 (16) 4.84 (13) 

 

Praxis II Pass Rate (Examinations 0022/5022) 

0022 Exam (Paper) Passing Score= 160 

2010-2011 2011-2012 2012-2013 
71/73 (97%) 95/95 (100%) 31/31 (100%) 



                                                                                                                                                                                           
5022 Exam (Computer) Passing Score=160 

2010-2011 2011-2012 2012-2013 
- 44/44 (100%) 93/93 (100%) 

 

Exhibit R.2.5.5 – Early Childhood Education and Elementary Education First Year Teaching Proficiencies 

Source: First Year Graduate Surveys 

 2012-2013 (n=19) 2011-2012 (n=43) 2010-2011 (n-40) 
Teach READING effectively.  4.32 4.08 4.09 
Teach MATHEMATICS 
effectively.  4.37 

4.04 4.31 

Teach SOCIAL STUDIES 
effectively.  3.37 

3.36 3.00 

Teach LANGUAGE ARTS 
effectively.   4.16 

4.05 3.95 

Teach SCIENCE effectively.  3.58 3.64 3.57 
 

Exhibit R.2.5.4 – Alignment of Maryland Teacher Standards to Required Unit Coursework 

Maryland Teacher 
Technology Standards 

 

ISTC 201 – Using 
Information 
Effectively in 
Education * 

SCED 304 – Education, 
Ethics and Change * 

ISTC 301 – Integrating 
Instructional 
Technology 

I. Information Access, 
Evaluation, 
Processing and 
Application 
 

X X  

II. Communication 
 
 

X X  

III. Legal, Social and 
Ethical Issues 
 
 

X X  

IV. Assessment for 
Administration and 
Instruction 
 

  X 

V. Integrating Technology 
into the Curriculum and 
Instruction 
 

  X 

VI. Assistive Technology 
 
 

  X 

VII. Professional Growth 
 
 

  X 



                                                                                                                                                                                           
 

• Note: ISTC 201 was required for all teacher candidates prior to the adoption of the Towson 
University Core Curriculum. Undergraduates who began their programs prior to Fall 2012 were 
required to complete ISTC 201 as part of their required teacher preparation coursework. 
Subsequent to the adoption of the new Core Curriculum, SCED 304 was designed to replace ISCT 
201 for the purpose of  the Maryland Teacher Technology Standards outcomes. 

 
Exhibit 2.5.10 Maryland Teacher Technology Standards data – ISTC 201/301 

ISTC 201, Using Information Effectively 

 
Spring 2013 
N=313 

Fall 2012 
N=412 

Spring 2012 
N=395 

Spring 2011 
N=353 

Spring 2010 
N=217 

I. Information Access, 
Evaluation, Processing 
and Application (19 
points) 90.12% 87.64% 88.73% 85.81% 84.66% 
II. Communication (41 
points) 85.00% 83.97% 84.21% 82.76% 82.35% 
III. Legal, Social and 
Ethical Issues (40 points) 86.20% 85.55% 84.99% 85.70% 84.31% 

 

ISTC 301, Integrating Instructional Technology 

 Fall 2013 
N=143 

Spring 2013 
N=59 

Fall 2012 
N=100 

Spring 2012 
N=84 

IV. Assessment for 
Administration and 
Instruction 94.22% 96.77% 97.54% 91.15% 
V. Integrating Technology 
into the Curriculum and 
Instruction 93.41% 97.16% 92.49% 93.25% 
VI. Assistive Technology 93.76% 95.98% 98.66% 95.95% 
VII. Professional Growth 92.70% 96.69% 86.32% 96.32% 

 

 
Exhibit R.1.4.d.15 Ratings of MTTS Technology 

COE Standard 11 - Technology 
Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 

 
Source: Mentor Teacher Internship Evaluation Ratings 

 



                                                                                                                                                                                           
INTASC Principles 2010-11 2011-12 MTTS 2012-13 Weighted 

Mean 
670 659 783 2112 

INTASC 6: Uses Variety of 
Communication/Technology 

4.49 4.52 COE Standard 11 - Technology 
 

4.54 4.52 

 

Source: University Liaison/Supervisor Internship Evaluation Ratings 
 

INTASC Principles 2010-11 2011-12 MTTS 2012-13 Weighted 
Mean 

682 677 789 2148 
INTASC 6: Uses Variety of 

Communication/Technology 
4.51 4.27 COE Standard 11 - Technology 

 
4.49 4.43 

 

 
Source: Graduating Interns Program Evaluation 

 
INTASC Principles 2010-11 2011-12 MTTS 2012-13 Weighted 

Mean 
624 593 569 1786 

INTASC 6: Uses Variety of 
Communication/Technology 

4.48 4.48 COE Standard 11 - Technology 
 

4.50 4.49 

 
 

Exhibit R.1.5.d.1 Ratings of Content Knowledge for ECED and ELED Candidates 
InTASC Content Knowledge Standards 

Rating Scale 5=Strongly Agree   4=Agree   3= Mildly Agree   2=Mildly Disagree   1=Strongly Disagree 
 
 

Source: Mentor Teacher Internship Evaluation Ratings 
 

INTASC 1: Making Content 
Meaningful 

2010-11 2011-12 InTASC 4: Content 
Knowledge 

2012-13 Weighted 
Mean 

    
Early Childhood Education 4.54 (74) 4.57 (80) - 4.59 (91)  

Elementary Education 4.45 (214) 4.59 (202) - 4.40 (206)  
 

Source: University Liaison/Supervisor Internship Evaluation Ratings 
 

INTASC 1: Making Content 
Meaningful 

2010-11 2011-12 InTASC 4: Content 
Knowledge 

2012-13 Weighted 
Mean 

    
Early Childhood Education 4.40 (75) 4.44 (83) - 4.50 (90)  

Elementary Education 4.46 (218) 4.50 (203) - 4.33 (207)  



                                                                                                                                                                                           
 

 
Source: Graduating Interns Program Evaluation 

 
INTASC 1: Making Content 

Meaningful 
2010-11 2011-12 InTASC 4: Content 

Knowledge 
2012-13 Weighted 

Mean 
    

Early Childhood Education 4.7 (68) 4.75 (77) - 4.32 (73)  
Elementary Education 4.72 (182) 4.75 (154) - 4.70 (141)  

 

ELED ratings based on ELED Candidates at TU, College of Southern Maryland, ELEC candidates, EESE Candidates at TU, HEAT 
Center,  Universities at Shady Grove, and MAT. 

ECED ratings based on ECED Candidates at TU, Universities at Shady Grove, ELEC candidates, MEd Candidate and MAT 
Candidates. 

 
Exhibit R.2.5.11 SCED VPP Performance AY 2011-2013 

Term #candidates # students Avg  
pretest 

Avg post 
test 

Avg Gain 

Spring 2013 44 798 44.1 75.6 31.5 
Spring 2012 26 389 48 72.7 24.7 
Fall 2011 14 212 45.2 83.7 38.5 
Spring 2011 31 506 41 83 42  

 

The validated practices project is an activity that takes place during the candidate’s internship, and while 
enrolled in SCED 462, Seminar in Teaching Reading in the Secondary Content Areas. The project requires 
candidates to select 15-20 students to include in the project. Candidates research the reading 
achievement data for those students from MSA or other sources. Based on these data, the candidates 
select appropriate content objectives for the reading lessons that will follow. 

In collaboration with their mentor teacher, liaison/supervisor, or other resources, the candidate creates 
a set of pre- and post-assessments for use with their selected cohort of students.  

With the knowledge of student reading skills and needs, the candidate creates reading activities that will 
help the students meet learning goals. 

The candidate administers the pre-test, teaches their lessons, and then administers the post-test. 

The table above summarizes the data from representative sections of SCED 462 over the term of AY11-
AY13. The data shows that SCED candidates are able to positively impact student learning in reading and 
literacy. 

More details about the project may be found at R.2.5.12. 



                                                                                                                                                                                           
R2.5.13 

  Maryland 
Model for 
School 
Readiness 
(MMSR) 

Maryland 
School 
Assessment 
(MSA) 

Core 
Learning 
Goals 
(CLG) 

High School 
Assessment 
(HSA) 

Common 
Core 
Curriculum 
Frameworks 
(CCCF) 

Maryland 
Teacher 
Technology 
Standards 
(MTTS) 

ECED UG ECED 315, 
341, 417 

ECED 429 N/A N/A ECED 315, 
321, 341, 
342, 360, 
361, 417, 
421, 422 

ECED 407, 
ISTC 201, 
301 

 Grad ECED 619, 
665 

ECED 621 N/A N/A ELED 
611/ECED 
618, ECED 
665 

ECED 608. 
610 

ELED UG ELED 341 ELED 
311/312, 
320, 323, 
363 

N/A N/A ELED 
311/312, 
365, 429 

ISTC 201, 
301 

 Grad ELED 665  N/A N/A ELED 665  
ECSE UG ECSE 341, 

351 
ECED 361; 
ECSE 351 

N/A N/A ECSE 341, 
351; ECED 
360, 361 

ECSE 413 

EESE UG   N/A N/A   
SCED UG N/A SCED 341, 

357, 460, 
461, 499 

SCED 
341, 355, 
357, 401, 
460, 461, 
499 

SCED 341, 
357, 460, 
461, 499 

SCED 341, 
353, 357, 
401, 460, 
461, 499 

SCED 341, 
ISTC 201, 
301 

 Grad N/A  SCED 
647, 741 

SCED 647, 
741 

SCED 647, 
SCED 741 

 

SPED UG ECED/ELED 
341 

SPED 430 SPED 
491, 496 

SCED 341 SPED 491, 
497, 498 

ISTC 201, 
ISTC 301 

 Grad       
ARED UG N/A SCED 200, 

ELED 324 
SCED 200 SCED 200 ARED 485, 

SCED 200, 
ELED 324 

 

 Grad     ARED 797  
MUED UG N/A ELED 324, 

SCED 200 
SCED 200 SCED 200 ELED 324, 

MUED 310, 
391, 392, 
401 

 

 Grad     MUED 601, 
661, 662, 
695 

 

DANC UG N/A ELED 324, 
EDUC 202 

EDUC 
202 

EDUC 202 EDUC 202, 
ELED 324 

 



                                                                                                                                                                                           
KNES UG N/A ELED 324, 

EDUC 202 
EDUC 
202 

EDUC 202 EDUC 202, 
ELED 324 

 

 Grad  KNES 654, 
723, 731 

KNES 
654, 723, 
731 

KNES 654, 
723, 731 

KNES 654, 
723, 731 

 

HLTH UG  SCED 341, 
460, 461 
HLTH 388 

SCED 
341, 460, 
461 HLTH 
388 

SCED 341, 
460, 461 
HLTH 388 

EDUC 202, 
SCED 341, 
460, 461 
HLTH 388 

 

 Grad     HLTH 601, 
643 

 

MATH UG  SCED 341, 
460, 461, 
499 

MATH 
423, 
SCED 
341, 460, 
461, 499 

SCED 341, 
460, 461, 
499 

MATH 321, 
423; SCED 
341, 460, 
461, 499 

ISTC 301; 
MATH 420 

 Grad     MATH 626, 
627 

MATH 626, 
627 

SCIE UG  SCED 341, 
460, 461, 
499; SCIE 
371 

SCED 
341, 460, 
461, 499; 
SCIE 380 

SCED 341, 
460, 461, 
499; SCIE 
380 

SCED 341, 
460, 461, 
499; SCIE 
380 

ISTC 201, 
301 

MAT  ECED 341 EDUC 730, 
797, 798 

EDUC 
730, 731, 
734, 797, 
798 

EDUC 730, 
731, 734, 
797, 798 

EDUC 730, 
731, 734, 
797, 798 

ISTC 501 

 
For more information about these assessments, please see the following websites: 
MMSR: http://marylandpublicschools.org/MSDE/divisions/child_care/early_learning/MMSR.htm 
MSA: http://marylandpublicschools.org/MSDE/testing/msa/ 
CLG: http://mdk12.org/assessments/standards/9-12.html 
HSA: http://www.marylandpublicschools.org/msde/testing/hsa/ 
CCCF: http://mdk12.org/instruction/commoncore/ 
MTTS: http://www.marylandpublicschools.org/NR/rdonlyres/17EB1DFE-D054-4FB8-B7E8-
20EE866BDEF9/13086/TeacherTechnologyStandardsMSDEVersion.doc 
 
 
 
 
 
 
 
R.2.5.9 
 
Maryland Department of Education 
Institution: Towson University 
Test: 1011 School Leaders Licensure Assesmt (paper)   

http://marylandpublicschools.org/MSDE/divisions/child_care/early_learning/MMSR.htm
http://marylandpublicschools.org/MSDE/testing/msa/
http://mdk12.org/assessments/standards/9-12.html
http://www.marylandpublicschools.org/msde/testing/hsa/
http://mdk12.org/instruction/commoncore/
http://www.marylandpublicschools.org/NR/rdonlyres/17EB1DFE-D054-4FB8-B7E8-20EE866BDEF9/13086/TeacherTechnologyStandardsMSDEVersion.doc
http://www.marylandpublicschools.org/NR/rdonlyres/17EB1DFE-D054-4FB8-B7E8-20EE866BDEF9/13086/TeacherTechnologyStandardsMSDEVersion.doc


                                                                                                                                                                                           
Test Year : SEP-2012 TO AUG-2013 
 

Variables Passing 
Score Testing 

Year 

# 
Exams 
Taken 

# 
Individuals 

Mean 
Score 

# 
Passing 

% 
Passing 

Median 
Score 

Total          

 Total 165 2009-2010 3 2 * 1 * * 

 Total 165 2010-2011 7 7 180.57  7 100.00  178.00  

 Total 165 2011-2012 1 1 * 1 * * 

 Total 0 2012-2013 0 0 * 0 * * 

 

Notes:* No data are displayed because the examinees count is fewer than 5.  

 

 

 
 

 

Maryland Department of Education 
Institution: Towson University 
Test: 6011 School Leaders Licensure Assesmt (computer) 
Test Year : SEP-2013 TO AUG-2014 
 

  

Variables Passing 
Score Testing 

Year 

# 
Exams 
Taken 

# 
Individuals 

Mean 
Score 

# 
Passing 

% 
Passing 

Median 
Score 

Total          

 Total 165 2011-2012 6 6 176.83  6 100.00  177.00  

 Total 165 2012-2013 5 5 176.20  4 80.00  178.00  

 Total 165 2013-2014 3 3 * 3 * * 

 

Notes:* No data are displayed because the examinees count is fewer than 5.  

 

 
Exhibit R.4.4.f.1:  F12 Diversity of Baltimore and Washington 



                                                                                                                                                                                           
Metropolitan Areas 

Source: Maryland State Department of Education, 2012 Maryland Report Card, Nov. 2012 

http://mdreportcard.org/Entity.aspx?k=03AAAA 

Maryland/ 
Region/ 

Local Unit 

Total 
Student

s 

Race/ Ethnicity Students 
receiving 
free/redu
ced price 
lunch[1] 
(student 

socio-
economic 

status) 

Studen
ts 

receivi
ng 

special 
educati

on 
service

s[2] 

Limited 
English 
proficie

ncy 
students

[3] 

Titl
e 

I[4] 
Ame
rican 
India
n or 
Alas
kan 

Nativ
e 

Asian 
or 

Pacifi
c 

Island
er 

Black, 
non-

Hispa
nic 

Hispa
nic 

White, 
non-

Hispa
nic 

Total 
State 865,561 0.4 5.0 38.1 7.0 49.5 32.5 12.1 3.4 18.

2 
Baltimore 
Metropolit
an Area 

          

Anne 
Arundel 
Co. 

73,991 0.4 3.2 21.4 4.0 71.1 18.3 12.4 1.9 5.5 

Baltimor
e City 88,401 0.3 0.6 88.8 1.6 8.7 75.3 15.5 1.4 55.

4 
Baltimor
e Co. 107,701 0.5 4.5 38.1 2.9 54.0 31.6 12.1 2.3 23.

5 
Carroll 
Co. 28,792 0.3 1.4 3.0 1.7 93.7 9.4 11.5 0.4 1.1 
Harford 
Co. 40,294 0.5 2.4 17.4 2.8 76.8 20.0 13.9 0.9 10.

0 

Howard 
Co. 

48,219 0.3 12.8 19.5 4.0 63.4 9.8 9.4 0.0 0.6 

Washingto
n 
Metropolit
an Area 

          

Montgo
mery Co. 139,393 0.3 14.4 22.6 19.4 43.3 24.3 12.0 9.4 6.2 
Prince 
George 
Co. 

136,095 0.6 3.0 77.1 12.2 7.1 47.5 10.7 5.9 24.
0 

 
•  
• [1] Free and Reduced Price Meals is the percent of students eligible for free or reduced priced 

meals. 
• [2] Special Education is the percent of students receiving special education services.  
• [3] Limited English Proficient is the measure of students receiving language services. 

http://mdreportcard.org/Entity.aspx?k=03AAAA
http://wwwnew.towson.edu/coe/accreditation/section3/3-4diversity.asp#_ftn1
http://wwwnew.towson.edu/coe/accreditation/section3/3-4diversity.asp#_ftn2
http://wwwnew.towson.edu/coe/accreditation/section3/3-4diversity.asp#_ftn3
http://wwwnew.towson.edu/coe/accreditation/section3/3-4diversity.asp#_ftn4
http://wwwnew.towson.edu/coe/accreditation/section3/3-4diversity.asp#_ftnref1
http://wwwnew.towson.edu/coe/accreditation/section3/3-4diversity.asp#_ftnref2
http://wwwnew.towson.edu/coe/accreditation/section3/3-4diversity.asp#_ftnref3


                                                                                                                                                                                           
• [4] Title I reflects students in poverty receiving assistance from federal sources. 

 

 

 
Exhibit R.3.4.a.1:  Collaborative activities between unit and P-12 schools to support the design, 
implementation, and evaluation of field experiences and clinical practice. 

 Representative Partners and Selected Contributions 

Partner Description 
TEEB 
Representatives 

Collaborated in the development of revised summative internship 
evaluations to embed revised InTASC, new SPA/national association 
standards, and revised Maryland Institutional Performance Criteria based 
on The Redesign of Teacher Education, Component IV: diversity 
performance factors 

Unit: CPP Central point of contact to facilitate all placements made with TU’s twelve 
partner school systems.. Manages TIMS (Teacher Intern Management 
System) database of full-time interns, and maintains records of field 
experiences, mentor contracts, and updated lists of key contacts in LSSs 
and TU.  

 

Director chairs PDS Council (see below) and CPP Advisory Board to 
review and update clinical field experience protocols and materials, and 
develop professional development strategies for PDS.  CPP team meets 
with TU PDS Liaisons and Supervisors quarterly to guide PDS 
implementation and Supervision protocols. Meets with P-12 principals 
when a new PDS site is in development and with PDS Principals when 
requested. Facilitates formal meeting with all PDS principals annually 
(“Principals’ Dinner”), with guest speaker and opportunities for principals 
to exchange information with each other and CPP. Meets with Site 
Coordinators twice a year to receive input and exchange information 
impacting the PDS program.   

 

Collects and disseminates performance data including intern performance 
assessments by mentors and supervisors, and intern program evaluation; 
disseminates periodic PDS Survey in collaboration with programs. 
Analyzes above data in collaboration with program faculty.   

 

http://wwwnew.towson.edu/coe/accreditation/section3/3-4diversity.asp#_ftnref4


                                                                                                                                                                                           
Manages budget for PDS network and all field experiences: mentor 
stipends, Strategic Planning funds, PDS resources, professional 
development expenses; mileage reimbursement.   

MSDE Established MD Standards and Developmental Guidelines for PDS and 
Implementation Manual; many unit representatives served on the MSDE 
committees which developed the PDS Standards and Guidelines, and 
Assessment Framework; full partner with Towson University in all PDS 
work. 

PDS Council The PDS Council is comprised of University faculty and K-12 personnel, 
including district-wide school personnel, PDS principals and teachers.  
The purpose of the Council is to strengthen our partnerships by providing 
input into decisions that affect the PDS process (such as placement 
protocols, faculty research, PDS models.) This group meets on a regular 
basis.  

School System PDS 
Coordinators 

Designated system representative for all PDS issues; system protocols, 
identification of new PDS, assessment, funding; serve on PDS Council; 
direct LSS-specific PDS Coordinating Councils, meets with the CPP to 
ensure smooth implementation, and plans some professional development 
activities; participated in 2011 revision of Partnership MOUs. 

School System 
Placement 
Coordinator 

Designated contact person for field experiences,  professional year and 
non-PDS (ex., P-12) clinical experience placements. 

School Principal Provides the leadership critical to the success of the fully functioning PDS 
collaboration and plays an integral role in influencing the success of the 
PDS; is committed to the identity and culture of the school as a PDS; 
observes interns, and serves on the school’s PDS Steering Committee; 
some PDS Principals serve on PDS Council 

School-Based PDS 
Site Coordinator 

Designated site representative for the school principal; collaborates with 
University personnel to plan and implement the experience (e.g., including 
professional development); provide ongoing feedback to PDS liaisons; 
coordinators meet as a group with the CPP for implementation strategies 
and idea sharing. 

Unit: IHE PDS 
Liaison 

Represents the unit and maintains continuing and regular collaboration in 
PDS, including Summer PDS Strategic Planning; collaborates with P-12 
principal, site coordinator, and mentors; supervises interns; directs 
portfolio development and assessment. Meet quarterly with CPP to 
exchange PDS implementation information. 

Unit: University 
Supervisor  

(includes COE and 
Math, Science, Art, 

Provides supervision and support for field and clinical experiences; 
collaborates with mentor teacher and intern to design experience; through 
observation and feedback, provides formative and summative evaluation 
of candidate’s experience, including dispositions and portfolio evaluation, 
supports PDS activities in schools. 



                                                                                                                                                                                           
Music, Dance, PE 
and Health faculty 

Mentor (e.g., 
Teacher, Media 
Specialist, 
Administrator) 

In collaboration with University Coordinator/Supervisor, guides intern to 
become competent in specific role; provides ongoing formative assessment; 
collaborates with University Personnel in summative intern evaluation; 
participates in formative and summative portfolio development and 
assessment. (The design of our portfolio and assessment was developed by 
PDS mentors and IHE liaisons).  

Unit: 
Candidate/Intern 

The catalyst in developing an effective PDS learning community; 
completes minimum 100 days internship within PDS and is to be a 
significant member of the learning community, participating as a 
professional within the classroom, school, and community. 

 

 

R.3.4.e.46 
 

Professional Development Schools Handbook: 

A Resource for School-based Practitioners, University Faculty and Interns 

Towson University 
Professional Education Unit 
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PDS Handbook Module I: Introduction and Overview of Professional 
Development Schools at Towson University 
 
The purpose of the Professional Development Schools Handbook is to provide 
information and tools useful to school personnel and university faculty working in 
Professional Development School sites.  The information in this handbook provides 
guidance for mentor teachers, interns, University faculty and school administrators for 
the successful completion of the work in a Professional Development School (PDS).  
The handbook is organized into modules that reflect the various roles and work of the 
partners involved in PDS work. This handbook is intended to complement, not 
replace, the specific internship handbooks and syllabi developed by each teacher 
preparation program.  Please refer to those documents for detailed program-specific 
expectations.  

A Brief History of PDS at Towson University 
 
In January 1994 Owings Mills Elementary School in Baltimore County was identified as 
the College of Education’s first Professional Development School site.  Joint planning 



                                                                                                                                                                                           
for the PDS took place with Baltimore County Public Schools and Towson University 
throughout spring, summer and fall of 1993.  The meetings were focused on the search 
for ways to fundamentally redesign the multiple clinical experiences within pre-service 
teacher education programs and to address needed changes in instruction in P-12 
schools.   
 
Owings Mills Elementary School PDS began with a cohort of 18 interns and 2.5 full-time 
faculty members taking/teaching classes at the school and engaging in classrooms with 
659 student and 43 teachers/staff members.  Based on the immediate success and 
positive response to this initial effort, joint planning between Towson’s College of 
Education and Baltimore County Public Schools was begun for additional PDS sites and 
for the creation of the Towson PDS Network. 
 
Incrementally, Towson was able to add PDS sites in all College of Education 
departments and in several counties. Growth of the Towson PDS Network continued, 
expanding to eleven school systems, including PDS sites affiliated with the Waldorf 
Center in Charles County, the Northeast Maryland Higher Education Center in Harford 
County, and The Universities at Shady Grove in Montgomery County.  There are more 
than 120 schools in Towson’s Professional Development Schools Network statewide.  

Towson University PDS Highlights 
 

Towson University’s PDS Network is viewed as a national and state leader in professional development 
schools.  Some of the Towson Network’s accomplishments: 

 

• Winner of the 1998 Association of Teacher Educators Distinguished Program in Teacher 
Education 

• Pilot site for NCATE’s PDS Standards Field Test Project 
• Grant funding from organizations including Eisenhower, MHEC, NCATE, Goals 2000, MSDE and 

Title II 
• Host of Maryland’s 1998 National PDS Conference, “Staying the Course, an Anchor for P-16 

Reform” 
• Host of Maryland State PDS Conferences 1999 – 2000, 2002-2009, 2011, and  2012 
• Winner of American Association of Colleges for Teacher Education, Outstanding Contributions to 

Teacher Education, Edward C. Pomery Award, 2008 for the development and promotion of 
outstanding practices in teacher education  at the national level. 

• Winner of the National Association of Professional Development Schools Spirit of Partnership 
Award, 2008 for the quality of Towson's presentations, and supportive information that helped 
the association reach a high level of success. 

• Accreditation by the National Council of  Accreditation of Teacher and the Maryland State 
Department of Education, 2008 

• Winner of Christa McAuliffe Award For Excellence in Teacher Education, 2009 
• Recipient of 2010 Exemplary PDS Award from the National Association of Professional 

Development Schools for the implementation of a dual special education and elementary 



                                                                                                                                                                                           
education program 

The Professional Education Unit’s Conceptual Framework  
http://www.towson.edu/coe/cf2014/documents/ConceptualFramework.pdf 
 
Mission 
The mission of the Teacher Education Unit is to inspire, educate and prepare facilitators 
of active learning for diverse and inclusive communities of learners in environments that 
are technologically advanced.  (See Appendix A: Conceptual Framework) 
 
Vision and Integrated Themes 

• Ensuring Academic Mastery 
• Reflecting Upon and Refining Best Practices 
• Preparing Educators for Diverse and Inclusive Classrooms 
• Utilizing Appropriate Technology 
• Developing Professional Conscience 
• Developing Collaborative Partnerships 
• Providing Leadership Through Scholarly Endeavors 

 
Professional Standards guide the ideas behind the Conceptual Framework. 
Specialty Professional Association (SPA) Standards are established for each content 
area.  Please see department handbook for specifics related to each discipline. 

Standards that Guide the Development of and Work in a PDS 
 
National Association of Professional Development Schools   
Professional Development School sites at Towson University are developed and 
implemented according to national and state standards for PDS sites.  The National 
Association of Professional Development Schools encourages all institutions working in 
school and university partnerships to embrace the Nine Essentials of Professional 
Development Schools, which are: 

1. A comprehensive mission that is broader in its outreach and scope than the 
mission of any partner and that furthers the education profession and its 
responsibility to advance equity within schools. 

2. A school-university culture committed to the preparation of future educators that 
embraces their active engagement in the school community. 

3. Ongoing and reciprocal professional development for all participants guided by 
need. 

4. A shared commitment to innovation and reflective practice by all partners. 
5. Engagement in and public sharing of the results of deliberate investigations of 

practice by respective participants. 
6. An articulation agreement developed by the respective participants delineating 

the roles and responsibilities of all involved. 
7. A structure that allows all participants a forum for ongoing governance, reflection, 

and collaboration. 

http://www.towson.edu/coe/cf2014/documents/ConceptualFramework.pdf


                                                                                                                                                                                           
8. Work by college/university faculty and P-12 faculty in formal roles across 

institutional settings. 
9. Dedicated and shared resources and formal rewards and recognition structures. 

 
Source: http://www.napds.org/nine_essen.html    

 
Standards for Maryland Professional Development Schools 
In addition to the NAPDS nine essentials of a PDS, Towson University’s Professional 
Development School sites adhere to and are assessed on the Standards for Maryland 
Professional Development Schools, as described in the MSDE document Professional 
Development Schools: An Implementation Manual (MSDE, Spring 2003). Detailed 
information about these standards and the implementation of Professional Development 
Schools in Maryland can be found at: 
 
http://www.msde.maryland.gov/NR/rdonlyres/75608A85-6909-4BE3-A4D8-
D08C759D0A5A/2930/ImplementationManualReprint2004.pdf 
 
The five PDS Standards of Learning Community; Collaboration; Accountability; 
Organization, Roles and Resources; Diversity and Equity are presented in a matrix in 
which each PDS Standard is presented within the context of four components.  (See 
Appendix B: PDS Matrix) The four components are: teacher preparation, continuing 
professional development; research and inquiry, and student achievement all of which 
are elements of the 1995 Teacher Education Task Force, (commonly referred to as the 
Redesign of Teacher Education) which was formally adopted by the Maryland Higher 
Education Commission in May 1995 and endorsed by the State Board of Education in 
June 1995.  
 
The Maryland Institutional Performance Criteria based on The Redesign of Teacher 
Education can be found at: 
 
http://www.msde.maryland.gov/NR/rdonlyres/2B37344E-7482-4015-A609-
8AE60CB469C7/31817/InstitutionalPerformanceCriteria111011.pdf 
 

The five Maryland Standards for Professional Development Schools, as 
described in the Professional Development Schools: An Implementation Manual 
(MSDE, Spring 2003) are: 
 

Learning Community 
The PDS recognizes and supports the distinct learning needs of all stakeholders 
by integrating the development of students and adults.  Interns complete 
extensive internships as a part of the learning community and share 
responsibility with school faculty for the academic performance of PreK-12 
students.  In turn, school-based pre-service mentors share responsibility with the 
teacher preparation program for the academic and clinical performance of 
interns.  Throughout the process, PDS partners model reflective practice and 

http://www.napds.org/nine_essen.html
http://www.msde.maryland.gov/NR/rdonlyres/75608A85-6909-4BE3-A4D8-D08C759D0A5A/2930/ImplementationManualReprint2004.pdf
http://www.msde.maryland.gov/NR/rdonlyres/75608A85-6909-4BE3-A4D8-D08C759D0A5A/2930/ImplementationManualReprint2004.pdf
http://www.msde.maryland.gov/NR/rdonlyres/2B37344E-7482-4015-A609-8AE60CB469C7/31817/InstitutionalPerformanceCriteria111011.pdf
http://www.msde.maryland.gov/NR/rdonlyres/2B37344E-7482-4015-A609-8AE60CB469C7/31817/InstitutionalPerformanceCriteria111011.pdf


                                                                                                                                                                                           
self-initiated learning and assessment.  Instruction and professional development 
at all levels is data-driven and focused on increasing student capabilities. 
 
Collaboration 
The mission of the PDS is jointly defined and mutually supported by the IHE and 
the school(s).  Roles and structures are collaboratively designed to support the 
PDS work and to improve outcomes for PreK-12 students and interns.  Arts and 
Sciences, school-based, teacher education, and clinical faculty plan and 
implement intern curriculum and professional development initiatives centered on 
student achievement.  The partners set standards for participation and learning 
outcome together.  Respect for the needs and goals of all stakeholders are 
central to the PDS. 
 
Accountability 
The PDS accepts the responsibility of and is held accountable for upholding 
professional standards for preparing and renewing teachers in accordance with 
the Redesign.  Consequently, PDS partners jointly identify standards for interns 
and participate in evaluating intern performance.  Accomplished PreK-12 faculty 
members are engaged in the mentoring and supervision of interns, and intern 
development is documented in a portfolio and evaluated against state or national 
standards for beginning teachers.  All PDS stakeholders are held accountable for 
the achievement of PreK-12 students as measured by performance 
assessments. 
 
Organization, Roles and Resources 
PDS partners allocate resources to support the continuous improvement of 
teaching and learning.  New roles are created and old roles are modified for 
PreK-16 students, interns, faculty and administrators to achieve the mission of 
the PDS.  Effective communication about PDS plans and structures plays a key 
role in the linkage with school districts, IHEs, parents and others.  Jointly funded 
positions are encouraged and supported.  Partners provide PDS stakeholders 
with necessary resources to advance PDS work: vision, time, space, incentives, 
leadership, technology, and access. 
 
Diversity and Equity 
The PDS supports equitable involvement of PreK-16 faculty and interns, as well 
as equitable support of student outcomes.  Teacher candidates have equitable 
access to the PDS internship, and all PreK-16 faculty members have 
opportunities to participate in PDS activities.  The PDS is attentive to issues of 
equity related to student achievement and seeks to address them through 
research-based program improvements that enable interns to meet the needs of 
diverse learners. 

The Role and Standards of the Teacher Education Executive Board (TEEB) 
 
TEEB Role and Functions 



                                                                                                                                                                                           
• To provide University-wide coordination of undergraduate and graduate programs in Education 

at Towson University. 
 

• To establish policies for admission to teacher education programs and student teaching/practica 
experiences with the approval of appropriate Senate committees. 

 

• To establish policies for supervision of student teaching/practica experiences. 
 

• To coordinate departmental policies for field experiences, relations with schools, research 
activities, advising and placement, and staff development activities associated with teacher 
education programs. 

 

• To coordinate the development and modification of programs and their integration into the 
total setting of basic and advanced study for educators and education specialists at Towson. 

 

• To serve as a review and referral board for departments, faculty, and students in matters 
regarding the improvement of the University setting for Education programs. 

 

• To coordinate the collection and dissemination of information regarding relevant research, 
graduates in the field, results of program evaluations, and trends in basic and advanced 
programs for educators and education specialists. 
 

• To make recommendations regarding facilities, equipment, and other resources necessary to 
maintain quality education programs. 

 

• To maintain positive working relationships between the University and school systems and other 
education agencies. 

 
TEEB Standards (See Appendix C: TEEB Standards) 
Teacher Education Executive Board: STANDARDS FOR STUDENTS ENROLLED IN 
TEACHER EDUCATION PROGRAMS   
 
The Teacher Education Executive Board (TEEB) representing all teacher education 
programs at Towson University utilizes the following minimum requirements as 
conditions for entrance into teacher education programs and formal entry into the 
capstone internship.   
 
I. PROCEDURES AND REQUIREMENTS FOR ADMISSION TO ALL TEACHER 

EDUCATION PROGRAMS  
 



                                                                                                                                                                                           
A. Completion of a notarized self-disclosure form of criminal background to 

be filed in the Center for Professional Practice Office. 
 
II. PROCEDURES AND REQUIREMENTS FOR ADMISSION TO ALL TEACHER 

EDUCATION PROGRAMS  
 

A. Completion of a written application for formal admission to the program 
 

B. Minimum overall grade point average of 2.75 in Early Childhood, 
Elementary Education, Special Education, Middle School, and Secondary 
Education. 

 
C. Completion of English 102/190 or equivalent course with grade of "C" or 

better; Secondary Education also requires an admission essay. 
 

D. Standardized test score reflecting one of the following: 
 Praxis I passing score (as determined by the Maryland State 

Department of Education)  
 SAT taken after 2005: math and critical reading composite score of 

1100;   
 SAT taken between 4/95 and 2005:  math and verbal composite score 

of 1100;  
 SAT taken prior to 4/95:  math and verbal composite score of 1000;  
 ACT composite score of 24;  
 GRE math and verbal composite score: test taken after September 

2011: 297; taken prior to September 2011: 1000.   
 

E. Students seeking admission to teacher education programs (Art, Dance, 
Health Education, Music, and   Physical  Education) must contact their 
Department Chair for program-specific procedures and requirements for 
admission  to professional education programs. 

 
III. PROCEDURES AND REQUIREMENTS FOR ENTRY INTO CAPSTONE 

INTERNSHIP FOR ALL PROFESSIONAL EDUCATION PROGRAMS 
 

A. Completion of a Criminal Background Check.  The Criminal Background 
Check results must be received by the Center for Professional Practice 
prior to entry into the capstone internship. 

 
B. Minimum of 75 credits completed for K-12 programs; 90 credits completed 

for Early Childhood Education, Elementary Education, and Special 
Education; for Secondary Education - senior status. 

 
C. Completion of electronic application and student data sheet for the 

capstone internship. 
 



                                                                                                                                                                                           
D. Minimum grade point average of 2.75 in Early Childhood Education, 

Elementary Education, Middle School Education, Secondary Education, 
Special Education, and Art Education; 2.5 in remaining K-12 programs. 

 
E. Minimum average of 2.75 in academic major applicable only in programs 

requiring an academic major. 
 

F. Minimum average of 3.00 in professional education courses for Early 
Childhood Education, Elementary Education, Special Education, and Art 
Education; 2.75 for Secondary Education and remaining K-12 

 
G. Prior to applying for the capstone internship, all K-12 programs require 

one of the standardized test scores identified in Part II D above. 
IV. PROFESSIONAL BEHAVIOR 
 
The Teacher Education Executive Board (TEEB) reserves the right for each 
department/program to refuse, deny, or revoke the application for admission to 
professional education programs or continuation in professional education programs of 
any student whose observed conduct is deemed incongruent with established 
guidelines of professional behavior.  
 
As a professional discipline, education is “vested by the public with a trust and 
responsibility requiring the highest ideals of professional service.”  All teacher education 
students agree to accept “the responsibility to adhere to the highest ethical standards of 
professional behavior.”  Placing the importance of professional behavior and duties 
above one’s own convenience is the cornerstone of professionalism. 
 
All teacher education students are responsible for understanding Unit, department- and 
program-specific professional expectations.   In addition to fulfilling all academic 
requirements, successful completion of all field experiences requires demonstrated 
professional behavior including, but not limited to, punctuality, attendance, professional 
attire, discretion, respect for confidentiality, effective and appropriate communication 
with University and school-based students and personnel, and acceptance of diversity. 
 
The same principles and guidelines that apply to students’ activities in general also 
apply to their activities online.  This includes all forms of online publishing and 
discussion, including blogs, user-generated video and audio, social networks and other 
social media applications.  The Internet is neither anonymous nor forgetful, and there is 
no clear line between one’s professional life and personal life on a social media site.  
Teacher candidates need to weigh every posting for how it affects their effectiveness as 
teachers. 
 
All teacher education students must exhibit behavior that is consistent with the 
University's Code of Conduct, the Unit’s Professional Behavior Policy, and established 
professional practice in educational and clinical settings.  Successful completion of all 
field experiences is a requirement for continuation in the education program.  



                                                                                                                                                                                           
The Role of the Center for Professional Practice in PDS sites 
 
The Center for Professional Practice (CPP) is a resource and service office in the 
College of Education, working with all education programs at Towson University.  The 
major purpose of the Center is to assist instructors and students in the placement of 
students in a variety of field settings for clinical experiences and to assist departments 
in developing, supporting and sustaining Professional Development Schools.  More 
specific operations include: 
 

• Facilitating school system placements for pre-service clinical placements, 
internships, and Professional Development Schools 

• Maintaining communication between schools and University education programs. 
• Coordinating University Admissions Open House meetings and Destination 

Towson events. 
• Collecting, aggregating, and disseminating education student data in 

collaboration with Departments and programs, for use by the Dean’s Office and 
relevant University stakeholders. 

• Convening the Professional Development School Council 
• Sharing of information with PDS Principals, Site Coordinators and University 

Liaisons and Supervisors through periodic meetings.  
• Processing and monitoring expenditures related to PDS and field supervision 

 

The Center for Professional Practice (CPP) is the official sole conduit for all school 
placements of Towson students.  In that school systems require a single source of 
contact from each university, neither faculty nor interns should contact a school, a 
principal or a teacher to find placements.  PDS Liaisons may work directly with their 
PDS school personnel for placement arrangements. All other faculty should inform CPP 
in a timely manner of placement needs to be facilitated.   

Towson University Departments/Programs with PDS Sites 
 
The following Departments or Programs place undergraduate or graduate (M.A.T.) 
interns in Professional Development School sites: 
 

• Early Childhood Education Department 
o Early Childhood Education majors 

• Elementary Education Department 
o Elementary Education majors 
o Elementary Education major with Early Childhood certification 
o Elementary Education and Deaf Studies combined major 

• Special Education Department 
o Special Education majors: Elementary/Middle or Secondary/Adult 
o Integrated Early Childhood - Special Education major  
o Integrated Elementary Education - Special Education major  



                                                                                                                                                                                           
• Secondary Education Department 

o Middle School majors 
o Biology Secondary Education students 
o Chemistry Secondary Education students 
o Earth-Space Science Secondary Education students 
o English Secondary Education Students 
o World Languages PreK-12 Education students: French or Spanish 
o Geography Secondary Education students 
o History Secondary Education students 
o Mathematics Secondary Education students 
o Physics Secondary Education students 
o Social Sciences  Secondary Education students 

• Master of Arts in Teaching Program 
o Early Childhood Education 
o Elementary Education 
o Special Education 
o Secondary Education (see above listed areas for Secondary Department) 

Counties/School Districts with Towson University PDS Partnerships 
 

• Anne Arundel County 
• Baltimore City 
• Baltimore County 
• Calvert County 
• Carroll County 
• Cecil County 
• Charles County 
• Harford County 
• Howard County 
• Montgomery County 
• St. Mary’s County 

The MSDE Definition of a Professional Development School 
 
In Professional Development Schools: An Implementation Manual (MSDE, Spring 2003) 
a Professional Development School is defined as a collaboratively planned and 
implemented partnership for the academic and clinical preparation of interns and the 
continuous development of both school system and Institution of Higher Education (IHE) 
faculty.  The focus of the PDS partnership is improved student performance through 
research-based teaching and learning.  A PDS may involve a single or multiple schools, 
school systems and IHEs and may take many forms to reflect specific partnership 
activities and approaches to improving both teacher education and preK-12 schools.In 
Maryland, interns completing a PDS experience spend a minimum of 100 days over two 
consecutive semesters engaged in the school community learning to teach and having 
experiences with students of diverse backgrounds and abilities.  Interns are also 



                                                                                                                                                                                           
expected to document mastery of professional standards for beginning teachers through 
the development of a portfolio.  

Protocols and Structures within a Professional Development School 

Site Selection 
Sites selected as Professional Development School sites can consist of a single school 
serving as the PDS site or multiple schools serving as the PDS site.  At Towson 
University, most PDS sites consist of more than one school.  Selection of PDS sites can 
occur in several ways.  For example: 
 
1) One way is that a principal or his/her designee interested in serving as a PDS with 

Towson contacts the Center for Professional Practice (CPP) or a Department Chair, 
indicating interest in serving as a PDS.  The Director of CPP and the Department 
Chair communicate about the school that is interested in becoming a PDS site.  If 
the intended department has the need to develop additional PDS sites at the time of 
contact, the process moves forward, as described below.    

 
2) Alternatively, a Towson faculty member interested in developing a PDS partnership 

with a specific school or in a specific region contacts their Department Chair and/or 
the Director of CPP. If the department has the need to develop additional PDS sites 
at the time of contact, the process moves forward, as described below.    
 

In all cases, the Director of CPP notifies the PDS contact for the given school system of 
the interest in exploring a partnership with the school and to coordinate next steps.  
Either the school system PDS contact or the Director of CPP and the Department Chair 
follow up with the school’s principal to learn about the school community and offer to 
make a PDS presentation to the administration and then to the school’s staff about the 
opportunities and requirements for becoming a PDS in the department. After meeting 
with the principal, the following are the ways in which the Director of CPP and the 
Department Chair and/or their designees facilitate school faculty involvement in the 
PDS: 

 
• Make a presentation to the whole faculty at the potential site discussing the goals 

and objectives of the PDS and outlining the benefits for each member of the 
partnership 

• Be sure the initial conversation sets a tone of cooperation and collaboration 
where each person has a voice that is heard. 

• Stress that PDSs are not directed from the top down; emphasize the concept of a 
learning community where all stakeholders share in developing and 
implementing a collaborative plan. 

• Present the range of opportunities for a variety of forms of engagement within the 
PDS: serving as mentor teachers, demonstration teachers; members of the 
steering committee, members of strategic planning groups, etc. 

 



                                                                                                                                                                                           
Both partners – the potential PDS school and Towson University’s College of Education 
– must carefully consider and answer questions before a commitment can be made to 
become a PDS.  
 
The questions for the school principal and his/her staff to answer before a commitment 
can be made to become a PDS are: 

• Can the school site offer Towson interns experiences working with diverse 
learners? 

• Is the site able to provide a sufficient number of experienced, accomplished pre-
service mentors to support the cohort of interns (typically five or more)? 

• Does the principal envision the partnership evolving into a new way of “doing 
business” at the school? 

• Are the principal and school staff prepared to engage in the collaboration 
necessary for the strategic planning of the PDS and in working together to design 
and implement the school improvement plan? 

• Will the principal commit to sharing data concerning student achievement and 
teacher success in an effort to make the PDS accountable? 

• Is the principal willing to explore ways to equitably compensate staff members for 
the time spent in PDS work? 

• In the case of multiple-site partnerships, is the principal willing to work 
collaboratively with other schools to plan and engage in PDS activities? 

 
PDS sites can only be successful with full cooperation and collaboration of the 
faculty at each prospective site.  This does not mean that all members of the faculty 
will be equally engaged in PDS activities, but each will be equally supportive.  The 
goal is to provide a collaborative experience for all faculty and staff and to provide an 
atmosphere where developing a community of learners is possible. 

 
The questions for the College of Education faculty to answer before a potential PDS 
site is visited for further development are:  
• Is the institution able to place a full cohort (typically five or more interns) in the 

PDS for an extensive internship (at least 100 days over two consecutive 
semesters)? 

• Is the IHE willing and able to commit resources to the site to be able to support 
the partnership?   

• Will the IHE hire and assign sufficient faculty to be present at the site to work with 
the interns, the pre-service mentors and the school faculty? 

• Will the IHE ensure that each partner’s voice has equal weight? 
• Is the IHE willing to commit resources for the analysis of data leading to an 

accountability process for the PDS? 
• Does the IHE aspire to create a community of learners at the school site; a 

community that engages all who work in the PDS, including school-based faculty, 
IHE faculty and Interns? 

Memorandum of Understanding 
 



                                                                                                                                                                                           
The individual commitments of the IHE and the PreK-12 education partners are defined 
within a Memorandum of Understanding which clarifies the commitment, the 
expectations and the resources that each party brings to the partnership.  The 
memorandum is endorsed at both the school system level and at the administrative 
level of the IHE.  (See Appendix D: MOU template) 

Establishing a Coordinating Council 
 
Once a PDS site is agreed upon by the school system and the Towson University 
College of Education department, the next step is to establish a collaborative 
governance process, usually called the Coordinating Council or Steering Committee.  
This body should be co-chaired by school and IHE personnel to demonstrate the 
collaborative nature of the PDS.  The membership of the Coordinating Council/Steering 
Committee should include representatives from all stakeholder groups and reflect the 
diversity of the school and community.  Membership might include: 

• The principal(s) of the school site(s).  The principal may designate another 
administrator to speak for the administrative team or to attend some meetings; 
however, the principal should attend this team whenever possible. 

• The IHE liaison(s).   
• Site Coordinator(s) 
• Mentor teacher representative(s) 

PDS Handbook Module II: Roles and Responsibilities of Partners in Towson 
University Professional Development Schools 
 
Specific roles are essential for carrying out the work of a Professional Development 
School partnership.  While all of these roles are required in a PDS partnership, some, 
but not all of these roles are also essential in early field experiences and non-PDS 
internship sites. Below are the roles and responsibilities of partners in Towson’s PDS 
sites. An asterisk * indicates the subset of roles that are required in all supervised 
placements in PDS and non-PDS sites: 
 
Towson University–based roles and responsibilities 

• PDS Liaison – College of Education Faculty 
• University Supervisor* 

o College of Arts and Sciences Faculty 
o College of Education Faculty 

 
School-based roles and responsibilities 

• School system representative 
• Principal* 
• School-based site coordinator 
• Mentor teacher* 

 



                                                                                                                                                                                           
Intern* - accountable to both the IHE and PDS School 

The Role of the Towson University PDS Liaison 
 

The Towson Liaison is the point person from the College of Education (COE) faculty who facilitates, 
supports, and maintains the PDS partnership. The Liaison is responsible for approaching PDS work with 
sensitivity to the culture and needs of the school and with a spirit of true collaboration.  

 

The Towson PDS Liaison or University supervisor may be present in the school on a regular basis. 
However, the liaison also works with several schools and may teach courses, conduct the seminars, 
and/or be involved with PDS planning. If the Towson PDS Liaison and University supervisor are the same 
person, he/she will supervise interns for the year-long internship as well. (If so, Liaisons should follow 
the guidelines in the supervisor’s section of this handbook.) When they are separate positions, it is 
imperative that communication with each other occurs regularly.  

 

The Towson PDS Liaison works as needed in the school and has the overall responsibility for providing 
support and co-leadership in all areas of the PDS, including but not limited to: quality teacher 
preparation, professional development, and inquiry and research. The Towson Liaison works closely 
with the PDS Site Coordinator in the school. 

 

Other responsibilities include: 

• Familiarize school personnel with MSDE PDS Standards and Towson PDS expectations  
• Work with administrator and/or site coordinator to recruit mentor teachers 
• Work with administrator and/or site coordinator to match interns with appropriate mentors 
• Communicate program expectations and assignments to interns, mentor teachers, and other 

relevant school personnel prior to the interns’ arrival and throughout the internship experience 
• Provide orientation at school site for mentors and interns 
• Work with administrator and/or site coordinator to match interns with mentors  
• Present co-teaching as an important model for the interns’ teaching experiences 
• Co-plan and facilitate with the PDS site coordinator or administrator all PDS meetings, including 

summer strategic planning, governance meetings (such as coordinating council), and programs 
for interns 

• Work with members of the School Improvement Team to integrate PDS goals and activities with 
the School Improvement Plan (i.e. Action Research linked to SIP) 

• Work with school leaders to determine the direction of professional development for in-service 
teachers as well as interns, including TLN courses. 

• Attend PDS meetings at Towson 
• Conduct seminars for interns, or coordinate with faculty seminar leaders to provide assistance 



                                                                                                                                                                                           
with planning and reflection on instruction, use of assessment, and analyzing student work 

• Plan or help support intern seminars to include discussion of the implementation of Maryland's 
College and Career-Ready Standards, Partnership for Assessment of Readiness for College and 
Careers (PARCC)Assessments and the use of Student Learning Objectives (SLOs) in Teacher 
Evaluation 

• Coordinate and provide support for action research and inquiry by interns with mentor teachers, 
and collect summaries of these for CPP 

• Organize and facilitate formative and summative Portfolio Reviews  
• Assist with addressing concerns related to PDS matters in the schools as appropriate 
• Provide additional supervision for interns experiencing difficulty, collect documentation, and 

participate in conferences to address Intern needs  
• Collaborate with other department faculty to assure smooth implementation of course 

requirements, such as exchanging information with methods instructors about field-based 
expectations         

• Work closely with and keep Department chairperson and CPP informed of placements, 
placement changes and progress/problems  

• Inform and greet the office staff and principal or designee upon arrival at the school. Follow 
school protocols for signing in/out, wearing ID badges and parking. 

• Work with mentors to submit mentor contracts, W-9 forms and related paperwork  
• Encourage the timely submission of mentor teacher online evaluations of interns - prior to final 

conferences 
• Collect, organize, and submit all required reporting and data to the school system and the 

University’s CPP in a timely manner (placement requests, Strategic Planning, Action Research, 
Funding requests, and mileage reimbursement forms) 

 

The Role of the Towson University Supervisor  
(Items preceded by an * are relevant to all PDS and non-PDS settings) 

 

If a separate University supervisor also works within the PDS site, some of the responsibilities overlap 
with the Towson PDS liaison, so faculty in both roles must communicate frequently.  This role may vary 
in different settings or programs. As supervisors nurture and teach interns, they also support the PDS as 
needed.  A focus on preparing interns and a desire to provide a positive experience for their mentor 
teachers and the administrator is part of this role.  

 

Responsibilities include:  

• *Communicate and/or reinforce program expectations and assignments to interns, mentor 
teachers, and other relevant school personnel prior to the interns’ arrival 

• *Provide on-going support to mentor teachers in regularly scheduled meetings 
• *Maintain close contact with mentor and intern to achieve common goals 
• *Conduct conferences with interns in which they can reflect and self-evaluate 



                                                                                                                                                                                           
• *Provide verbal and/or written feedback after each observation as specified by department. 
• Read content of PDS liaison role to ensure consistency in important areas for team 

communication across roles. 
• *Supervise interns regularly as per department guidelines, and hold conferences with teachers, 

administrators, and other school personnel as needed to promote the success of each intern 
and P-12 students. 

• *Observe each intern based on department guidelines. If the intern is having difficulty, the 
number of visits and frequency of written feedback will increase. 

• *Prepare a final evaluation of each intern and conduct a final three- way conference with each 
intern and mentor at the end of each rotation of the professional year  

• *Complete online intern evaluation forms before final grades are submitted 
• Attend liaison/supervisor meetings with CPP 
• Attend meetings concerning the PDS as appropriate such as Summer Strategic Planning and 

special events that involve the interns 
• Coordinate with the Towson PDS liaison to assure timely reporting to University and school 

system offices, such as giving placement information to CPP. 
• Keep the liaison informed of any difficulties in the PDS. 
• *Inform and greet the office staff and principal or designee upon arrival at the school. Follow 

school protocols for signing in/out, wearing ID badges and parking.  
• *Collaborate with other department faculty to assure smooth implementation of course 

requirements, such as exchanging information with methods instructors about field-based 
expectations         

• *Assist mentors with accessing interns’ online evaluations and submitting them to CPP 
• *Work closely with the Center for Professional Practice, submitting forms in a timely manner 

such as placement requests and mileage reimbursement. 
 

The Role of the PDS Administrators  
(Items preceded by an * are relevant to all PDS and non-PDS settings) 

 

The school principal and assistant principal play an integral role in influencing the success of the PDS and 
all field placement experiences and internships in his/her school.  It is important for the principal to be 
committed to the identity and culture of the school as a PDS teacher preparation site.  The principal’s 
enthusiasm, knowledge, and coaching establish and maintain the tone of the partnership. Time must be 
made within the PDS structure to promote thoughtful, uninterrupted dialogue, which may require 
alignment of school/Towson calendars. The design of the partnership is based on outcomes for the P-12 
students in the school with collaborative staff development and pre-service teacher preparation 
centered on those outcomes. The missions of both the PDS and the school should be aligned as well as 
understanding the accountability structures for each institution. 

 

Responsibilities include:  



                                                                                                                                                                                           
• Communicate the information about PDS to all stakeholders (families, business partners, 

community, school system, Towson and school staff) 
• *Collaborate with Towson PDS liaison and school-based site coordinator (and/or university 

supervisor and CPP) to arrange logistics for intern placement, pre-service mentor selection, 
physical resources to accommodate interns, and supervision within the school building  

• Work with site coordinator to recruit mentor teachers. 
• Work with site coordinator and liaison to match interns with appropriate mentors 
• *Make the School Improvement Plan available to TU PDS liaison and/or supervisor to use for 

Strategic Planning and intern assignments 
• Provide input and/or co-plan Summer Strategic Planning to address and align PDS Standards and 

the school improvement goals 
• Discuss possible action research ideas with liaison 
• Include PDS updates at faculty meetings as appropriate 
• Serve on the PDS governing body, such as the coordinating council 
• Attend the spring PDS Principal’s Dinner. Details are sent by email 
• *Become familiar with the intern requirements, especially the data collection that illustrates 

how they document their students’ progress and achievement 
 

 

The Role of the PDS Site Coordinator 
 

The PDS site coordinator is a PDS teacher or other school-based staff member selected collaboratively 
by the principal and the Towson liaison. The focus of the PDS site coordinator is to act as a facilitator 
between the University and the mentor teachers, which includes a variety of leadership functions that 
contribute to the smooth operation and success of the PDS partnership. The PDS site coordinator is a 
collaborator with the principal, Towson liaison and the University supervisor with respect to making 
necessary arrangements to accommodate the needs of the PDS. 

 

Responsibilities include:  

• Co-chair or co-plan all meetings with PDS liaison including governance meetings and Summer 
Strategic Planning 

• Work with principal and liaison to recruit mentor teachers. 
• Work with liaison/supervisor and principal to match interns with appropriate mentors 
• Lead interns through a school-wide orientation to include general information regarding policies 

and procedures, sign-in policy, parking and lunchroom ideas, community description, technology 
availability, meeting administrative assistants, and the organizational pattern of the school 

• Work with University faculty and interns to facilitate action research/inquiry  
• Work with principal and University personnel to arrange for professional development for 

teachers 



                                                                                                                                                                                           
• Hold mentor training with liaison and periodic mentor meetings. 
• Attend site coordinator’s meetings at Towson and LSS 
• Assist in maintaining records and reports for purpose of reporting to University and school 

system offices 
• Arrange for meeting space, food and/or other logistics for PDS meetings in the school, when 

appropriate 
• Encourage the timely submission of mentor teacher online evaluations of interns - prior to final 

conferences 
• Assist administrators with any PDS-related administrative tasks 
• Publicize PDS partnership activities within and beyond the school site, such as recruiting interns 

to help with a PDS bulletin board in the school for community members to learn about PDS 
 

The Role of the Mentor Teacher  
(Items preceded by an * are relevant to all PDS and non-PDS settings) 

 

The mentor teacher is the person with whom interns will be most closely associated during the 
internship. It is important that a positive relationship be established and maintained between the intern 
and the mentor teacher.  A system of communication, such as a communication log, may be established 
for days when time is limited.  Establishing a cycle of continuous feedback to the intern and 
incrementally providing teaching responsibilities for the intern are central to this role.  Careful 
monitoring of intern progress is essential. Each department at Towson may have different requirements 
for the number and length of observations and conferences with the intern, so familiarity with the 
specific department expectations is key.  

 

The partnership among the intern, mentor, university supervisor, school system, and the University is 
one of mutual exchange of information, ideas and concerns. The mentor teacher should not hesitate to 
call upon the university liaison/supervisor for consultation whenever any concern arises. 

 

The P-12 students are the mentor’s primary and ultimate responsibility. Even when an intern is teaching, 
the mentor may be engaged in instructional activities as a co-teacher. For example, one instructor may 
provide large group instruction, while the other remediates or enriches another group.   

 

Responsibilities include:  

• *Participate in pre-service mentor training 
• *Provide interns with appropriate school and school system introductions, information and 

materials: discipline policies, arrival and dismissal times, emergency procedures, curriculum 



                                                                                                                                                                                           
guides, and information pertinent to the teaching process 

• *Provide intern with varied teaching experiences including individual,  small group, and whole 
class instruction 

• *Model the use of appropriate teaching strategies, school system curricula and instructional 
technology 

• *Coach the intern in implementing and reflecting on classroom management, instructional 
processes, and assessment techniques during post lesson conferences 

• *Allow the intern to begin teaching gradually, adding responsibilities incrementally 
• *Give intern timely written feedback on lesson plans presented two days prior to teaching.  

Interns come with a lesson plan template; the school or school system may use a specific 
template; this may only be used by the intern if this is pre-approved by the university supervisor 

• *Observe intern and provide frequent formative and summative feedback both verbally and in 
writing, according to department guidelines 

• *Complete and submit a final online evaluation of the intern prior to the final conference 
• Confer with site coordinator, PDS liaison, *university supervisor and *Towson personnel to 

maintain ongoing communication 
• *Complete a mentor teacher contract for processing mentor stipend 

 

 

The Role of the Towson University Intern  

(Items preceded by an * are relevant to all PDS and non-PDS settings) 

 

Overview 

An intern is a teacher candidate in his/her professional year, the final year in a teacher preparation 
program. Most Towson interns participate in a PDS for the Professional Year, as per MSDE requirements.  
In some cases a non-PDS setting is appropriate for certain programs as per MSDE guidelines.  Across all 
programs the expectations for mentors, interns and supervisors are comparable and are customized to 
reflect Towson’s high standards for preparation of interns across varied sites. For interns to complete a 
PDS experience, they must spend a minimum of 100 days over two consecutive semesters engaged in 
the school community, developing their professional and teaching skills to meet the standards of a 
beginning educator.  

 

PDS and non-PDS interns are immersed in the full range of teacher duties to become proficient in 
teaching responsibilities and knowledgeable about the school culture, the P-12 students and faculty, the 
instructional program  and non-instructional activities such as classroom set-up, committee meetings, 
faculty meetings, duties, and parent conferences. Principals who have hired Towson graduates report 



                                                                                                                                                                                           
that they perform more like a second year teacher in their schools because of all the valuable 
experiences the internship has provided for them. 

 

In addition to the planning and teaching an intern must do for the classroom, there are additional 
requirements in the professional year above and beyond the school day.  Since this is such a demanding 
time for interns, we strongly suggest that interns do not work an additional job, especially during the 
fulltime internship semester. The intern’s performance during the internship is most important for the 
impact on the achievement of P-12 students and for the thorough preparation of (and future job 
prospects for) the interns. 

 

Intern’s responsibility to the school 

An intern is essentially a part of the team in a school. They are at the school to learn, to observe, and to 
practice the school-based instructional part of their program. The following expectations for 
professional conduct and behavior should be adhered to at all times. Because an intern is a guest in the 
school by invitation, interns are expected to: 

• *Respect the policies of the school and be conscientious in observing school rules and 
regulations 

• *Develop a cooperative, respectful spirit with the mentor teacher, who has a wealth of 
experience, information and insight 

• *Work with all school based personnel in a manner that will make the experience productive 
and successful; professionally asking questions is a good thing 

• *Adhere to strict confidentiality about classroom matters, individual students, school business, 
and all persons in the school. If topics are addressed in follow up classroom or seminar 
meetings, names should not be used and confidentiality should be paramount.   

• *Attend all meetings, conferences, back-to-school nights and professional development 
activities required for teachers 

• *Remember the internship is a full-time responsibility; give it precedence over all other 
commitments. 

• *Dress appropriately at all times.  
• *Arrive at school early enough to prepare for the day but no later than the scheduled arrival 

time for teachers. Leave school when prepared for the next day but no earlier than the 
scheduled dismissal time for teachers.  

• *Establish good interpersonal relationships with all school personnel. Interns should learn the 
names of the administrative assistants and other school personnel, become a team member and 
learn how the school works as a community.  

• *Respond to constructive criticism in a positive manner. Learning to deal with constructive 
criticism now will help the intern use it later in a positive manner. 

 

Intern Rights and Responsibilities: 



                                                                                                                                                                                           
While interns are always under the direction and guidance of mentor teachers and university 
supervisors, legislation in Maryland has clarified the status of interns, as documented in §6–107 of the 
Education Article, Annotated Code of Maryland: 

 

Liability Insurance and Workers’ Compensation: 

Student teachers and student interns are considered agents of the county board for the limited 
purposes of: 

1) Comprehensive liability insurance coverage; and 
 

2) Workers' compensation coverage under the Maryland Workers' Compensation Act, but this 
coverage is not to exceed the salary of a first year teacher in the county school system. 

 

Authority of student teachers 

1) While the student teacher is assigned as a student teacher, he shall be given the same authority as if 
he were a certificated employee of the county board to which he is assigned. 

 

2) The authority of the student teacher extends to: 
(i) Every aspect of student management or discipline; 
(ii) The handling of records of students; and 
(iii) Any other aspect of authority granted to a certificated employee of a county board. 

It should be noted that this legislation does not apply to private and parochial schools.  
 

PDS Handbook Module III:  Intern Evaluation  
 

Evaluation of Intern Progress    
 

The evaluation of intern progress is a shared responsibility of the mentor and the Towson supervisor.  
The mentor provides significant professional feedback, both verbally and in writing, about the intern’s 
performance, based on regular  observations of teaching, review of lesson plans and overall professional 
conduct.  The Towson supervisor observes the intern at the intervals determined by the department and 
consults regularly with the mentor and intern (in person, by email and/or phone) about intern progress.  
The intern should confer frequently with the mentor and the university supervisor, invite constructive 
criticism, and implement any suggestions. Continuous feedback is intended to ensure that all parties are 



                                                                                                                                                                                           
aware of the intern’s progress and the intern has opportunities to improve. The Towson supervisor 
assigns the final grade after review of the intern’s cumulative performance across the semester.  

 

During the final semester, the mentor and the university supervisor each complete an online final intern 
evaluation form electronically before the final grade is submitted. The final assessment of the intern is 
an official document. This is based on the Interstate Teacher Assessment and Support Consortium 
Standards: 

(See Appendix E: InTASC Standards) and each program's content/discipline-specific SPA standards (see 
Department handbook). See also the below link for more information about the InTASC Standards: 

http://www.ccsso.org/Documents/2013/2013_INTASC_Learning_Progressions_for_Teachers.pdf 

The mentor teacher and university supervisor conduct a three-way conference with the intern to discuss 
the final evaluation. A written/electronic copy of the final evaluation will be provided to each intern.  

Addressing Concerns with an Intern 
If progress is not satisfactory, the mentor and university supervisor must discuss the specifics of the 
concern with the intern as the situation becomes apparent and document all discussions. One or more 
of the following actions should be taken when addressing concerns: 

• Refer to the Towson University Education Program Professional Behavior Policy if needed and 
discuss specific concerns with intern. 

• Work together to identify and implement strategies to overcome the problem. 
• Mentor notifies the university supervisor and schedules a three –way conference. 
• In consultation with the intern, mentor and university supervisor, decide upon a course of 

action. 
• Invite the assistance of a school or university administrator, if it would be helpful and/or 

necessary. 
• Develop an Assistance Plan if formative feedback does not result in sufficient positive change. 

Procedure for Removing Candidates from Field Experiences and Concurrent Courses 
1. The university supervisor ensures that the mentor teacher has modeled appropriate planning and 

instruction and has involved the intern in a gradual progression of appropriate professional 
experiences such as co-teaching, small group instruction, whole class instruction, and independent 
teaching if that is warranted. The university supervisor is responsible for observing the intern and 
providing both verbal and written feedback for each lesson observed. The mentor teacher should 
give additional written feedback to any candidate who is having difficulty after formative discussions 
with the candidate have occurred. 

2. When an intern encounters difficulty in the school/classroom, it is the university supervisor’s 
responsibility to inform the intern, in writing, that he/she is not meeting expectations and to specify 
the behaviors, dispositions, knowledge, and/or skills that need remediation. Once informed of the 

http://www.ccsso.org/Documents/2013/2013_INTASC_Learning_Progressions_for_Teachers.pdf


                                                                                                                                                                                           
area(s) requiring remediation, the intern is responsible for developing/proposing an Assistance Plan 
(in response to the area(s) requiring remediation) with the university supervisor. After review, 
discussion, and revision (as needed) of the proposed plan, the university supervisor, along with the 
mentor and intern, finalize and sign an Assistance Plan that includes the areas of weakness and the 
steps the intern must follow to remediate those weaknesses. The plan will include a timeline that 
specifies how and when the candidate will be expected to address the identified weaknesses, 
benchmarks, criteria, and the steps that will follow if the weaknesses are not remediated within the 
time frame. Each time the university supervisor and the mentor teacher observe the candidate, 
references will be written as to the progress being made on the Assistance Plan. The university 
supervisor will give a copy of the Assistance Plan to the TU department chair or the program 
director to alert them that the candidate is experiencing difficulty. Should the candidate refuse to 
sign or fail to implement the Assistance Plan, the candidate will be removed from the placement and 
will proceed to step five of this policy. 

3. At the end of the time frame set forth in the Assistance Plan, the intern is either: (a) allowed to 
proceed in the field experience if he/she has maintained all of the responsibilities expected of the 
experience, or (b) he/she is removed from the field experience due to lack of progress on the 
Assistance Plan. The decision will be made by the university supervisor in collaboration with the 
department chair based on all available data and documentation. The Director of the Center of 
Professional Practice (CPP) will be notified in writing of the decision that is made. 

4. If an intern is removed from a field placement, he/she will receive a grade of F or U for the 
Internship course. If the withdrawal occurs before the deadline for officially withdrawing from 
courses, the candidate may be allowed to withdraw from the internship and receive a grade of W 
for the course. Candidates taking concurrent courses will be allowed to finish those courses if the 
courses do not require continuing work with children/students in the field placement. Candidates 
may not work with other children/students outside of the given placement to fulfill the field 
placement components of the internship and concurrent courses. 

5. Candidates may appeal the removal from field placement to the Dean of the College of Education or 
appropriate College within 48 hours of being removed from the placement. The Dean will make a 
decision on the appeal based on University policy stated in the appropriate catalog. If the Dean rules 
in favor of the candidate, the candidate will be placed back in an appropriate classroom setting. The 
candidate will not return to the original classroom or school, but may be reinstated in an internship 
in a different setting or in a future semester. 

6. To be reinstated in a field placement and/or the concurrent courses in a subsequent semester, the 
candidate must make a written request to the department chair or the program director at least 30 
days before the beginning of the semester in which the placement is sought. Individual departments 
will set requirements for reinstatement. 



                                                                                                                                                                                           
PDS Handbook Module IV:  Internship Policies 

Towson University Education Program Professional Behavior Policy 
 

As a professional discipline, education is “vested by the public with a trust and responsibility requiring 
the highest ideals of professional service.” All teacher education students agree to accept “the 
responsibility to adhere to the highest ethical standards of professional behavior.” Placing the 
importance of professional behavior and duties above one’s own convenience is the cornerstone of 
professionalism.    

All teacher education students are responsible for understanding department and program-specific 
professional expectations. Successful completion of all field experiences requires professional behavior 
including, but not limited to, punctuality; attendance; professional attire; effective, appropriate, and 
discreet communication with the University and school-based students and personnel; and acceptance 
of a diverse and inclusive community of learners. 

All teacher education students must exhibit behavior that is consistent with the University’s Code of 
Conduct and established professional practice in educational and clinical settings.  

(http://www.towson.edu/studentaffairs/policies/conduct.asp) 

Successful completion of all field experiences is a requirement for continuation in the education 
program.  

Candidates receive the Professional Behavior Policy (See Appendix F: Professional behavior policy) and 
sign a Professional Behavior Policy Acknowledgment Form prior to the entry to the clinical experiences 
and again before the professional year .  

Interns’ Attendance and Absences 
On field experience days, there is one primary objective: to fulfill all responsibilities in the classroom. 
This objective takes precedence over all other activities or commitments.  The intern should arrive at 
school early enough to prepare for the day but no later than the scheduled arrival time for teachers. The 
interns should leave school when prepared for the next day but no earlier than the scheduled dismissal 
time for teachers. 

If an intern will be absent or late due to illness or emergency he/she will contact both the mentor 
teacher and University supervisor.  Absences should only occur as a result of illness or emergency. 
Missed time will be made up. (See also Appendix G: Bereavement  Policy) The University supervisor, in 
consultation with the Department Chair and Director of CPP, will make decisions regarding excessive 
absences and the extension of the field placement.” Any changes in placement must have prior approval 
of the University supervisor and/or the Towson PDS liaison.   

http://www.towson.edu/studentaffairs/policies/conduct.asp


                                                                                                                                                                                           
Permission to leave early or arrive late due to extenuating circumstances, must be pre-approved by the 
University supervisor and mentor teacher.  

If an intern must be late or absent, it is his/her responsibility to call the school (or mentor as pre-
arranged), inform them of the anticipated arrival time or absence, and provide the lesson plans for 
which the intern is responsible. The intern should also notify the University supervisor as soon as 
possible after contacting the mentor. Failure to provide timely notification of lateness or absence is a 
serious breach of professional conduct. A pattern of lateness or absence that is not communicated in a 
timely manner may result in removal from placement and will be reflected in intern evaluations.   

Child Abuse and Neglect  
It is the legal obligation of anyone working in a school to know and observe the policy for reporting 
suspected child or neglect . If an intern observes suspected abuse while working in a school, or a student 
reports possible abuse or neglect to an intern, it is imperative to follow the appropriate procedure. An 
intern should report any suspected abuse to the mentor and principal, with follow-up information to the 
University supervisor about the steps taken as soon as possible.   

The Towson University Policy on Reporting Child Abuse and Neglect (adopted 2012) can be found at: 

 https://inside.towson.edu/generalcampus/tupolicies/documents/06-
01.50%20Policy%20on%20the%20Reporting%20of%20Suspected%20Child%20Abuse%20and%20Neglec
t.pdf 

Dress and Appearance 
Although school and school system norms for dress vary widely, interns are expected to dress 
professionally at all times.  Consult with your University supervisor and mentor teacher concerning 
appropriate dress and appearance.   

Substitute Teaching by Interns 
In the event that one’s mentor teacher is absent, a qualified substitute teacher must be assigned to the 
teacher’s duties. The intern may not serve as the substitute teacher during the internship experience. 
However, the intern should assist the substitute when requested to do so and implement any planned 
lessons. 

Successful Completion of Professional Year 
All interns are expected to fulfill all requirements of the professional year. Occasionally a school district 
seeks clearance to offer a teaching position to an intern prior to the end of the internship. In these 
situations, a written request must be submitted by the intern in writing to the department chair with a 
copy to the Director of the CPP, accompanied by written documentation of the offer from the school 
principal and supporting documentation from the University supervisor. At a minimum, the 100 day 
Internship requirement must be met and all other requirements of the Internship must be satisfactorily 
fulfilled before an early release will be considered. 

https://inside.towson.edu/generalcampus/tupolicies/documents/06-01.50%20Policy%20on%20the%20Reporting%20of%20Suspected%20Child%20Abuse%20and%20Neglect.pdf
https://inside.towson.edu/generalcampus/tupolicies/documents/06-01.50%20Policy%20on%20the%20Reporting%20of%20Suspected%20Child%20Abuse%20and%20Neglect.pdf
https://inside.towson.edu/generalcampus/tupolicies/documents/06-01.50%20Policy%20on%20the%20Reporting%20of%20Suspected%20Child%20Abuse%20and%20Neglect.pdf


                                                                                                                                                                                           
Receiving compensation as a substitute while in the internship role during the professional year is 
prohibited.  

Appendix A. Conceptual Framework 



                                                                                                                                                                                           

 
 



                                                                                                                                                                                           
Appendix B. PDS Matrix 

 

Appendix C. TEEB Standards 
 

TOWSON UNIVERSITY 

Teacher Education Executive Board 

STANDARDS FOR STUDENTS ENROLLED IN TEACHER EDUCATION PROGRAMS 

 



                                                                                                                                                                                           
The Teacher Education Executive Board representing all teacher education programs at Towson University 
utilizes the following minimum requirements as conditions for entrance into teacher education programs 
and formal entry into the capstone internship. 

I. PROCEDURES AND REQUIREMENTS FOR ADMISSION TO ALL TEACHER EDUCATION PROGRAMS 
A. Completion of a notarized self-disclosure form of criminal background to be filed in the Center 

for Professional Practice Office. 
II. PROCEDURES AND REQUIREMENTS FOR ADMISSION TO ALL TEACHER EDUCATION PROGRAMS  

A. Completion of a written application for formal admission to the program 
B. Minimum overall grade point average of 2.75 in Early Childhood, Elementary Education, Special 

Education, Middle School, and Secondary Education. 
C. Completion of English 102/190 or equivalent course with grade of "C" or better; Secondary 

Education also requires an admission essay. 
D. Standardized test score reflecting one of the following: 

 Praxis I passing score (as determined by the Maryland State Department of Education)  
 SAT taken after 2005: math and critical reading composite score of 1100;   
 SAT taken between 4/95 and 2005:  math and verbal composite score of 1100;  
 SAT taken prior to 4/95:  math and verbal composite score of 1000;  
 ACT composite score of 24;  
 GRE math and verbal composite score: test taken after September 2011: 297; taken prior to 

September 2011: 1000.   
E. Students seeking admission to teacher education programs (Art, Dance, Health Education, 

Music, and Physical  Education) must contact their Department Chair for program-specific 
procedures and requirements for admission  to professional education programs. 

III. PROCEDURES AND REQUIREMENTS FOR ENTRY INTO THE CAPSTONE INTERNSHIP FOR ALL 
PROFESSIONAL EDUCATION PROGRAMS 

A. Completion of a Criminal Background Check.  The Criminal Background Check results must be 
received by the Center for Professional Practice prior to entry into the capstone internship. 

B. Minimum of 75 credits completed for K-12 programs; 90 credits completed for Early Childhood 
Education, Elementary Education, and Special Education; for Secondary Education - senior status. 

C. Completion of electronic application and student data sheet for the capstone internship. 
D. Minimum grade point average of 2.75 in Early Childhood Education, Elementary Education, 

Middle School Education, Secondary Education, Special Education, and Art Education; 2.5 in 
remaining K-12 programs. 

E. Minimum average of 2.75 in academic major applicable only in programs requiring an academic 
major. 

F. Minimum average of 3.00 in professional education courses for Early Childhood Education, 
Elementary Education, Special Education, and Art Education; 2.75 for Secondary Education and 
remaining K-12 

G. Prior to applying for the capstone internship, all K-12 programs require one of the standardized 
test scores identified in Part II E above. 

IV. PROFESSIONAL BEHAVIOR 
The Teacher Education Executive Board (TEEB) reserves the right for each department/program to 
refuse, deny, or revoke the application for admission to professional education programs or 
continuation in professional education programs of any student whose observed conduct is 
deemed incongruent with established guidelines of professional behavior.  



                                                                                                                                                                                           
As a professional discipline, education is “vested by the public with a trust and responsibility 
requiring the highest ideals of professional service.”  All teacher education students agree to accept 
“the responsibility to adhere to the highest ethical standards of professional behavior.” Placing the 
importance of professional behavior and duties above one’s own convenience is the cornerstone of 
professionalism. 

All teacher education students are responsible for understanding Unit, department- and program-
specific professional expectations.   In addition to fulfilling all academic requirements, successful 
completion of all field experiences requires demonstrated professional behavior including, but not 
limited to, punctuality, attendance, professional attire, discretion, respect for confidentiality, 
effective and appropriate communication with University and school-based students and 
personnel, and acceptance of diversity. 

The same principles and guidelines that apply to students’ activities in general also apply to their 
activities online.  This includes all forms of online publishing and discussion, including blogs, user-
generated video and audio, social networks and other social media applications.  The Internet is 
neither anonymous nor forgetful, and there is no clear line between one’s professional life and 
personal life on a social media site.  Teacher candidates need to weigh every posting for how it 
affects their effectiveness as teachers. 

All teacher education students must exhibit behavior that is consistent with the University's Code 
of Conduct, the Unit’s Professional Behavior Policy, and established professional practice in 
educational and clinical settings.  Successful completion of all field experiences is a requirement for 
continuation in the education program.  

 

Appendix D. MOU template 
Memorandum of Understanding Template 

TOWSON UNIVERSITY AND _____________ COUNTY PUBLIC SCHOOLS 

AGREEMENT FOR THE PROVISION OF FIELD EXPERIENCES, AND STUDENT INTERNSHIPS IN UNDERGRADUATE 
AND GRADUATE PROGRAMS 

This agreement includes Professional Development Schools (PDS), and “field placement” schools as a 
collaborative partnership between Towson University and _________County Public Schools. 

The mission of the partnership is to employ the collaborative resources of Pre-K-12 and higher 
education to: 

• Create a collaborative culture and governance structure to guide the work at each PDS site. 
• Provide enhanced preservice experiences through the integration of theory and practice in a 

clinically based teacher education program. 



                                                                                                                                                                                           
• Provide needs based continuous professional development for inservice teachers and 

administrators through on-site PDS related graduate coursework. 
• Provide for inquiry into and refinement of effective practices in teaching and learning. 
• Maximize student achievement. 
• Disseminate promising practices and structures to the education community. 
• Encourage the co-teaching model. 

 

This agreement is made consistent with the provisions of § 6-107 of the Annotated Code of Maryland. 

Toward that end, Towson University, and  ________________ County Public Schools will continue to 
focus on the following primary goals: 

1. CULTURALLY DIVERSE SETTINGS AND EXCEPTIONAL LEARNERS 

Both parties to this agreement recognize the value of culturally diverse placements with exceptional 
learners.  Each party to this agreement will endeavor to assure that all field placements are made in 
settings that are culturally diverse and sensitive to the needs of exceptional learners. 

2. PROFESSIONAL STANDARDS 

Both parties to this agreement have a right and obligation to insist on standards of professional 
decorum on the part of university students and all participating faculty that are consistent with 
prevailing standards in the school community.  Neither party shall discriminate in the choice of schools, 
supervising personnel, or students on the basis of race, creed, color, or sexual orientation. 

3. REPRESENTATION 

The University will be represented in regard to placement, assignment, and change or termination of 
assignment of university students by the Director of the Center for Professional Practice.  The school 
system shall be represented by administrative personnel designated by the superintendent. 

4, PLACEMENTS 

The school system agrees to provide field experience, and internship placements commensurate with its 
ability to adequately accommodate their number, and maintain consistently high professional standards 
of practice. Mentors will be tenured and recommended by their principal/supervisor because of their 
expertise. It is further provided that the number and type of supervised placements needed and 
provided by the parties of this agreement shall be mutually negotiated by the Center for Professional 
Practice and the appropriate school system liaison. 

 

 

 



                                                                                                                                                                                           
5. REPORTING AND EVALUATION 

Specific procedures for reporting and evaluating the supervised performance of each university student 
shall be provided by Towson University in cooperation with the school system.  This shall not preclude 
the school system from administering its own procedures for evaluating and reporting these 
experiences. 

6. COMPENSATION 

The Board of Education and Towson University shall mutually agree upon the compensation, if any, to 
be paid to the school/school mentors. 

7. TERM:  The term of this understanding is in effect from July 2012 to August 2017.  It will remain 
in effect for the stated period unless written notification to terminate is provided by one party to the 
other thirty (30) calendar days, or as soon as practical, prior to the proposed termination date.  All 
amendments and modifications must be in writing, have a specified effective date, and be accepted by 
both parties.  The understanding may be renewed by mutual agreement for a specified period of time. 

 

THE FOREGOING BEING ACCEPTABLE TO BOTH PARTIES, THIS AGREEMENT IS FOR FIVE YEARS. 

EXECUTED THIS _____________ DAY OF ________________________________, 20________ 

       ___________COUNTY PUBLC SCHOOLS            TOWSON UNIVERSITY 

By:____________________________________                By:__________________________________ 

   Superintendent, _________ County Public Schools                  Dean, College of Education 

Attachment 

 
 

Appendix E. InTASC Standards 
Interstate Teacher Assessment and Support Consortium Standards 

 2011 Interstate Teacher Assessment and Support Consortium (InTASC) 
Model Core Teaching Standards  

1 Learner Development 
The teacher understands how learners grow and develop, recognizing that 
patterns of learning and development vary individually within and across the 
cognitive, linguistic, social, emotional, and physical areas, and designs and 
implements developmentally appropriate and challenging learning experiences. 

2 Learning Differences 



                                                                                                                                                                                           
The teacher uses understanding of individual differences and diverse cultures 
and communities to ensure inclusive learning environments that enable each 
learner to meet high standards. 

3 Learning Environments 
The teacher works with others (learners, families, colleagues) to create effective 
learning environments that support individual and collaborative learning, and that 
encourage positive social interaction, active engagement in learning, and self-
motivation. 

4 Content Knowledge 
The teacher understands the central concepts, tools of inquiry, and structures of 
the discipline(s) he or she teaches and creates learning experiences that make 
these aspects of the discipline accessible and meaningful for learners to assure 
mastery of the content.  

5 Application of Content 
The teacher understands how to connect concepts and use differing 
perspectives to engage learners in critical thinking, creativity, and collaborative 
problem solving related to authentic local and global issues. 

6 Assessment to Prove and Improve Student Learning 
The teacher understands and uses multiple methods of formative and 
summative assessment to engage learners in their own growth, to monitor 
learner progress, and to guide the teacher’s and learner’s decision making. 

7 Planning for Instruction 
The teacher plans instruction that supports every student in meeting rigorous 
learning goals by drawing upon knowledge of content, curriculum, cross-
disciplinary skills, and pedagogy, as well as knowledge of learners and the 
community context. 

8 Instructional Strategies 
The teacher understands and uses a variety of instructional strategies to 
encourage learners to develop deep understanding of content areas and their 
connections, and to build skills to apply knowledge in meaningful ways. 

9 Professional Learning and Ethical Practice 
The teacher engages in ongoing professional learning and uses evidence to 
continually evaluate his/her practice, particularly the effects of his/her choices 
and actions on others (learners, families, other professionals, and the 
community), and adapts practice to meet the needs of each learner. 

10 Leadership and Collaboration 
The teacher seeks appropriate leadership roles and opportunities to take 
responsibility for student learning, to collaborate with learners, families, 
colleagues, other school professionals (including resource personnel), and 
community members to ensure learner growth, and to advance the profession.  

 
 

Appendix F. Professional Behavior Policy - includes Assistance Plan Template 
Student Copy  



                                                                                                                                                                                           
 

 

TOWSON UNIVERSITY 

EDUCATION PROGRAM 

PROFESSIONAL BEHAVIOR POLICY¹ 

 

Introduction and Rationale  

 

The Teacher Education Executive Board (TEEB) has a responsibility to the education community to 
ensure that individuals whom Towson University recommends to the State of Maryland for certification 
are highly qualified to join the education profession. The teaching profession requires strong academic 
preparation, mastery of pedagogy, and other professional competencies. The profession also requires 
non-academic professional behaviors, such as interpersonal skills, which are as critical to success as 
those in the academic domain. The goal of this Professional Behavior Policy is to help candidates 
demonstrate professional behaviors in a school environment. This document sets forth those essential 
professional behaviors for the entire education unit.  

 

A professional behavior policy serves several important functions, including, but not limited to: (a) 
providing information to those considering teaching careers that will help such students in their career 
decision-making; (b) serving as the basis for feedback provided to students throughout their teaching 
program regarding their progress toward mastery of all program objectives; and (c) serving as the basis 
for the final assessment of attainment of graduation requirements and recommendation for 
certification.  

 

All candidates in education programs are expected to demonstrate they are prepared to work with 
students and adults in educational settings. This preparation results from the combination of successful 
completion of Towson University coursework, field/internship experiences, and the demonstration of 
professional behavior that all educators should possess. These professional behaviors are outlined 
below.  

 

EDUCATION PROFESSIONAL BEHAVIOR STATEMENT  

 



                                                                                                                                                                                           
The Teacher Education Executive Board (TEEB) reserves the right for each department/program 
to refuse, deny, or revoke the application for admission to professional education programs or 
continuation in professional education programs of any student whose observed behavior is 
deemed incongruent with established guidelines of professional behavior.  

 

As a professional discipline, education is “vested by the public with a trust and responsibility 
requiring the highest ideals of professional service.” All teacher education students agree to 
accept “the responsibility to adhere to the highest ethical standards of professional behavior.” 
Placing the importance of professional behavior and duties above one’s own convenience is the 
cornerstone of professionalism.  

 

All teacher education students are responsible for understanding department- and program-
specific professional expectations. In addition to fulfilling all academic requirements, successful 
completion of all field experiences requires demonstrated professional behavior including, but 
not limited to, punctuality, attendance, professional attire, discretion, respect for 
confidentiality, effective and appropriate communication with University and school-based 
students and personnel, and acceptance of diversity.  

 

All teacher education students must exhibit behaviors consistent with the University's Code of 
Behavior and established professional practice in educational and clinical settings. Successful 
completion of all field experiences is a requirement for continuation in the education program.  

 

 

_________________________ 

¹Adapted from the University of Maryland, College Park (2005) College of Education Technical Standards Policy.   

Used with permission 

 

Program Expectations of Behavior  

 

The Education Program’s Expectations of Professional Behavior are grouped into three categories: 
Communication/Interpersonal Skills, Emotional and Physical Abilities, and Personal and Professional 
Behavior.  



                                                                                                                                                                                           
 

Candidates enrolled in an education program must:  

 

Communication/Interpersonal Skills  

 

• express themselves effectively in standard written and oral English in order to communicate 
concepts, assignments, evaluations, and expectations with members of the learning 
community such as University faculty, students, parents, administrators, and other staff  

 

o Candidates write clearly and use correct grammar and spelling. They demonstrate 
sufficient skills in written Standard English to understand content presented in the 
program and to adequately complete all written assignments, as specified by faculty.  

o Candidates communicate effectively with other students, faculty, staff, and 
professionals. They express ideas and feelings clearly and demonstrate a willingness and 
an ability to listen to others.  

o Candidates demonstrate sufficient skills in spoken Standard English to understand 
content presented in the program, to adequately complete all oral assignments, and to 
meet the objectives of field placement experiences, as specified by faculty.  

 

• have communication skills that are responsive to a variety of perspectives represented in 
diverse classrooms and/or other professional environments  

 

o Candidates appreciate the value of diversity and look beyond self in interactions with 
others. They must not impose personal, religious, sexual, and/or cultural values on 
others.  

o Candidates demonstrate their awareness of appropriate social boundaries between 
students and educators and their readiness to observe those boundaries.  

 

• have the necessary interpersonal competencies to function effectively with students and 
parents/guardians, and to function collaboratively as part of a professional team  

 

o Candidates demonstrate positive social skills in professional and social interactions 
with faculty, colleagues, parents/guardians, and students.  



                                                                                                                                                                                           
o Candidates demonstrate the ability to express their viewpoints and negotiate 
difficulties appropriately, without behaving unprofessionally with instructors, peers, or 
students.  

 

Emotional and Physical Abilities  

 

• be able to work appropriately with time constraints and deadlines, to concentrate in distracting 
situations, to make subjective judgments to best serve the needs of students, and to ensure 
safety in the classroom and in emergency situations  

 

o Candidates demonstrate the ability to work with frequent interruptions, to respond 
appropriately to unexpected situations, and to cope with variations in workload and 
stress levels.  

o Candidates demonstrate the ability to multi-task and to adapt to and display 
flexibility in changing situations.  

o Candidates possess the ability to make and execute quick, appropriate, and accurate 
decisions in a complex, stressful environment.  

o Candidates maintain composure and continue to function well in a myriad of 
situations.  

 

• have the physical stamina to work a contractual day and perform extended and additional 
duties of a school professional such as parent conferences, after-school events, and other 
assigned duties  

 

o Candidates exhibit motor and sensory abilities to attend and participate in class and 
practicum placements.  

o Candidates tolerate physically demanding workloads and to function effectively 
under stress.  

 

Personal and Professional Behavior  

 

• arrive on time for professional commitments, including classes and field experiences  
 



                                                                                                                                                                                           
o Candidates meet deadlines for course assignments and program requirements. A 
pattern of repeated absences, lateness, and failure to meet deadlines in courses or 
fieldwork is not acceptable.  

• seek assistance and follow supervision in a timely manner, and accept and respond 
appropriately to constructive reviews of their work from supervisors  

 

o Candidates reflect on their practice and accept constructive feedback in a 
professional manner. They demonstrate the ability to act upon appropriate suggestions 
and reasonable criticism.  

o Candidates are flexible, open to new ideas and willing to modify their beliefs and 
practices to best serve the needs of their students.  

• demonstrate attitudes of integrity, responsibility, and tolerance  
 

o Candidates demonstrate honesty and integrity by being truthful about background, 
experiences, and qualifications; doing their own work; giving credit for the ideas of 
others; and providing proper citation of source materials.  

o Candidates interact courteously, fairly, and professionally with people from diverse 
racial, cultural, and social backgrounds and of different genders or sexual preferences.  

o Candidates must not make verbal or physical threats; engage in sexual harassment; 
become involved in sexual relationships with their students, supervisors, or faculty; or 
abuse others in physical, emotional, verbal, or sexual ways.  

o Candidates demonstrate the ability to understand the perspectives of others and the 
ability to separate personal and professional issues.  

o Candidates exhibit acceptance of and are able to make appropriate adjustments for 
exceptional learners.  

o Candidates protect the confidentiality of student and colleague information unless 
disclosure serves professional purposes or is required by law.  

• show respect for self and others  
 

o Candidates exhibit respect for all Towson University and school personnel, 
peers/colleagues, students, their parents/guardians, and community members.  

o Candidates know cell phone use is prohibited during class hours (inc.texting).  

o Candidates are free of the influence of illegal drugs and alcoholic beverages on 
university premises and field placements. They are expected to abide by the Towson 
University Code of Student Behavior.  



                                                                                                                                                                                           
o Candidates demonstrate the ability to deal with personal and professional stressors 
through the use of appropriate coping mechanisms. They handle stress effectively by 
using appropriate self-care and by developing supportive relationships with colleagues, 
peers, and others.  

o Candidates use sound judgment. They seek and effectively use help for medical and 
emotional problems that may interfere with scholastic and/or professional 
performance.  

o Candidates realize their representations on the internet will be considered within the 
scope of their professional demeanor.  

• project an image of professionalism 
 

o Candidates demonstrate appropriate personal hygiene.  
o    Candidates dress appropriately for their professional contexts.  

o    Candidates possess maturity, self-discipline, and appropriate professional judgment.  

o    Candidates attend and assist as needed in lessons being observed.  

o    Candidates demonstrate good attendance, integrity, honesty, conscientiousness in 
work, and teamwork.  

• social media policy 
 

o The same principles and guidelines that apply to students’ activities in general 
also apply to their activities online.  This includes all forms of online publishing and 
discussion, including blogs, user-generated video and audio, social networks and other 
social media applications.  The Internet is neither anonymous nor forgetful, and there is 
no clear line between one’s professional life and personal life on a social media site.  
Teacher candidates need to weigh every posting for how it affects their effectiveness as 
teachers. 

Implementation and Review Procedures  

Each program of education will introduce this policy, and candidates will receive a copy of the Program’s 
Professional Behavior Policy and sign a Professional Behavior Policy Acknowledgement Form prior to the 
entry of the clinical experiences. Candidates in the programs will be required to submit an updated 
Professional Behavior Policy Acknowledgment Form prior to entry into the Professional Year.  

At various points (e.g., field experiences) candidates will be notified of Professional Behavior 
inadequacies that may prevent them from progressing through their program. Documentation and 
consensus regarding the student's functioning will be sought before any action is taken. Candidates who 
experience deficiencies in any areas will be encouraged to seek appropriate professional help from 
Towson University or other sources. If the problem seems to be beyond remediation, the candidate’s 
continuation in professional programs, graduation, or recommendation for certification may be denied.  



                                                                                                                                                                                           
Assistance for Individuals with Disabilities  

Professional behavior may be met with or without accommodations. The University complies with the 
requirements of Section 504 of the Rehabilitation Act and the Americans with Disabilities Act of 1990. 
Therefore, Towson University will endeavor to make reasonable accommodations with respect to its 
behavior standards for an applicant with a disability who is otherwise qualified. "Disability" shall mean, 
with respect to an individual, (1) a physical or mental impairment that substantially limits one or more of 
the major life functions of such individual; (2) a record of such an impairment; or (3) being regarded as 
having such an impairment. The University reserves the right to reject any requests for accommodations 
that are unreasonable, including those that would involve the use of an intermediary that would require 
a student to rely on someone else's power of selection and observation, fundamentally alter the nature 
of the University's educational program, lower academic standards, cause an undue hardship on the 
University, or endanger the safety of students or others.  

For all requests for accommodations, students should contact Towson University's Disability Support 
Services (410-704-2638) and follow established university policy and procedures.  

Unless a student has expressly waived his or her privilege to confidentiality of medical records provided 
to substantiate either a disability or a recommendation for an accommodation, program administrators 
to which such information has been communicated shall maintain such information in a manner that 
preserves its confidentiality. Under no circumstances shall such information become part of a student's 
academic records.  

TOWSON UNIVERSITY 

PROFESSIONAL BEHAVIOR POLICY 

EDUCATION STUDENT ACKNOWLEDGEMENT FORM 

Within the professional context to which each candidate aspires, all candidates must:  

Communication/Interpersonal Skills  

• be able to express themselves effectively in standard written and oral English in order to 
communicate concepts, assignments, evaluations, and expectations with members of the 
learning community such as University faculty, students, parents, administrators, and other 
staff  

 

• have communication skills that are responsive to different perspectives represented in 
diverse classrooms and/or other professional environments  

 

• have the necessary interpersonal competencies to function effectively with students and 
parents, and to function collaboratively as part of a professional team  

 



                                                                                                                                                                                           
Emotional and Physical Abilities 

• be able to work under time constraints, concentrate in distracting situations, make 
subjective judgments, and ensure safety in emergencies  

• have the physical stamina to work a contractual day and perform extended and additional 
duties of a school professional such as parent conferences, after-school events, and other 
assigned duties  

 

Personal and Professional Requirements 

• arrive (and be on time) for professional commitments, including classes and field 
experiences  

• seek assistance and follow supervision in a timely manner, and accept and respond 
appropriately to constructive review of their work from supervisors  

• demonstrate attitudes of integrity, responsibility, and tolerance  

• show respect for self and others  

• project an image of professionalism  
• adhere to social media policy 

 

I have read and acknowledge receipt of the Professional Behavior Policy. I understand that if the criteria listed 
above are not met satisfactorily, I may be recommended for dismissal from the Teaching Program and/or denied 
the opportunity to complete the internship and student teaching component of the curriculum.  

 

_____________________________________                                           _____________________________________ 

Candidate Signature      Printed Name   Date 

This document should be given to the Department Chair.  

NOTE: The University has a legal obligation to provide appropriate accommodations for students with documented 
disabilities. Documented disability students seeking accommodations, should register with the University's Office 
of Disability Support Services and notify your course instructor, and/or academic advisor prior to the start of 
classes and/or field experience.  

POLICY REGARDING CONTINUANCE OR REMOVAL 

FROM FIELD PLACEMENTS 

As well as academic preparation and teaching skills, the teaching profession also requires non-
academic professional behaviors, such as interpersonal skills, which are as critical to success as 
those in the academic domain. The “Education Professional Behavior Policy” (part 2 of this 



                                                                                                                                                                                           
document) describes the professional behavior expected of teacher candidates in all placements. 
Candidates who fail to demonstrate appropriate professional behavior pedagogical skills, or 
mastery of content may be removed from the field placement after other options may be explored.  

Should a school leader request the removal of an intern from a school placement, the placement at 
that school shall be ended immediately. The intern will proceed to step five of this policy if the 
school requests that the intern be removed from the setting. If a candidate’s actions are considered 
illegal activities, there is an automatic referral to step five of this policy. If a candidate fails to 
demonstrate competence in one or more expectations in the school placement, the following policy 
shall be implemented.  

Procedure for Removing Candidates from Field Experiences and Concurrent Courses:  

1. The university supervisor ensures that the mentor teacher has modeled appropriate planning and 
instruction and has involved the intern in a gradual progression of appropriate professional 
experiences such as co-teaching, small group instruction, whole class instruction, and independent 
teaching if that is warranted. The University supervisor is responsible for observing the intern and 
providing both oral and written feedback for each lesson observed. The mentor teacher should give 
written feedback to any candidate that is having difficulty after formative discussions with the 
candidate have occurred.  

2. When an intern encounters difficulty in the school/classroom, it is the university supervisor’s 
responsibility to inform the intern, in writing, that he/she is not meeting expectations and to specify 
the behaviors, dispositions, knowledge, and/or skills that need remediation. Once informed of the 
area(s) requiring remediation, the candidate is responsible for developing/proposing an Assistance 
Plan (in response to the area(s) requiring remediation) with the university supervisor. After review, 
discussion, and revision (as needed) of the proposed plan, the university supervisor, along with the 
mentor teacher and the intern, will finalize and sign an Assistance Plan that includes the areas of 
weakness and the steps the intern must follow to remediate those weaknesses. The plan will 
include a timeline that specifies how and when the candidate will be expected to address the 
identified weaknesses, benchmarks, criteria, and the steps that will follow if the weaknesses are not 
remediated within the time frame. Each time the university supervisor and the mentor teacher 
observe the candidate, references will be written as to the progress being made on the Assistance 
Plan. The university supervisor will give a copy of the Assistance Plan to the TU department chair or 
the program director as a way to alert them that the candidate is experiencing difficulty. Should the 
candidate refuse to sign or fail to implement the Assistance Plan, the candidate will be removed 
from the placement and will proceed to step five of this policy.  

3. At the end of the time frame set forth in the Assistance Plan, the intern is either allowed to 
proceed in the field experience as long as he/she is able to maintain all of the responsibilities 
expected of the experience, or he/she is removed from the field experience due to lack of progress 
on the Assistance Plan. This decision will be made by the university supervisor in collaboration with 



                                                                                                                                                                                           
the department chair; the director of the Center of Professional Practice (CPP) will be notified in 
writing of the decision that is made.  

4. If an intern is removed from a field placement, he/she will receive a grade of F or U for the 
internship course. If the withdrawal occurs before the deadline for officially withdrawing from 
courses, the candidate may be allowed to withdraw from the internship and receive a grade of W 
for the course. Candidates taking concurrent courses will be allowed to finish those courses if the 
courses do not require continuing work with children/students in the field placement. Candidates 
may not work with other children/students outside of the given placement to fulfill the field 
placement components of the internship and concurrent courses.  

5. Candidates may appeal the removal from field placement to the Dean of the College of Education 
or appropriate College within 48 hours of being removed from the placement. The Dean will make a 
decision on the appeal based on university policy as stated in the appropriate catalog. If the Dean 
rules in favor of the candidate, the candidate will be placed back in an appropriate classroom 
setting. The candidate will not return to the original classroom or school, but may be reinstated in 
an internship in a different setting or in a future semester.  

6. To be reinstated in a field placement and/or the concurrent courses in a subsequent semester, 
the candidate must make a written request to the department chair or the program director at least 
30 days before the beginning of the semester in which the placement is sought. Individual 
departments will set requirements for reinstatement.  

  Towson University 

Professional Year Assistance Plan  

Student:__________________________ Towson 
ID#_________________ Program:_____________ 

 

 
Issues 

 
Solutions 

 
Action & Date 
 
 
 
 
 
 
 



                                                                                                                                                                                           
 
 
 
 
 
Failure to complete this plan 
satisfactorily may result in 
removal from internship. 
 
Follow-Up:   
 
 
 
 
 
                        

 
_________________________________ ____________________________________    Copy to: 
Dept. chair and  ____________________ 

TU Intern     University Liaison              Center 
for Professional Practice     Date   

Appendix G. Bereavement Policy 
 

Towson University 
Student Bereavement Procedure 

 
Purpose:  
 
To promote the general mental health of Towson University students by allowing them the 
opportunity to grieve and be available for their families during times of death and grief.  
 
Excused Academic Days:  
 
All students who opt to use the Bereavement Procedure should be given five (5) academic days 
off to mourn the loss of an individual with a significant relationship. Unexcused absences 
already prescribed in the course syllabus should not be used in congruence with the 
Bereavement Procedure. Significant relationship can include, but is not limited to, individuals 
with the following legal titles:  
 

• Uncle(s) or Aunt(s)  
• Cousin(s)  
• Niece(s) or Nephew(s)  
• Legal In-Law(s)  



                                                                                                                                                                                           
• Grandparent(s)  
• Step-Relation Individual(s)  
• Child(ren) or Individual(s) in which the Mourner has Legal Guardianship Over  
• Parent(s) or Legal Guardian(s)  
• Sibling(s)  
• Spouse or Legal Civil Union Partner  

 
Traveling Day(s) System:  
 

• Students should be allotted two days, in addition to the five mourning days, to travel to 
and from their respective locations. These locations include the home of the deceased, 
the home of the student grieving or the location of the funeral/services.  

• Travel days will be calendar days, not academic days. Students opting to use the 
Bereavement Procedure can appeal to the professor and/or Division of Student Affairs if 
more travel days are needed. These requests will be handled on a case-by-case basis.  

 
Missed Academic Work:  
 
The Towson University Student Government Association and Graduate Student Association 
suggest that the student who is mourning be given a reasonable amount of days to make up 
any academic work that will not be completed as they mourn and/or travel.  
 

• The allowance of days given for missed academic work should be equal to the number 
of days excused from class.  

 
As of: December 11, 2013 
 

• The assignments missed should not be subject to deduction in scoring, as long as they 
are completed in the reasonable extended period of allotted time. The student is 
responsible for working with the professor to make up these assignments.  

• Per the Towson University Class Attendance/Absence Policy, under Section II; Article IV, 
if compelling verifiable circumstances are beyond the control of the student, and the 
nature of the assignment makes it impossible for missed work to be completed, faculty 
members should attempt to make a reasonable adjustment of the assignment.  

 
Proof of Death:  
 
Any students who wish to use the Bereavement Procedure should have proof of the death of 
the individual(s) who is/are being mourned. Proof of the individual(s) death(s) should be 
submitted to Towson University’s Division of Student Affairs by the end of the allotted days. 
Documentation of the death or funeral service attended should suffice as evidence of the 
death.  
 



                                                                                                                                                                                           
• This could include, but is not limited to: an obituary, copy of death certificate, program 

from the funeral service, or a signed letter of funeral service from the funeral home.  
 
Final Suggestions:  
 
The Towson University Student Government Association and Graduate Student Association 
have developed the aforementioned guidelines to serve as a foundation, not a barrier, for 
students to mourn a loss.  
 
It is encouraged that students who opt to use this procedure be in constant communication 
with their professor(s) about the missed assignments and potential for extra excused, missed 
days.  
 
If students opt to use the procedure, the information submitted by the student will be sent to the 
Division of Student Affairs’ Counseling Center. The student will then have the voluntary option to 
continue with counseling services, if so desired. 

As of: December 11, 2013 

 
 
 
 
R.3.4.e: List of Handbooks  

To view individual files, please click the “Exhibits” link in the yellow left navigation bar in Towson 
2014 NCATE on the Blackboard site.  Click “Standard 3”, then scroll to the “R.3.4.e” folder. 

R.3.4.e.1.doc Summary Internship and Portfolio Handbooks/Guidelines 
R.3.4.e.2.docx ECED 344 Internship I & II Handbook for Intern, Mentor Teacher, and Uni. Sup. 
R.3.4.e.3.doc ELED 468 (Internship II) 
R.3.4.e.4.doc ELED 469 
R.3.4.e.5.pdf MSED PDS Handbook for the Professional Year Middle School Edition 
R.3.4.e.6.pdf MSED Mentor Handbook 
R.3.4.e.7.pdf PDS Handbook for the Professional Year: PDS Interns' Handbook 
R.3.4.e.8.pdf SCED Mentor Handbook 
R.3.4.e.9.pdf SPED Single Certification Student Handbook 
R.3.4.e.10.pdf SPED EESE Handbook 
R.3.4.e.11.pdf SPED ECSE Internship Handbook 
R.3.4.e.12.pdf Field Placements Fall 2011: MAT Extended Year Students 
R.3.4.e.13.pdf MAT Program Field Experiences 
R.3.4.e.14.pdf ECED ELED Internship Handbook 
R.3.4.e.15.pdf SCED Internship Handbook 
R.3.4.e.16.docx ARED Comprehensive Syllabi and Handbook 



                                                                                                                                                                                           
R.3.4.e.17.pdf MUED Student Internship Handbook 
R.3.4.e.18.docx DANC 493 Syllabus 
R.3.4.e.19.doc DANC 391 Syllabus 
R.3.4.e.20.doc DANC 392 Syllabus 
R.3.4.e.20.a.1.pdf DANC Internship Handbook Part 1 
R.3.4.e.20.a.2.pdf DANC Internship Handbook Part 2 
R.3.4.e.21.doc PHED MT Handbook 
R.3.4.e.22.doc PHED US Handbook 
R.3.4.e.23.doc PHED Internship Handbook 
R.3.4.e.24.pdf HLTH Internship Handbook 
R.3.4.e.25.doc REED 626 Syllabus 
R.3.4.e.26.docx REED 727 Syllabus 
R.3.4.e.27.doc SCLM Practicum Handbook 
R.3.4.e.28.pdf ILPD Internship and Portfolio Handbook 
R.3.4.e.29.docx AuD Diagnostics Manual 2013 
R.3.4.e.30.doc AuD Student Handbook Fall 2012 
R.3.4.e.31.doc AuD Off Campus Preceptors Manual 2013 
R.3.4.e.32.pdf AuD On Campus Student Clinic Manual 2013 
R.3.4.e.33.doc SLP Off Campus Manual 2013 
R.3.4.e.34.a.pdf SLP On Campus Clinical Manual 2013 Part 1 
R.3.4.e.34.b.pdf SLP On Campus Clinical Manual 2013 Part 2 
R.3.4.e.35.pdf SLP Policy Handbook 2012 
R.3.4.e.36.a.pdf ECED Portfolio Handbook part 1 
R.3.4.e.36.b.pdf ECED Portfolio Handbook part 2 
R.3.4.e.37.pdf ELED Portfolio Handbook for Elementary Education Interns 
R.3.4.e.38.docx MAT Portfolio Handbook 2013 
R.3.4.e.39.doc ARED Portfolio Guidelines 
R.3.4.e.40.doc PHED Portfolio Binder Assignment; Portfolio Assessment Form 
R.3.4.e.41.pdf HLTH Portfolio Handbook 
R.3.4.e.42.docx REED Portfolio Presentation and Essay 
R.3.4.e.43.docx SLM Portfolio Assessment Document 
R.3.4.e.44.pptx SLM Portfolio Brief Introduction PowerPoint 
R.3.4.e.45.docx SLM Sample Portfolio Syllabus 
R.3.4.e.46.docx PDS Handbook 
R.3.4.e.47.pdf ECED Internship III Handbook 
R.3.4.e.48.pdf Mentoring 101: A Guide to the Basics Summer 2013 

 

Exhibit 3.5.d: Field Experiences and Clinical Practice by Program  

 

 
 



                                                                                                                                                                                           
 

Program Field Experiences 

Clinical Practice  

(Professional Year, Student Teaching, or 
Internship; as part of their professional 

year, all PDS interns begin their Fall 
semester when teachers return to 

school for the pre-opening of the school 
year.) 

Total Hours 

Initial Preparation 

Early Childhood 
Education 

 

Four progressively responsible 
observation and participation field 
experiences prior to professional year; 
total 30 hours 

ECED 103 Introduction to Early 
Childhood Education: 10 for hours. The 
students engage in structured 
observations of an early childhood 
setting.  

ECED 201 Child Development: 10 hours. 
The students are required to observe 
children of different age groups. They 
must maintain anecdotal records of 
observations that culminate with a 
“Case Study” of one child. Students have 
limited participation. 

ECED 315 Infancy and Toddler 
Development: 10 hours in an approved 
setting for infants or toddlers. Students 
plan and implement activities that are 
developmentally appropriate for the age 
group.  

ECED 343 Preprimary Internship: 130 
hours. This internship requires 
observations and participation planning 
and implementing instruction for 
children in Pre-Kindergarten or 
Kindergarten.  

 

 

ECED 344 Primary Internship: 140 hours. 
Interns plan and implement instruction 
for students in grades 1st, 2nd or 3rd.  

 

ECED 351/ECED 352;  Full-time Pre 
Primary and Primary Internships: 
Minimum of 640 hours. The internships 
requirements include assuming full 
duties and instruction of the mentor 
teacher. 

 

Total: 780 

Minimum 
hours: 940 



                                                                                                                                                                                           
Total: 160 

 

Elementary 
Education 1-8 

 

Three progressively responsible 
observation and participation field 
experiences prior to professional year 

ELED 363 4hrs/week X 12 weeks = 48 

Observing/Teaching 
English/Language  Arts in an elementary 
classroom 

 

SCIE 376,  4hrs/week X 12 weeks = 48 

Teaching science in and elementary 
classroom;  plan and implement one 
science lesson per week  

 

MATH 324 4hrs/week X 12 weeks = 48 

Observing/Teaching Math in an 
elementary classroom.  

 

Total = 144 Hours 

Two semester/professional year 
capstone experience in PDS placements 
(ELED 311 and 312, ELED 468);  

 

ELED 312 8hrs/week X 15 weeks = 120  

Observing/Teaching in elementary 
classroom leading to a 3 day full time 
teaching session.  

 

ELED 468 Full-time Internship: Minimum 
of 640 hours. The internships 
requirements include assuming full 
duties and instruction of the mentor 
teacher. 

 

Total = 780 Hours 

Minimum 

Hours 

924 

Middle School 
Education 

 

MSED 342: Principles of Middle School 
Education  -- observing, completing 
initial educational experiences in the 
two chosen content areas. 

 

 Total: 15-20 hours 

Two consecutive semester professional 
year internship and student teaching 
experience in one PDS placement. 
Courses are taught on site at the PDS 
site.  The Fall courses include MSED 499; 
two methods courses (one in each 
subject area); and MSED 461. The 
students are in the PDS for 2 full days 
per week for 16 weeks. Total: 256 hours. 

 

Capstone Internship in both areas, 
MSED 462, MSED 401. The students are 
in the PDS for 5 full days per week for 16 
weeks, total 640 hours. 

Minimum 911  
hours 



                                                                                                                                                                                           
Requirements include assuming all full 
duties and instruction of the mentor 
teacher.  The students are in the PDS for 
5 full days per week for 16 weeks, total 
640 hours. 

 

Total: 896 hours 

Secondary 
Education 

 

SCED 341 Principles Of Secondary 
Education (4) Philosophy and purposes 
of secondary education; nature of 
secondary education programs; 
principles of teaching and learning; basic 
techniques of instruction.  A field 
experience of at least 20 hours to 
schools is required and will necessitate 
travel time before and after class. 

 

 

Total: min. 20 hours 

SCED 499 Internship In Secondary 
Education (6) & SCED 461 Teaching 
Reading in the Secondary Content Areas 
(3) Clinical experience of at least 45 
hours in a professional development 
school the term immediately prior to full 
time internship; focus on classroom 
management and discipline, technology 
utilization and reflective practices, focus 
on observation of and limited 
participation in a middle school and high 
school classroom.   

 

Capstone Internship. The students are in 
the PDS for 5 full days per week for 16 
weeks, total 640 hours. Requirements 
include assuming all full duties and 
instruction of the mentor teacher. 

English             SCED 383 

French              SCED 384 

Geography      SCED 385 

German            SCED 386 

History              SCED 389 

Math                   MATH 426 

Spanish             SCED 394 

Science             SCIE 393 

 

Minimum  
hours 885 



                                                                                                                                                                                           
SCED 401 Analyzing Student Teaching  
(1) & SCED 462 Seminar in Teaching 
Reading in the Secondary Content Areas 

 

 (1) A minimum of 640 hours spent in a 
middle school classroom (8 weeks) and 
in a high school classroom (8 weeks) at a 
professional development school. 
Interns engage in progressively more 
responsible teaching and classroom 
instructional activities.  In addition, 
students engage in reflective discussions 
regarding their experiences in 
interactions with University faculty and 
the student’s school-based mentor. 

 

Total:  685 hours 

 

Special 
Education (all 
tracks) 

Two progressively responsible 
observation and participation field 
experiences prior to the professional 
year; 
 

SPED 413 Assistive Technology For 
Students With Disabilities K-12 – 
observation and participation; focus on 
assistive technologies to support 
students with disabilities and 
instructional technologies to provide all 
learners (including those with 
disabilities) with multiple means of 
representation, engagement, action, 
and expression; total – 6 hours  

SPED 430 Informal Tests and 
Measurements for Students with 
Disabilities –observation and 
participation; focus on identifying, 
critiquing, and implementing informal 
assessments and appropriate 
accommodations for students with 

 SPED 491/496/497 and SPED 498; 
requirements include assuming full 
duties and instruction of the mentor 
teacher; minimum 112 days . 

 

Total: min 896 hours. 

Minimum 
1076 hours 



                                                                                                                                                                                           
disabilities within the field placement 
setting; total – 30 hours. 

Additionally, field experiences  occur in:  
MATH 324 (48 hours), SCIE 376 (48 
hours), ELED 363 (48 hours) 

 
Total: 180 hours 
 

Early Childhood 
Education/ 
Special 
Education 
Integrated 
program 

Two progressively responsible 
participation field experiences prior to 
the professional year. 

– ECSE 316: Infant and Toddler 
Internship (Field Experience) is one full 
day per week in an infant/toddler 
placement (ages 0-3) for a total of 98 
hours. Activities include going on home 
visits, implementing DAPs, attending 
IFSP meeting(s), observing a parent 
interaction, assisting in preparing 
materials, etc. 

ECSE 342: Field Placement in the Pre-
Primary Inclusive Classroom (Field 
Experience) is one full day per week in 
an inclusive pre-primary setting (PreK/K 
– must include students with special 
needs) for a total of 98 hours. 
Candidates are supervised by a special 
education supervisor for 7 weeks and a 
general education supervisor for the 
other 7 weeks. Activities include writing 
and implementing DAP and/or lessons, 
attending IFSP/IEP meeting(s), observing  
parent interactions, implementing 
cooperative group activities, co-teaching 
with mentor, working one-on-one with 
students, attending site based 
meetings/PD/etc.   

SPED 413 Assistive Technology For 
Students With Disabilities K-12 – 
observation and participation; focus on 
assistive technologies to support 
students with disabilities and 

Two semester/professional year 
capstone experience divided equally 
between special education and general 
education settings:  

- ECSE 352: Field Placement in the 
Primary Inclusive Classroom is two 
full days per week hours. Activities 
include writing and implementing 
lesson plans, attending IEP 
meeting(s), observing parent 
interactions, implementing 
cooperative group activities, co-
teaching with mentor, working 
one-on-one with students, 
attending site based 
meetings/PD/etc. Min. 196 hours 
  

- ECSE 451: Internship in ECSE is five 
days per week in a general 
education placement (can be PreK, 
K, or grades 1 – 3) and  then a 
special education placement. Min. 
490.  for seven weeks (can be PreK, 
K, or grades 1 – 3) Activities include 
writing and implementing lesson 
plans, co-teaching with mentor, 
working one-on-one with students, 
implementing class-wide and small 
group activities, attending site-
based meetings/PD, etc. Min. 640 
hours 

 

Total: 836 hours 

Minimum 
1038 hours 



                                                                                                                                                                                           
instructional technologies to provide all 
learners (including those with 
disabilities) with multiple means of 
representation, engagement, action, 
and expression; total – 6 hours  

 

Total – 202 hours 

 

Elementary 
Education/ 
Special 
Education 
Integrated 
program  

Four field experiences occur during the 
first year of the professional program.  
Experiences consist of observing, 
supporting hosting teacher and teaching 
of lessons approved by course instructor 
and hosting teacher.  Field experiences  
occur in:  MATH 324 (30 hours), SCIE 
376 (36 hours), ELED 363 (36 hours) and 
SPED 413 (6 hours).  

  

Total: 108  hours 

Two semester professional year 
capstone experience in PDS general and 
special education placements.  

 EESE 474 – consists of a two day, eight 
week placement in both the elementary 
education and special education 
disciplines (totaling 16 weeks, min. 256 
hours).  

EESE 476 – consists of a five day, eight 
week placement in both the elementary 
education and special education 
disciplines (totaling 16 weeks). 
Requirements include assuming full 
duties and instruction of the mentor 
teacher. Min. 640 hours. 

 

Total: minimum 896 hours. 

Minimum  of 
1004 hours 

MAT – Special 
Education 

SPED 637 Inclusion for the Classroom 
Teacher 6 hour observation with a 
supporting APA paper 

EDUC 730 Principles of Learning, 
Development and Diversity 6 hour 
observation and related assignment. 

SPED 601 Curriculum and Methods of 
Instruction for Secondary Transition     2 
hours observation of one student for 
case student and consultation with staff 

Fall, mini, and spring 
semesters/professional year capstone 
experience in PDS special education 
placements.  EDUC 797, EDUC 798; 
requirements include assuming full 
duties and instruction of the mentor 
teacher. 

 

Total: minimum 800-884 hours. 

Minimum 820 
– 904 hours 



                                                                                                                                                                                           
SPED 646: Using Tech to Diff Instruction 
(3) 6 hour observation with a related 
assignment.  

 

 

 

Total 20 Hours 

 

Master of Arts in 
Teaching (MAT) 
– General 
Education:  
ECED, ELED, 
SCED 

Students enrolled in the Extended Year 
MAT program are required to complete 
6.5 hours of observation/participation in 
a public school placement for 
foundation level courses that are taken 
during the fall and spring semesters. 

EDUC 730:  Principles of Learning, 
Development and Diversity – 
Observation focusing on student 
diversity and contextual factors 
influencing instruction 

EDUC 731:  Curriculum and Assessment  
– Observation focusing on curriculum 
implementation and assessment of 
student learning 

EDUC 717:  Children’s Literature and 
Other Materials for Teaching Reading – 
Observation focusing on the use of 
various texts and other materials used 
to support reading instruction 

MATH 621:  Seminar in Teaching 
Elementary and Middle School 
Mathematics – Observation  focusing on 
children’s perceptions of mathematics 
and approaches to solving non-routine 
problems 

ECED 604:  Math/Science in the Early 
Childhood Education Program – 
Observation focusing on math and 

Fall, mini and spring 
semesters/professional year capstone 
experience in PDS placements 

(EDUC 797, EDUC 798; requirements 
include assuming full duties and 
instruction of the mentor teacher 

  

Total: minimum 800-884 hours. 

820-916 
hours 



                                                                                                                                                                                           
science instruction in early childhood 
classrooms 

SPED 637:  Inclusion for the Classroom 
Teacher – Observation focusing on 
implementation of special education 
programs in the public school setting 

TOTAL HOURS 

     Early Childhood – 32.5 

     Elementary – 32.5 

     Secondary – 19.5  

Art Education, K-
12 

 

Four progressively responsible 
observation and participation field 
experiences in elementary and 
secondary schools with limited 
participation (ARED 381, ARED 383 and 
in SCED 341) minimum of 52 hours. 

One elementary seven session field 
experiences in a school setting where 
students are required to plan, teach and 
assess an age appropriate unit with 
extensive participation and one 
secondary seven session field 
experience where students are required 
to plan, teach and assess an age 
appropriate unit with extensive 
participation  

 

ARED 467, ARED 468; minimum of 56 
hours. 

  

Total:  108 hours. 

ARED 481 Student Teaching in 
Elementary Education Art and ARED 483 
Student Teaching in Secondary 
Education Art - two 8-week, full-time 
capstone student teaching placements; 
requirements include assuming full 
duties and instruction of mentor 
teacher. 

 

Total:  minimum 640 hours. 

Minimum 
hours 748 

Music Education, 
K-12 

 

25 progressively responsible 
observation and participation field 
experiences in vocal, choral, general, 
and instrumental music classes in P-12 

MUED 391 Student Teaching in 
Elementary School and MUED 392 
Student Teaching in Secondary School -
two 8-week, full-time capstone student 
teaching placements; requirements 

Minimum 827 
hours 



                                                                                                                                                                                           
instructional, elementary, and 
secondary schools: 

 MUED 306, MUED 307, MUED 308, 
MUED 309, MUED 337, 200 hours, 
focus on observations and field 
experiences re. vocal, choral, general, 
and instrumental music classes in 
elementary and secondary schools; 

 MUED 310, 18 hours, focus on 
observations and field experiences in 
music and special education P-12 
instructional settings; 

 MUED 307, 9 hours, additional focus 
on observations and field experiences 
in music and the related arts at the 
Towson University Student Day Care 
Center; 
 

Total: Minimum 227 hours. 

include assuming full duties and 
instruction of mentors. 

 

Total:  minimum 640 hours. 

Physical 
Education – 
Teacher 
Education (PETE; 
K-12) 

Three progressively responsible 
observation and participation field 
experiences prior to professional year. 
These 3 courses comprise Phase II of the 
PETE Program). 

 

1.  KNES 324, Teaching Physical 
Education in the Elementary School:   
Internship I Experience at the 
Elementary Level 

 

Hours:  Minimum 30 

Focus:  Progressive internship in the 
grade K-5 elementary level physical 
education classroom beginning with  

(a) Observation of mentor teacher, 
followed by  

(b) Assisting the mentor teacher,  
followed by 

Student Teaching/Internship II: 

One semester of student teaching (this 
semester is considered Phase III of the 
PETE Program); total minimum 640 
hours 

 

1.  KNES 392, Student 
Teaching/Internship II Experience:  
Elementary School 

 

Hours:  5 full school days per week for 8 
weeks. 

Focus:  Eight-week professional 
experience in elementary (grades K-5) 
PDS placement site teaching physical 
education.  Teacher candidates are 
required to assume full planning, 
instructional delivery, and assessment 
responsibilities of their mentor teacher, 
in addition to any other assigned duties 
of the mentor teacher.   

Minimum 730 
hours 



                                                                                                                                                                                           
(c) Mimicking activities and lessons 
delivered by mentor teacher, and 
ending with  

(d) Creation and implementation of 4 
teacher candidate-designed lesson 
plans. 

 

2.  KNES 325, Teaching Physical 
Education in the Secondary School:  
Internship I Experience at the 
Secondary Level  

 

Hours:  Minimum 30 

Focus:  Progressive internship in the 
grades 6-12 secondary level (middle 
school or high school) physical 
education classroom  

beginning with 

(a) Observation of mentor teacher, 
followed by  

(b) Assisting the mentor teacher,  
followed by 

(c) Mimicking activities and lessons 
delivered by mentor teacher, and 
ending with  

(d) Creation and implementation of 4 
teacher candidate-designed lesson 
plans. 

 

3.  KNES 423, Adapted Physical 
Education:  Internship Experience in K-
12 Adapted Physical Education  

 

Hours:  Minimum 30 

 

2.  KNES 394, Student 
Teaching/Internship II Experience:  
Secondary School (middle school or 
high school) 

 

Hours:  5 full school days per week for 8 
weeks) 

Focus:  Eight-week professional 
experience in secondary (grades 6-12; 
middle school or high school) PDS 
placement site teaching physical 
education.  Teacher candidates are 
required to assume full planning, 
instructional delivery, and assessment 
responsibilities of their mentor teacher, 
in addition to any other assigned duties 
of the mentor teacher.   

 

Total: Minimum 640 hours  



                                                                                                                                                                                           
Focus:  Observe and assist in one or 
more settings where students (PreK 
through age 21) may receive services for 
adapted physical education. 

 

Note(s):   

(1) KNES 324 is the first course taken in 
Phase II of the PETE Program.   

 

(2) Following successful completion of 
KNES 324 (successful = grade of C or 
higher), teacher candidates may take  

(a) KNES 325 followed by  KNES 423 the 
following semester 

or  

(b) KNES 325 and KNES 423 during the 
same semester. 

 

Total: minimum 90 hours.   

Dance Education DANC201:  Developmental Movement   

 

1. (6) hours of observation in 
preschool private studio and 
community dance, childcare 
center, elementary school 
dance programs.   

2. (4) hours of teaching assistance 
with a qualified dance mentor 
in an early childhood and 
elementary community dance 
program. 

3. (21) hours of teaching 
observation and assistance 
with a certified dance educator 
in preschool dance education in 
a private children's museum 
institution.   

TOTAL: 31 hours 

DANC 391: Student Teaching 
elementary rotation  

1. 8 weeks clinical teaching 
experience at the elementary 
level 

DANC 392: Student Teaching 
secondary rotation  

2. 8 weeks clinical  teaching 
experience at a high school 
dance program 

 

Total: 640 

Total: 707 



                                                                                                                                                                                           
 

DANC 251: Methods of Teaching Dance: 
Field Experiences  

 

1. (2) hours of teaching and 
assistance in TU Community 
dance with a qualified 
instructor 

2. (3) hours site visit and 
observation at a middle school 
dance program 

3. (3) hours of observation at a 
high school dance program 

4. (15) Hours of teaching and 
assistance in a middle school 
arts integration classroom 
teaching, science, math or 
language arts. 

Total: 21 Hours 

 

DANC 451: Dance Education and Public 
Policy 

1. 15 hours pedagogy and 
community outreach 
experience. Placement on 
individual basis 

Total: 15 hours 

 

Total: 67 

Health 
Education, 7-12 
BS, Initial 

Two progressively responsible 
observation and participation field 
experiences in middle and secondary 
schools (SCED 341 focus on observation, 
HLTH 425 focus on observation , HLTH 
430 focus on major participation of 
planning, implementation and 
evaluation). 

 

Total: 75 hours. 

HLTH 387 Student Teaching in 
Secondary Education: School Health – 
two 8-week, full-time capstone student 
teaching placements in two settings: 
middle and high school; requirements 
include assuming full duties and 
instruction of mentors classes. CPP 
attempts to make K-12 and Health 
student teaching placements in existing 
PDS.  

 

Minimum 675 
hours 



                                                                                                                                                                                           
Total:  min. 640 hours. 

 

    

 

 

Other School Personnel 

Reading 
Education, K-12 
(M.Ed; advanced) 

The field experiences in REED 609 
Reading Assessment focus on the 
purposes and uses of a variety of 
literacy assessments appropriate for 
young children through grade 3.  In the 
subsequent course, REED 621 Reading 
Disabilities, the foci are older students, 
struggling readers, and matching 
appropriate interventions/instruction 
with the needs of the child, adolescent, 
or adult. 

 

Total  minimum of 15 hours. 

REED 626 Clinic Internship and REED 726 
Advanced Clinic Internship are supervised 
practica in which candidates work 
extensively with clients and their 
families. The focus of REED 626 is 
appropriate assessments linked to 
instruction. In REED 726, not only do 
candidates again work directly with 
clients, but they act as literacy coaches 
to their colleagues and provide parent 
workshops. 

 

Total: minimum 90 hours. 

Minimum 
105 hours 

School Library 
Media K-12 (M.S. 
Advanced) 

ISTC 667, implementation of a 
collaborative unit of instruction. 

 

Total: 3-6 hours 

ISTC 789 Practicum and Portfolio in 
School Library Media - provides 
orientation and participation experience 
in the major aspects of library media 
program operations and services. 

 

Total:  minimum 110-220 hours. 

Minimum 
113-226 
hours 

Administrator I 
Certification 

Two course-aligned, multi-level field 
experiences in schools and other 
professional settings (e.g., school-board 
meeting) (ILPD 781, ILPD 668); ILPD 
addresses ELCC Standard 2 and 7.1 
through three peer observation cycles 
and professional development plan and 
ILPD 668 addresses ELCC standard 4, 5, 
and 6 through field experiences 
attending a school board meeting and 

ILPD 797 Internship in Educational 
Leadership - complete specified, 
standards-based outcomes, create 
professional portfolio demonstrating 
proficiency as a leader based on state 
and national leadership technology 
standards, including ISLLC, ELCC, MILF 
and TSSA. 

 

Minimum 
370 hours 



                                                                                                                                                                                           
developing a community partnership 
project.   

 

Total:  70 hours. 

Total: minimum 300 hours. 

Master of Arts in 
Psychology/Certif
icate of Advanced 
Study in School 
Psychology 

School psychology candidates 
participate in two consecutive 
practicum experiences in a public 
school setting, under the supervision of 
a certified school psychologist (PSYC 
771 and 773). Both semesters of 
practicum are completed before 
candidates begin their internships. 
Practica focus on understanding school 
systems and schools as organizations, 
conducting psychodiagnostic 
evaluations, providing consultation to 
teachers, providing counseling to K-12 
students, and developing and 
implementing academic and behavioral 
interventions. 

Internship in school psychology (PSYC 
794, 795, 796) is the culminating 
experience of the graduate program in 
school psychology and occurs at the end 
of the formal training period (after the 
completion of at least 56 graduate credit 
hours, including at least 300 supervised 
practica hours in school settings). Its 
focus is on providing candidates with the 
opportunity to participate in the 
provision of a full range of psychological 
services in an educational setting with 
respect for unique familial or cultural 
variables.  Specific foci include data-
based decision-making; consultation and 
collaboration; family/professional 
collaboration; implementation and 
evaluation of academic and behavioral 
interventions; and prevention, crisis 
intervention and mental health services. 

 

Practice: 
minimum 
300 hrs  

 

Internship: 
minimum 
1200 hrs 

Continuing Preparation Programs 

Candidates in continuing preparation for teachers use their own classrooms or schools for course 
assignment and/or assessment related field/clinical experiences that require them to apply course work 
in classroom settings, analyze P-12 student learning, and reflect on their practice in the context of 
theories on teaching and learning. The table below identifies the program-specific/course-required field 
experiences and/or capstone assessment requirements in which candidates undertake projects or case 
studies within their classrooms that allow them to apply the new knowledge and skill gained in their 
programs. By nature of their full-time role as classroom teachers, which impacts time allocation to 
assignments, the hours required are variable the program-specific/course-required field experiences 
and/or capstone assessment requirements. 

Program Field Experience(s) Capstone Assessment 
ARED M.Ed. ARED 609 ARED 797 



                                                                                                                                                                                           
ARED 463/563 

ARED 464/564 

ARED 880-881 

ECED M.Ed. ECED 609  

ECED 619  

ECED 607  

ECED 610 

 

ECED 611  

ECED 665   

ECED 773 (Graduate 
Professional Portfolio)  

ELED M.Ed. ELED 665  

EDUC 660  

ELED 647  

ELED 775 (Integrated 
Professional Practice Project) 

HLTH M.S. No requirement HLTH 643 
KNES M.S. KNES 642  

KNES 723 

KNES731 

KNES 732 

KNES 734 

MATH M.S. MTED 605 

Math 626 

Math 627 

Secondary: Math 625/  

Middle School: MTED 605,  

(Lesson Planning Projects) 

MUED M.S.  MUED 601 

MUED 661 or MUED 662  

MUED 695 

MUSC 887 (Thesis) or  MUSC 
880  (Graduate Project)  

SCED M.Ed. SCED 647  

EDUC 660  

SCED 741  

SCED 781 (Integrated 
Professional Practice Project) 

SPED M.Ed., 
Autism 

SPED 646  SPED 628  (Leadership 
Colloquium)   



                                                                                                                                                                                           
SPED 605 

SPED 621 

SPED 622 

SPED 624 

SPED 625 

  

                        

Exhibit R.3.4.b: Aggregate Data on Candidate Placement 

Fall 2013 Initial Preparation Field Placements: 

→Total:  1,352 

→Placements at Off-Campus Programs/Locations: 155 (11.5%) 

2012-2013 Initial Preparation Clinical Placements: 

→Total:  808 

→Placements at Off-Campus Programs/Locations: 117 (14.5%) 

As a very large program, and per the e-mail direction below from Stephanie Kowal (Site 
Visit Coordinator, Council for the Accreditation of Educator Preparation), Exhibit 4.4.f.2 
provides school system demographics.  The “Fall 13 Candidate Placements in Field 
Experiences” table below provides a list of field experience sites disaggregated by program, 
and indicating those programs/ sections that are at off-campus locations.   

In addition to providing school system demographics, Exhibit 4.4.f.2 provides a 
demographic profile of all PDS disaggregated by program and by school system.   

From: Stephanie Kowal <Stephanie.Kowal@caepnet.org> 
Date: December 10, 2013 at 2:40:13 PM EST 
To: 'Elizabeth Neal' <ENeal@msde.state.md.us> 
Cc: Maggie Madden <MMadden@msde.state.md.us> 
Subject: RE: question for institution 

Hi Liz – Happy to help.  

I regards to the school demographic data, I would use the district data as suggested by the 
statement in the appendix. It will give the needed information to the team without 

mailto:Stephanie.Kowal@caepnet.org
mailto:ENeal@msde.state.md.us
mailto:MMadden@msde.state.md.us


                                                                                                                                                                                           
overwhelming them with a very large list of individual schools. If the team wants to drill 
down any further on some of that information, they will request school demographic data 
in the offsite report, but I do not anticipate that will happen.  

For the question about branch campuses, its not always possible for a team to visit all 
branch campuses during or prior to the review. When the chair is assigned after the 
holidays and begins work on this visit, you or the EPP should revisit this issue to find out 
his/her preferences on branch campus visits. As you mentioned, one or two additional 
campuses may be selected (depending on proximity) to visit during the previsit and/or the 
onsite visit. Virtual campus visits have also been arranged depending on the comfort level 
of the team and the EPP to arrange and conduct these types of visits. Faculty and 
candidates from the branch campuses should be given the opportunity to participate in 
interviews as well, and those are usually easier to arrange via technology.  

I hope this helps. Let me know if there are other questions.  

 Best,  

Stephanie 

 Stephanie Kowal | Site Visit Coordinator 

Council for the Accreditation of Educator Preparation 

2010 Massachusetts Ave, NW, Suite 500 Washington, DC 20036 

Tel: 202.223.0077  |  www.CAEPnet.org  |  Twitter: @CAEPupdates  

 
 

Fall 13 Candidate Placements in Field Experiences 
 

Yellow shading—off-campus location 
 Off-campus higher education centers and School Systems Abbreviated in 

Parenthesis; see list at bottom  

 
Early Childhood/ECED 343, Preprimary Practicum (1 day per week)    

Course Section Schools Instructors # of Students 

343 001 Logan/Red House Run/McCormick/Fullerton (BCPS) Carstensen 15 

343 002 Hernwood/Owings Mills  ES (BCPS) M. Zmoda  17 

 

http://www.caepnet.org/
http://twitter.com/caepupdates


                                                                                                                                                                                           
Early Childhood/ECED 344,  Primary Practicum (1day  per week) 

Course Section 

Schools 

Instructors # of Students 

344 001 Carney/Cromwell/West Towson  (BCPS) J. Daniels 14 

344 002 
Glendale, Woodside, Marley (AACPS ) and  Owings Mills/ 
(BCPS) L. 

Christensen 
12 

344 003 Timonium/Middlesex/Dundalk/Timonium (BCPS) H. Cawley 13 

344 004 Veterans,  Rockburn, and Gorman Crossing. Gorman 
Crossing  (HCPSS) 

L. Mason 14 

344  641 Beall, College Gardens, McNair, and Matsunaga ES 
(MCPS) (USG) 

L. Shorr 17 

 

Early Childhood, ECED 103, Intro. to Early Childhood Education (1 day per week) 

Course Sectio
n 

Schools 

Instructors # of Students 

103 001 Towson University Childcare Center Shelton 28 

103 002 Towson University Childcare Center Shelton 25 

103 101 Towson University Childcare Center T. Davis 25 

201 001 Ascension Preschool, Towson Daycare, CCBC, Goddard  

School, Celebree Learning Center, Lutherville Lab,  (BCPS) 

Hampden ES (BCPSS)/ Northpoint HS (Charles Co) Child Care 
Center,  

Ultimate Kids’ Learning Center 

Kirmani 22 

103 

 

_________ 

201 

003 

 

_______ 

002 

Ascension Preschool, Towson Daycare, CCBC, Goddard  

School, Celebree Learning Center, Lutherville Lab, (BCPS) 

________________________________________________________________________ 

Hampden ES (BCPPS)/ Northpoint HS (Charles Co) Child Care 
Center,  

Ultimate Kids’ Learning Center 

H. Cawley 

 

_________________ 

Kirmani 

25 

 

________________ 

12 



                                                                                                                                                                                           
201 003 Ascension Preschool, Towson Daycare, CCBC, Goddard  

School, Celebree Learning Center, Lutherville Lab, (BCPS) 

Hampden ES (BCPSS)/ Northpoint HS (Charles Co) Child Care 
Center,  

Ultimate Kids’ Learning Center 

A. McDowell 23 

201 101 Ascension Preschool, Towson Daycare, CCBC, Goddard  

School, Celebree Learning Center, Lutherville Lab (BCPS),  

Hampden ES (BCPSS)/ Northpoint HS (Charles Co) Child Care Center,  

Ultimate Kids’ Learning Center Whittier ES, (FCPS)   

Brehms Lane ES, (BCPSS) St. Agnes Catholic School Rogers  

Avenue Daycare 
 

B. Kelly 18 

201 102 Ascension Preschool, Towson Daycare, CCBC, Goddard  School, Celebree Learning Center,  

Lutherville Lab (BCPS), Hampden ES (BCPSS)/ Northpoint HS (Charles Co) Child Care Center,  

Ultimate Kids’ Learning Center Whittier ES (FCPS), New Rogers Ave Daycare Brehms Lane  

ES, (BCPSS) St. Agnes Catholic School 
 

B. Kelly 17 

201 641  Ascension Preschool, Towson Daycare, CCBC, Goddard  

School, Celebree Learning Center, Lutherville Lab (BCPS),  

Hampden ES (BCPSS)/ Northpoint HS (Charles Co) Child Care Center,  

Ultimate Kids’ Learning Center 

Whittier ES, (FCPS)  New Rogers Avenue Daycare 

Brehms Lane ES (BCPSS), St. Agnes Catholic School 
 

A.Sargent 16 

201 004 Towson University Childcare Center G. Mahoney 25 

201 005 Towson University Childcare Center H. Cawley  17 

 

Elementary Education/ELED 363, Language and Literacy Internship (1/2 day per week) 
 



                                                                                                                                                                                           
Course Secti

on 
Schools 

Instructors # of Students 

363 001 Churchlane  (BCPS) B. Miller 16 

363 002 Halstead    (BCPS) J. O’Donnell 16 

363 003 Vincent Farms (BCPS) P. Henry 17 

363 004 Villa Cresta, Rodgers Forge (BCPS) L. Miller 15 

363 005 Franklin (BCPS) L. Miller 16 

363 641 Oakland Terrace Elem. School (MCPS) (USG) K. Shrake 20 

363  536 JP Ryan (Charles Co)/Barnhart  (Charles Co) (SM) H. Colasacco  11 

 

Elementary Education/ ELED 312,  Professional Development School Internship I (1day per 
week) 

 

Course Sectio
n 

Schools 

Instructors # of Students 

312 01 Owings Mills & Woldholme ES (BCPS) P. Kirk  14 

312 02 Hilltop & Richard Henry Lee ES (AACPSS) F. Berkey 13 

312 03 Woodbridge and Westowne Elementary (BCPS) K. Bunch 13 

312 04 Hickory ES/Bel Air ES/Youth Benefit ES (HCPS) P. Connolly 12 

312 05 Hollifield Station St. John Lane & Waverly ES (HCPSS) M. Lange 13 

312 06 Prospect (HCPS) A. Schultze 13 

312 07 Thomas Johnson & Armistead Gardens (BCPSS) D. Zucker 13 

312 536  J.P. Ryon (Charles Co) Barstow (Calvert Co) Bannecker 
(SMCPS) (SM) 

L. Haynie 20 

 

Secondary Education, SCED 341, Principles of Secondary Education  

                                                     (2 half days per week)  



                                                                                                                                                                                           
Course  Schools Instructors # of Students 

341-001 Randallstown HS  (BCPS) D. Vocke 19 

341-101 Franklin HS  (BCPS) J. Foran  16 

 

Secondary Education, SCECD 499,  Internship  (1 day per week)     
  

Course Schools Instructors  

499-001 Catonsville MS/Parkville MS/Perry Hall HS/Eastern Votech 
(BCPS) 

G. Soukop 15 

499-002 Perry Hall MS/Pikesville HS/Owings Mills HS (BCPS) J. Foran 15 

499-003 Fallston MS/.Edgewood HS (HCPS) M. Herzog 12 

499-004 Wilde Lake HS/Ellicot Mills MS/Harper’s Choice  MS (HCPSS) S. Molofsky  13 

499-005                                  Middle River MS/Sparrows Point MS/Loch Raven 
MS/Dumbarton/Golden Ring  (BCPS) 

J. Foley 12 

499-006 Middle River MS/Sparrows Point MS/Loch Raven 
MS/Dumbarton/Golden Ring  (BCPS) 

J. Foley 9 

 

 

 

                          Elementary Education Math/Science Cohorts 1Day A Week    

Cohort 1 SCIE 376.001    Tunbridge Public Charter (BCPSS) C., Sanifer 14 

 Math 324.001  Medfield Heights  (BCPSS) R. Kinney  14 

Cohort 3 Math 324.003 Lansdowne (BCPS) B. Shilian 12 

 Science 376.003 Hampden Elementary (BCPSS) A. Greco-Smith 12 

Cohort 5 Math 324.005    Cross Country (BCPSS) 

SCIE 376.005 West Towson  (BCPS) 

D. Cheng 

S. Haines 

14 

14   

Cohort 7 SCIE 376.007  Sussex ES (BCPS) A. Greco-Smith 14 



                                                                                                                                                                                           
Math 324.007  Tumbridge Public Charter (BCPSS) H. Bamberger  

 

14 

Cohort 8 Math 324.008 Deep Creek ES (BCPS) J. Macks 17 

 SCIE 376.008  Pinewood ES  (BCPS) L. Trattner 

 

17 

Cohort 9 SCIE 376.009  Jacksonville ES  (BCPS) J. Damico 14 

 Math 324.009  Medfield Heights ES (BCPSS) R. Kinney 14 

Cohort 10 SCIE 376.010   Essex (BCPS) K. Galinn 14 

 Math 324.010  Johnston Square (BCPSS) R. Kinney 15 

Cohort 11 SCIE 376.011   Harford Hills  (BCPS) T. Moore 11 

 Math 324.011   Grange  (BCPS) T. Joiner 12 

Cohort 12 Math 324.012  Sandalwood/Orems (BCPS) M. Pasko 17 

 Sections .012/.013 are ELED/MS Courses that have math 
ONLY, NO Science 

  

Cohort 13  Math 324.013  Elmwood  (BCPS) L. .Joseph 16 

    

Cohort: Harford 
Co.  

Math 324.601  Fountain Green ES (HCPS; HEAT) L. Joseph 16 

 SCIE 376.601    Hall’s Cross Roads ES  (HCPS; HEAT) K. Cimino 16 

 

Integrated ECED/SPED , ECSE 316:  Infant and Toddler Internship ( 1 Day a Week)  

Course  Schools Instructors # of Students 

ECSE 316.001 Infant/Toddler Assessment Center  
CF – Child Find Assessment Center at Hickory Elementary:  
(HCPS) 
EI –Homestead Wakefield Elementary (BCPSS): Start time - 
8:00. EL CT – Community Teachers at Private Child Care 
Settings:.  
HV – Home Visits with Infant/Toddlers at Private Homes 

D. Tessier 7 



                                                                                                                                                                                           
ECSE 316.002 Infant/Toddler Assessment Center  

CF – Child Find Assessment Center at Hickory Elementary:  
(HCPS) 
EI –Homestead Wakefield Elementary (BCPSS): Start time - 
8:00. EL CT – Community Teachers at Private Child Care 
Settings:.  
HV – Home Visits with Infant/Toddlers at Private Homes 

D. Tessier 6 

ECSE 316.003 Infant/Toddler Assessment Center  
CF – Child Find Assessment Center at Hickory Elementary:  
(HCPS) 
EI –Homestead Wakefield Elementary (BCPSS): Start time - 
8:00. EL CT – Community Teachers at Private Child Care 
Settings:.  
HV – Home Visits with Infant/Toddlers at Private Homes 

D. Tessier 5 

 

ECSE 316.601 

 

 
Infant/Toddler Assessment Center  
CF – Child Find Assessment Center at Hickory Elementary:  
(HCPS) 
EI –Homestead Wakefield Elementary (HCPS): Start time - 
8:00. EL CT – Community Teachers at Private Child Care 
Settings:.  
HV – Home Visits with Infant/Toddlers at Private Homes 

 

M. Steeg 

 

7 

ECSE 316.602 
 

Infant/Toddler Assessment Center  
CF – Child Find Assessment Center at Hickory Elementary:  
(HCPS) 
EI –Homestead Wakefield Elementary (HCPS): Start time - 
8:00. EL CT – Community Teachers at Private Child Care 
Settings:.  
HV – Home Visits with Infant/Toddlers at Private Homes 

M. Steeg 7 

 

  

 

ECSE, ECSE 352 ,Field Placement in the Primary Inclusive Classroom  (2 Days A Week)  
  

Course Schools Instructors  

352.001 Seventh District ES/ Jacksonville ES (BCPS) A. Parrish  2 

352.002 Seventh District ES/ Jacksonville ES (BCPS) A. Parrish  4 

352.003 Seventh District ES/ Jacksonville ES (BCPS) A. Parrish  3 



                                                                                                                                                                                           
352.004 Perry Hall, Chase, Essex, and Ridge Ruxton Rodgers Forge 

(BCPS) 
B. Quinn 3 

352.005 Perry Hall, Chase, Essex, and Ridge Ruxton Rodgers Forge 
(BCPS) 

B. Quinn 3 

352.006 Perry Hall, Chase, Essex, and Ridge Ruxton Rodgers Forge 
(BCPS) 

B. Quinn 3 

352.601 

 

Darlington Elementary,Homestead-Wakefield Elementary,  

Havre deGrace Elementary (HCPS)  

E. Mull 3 

352.602 

 

Abingdon Elementary, (HCPS) Homestead-Wakefield  

Havre deGrace Elementary (HCPS; HEAT) 

E. Mull  3 

352.603 Emmorton Elementary and Bakerfield Elementary (HCPS; 
HEAT) 

T. Lutz 3 

352.604 Emmorton Elementary and Bakerfield Elementary (HCPS; 
HEAT) 

T. Lutz 3 

 

 

 

 

 

 

EESE, EESE 474:  Elementary Ed/Special Ed Internship ( 2 Days A Week) 

Course Schools Instructors  

474.001 Charlesmont/Villa Cresta/Hawthorne/White Oak/Sandy 
Plains/Bear Creek/Villa Cresta (BCPS) 

Lenore Chapman 12 

474.002 Oliver Beach/Sandy plains/Bear Creek/White Oak  (BCPS) Diane Diven 11 

474.003 Westchester/Chatsworth (BCPS) Michelle Pasko 13 

474.004 Winfield/Newtown/Westchester/Chatsworth (BCPS) Winnie Dreier 9 



                                                                                                                                                                                           
474.005 Waterloo; Ilchester; Bellows Spring 

St John's Lane; Waverly; Rockburn; Jeffers Hill (HCPSS) 

 

Debi Gartland/ 
J.Kirchen 

21 

474.601 Jarrettsville/Forest Hill/Joppatowne/Halls Crossing/Bel Air 
(HCPS;HEAT) 

Jessica Moore 9 

474.602 Bel Air/Jarrettsville/Joppatowne  (HCPS; HEAT) Becky Maloy 11 

474.641 Oakland Terrace ES/Stonegate ES/Little Bennett ES/ Diamond 
ES/Ronald McNair ES/Washington Grove ES/Tilden MS 
(MCPS; USG) 

 

V. Sharpe/R Hopkins 21 

 

SPED 491 INTERNSHIP: STUDENTS WITH DISABILITIES IN ELEMENTARY/MIDDLE GRADES (2 Days A Week) 

Course Schools Instructors  

491.001 New Town High, Owings Mills High, Woodholme El., Franklin 
El., and Owings Mills ES (BCPS) 

Barbara Cheswick 11 

491.002 Hereford MS, Ridge Ruxton MS, Rodgers Forge MS (BCPS) 

 

Liz Berquist 10 

491.003 Sparrows Point High   Towson High  McCormick Elementary 
Ridgely Middle Perry Hall Middle  (BCPS) 

Rob SantaCroce 13 

 

SPED, SPED 496, Internship: Students with Disabilities in Secondary/Adult Programs (2 Days A Week)  

 

496.001 Ridge Ruxton, West Towson, Hereford Middle, Pine Grove 
Middle, Rodgers Fordge (BCPS) 

Liz Berquist 1 

497.001 Ridge Ruxton, West Towson, Hereford Middle, Pine Grove 
Middle, Rodgers Fordge (BCPS) 

Liz Berquist 4 

Course 
EDUC:MAT 

Schools INTERNSHIP: STUDENTS WITH DISABILITIES Instructors   



                                                                                                                                                                                           
741.001 Coldstream Park Elementary/Middle          (BCPSS) 

Milford Mill Academy              (BCPS)                       
Westport Academy                      (BCPSS)                   
New Hope Academy                                       

David Hill  

 

4 

 1 Day Week for 12 Weeks/ 3 Days A Week  for 2 Weeks INTERNSHIP I/SEMINAR 
(Internship) 

 

797.635  

 

 

Liberty  High School       (CCPS)                         
Arundel High School      (AACPSS)                          
River Hill High School    (AACPSS)                                                         
Monarch Academy              (AACPSS)                                                    
Glendale Elementary     (AACPSS)                          

High Point Elementary      (AACPSS)                                                     

Oklahoma Road Middle      (CCPS)                         
Md. School for the Deaf                                
Ellicott City   (HCPPS) (HCPSS)                
Southhampton Middle   (HCPS)                         

St. Elizabeth School                                  

 

David Hill 11 

797. 652  Paint Branch High School and Sligo Creek ES. (MCPS) (USG) 

 

S. Speicher  2 

 

797.636 Jacksonville Elementary          (BCPS)             
Seneca Elementary                          (BCPS)             
Battle Monument                           (BCPS)                           

Campfield Early Childhood Center      (BCPS)                   

Bates Middle School                          (AACPS)           
North County High School                 (AACPS)                     
Jessup Elementary                              (AACPS)                    

New Hope Academy                            (BCPSS)         
Trellis School                                                  
Lindale Middle   (AACPS)           

David Hill  11 

 

Music Several Days –Schools   Instructors  



                                                                                                                                                                                           
Course (Average Visit Once Every Other  Week) 

MUED 306  

 

TEACHING INSTRUMENTAL MUSIC IN ELEMENTARY 
SCHOOLS   

M. McCabe  

 

15 

 Owings Mills, Powhatan, Chapel Hill, Carney, Mars Estate, 
West Towson, Vincent Farms, Seven Oaks, Grange, 
Cromwell Valley, Catonsville, Joppa View, Middlesex, 
Kingsville, Park School, Orems, McCormack Elementary 
Schools. 

(BCPS) 

  

MUED 307 

 

 

 

METHODS OF TEACHING VOCAL- GENERAL MUSIC IN 
ELEMENTARY SCHOOL/  

Owings Mills, Powhatan, Chapel Hill, Carney, Mars Estate, 
West Towson, Vincent Farms, Seven Oaks, Grange, 
Cromwell Valley, Catonsville, Joppa View, Middlesex, 
Kingsville, Park School, Orems, McCormack Elementary 
Schools.(BCPS) 

A Mueller 

 

 

 

19           

MUED 308 

 

METHODS OF TEACHING INSTRUMENTAL MUSIC IN 
SECONDARY EDUCATION 

D. Rothlisberger 

 

15 

 

 Herford MS, Ridley MS, Holabird MS, Catonsville MS, Pine 
Grove MS, Woodlawn MS, Stricker MS, Golden Ring MS,  
Lansdowne MS, Loch Ravem MS, Pikesville MS, Middle River 
MS, Dulaney HS, Pikesville HS, Lansdowne HS, Parkville HS, 
Randallstown HS, Perry Hall HS, Western Tech, New Town 
HS, Dundalk HS, Patapsco HS, Western HS. (BCPS 

  

MUED 309 

 

METHODS OF TEACHING VOCAL-GENERAL MUSIC 
IN SECONDARY SCHOOLS 

  

 

 

Herford MS, Ridley MS, Holabird MS, Catonsville MS, Pine 
Grove MS, Woodlawn MS, Stricker MS, Golden Ring MS,  
Lansdowne MS, Loch Ravem MS, Pikesville MS, Middle River 
MS, Dulaney HS, Pikesville HS, Lansdowne HS, Parkville HS, 
Randallstown HS, Perry Hall HS, Western Tech, New Town 
HS, Dundalk HS, Patapsco HS, Western HS. (BCPS 

K. Simon 19 



                                                                                                                                                                                           
MUED 337 

 

TEACHING CHORAL MUSIC IN THE ELEMENTARY 
AND THE SECONDARY SCHOOL 

K. Simon  19 

 

 Owings Mills, Powhatan, Chapel Hill, Carney, Mars Estate, 
West Towson, Vincent Farms, Seven Oaks, Grange, 
Cromwell Valley, Catonsville, Joppa View, Middlesex, 
Kingsville, Park School, Orems, McCormack Elementary 
Schools.(BCPS)/Hereford MS, Perry Hall MS, Catonsville MS, 
Woodlawn MS, Golden Ring Middle School, Pikesville MS, 
Old Court MS (BCPS)  

  

 

PE/KNES 

Course 

 

Schools          

KNES 324, TEACHING PHYSICAL EDUCATION IN 
ELEMENTARY SCHOOL (Min. 30 Hours )  

 

Instructors 

 

 324.101 

 

Churchville (HCPS) 

Forest Hill  (HCPS) 

 Lutherville Lab  (BCPS) 

Stoneleigh  Summit Park   (BCPS) 

Pinewood  (BCPS) 

Owings Mills Elem  (BCPS) 

Villa Cresta  (BCPS) 

Warren Elem  (BCPS) 

Cromwell Valley  (BCPS) 

Westowne Elem (BCPS) 

Hampton Elem   (BCPS) 

Pleasant Plains  (BCPS) 

Norwood (BCPS) 

William Winchester  (CCPS) 

Piney Ridge (CCPS) 

S. Truitt/ T.Uhrich 21 



                                                                                                                                                                                           
Thomas Johnson  (BCPPS) 

Course Schools   

KNES 325, TEACHING PHYSICAL EDUCATION IN 
SECONDARY SCHOOL (Min. 30 Hours ) 

Instructor   

 

325.101 

 

Sparrows Point MS  BCPS) 

Pine Grove MS (BCPS) 

Franklin High, , (BCPS) 
Chesapeake HS, (BCPS) 

Loch Ravens MS (BCPS) 

Franklin MS (BCPS) 

Dumbarton MS (BCPS) 

Towson HS  (BCPS) 

South Liberty HS (CCPS) 

Carroll (CCPS) 
 

 

H. Crowe 

15 

Course Schools   

KNES 423, ADAPTIVE PHYSICAL EDUCATION  

(Min. 30 Hours) 

Instructor  

423.001 

Adapted  

Sandymount, (CCPS) 

 John Archer School  
(Harford) 

Armistead ES/MS 
(BCPSS)   

Pine Grove MS, (BCPS) 

Maiden Choice, (BCPS) 

Franklin High, (BCPS) 

A. Boucher  

 

18 



                                                                                                                                                                                           
Carney ES(BCPS) 

Towson HS, (BCPS) 

Franklin MS   (BCPS) 

Battle Monument 
(BCPS) 

White Oak (BCPS) 

New Town HS   (BCPS) 

 

 

 

 

 
 

 

 

 

 

Off-campus higher education centers: 

USG-University of Shady Grove 

SM-Southern Maryland 

HC-Heat Center  

 

School Systems: 

AACPSS- Anne Arundel County 

BCPS – Baltimore County 

BCPSS-Baltimore City 

Calvert Co-Calvert County  



                                                                                                                                                                                           
Charles Co-Charles County 

CCPS-Carroll County 

FCPS-Frederick County 

HCPS-Harford County 

HCPSS-Howard County 

MCPS-Montgomery County 

SMCPS-St. Mary’s County  

 

R.3.5.a 
 
To: IHE Deans, Directors and/or Department Chairs; LSS Liaisons 

From:  Norma N. Allen, Branch Chief, Program Approval and Assessment 

Date:  August 2012 

Subject: Teacher Preparation Improvement Plan (TPIP)/Professional Development 
Schools    (PDS) Report 

 

Due December 3, 2012 

 

Once again, it is time to release the template for the Teacher Preparation Improvement Plan (TPIP).  
Our entire staff takes this opportunity to thank you, not only for the careful attention to detail you 
show in completing this report, but in the altogether outstanding work you do day after day in 
supporting the excellent training of teachers for Maryland Public Schools. 

 

The format for reporting has not changed significantly this year.  However, you will find in the 
Excel attachment that you are asked in several places to answer numerically where in the 
past you have answered “yes” or “no.”  This is to help staff in computing a statewide response 
to the questions.  In addition, while the spreadsheet is specific to your institution, this template is 
not.  You will need to add the name of the institution on Page 3 and the correct number of slots for 
response in Sections F.1 and 2.  You will also see that we have supplied a list of possible 
certifications.  You will just put the number of candidates that is appropriate to your program in the 
appropriate space.  We have attempted to bring as much clarity to other changes as possible but in 



                                                                                                                                                                                           
the event that you have questions, you are encouraged to contact MSDE. Please contact Michelle 
Dunkle at 410-767-5654 or by email at mdunkle@msde.state.md.us; or Maggie Madden at 410-767-
0390 or email at mmadden@msde.state.md.us.  

       

General Information 

1. All undergraduate teacher education candidates and all full-time graduate candidates for initial 
certification should be in PDS.   Part-time graduate candidates must complete internships of 
100 days preferably in a PDS, but PDS placement is not strictly required. 

 

2. Candidates for certification in Special Education should be in PDS.  Candidates for PreK-12 
certification in such areas as physical education, art, music, etc., benefit from PDS experiences, 
and we strongly encourage PDS placements.   

 

o Retention data are crucial.   This is as true today as it was when we first wrote the 
line.  However, without a teacher identifier number, it has proven difficult to collate 
data that have statewide significance.  Some of your school system partners are able 
and willing to provide this when they can.  Others do not find the collection of this data 
so easy.   Once again this year, therefore, we will not require a report on retention.  As 
identifier numbers become available, the TPIP will require these data. 

o However, if you are having current success in collecting retention data and are 
willing to share, that information should be inserted in Section C, as number 7.  If 
you have these data, they are very important to be able to report. 
 

3. In Sections E and F of this template, a chart asks each PDS to reflect on its activities for the 
previous school year, 2011-2012:  the targeted population toward which the activity was 
directed, and the performance data collected in conjunction with the activity.  These data 
should be measurable as an indication that PDS take responsibility for sponsoring only those 
activities for which they hold themselves accountable to examine effectiveness.  
Consequently, it is not so much that we ask you to report, or that we are looking only for, 
positive data, but rather that your report indicates that you are  collecting data, paying 
attention to it, and using it to confirm that the activity was effective, or that the activity 
needs to be redesigned or eliminated.  It is not appropriate to report only that students 
“improved” or those teachers “liked” the session.  Please provide the real-number data 
in the report.  

 

The Excel Spreadsheet 

 

4. Please make a copy of the spreadsheet before you begin to work to safeguard the original.   As 
in the past, columns A through U on the attached PDS data form (Excel Spreadsheet) asks 
for current – 2012-2013– school data.  In that way, MSDE has the most current and, 
therefore, accurate list of what schools are in PDS partnerships, as well as the informational 

mailto:mdunkle@msde.state.md.us
mailto:mmadden@msde.state.md.us


                                                                                                                                                                                           
data we often need, e.g., phone numbers, liaisons, etc.  Columns Y through AD of the school 
report represent the performance data for the PDS for school year 2011-2012.     
 

5. As you know, the 2013 Maryland General Assembly Session begins in January.   MSDE often 
supplies data in response to legislative inquiries.  If some data do not arrive until January, 
meeting this timeline is nearly impossible.  Please note the deadline below. 
 

6. Submit completed Teacher Preparation Improvement Plans to Michelle Dunkle, at 
mdunkle@msde.state.md.us , no later than 4 p.m., December 3, 2011. 

 

 

 

 

 

Name of Institution: Towson University 

 

 

Section I.  Program Summaries 

A.  Performance-based assessments 

MSDE assumes that all teacher education programs as well as related approved programs 
are now performance based, using either the InTASC Standards or EDOT standards and 
collaboratively-developed rubrics as measurement tools where applicable.  MSDE also 
assumes that appropriate assessments are in place and that data are being continually 
gathered to support those assessments.  MSDE makes these assumptions for both NCATE 
and non-NCATE institutions.   

 

B.   Testing 
             Please place an X in the box that applies. 

 For 
entrance 
into unit 

For 
entrance 
into 
internship 

As Exit 
requirement 
for program 
completion 

As graduation 
requirement 

mailto:mdunkle@msde.state.md.us


                                                                                                                                                                                           
Praxis I or its 
accepted 
equivalent: 

Passing score 

Undergraduate 

 

X 

   

Praxis I or its 
accepted 
equivalent: 

Passing score 

 Graduate 

X    

Praxis II or 
ACTFL: 

Passing score 

Undergraduate 

    

 

Praxis II or 
ACTFL: 

Passing score 

Graduate 

    

Praxis II 
Pedagogy 

Passing Score 
Undergraduate 

    

Praxis II 
Pedagogy 

Passing Score 
Graduate 

    

 

 

 

 



                                                                                                                                                                                           
 

 

 

 

C. Institutional and Unit Demographic Information * 
1.   Unit Faculty 2011-2012 

Race/Ethnicity Institution 
(Full time) 

Unit  

(Full time) 

Unit 
(Adjunct) 

Male 

Total  

Female 

Total  

Ethnicity      

Hispanic/Latino 
of any race 

19 4 1 7 17 

Race      

American Indian 
or Alaska Native 

1 0 0 1 0 

Asian 71 9 5 49 36 

Black or African 
American 

44 10 15 13 56 

Native Hawaiian 
or Other Pacific 
Islander 

2 0 0 2 0 

Foreign 8 4 1 3 10 

White 690 159 149 386 612 

Two or more 
races 

3 1 0 3 1 

 

Unknown 14 0 3 4 13 

Total 852 187 174 468 745 

 

2.   Teacher Candidates participating in the 100-day internship expecting to graduate in 
2012-2013.   Please use the Academic Year Unduplicated Head Count.     * 



                                                                                                                                                                                           
Race/Ethnicity Undergraduate 

year-long interns 
Graduate, either 
in PDS or not in 
PDS 

Male 

Total  

Female 

Total  

Ethnicity     

Hispanic/Latino of 
any race 

16 7 5 18 

Race     

American Indian or 
Alaska Native 

7 1 2 6 

Asian 11 5 4 12 

Black or African 
American 

19 6 5 20 

Native Hawaiian or 
Other Pacific 
Islander 

0 1 1 0 

White 447 85 129 403 

Two or more races 0 0 0 0 

Declined to Report 38 15 2 51 

Total 538 120 148 510 

3.   Teacher Candidates projected to graduate in 2013-2014.   Please use the Academic 
Year Unduplicated Head Count.   * 

 

Race/Ethnicity Undergraduate 
year-long 
interns 

Graduate, either 
in PDS or not in 
PDS 

Male 

Total  

Female 

Total  

Ethnicity     

Hispanic/Latino of 
any race 

13 15 2 11 

Race     



                                                                                                                                                                                           
American Indian or 
Alaska Native 

0 0 0 0 

Asian 15 17 5 10 

Black or African 
American 

17 19 4 13 

Native Hawaiian or 
Other Pacific 
Islander 

0 0 0 0 

White 482 490 41 441 

Two or more races 7 8 0 7 

Declined to Report 14 14 1 13 

Total 548 563 53 495 

 

4.  Areas of Certification   Please put the number of anticipated program completers in the 
appropriate box. * 

 

Certification Area Expected 2012-2013 Projected 2013-2014 

Early Childhood Education 
(PreK-3) 

99 103 

Elementary Education, 
grades 1-6 
 

150 155 

ELED & SPED 104 107 

Middle School Areas: (4-9) 8 29 

English Language Arts 
 

1 16 

Mathematics 

17 19 

Science  
 

7 9 

Social Studies 
 

6 11 

http://www.marylandpublicschools.org/MSDE/divisions/certification/certification_branch/certification_inf/areas/docs/teacher/early_childhood_ed.htm
http://www.marylandpublicschools.org/MSDE/divisions/certification/certification_branch/certification_inf/areas/docs/teacher/early_childhood_ed.htm
http://www.marylandpublicschools.org/MSDE/divisions/certification/certification_branch/certification_inf/areas/docs/teacher/elementary_ed.htm
http://www.marylandpublicschools.org/MSDE/divisions/certification/certification_branch/certification_inf/areas/docs/teacher/elementary_ed.htm
http://www.dsd.state.md.us/comar/comarhtml/13a/13a.12.02.05.htm
http://www.dsd.state.md.us/comar/comarhtml/13a/13a.12.02.05.htm
http://www.dsd.state.md.us/comar/comarhtml/13a/13a.12.02.05.htm
http://www.dsd.state.md.us/comar/comarhtml/13a/13a.12.02.05.htm


                                                                                                                                                                                           
Secondary Academic 
Areas: (7-12) 

  

Biology 7 7 

Business Education 0 0 

Chemistry 0 0 

Computer Science 0 0 

Earth/Space Science 

4 4 

English 15 17 

Environmental Science 0 0 

Family and Consumer 
Sciences 

0 0 

Geography 0 0 

History 18 19 

Marketing 0 0 

Mathematics 17 19 

Physical Science 0 0 

Physics 0 0 

Professional & Technical 
Ed 

0 0 

Social Studies/History 20 22 

Speech Communication  

0 0 

Theater 

0 0 

Special Education 49 49 

Infant/primary (birth - 
grade 3) 
 

11 11 

Elementary/middle 
(grades 1-8) 
 

22 22 

http://www.dsd.state.md.us/comar/getfile.aspx?file=13a.12.02.06.htm
http://www.dsd.state.md.us/comar/getfile.aspx?file=13a.12.02.06.htm
http://www.dsd.state.md.us/comar/getfile.aspx?file=13a.12.02.15.htm
http://www.marylandpublicschools.org/MSDE/divisions/certification/certification_branch/certification_inf/areas/docs/teacher/infant_primary_bir_grd3
http://www.marylandpublicschools.org/MSDE/divisions/certification/certification_branch/certification_inf/areas/docs/teacher/infant_primary_bir_grd3
http://www.marylandpublicschools.org/MSDE/divisions/certification/certification_branch/certification_inf/areas/docs/teacher/elem_mid_grds_1_8
http://www.marylandpublicschools.org/MSDE/divisions/certification/certification_branch/certification_inf/areas/docs/teacher/elem_mid_grds_1_8


                                                                                                                                                                                           
Secondary/adult (grades 
6-12) 
 

16 16 

Hearing Impaired 

0 0 

Severely and 
Profoundly Disabled 
 

0 0 

 Visually Impaired 0 0 

Specialty Areas (PreK-12)   

American Sign Language 
 

0 0 

 Art 30 32 

Dance 
 

5 6 

English for Speakers of 
Other Languages 

0 0 

Environmental Education 

0 0 

Health 17 19 

Music 
 

28 30 

 

 Physical Education 34 36 

 World Languages  (PreK-
12) 

8 11 

Italian 0 0 

Chinese Mandarin 6 7 

Japanese 0 0 

Russian 0 0 

Arabic 0 0 

French 0 0 

German 0 0 

http://www.marylandpublicschools.org/MSDE/divisions/certification/certification_branch/certification_inf/areas/docs/teacher/sec_adult_grds_6_12
http://www.marylandpublicschools.org/MSDE/divisions/certification/certification_branch/certification_inf/areas/docs/teacher/sec_adult_grds_6_12
http://www.marylandpublicschools.org/MSDE/divisions/certification/certification_branch/certification_inf/areas/docs/teacher/hear_impair
http://www.marylandpublicschools.org/MSDE/divisions/certification/certification_branch/certification_inf/areas/docs/teacher/severe_profound_disable
http://www.marylandpublicschools.org/MSDE/divisions/certification/certification_branch/certification_inf/areas/docs/teacher/severe_profound_disable
http://www.marylandpublicschools.org/MSDE/divisions/certification/certification_branch/certification_inf/areas/docs/teacher/visually_impair
http://www.dsd.state.md.us/comar/comarhtml/13a/13a.12.02.24.htm
http://www.dsd.state.md.us/comar/comarhtml/13a/13a.12.02.18.htm
http://www.dsd.state.md.us/comar/comarhtml/13a/13a.12.02.18.htm
http://www.dsd.state.md.us/comar/comarhtml/13a/13a.12.02.18.htm
http://www.dsd.state.md.us/comar/comarhtml/13a/13a.12.02.18.htm
http://www.dsd.state.md.us/comar/comarhtml/13a/13a.12.02.18.htm
http://www.dsd.state.md.us/comar/comarhtml/13a/13a.12.02.18.htm
http://www.dsd.state.md.us/comar/comarhtml/13a/13a.12.02.18.htm
http://www.dsd.state.md.us/comar/comarhtml/13a/13a.12.02.18.htm
http://www.dsd.state.md.us/comar/comarhtml/13a/13a.12.02.18.htm
http://www.dsd.state.md.us/comar/getfile.aspx?file=13a.12.02.28.htm


                                                                                                                                                                                           
Spanish 2 4 

Each Student in Middle School has two concentration areas. 

 

 

7. Reading Courses    
From the MSDE website listing of Approved Reading Courses, identify those courses that have 
undergone substantial revision since their initial approval by name and HEGIS or Subject Code 
and list them below.   Not Applicable  

 

 

8.  Retention Data 

If there is data that you have collected regarding the retention of your students in Maryland 
LSSs, please include here.  It is critical, if uneven, data. 

No recent data collected 

 

D.  PDS and Other Placement Summary Data 

 

1.     Institutional Personnel 2012-2013 

   Identify the individual who is responsible for all IHE PDS partnerships and for completing this 
report.   

   If the roles are represented by two separate people, please identify each with their 
responsibilities. 

Institutional PDS 
Network 
Coordinator 

Email 

 

Telephone Business Address 

Dr. H Scott Gehring sgehring@towson.ed
u 

410-704-2434 8000 York Road 

Hawkins Hall #303 

Towson, MD 21252 



                                                                                                                                                                                           
Gary Caldwell gcaldwell@towson.e

du 

410-704-3611 8000 York Road 

Hawkins Hall #303 

Towson, MD 21252 

Marty Mossa  mmossa@towson.ed
usg 

410-704-2786 8000 York Road 

Hawkins Hall #303 

Towson, MD 21252 

2. Placement Data 2011-2012 
  Neither “partnership schools” nor schools on hiatus should be counted. Questions 
should be answered using actual  

  numbers of  individuals in this section.     

 2011-2012 

a.     Total # of PDS (each school in a multiple site should be 
counted) 

123 

b.    Number of multiple site partnership PDSs 34 

 

c.     Total number of candidates in all initial certification programs 
except Maryland Approved Alternative Preparation Programs.  
Count both undergraduate and graduate students. 

 

689 

d.    Number of candidates required to be placed in PDS. 570 

e.     Number of candidates required to be placed in PDS who are 
actually placed in PDS.  

570 

f.     Number of candidates for whom PDS is a requirement placed in 
another IHE’s PDS. 

0 

g.    Number of PreK-12 certification candidates, special education 
candidates, or others for whom PDS is not required but 
strongly encouraged.  This includes those whose programs are 
part-time graduate programs, those seeking certification in art, 
music, physical education, health, and ESOL. 

119 

 

h.   Number of PreK-12 certification candidates, special education 
candidates, or others for whom PDS is not required who were 
placed in PDS.   

80 

mailto:gcaldwell@towson.edu
mailto:gcaldwell@towson.edu
mailto:mmossa@towson.edu
mailto:mmossa@towson.edu


                                                                                                                                                                                           
i.   Total % of all candidates placed in PDS  94% 

j.   Total % of required candidates placed in PDS 100% 

k.   Number of teachers (students) in  non-alternative post-
baccalaureate programs, hired by a school system (2011-2012), 
and mentored by you.  Include MAT and Master’s Certification 
students here, but not those in an alternative route program.  (A 
program is only defined as alternative if it is a state-
approved MAAPP and uses the Resident Teacher 
Certificate.) 

10 

l.   Number of teachers (students) in post-baccalaureate non-
alternative programs, hired by    a school system (2011-2012), 
and not mentored by you.  This number will represent almost 
exclusively conditionally hired teachers or teachers hired as 
long-term substitutes for whom you are providing no support. 

0 

m. Number of teachers (students) who are utilized the RTC for the 
first time (2011-2012) for whom you provided a Maryland 
Approved Alternative Preparation Program in partnership with 
a local school system.  Count MAT or Master’s Certification 
Program candidates here if those teachers are utilizing the 
Resident Teacher Certificate. 

6 

     

 

3.  Please provide a brief narrative explaining why any eligible candidates were not placed 
in PDS in 2011-2012?    While 100% of eligible candidates are in a PDS, we are 
working to put as many K-12 and special education students in a PDS as well. 

 

 

4. Of those candidates identified as required to be in PDS, but not placed in PDS, please list 
the placement schools and number of interns placed at each school in 2011-2012 in the 
table below. 
 

Name of School Number of Interns 
2011-2012 

Not Applicable  

  



                                                                                                                                                                                           
  

5.    Program Improvement   Please refer to the Maryland State Addendum to the Joint 
NCATE/State Continuing Accreditation/Program Approval Report.  You should 
respond to the “Overall Recommendations for All Professional Development 
Schools” found near the end of the report.  Do not respond to NCATE directives here. 

   

Towson University/North County High School/Lindale Middle School/ 

Brooklyn Park Middle School PDS Partnership 

 

Response to NCATE/MSDE BOE Report (Areas for Improvement) 

2011 - 2012 

 

The Towson University/North County High School/Lindale Middle School/Brooklyn Park Middle 
School PDS Partnership has continued to use the feedback that was received following the PDS site 
visit in Fall 2007 to sustain and improve the partnership and address the areas that were identified 
as in need of improvement.  Many of the strategies that were initiated in the year immediately 
following the PDS site visit have become “institutionalized” and are now expectations that are 
addressed yearly.  The PDS Steering Committee and MAT Program continue to identify new 
strategies that will enhance the effectiveness of the partnership. 

 

Standard 1:  Learning Community 

Areas for Growth 

Further evidence of a strong learning community is that the partnership has identified two areas for 
growth.  One is to increase the consistency and opportunity for the interaction of interns with the 
school community.  The second is tying the action research projects even more directly to the SIP and 
sharing results with the entire faculty.  The team concurs with these identified areas for growth. 

 

Response 

During the 2011 - 2012 school year, the PDS Partnership provided opportunities for interns to 
learn about the school community and interact with its members.   The Partnership continued to 
support increased student achievement by requiring interns to align their service learning and 
action research projects with goals on the School Improvement Plans. 



                                                                                                                                                                                           
  

A PDS Orientation meeting was held on August 15, 2011 (Artifact 1) that included interns, site 
coordinators, mentors and the university supervisor.  At this meeting, PDS site coordinators 
provided an overview of each of the partnership schools. The overview included a review of new 
and existing school programs and a description of special events and activities where intern 
involvement is welcomed and encouraged.   

 

During the 2011-12 school year, the interns gained experience working with various members of 
the school community.  Examples of involvement with the school community include: 

 Participation in Back to School Night with parents 

 Participation in parent conferences 

 Attendance and participation (as appropriate) in IEP team meetings 

 Attendance and participation at School Improvement Team meetings 

Attendance at after school events such as athletic events, concerts, dances, arts festivals and 
PTA functions 

Assistance with student clubs and activities such as the National Honor Society, Yearbook 
Committee, literary publications and theater productions  

• An intern at North County High School assumed the role of Music Director 
for the spring musical 

• One intern worked with the German Honor Society 
• One intern worked with the Spanish Honor Society 
• One intern assisted the Key Club at North County with several activities 
• An intern at Brooklyn Park Middle assisted with the drama club’s production 

of “Cinderella” 
Collaboration with school professional resources such as reading specialists, guidance 
counselors, department chairpersons 

Participation in department and vertical team meetings 

Participation in ad hoc committees addressing specific school needs 

 

The PDS Orientation meeting on August 15, 2011 also included plans for the interns to participate 
in a guided tour of the community.  (Artifact 2)  While weather conditions interfered with this 
activity, interns were able to accompany faculty members on a tour that introduced them to some 
of the community contextual demographics that will impact their teaching experiences. 

 



                                                                                                                                                                                           
At the Steering Committee meeting on November 2 (Artifact 3), committee members discussed the 
School Improvement Plans at each of the PDS partnership schools and possible Service Learning 
Projects.  All interns were again required to complete a Service Learning Project that was 
directly aligned with a goal identified on the School Improvement Plans.   At the Steering 
Committee Meeting on January 12, 2012 (Artifact 4), committee members reviewed interns’ service 
projects and monitored their progress. 

 

Examples of the 2011-12 Service Learning Projects include: 

 

• James B. worked with Spanish Honor Society members to provide tutoring services for 
students in younger grades who were having difficulty in their Spanish classes.  He also 
provided opportunities for the Honor Society students to work with Spanish speaking 
elementary students who were struggling with school due to language difficulties.  (Artifact 
5) 

 

• Kellie G. provided after school tutoring for students in danger of failing a course.  
Individualized instruction was aligned with students’ course needs.  Students in danger of 
earning an “E” were contacted immediately to stay after school for extra tutoring.  In 
addition to working with individual students, Kellie was also able to establish positive 
relationships with their parents.  (Artifact 6) 
 

• Erin L. created and implemented a literacy program called WRAP (Writing and Reading 
Advancement Program).  Each week, four lunch sessions were held.  At these sessions, AP 
students who were struggling with literacy skills and other students received small group 
instruction. Topics of instruction included thesis statement writing, essay outlines and 
reading strategies.  Increasing students’ literacy skills is a focus on the School Improvement 
Plan.  (Artifact 7) 

 

Collaborative action research continues to be an area where the PDS partners and the university 
focus their attention.  The identification and implementation of strategies that will guide students 
to high quality action research are refined yearly.  For example, in previous years, mentor teachers 
participated in professional development activities that enabled them to assist their interns in 
developing and implementing classroom-based inquiry.  Site coordinators have made suggestions 
of possible topics and shared these ideas with the interns.  During the 2011-12 school year, several 
new strategies were implemented: 

  

• Extensive feedback from students indicated that the focus of their action research projects 
was greatly affected by the limited amount of time that was available to implement their 
project and analyze the results.   Based on this feedback, the university revised the course, 
EDUC 734:  Teacher as Researcher, so that the course begins in the fall semester and ends in 



                                                                                                                                                                                           
the spring semester.  This revision will provide the extended amount of time that students 
said was necessary to complete quality projects.  The course revisions were completed in 
Spring 2011 and will be implemented in Fall 2012.  (Artifact 8) 

 

• In early September, the university supervisors met with the instructors of EDUC 734:  
Teacher as Researcher to discuss expectations for the action research and ways that the 
mentors could assist interns with their projects.  As a result of this meeting, a letter from the 
instructors to the mentors was written that explained the research process, suggested ways 
for the mentor to assist the intern and provided contact information for the mentors to 
communicate with the course instructors.  Each intern gave a copy of the letter to his/her 
mentor.  (Artifact 9) 

  

The goal of action research is for the interns to investigate topics that align with the goals on the SIP 
and, thereby, provide information that will impact student achievement.  The time limitations 
imposed on the action research projects preclude in-depth analysis of SIP-related goals, however, 
several interns pursued topics that could impact student achievement. 

 

• Kristin M. investigated ways to improve female participation in her German I class.  Results 
of her investigation indicated that participation by female students increased through the 
use of the cold calling technique.    (Artifact 10) 

 

• Stacie D. addressed the topic, “Is there any difference in teaching arts integration lessons in 
standard and advanced level classes?”  Preliminary  findings indicate that students in both 
standard and advanced level classes were successful as indicated by  their grades, student 
work samples, and responses on a student survey.  Findings were shared with her mentor 
and resulted in more lessons being developed that involved art integration.   (Artifact 11) 
 

• Dan P. investigated the question, “Will an after-school writing workshop in combination 
with a personal journal decrease mistakes in writing mechanics?”   Students in his 7th and 
8th grades classes showed poor grammar and mechanics in their writing.  His goal was to 
find a strategy that would remediate this problem, use minimal class time and be able to be 
individualized for each student.  The results of his research indicated that it was the 
students’ lack of proofreading strategies and insufficient practice that were affecting the 
quality of their written work.   (Artifact 12) 

 

The PDS Steering Committee will continue to address the alignment of action research projects with 
school goals.   We are looking forward to evaluating the action research projects that are completed 
in the 2012-13 school year when students have an extended amount of time for their research.  

 

During the spring 2012 semester, all interns presented the results of their action research projects 
at team, department or faculty meetings.  On April 26, 2012, a countywide AACPS Action Research 



                                                                                                                                                                                           
Gallery Walk was held at the Carver Staff Development Center (Artifact 13).  Interns showcased 
their action research projects at this Gallery Walk.  We continue to be encouraged by the response 
from faculty and other interested school personnel to the interns’ research projects.  Plans are 
being made to continue the Action Research Gallery Walk during the 2012-2013 school year.  
(Artifact 13) 

 

 

 

 

Standard 2:  Collaboration 

Areas for Growth 

Areas of growth identified in the explication paper and supported by the site visit center around the 
consistent use of tools already available to the partnership.  Ways to continue strengthening the 
program include utilizing school faculty input when reviewing university assessment instruments, 
increasing the consistency of mentor meetings to foster mentor skill development, and blending the 
Right Start (AACPS new teacher mentor) program with support for interns and their mentors.  

 

Response 

 

All members of the PDS partnership continue to work collaboratively to strengthen the program 
and increase the effectiveness of the internship experience.  Initiatives that began in 2010 - 11 have 
been carefully monitored and revised based on input from PDS partners.  Feedback from mentors, 
supervisors and interns indicate that the revised communications that were distributed in the 
previous school year have been effective in bringing consistency and shared understanding to those 
responsible for the PDS internship. 

 

• The MAT Internship Handbook - Secondary (Artifact 14) was updated and distributed to all 
mentors and interns at the Fall PDS Orientation Meeting.  (Artifact 15)  PDS site 
coordinators and the university liaison discussed internship expectations and clarified 
questions prior to the beginning of the fall internship.  
 

• The revised MAT Internship Handbook – Mentor Addendum was shared with mentors, site 
coordinators and school administrators prior to the beginning of the school year.  (Artifact 
16)  This document clarifies the role and responsibilities of the school mentor and provides 
documents to support the use of co-teaching strategies.  (Artifact 17) 



                                                                                                                                                                                           
 

• The Portfolio Handbook was updated and distributed to interns, mentors and Portfolio 
Review team members.  The contents of the handbook were used with all stakeholders to 
identify the expectations of the portfolio assessment process.  (Artifact 18)  

 

• AACPS initiated the use of the “Instructional Observation Plan.”  (Artifact 19) This lesson 
planning format is similar to the one required by the MAT program.  (Artifact 20)  
Discussions were held with the mentors and site coordinators that focused on ways to 
integrate the expectations of both lesson plans so that interns gain experience in using a 
county-mandated format. 

 

• During the 2011-12 school year, the PDS Steering Committee continued to refine and 
implement the intern interview process that assists the committee in making informed 
decisions regarding intern and mentor matches.  (Artifact 21) Steering Committee members 
met with interns in June 2012 to complete the interviews.  (Artifact 22) Information from 
the interviews was shared with the mentors. 

 

• Discussion was initiated regarding the need for interns to increase their understanding of 
the resource and student support faculty that are available within the school.  In addition, 
the suggestion was made to require interns to seek assistance from some of these 
professional resources to help address actual classroom situations.  The use of a 
“Collaboration Log” is being considered as a new requirement for the internship and will be 
implemented in the 2012 – 13 school year.  (Artifact 23) 

 

The PDS partnership has continued to provide on-going support and training for mentors. 

 

• The PDS Steering Committee met for strategic summer planning.  At this meeting, the 
following goal was identified for the 2011 -12 school year:  “The PDS schools will align the 
Service Learning Projects and Action Research Projects with the School Improvement Plan 
to reduce the Achievement Gap and to support achieving AYP through passing scores on the 
MSA and HSA.”  (Artifact 24) 

 

• An Orientation meeting for mentors, site coordinators and interns was held on August 15, 
2011 prior to the beginning of the new school year. During this time, mentors and interns 
planned for the first weeks of the internship, discussed classroom procedures and 
established goals for the internship experience.  (Artifact 25) 

 

• The site coordinators at each partnership school conduct monthly or as-needed meetings 
with the mentors.  During these meetings, mentors share concerns and successes and 
problem solve collaboratively. 

 



                                                                                                                                                                                           
• The yearly “Swing” meeting was conducted on March 8, 2012.  This meeting provided the 

opportunity for mentors and interns to plan for the transition to/from their middle and 
high school placements.  Topics of importance to the transition process were addressed.  
(Artifact 26) 

 

The PDS partnership has also continued to provide professional development opportunities for the 
interns. 

• During the 2011 -12 school year, Anne Arundel Public Schools organized a series of 
professional development workshops that focused on the theme, “Bridging the Achievement 
Gap.”   Four workshops were held on Wednesday afternoons when schools were closed.  
The topics of the workshops were consistent throughout the county, but varied in their 
delivery from school to school.  The topics of the workshops were Common Core State 
Standards (specifically, writing an argument as appropriate to all subject areas), thinking 
maps, direct instruction and cultural proficiency.  All interns attended these workshops. 
 

• All interns were required to attend team meetings and participate in the discussions. 
 

 

Standard 3:  Accountability 

Areas for Growth 

Holding all stakeholders accountable through the collection and analysis of data can always be 
improved.  This can be accomplished through even greater participation with the SIP goals and 
through continued recognition and celebration of the accomplishments of the PDS partners. 

 

Response 

The PDS partners continue to collect and analyze assessment data in order to inform partnership 
decisions, guide program improvement and assess the progress of the interns. 

 

• During the 2011-2012 school year, interns aligned their Service Learning Projects with a 
goal on the School Improvement Plan.  A variety of strategies were used to address 
identified student achievement goals.  This included providing after school tutoring to 
seventh and eighth grade students who demonstrated writing deficiencies (Artifact 27) and 
tutoring students in the AVID program at Brooklyn Park Middle.  (Artifact 28) 
 

• The PDS coordinator is a member of the School Improvement Team at each of the partner 
schools. 

 



                                                                                                                                                                                           
• Representatives of the PDS Steering Committee continue to be members of their School 

Improvement Teams.   
 

• Data that identified changes in student learning was collected and analyzed through the 
Evidence of Student Learning process.  Each intern collected pretest, formative, and 
summative test data related to a specific unit of study.  Changes in student learning were 
identified.  Improvement in learning was evident for 94% of the students.  (Artifact 29) 

 

• Each intern completed two Evidence of Student Learning (ESL) projects.  This project 
emphasizes the planning process that is necessary for effective instruction and includes 
seven standards:  Contextual Factors, Learning Objectives, Assessment Plan, Lesson Plan, 
Instructional Decision-Making, Analysis of Student Learning, and Reflection and Self-
Evaluation.  Mentors, interns and the university supervisor analyze the ESL and identify 
standards that show evidence of strength and need.  Feedback and assistance is provided to 
any intern who is not showing evidence of meeting the satisfactory level on any of the 
standards.  (Artifact 30) 

 

• The new Internship Professional and Performance Competencies rubric was piloted during 
the 2011-12 school year.  As a result of feedback from students, mentors and university 
supervisors, this rubric was developed to provide all audiences with a clear and more 
consistent understanding of the competencies that are expected of an intern as he/she 
begins the professional year internship.  Formative and summative assessments of the 
interns’ progress were conducted.  Interns receiving less than satisfactory formative 
assessments were provided with assistance and given many opportunities to improve their 
performance.  Feedback from the pilot year has been very positive.  (Artifact 31) 

 

• May 2012 Summative Portfolio assessment data was collected that reflects the interns’ 
scores for meeting the program standards required for graduation. (Artifact 32) The PDS 
Steering Committee will analyze the results and identify trends that indicate areas of intern 
strength and need.  The committee will identify strategies that will help remediate any 
areas of need. 

 

The PDS Steering Committee continues to seek opportunities to recognize the accomplishments of 
the PDS partnership schools.  

   

• On April 26, 2012, interns showcased their action research projects at the countywide 
AACPS Action Research Gallery Walk held at the Carver Staff Development Center (Artifact 
13).   

 

 

 



                                                                                                                                                                                           
Standard 4:  Organization, Roles, and Resources 

Areas for Growth 

An area for growth is to include the community in celebrations of success and thereby broaden the 
perception of the PDS. 

 

 

Response 

The PDS partners understand the importance of expanding the community’s perception of the 
partnership.  During the 2011-12 school year, several activities contributed to the community’s 
awareness of the PDS partnership. 

 

• All interns celebrated the success of their action research projects through their 
participation in the AACPS Action Research Gallery Walk. 

• Interns at all schools volunteered to chaperone evening activities that were held at the 
school including dances, theater productions, and arts festivals. 

• Interns made contact with parents through their participation in Back to School Night 
activities. 

• Interns interacted with parents through their participation in designated Parent Conference 
Days or through individual conferences. 

• Interns attended IEP team meetings and participated as appropriate. 
• All interns participated in Anne Arundel County Public School teacher preparation days that 

were held the week prior to the opening of school for students.  
• The PDS Steering Committee has recommended that each school include a brief profile of 

their interns in their school newsletter. 
 

The PDS partners continue to recognize this as an area that needs to be addressed and will continue 
to identify ways to broaden the community’s perception of the PDS partnership. 

 

Standard 5:  Diversity and Equity 

Areas for Growth 

Since the diversity of the staff does not mirror the community for each school, particular diligence 
needs to be employed regarding the attention given to providing for the learning needs of all students, 
and thereby diverse learners. Providing more opportunities for community involvement in the PDS and 
strengthening decision making and communication regarding issues of equity would enhance the 
learning of all students. 



                                                                                                                                                                                           
 

Response 

The diversity of faculty members and interns continues to be disproportionate to the diversity of 
the students and the community.  To enhance the interns’ understanding of the needs of their 
students, the PDS partners have initiated the following activities. 

 

• Again this year, interns took a bus tour of the community surrounding the school.  A school 
administrator narrated the tour and provided information about community demographics 
and their effects on the student population.  
 

• Interns completed a demographic study of their school community as the first step in 
learning to plan for effective instruction.  Students accessed data from various Internet 
sources and consulted local school faculty to gather information about the school and its 
students. Their findings were documented in Standard One of the Evidence of Student 
Learning project, Contextual Factors.   Interns applied contextual information as they made 
the critical decisions regarding the selection of instructional strategies that result in 
successful learning for all students.  (Artifact 33) 

 

• The MAT lesson plan format requires interns to identify specific differentiated instructional 
practices that will be used during the delivery of their lessons.  The need for differentiated 
practices is determined by students’ IEP accommodations, results of diagnostic or formative 
assessments, or informal observations of students’ learning needs.  (Artifact 20) 

 

• One intern designed his Service Learning Project to align with the Community Involvement 
goal on the School Improvement Plan.  He assisted with the Spanish Honor Society and took 
members of the group to an elementary school to teach students about the Hispanic culture.  
Honor Society members also tutored at-risk students for the MSA.  (Artifact 34)  

 

• The PDS Steering Committee continues to invite community members to participate in the 
leadership of the PDS partnership. 

 

• The syllabus for the course EDUC 731:  Curriculum and Assessment was revised to include a 
greater focus on teaching and assessing students representing diverse populations such as 
students living in poverty, English language learners, gifted and talented students, and 
students with learning disabilities (reading).  All MAT students are required to take this 
course.  The revisions add a new and important dimension to students’ understanding of 
teaching in a diverse classroom.  (Artifact 35) 

 



                                                                                                                                                                                           
• Interns at Brooklyn Park Middle participated in a school book club that used Teaching with 

Poverty by Eric Jensen as the shared text.  Interns participated in book club discussions 
with members of their instructional teams. 

 

 

 

   

Area or Recommendation for 
Improvement 

Response Activity(ies) 
accomplished during the 
2011-2012 school year 

Date of Most Recent 
visit 

   

 
Department of Early Childhood Education 

 
Response to the NCATE/MSDE Report of Findings Based on Standards 

 
Annual Update for 

 
2011-2012 

 
 
 

 

 

Standard 1: Learning Community 
 
Areas for Growth 
 
Action Research 
 
Increasing and enhancing intern involvement in action research projects that benefit the schools 
and the university, as well as to positively impact student achievement continues to remain a major 
focus. After consulting with mentor teachers, university supervisors, PDS IHE liaisons, PDS site 
coordinators and principals, as well as the interns themselves, it was determined that action 
research should be conducted during the final internship semester, Internship III – Student 
Teaching. The rationale for this decision is based on the fact that during Internship III, interns are 
participating in their field placements full time.  



                                                                                                                                                                                           
 
The ECED faculty has further enhanced intern understanding of action research by providing 
extensive information about the process, offering meaningful examples, and closely monitoring 
intern progress. Interns are also required to share the design, procedures, and findings of their 
research with stakeholders who may benefit from the information (i.e. – colleagues, PDS faculty and 
administration, families/parents etc.)  
 
Sample Action Research Project summaries are included with this report: 
 
Reading Fluency Rate 
 
Classroom Intervention Supports 

(6) Action Research Project Samples from interns: A. Evans, M. Borja, M. DeWeese, C. Cleaves, 
C. Shipley, and S. Denton 

(32) Photographs and documents of intern Action Research Projects – Spring 2012 
 

 
 
Standard 2: Collaboration 
 
Areas for Growth 
 
Collaboration  
 
Early Childhood Education faculty continues to seek and provide opportunities for extensive 
collaboration involving PDS planning, professional development opportunities, and intern 
involvement. Some collaborative initiatives during the 2010-2011 year are listed below. 
(Documentation SAMPLES for each of these are included with this report).  
 
Planning Meetings, mentoring sessions and communication with PDS Partners: 

 
BCPS PDS Partnership Steering Committee Meetings 

Howard County Partnership Steering Committee Meetings 
 
Sample PDS Action Plan – Bear Creek Elementary Middle River PDS BCPS 
 
Sample PDS Action Plan – Sussex Elementary Middle River PDS BCPS 
 
Agenda- Summer Strategic Planning- Middle River PDS 



                                                                                                                                                                                           
Agendas  – Summer Strategic Planning – Howard County  
 
Agenda- Mentoring an Intern- Middle River PDS 

Agenda = Mentor Meeting – Patapsco Elementary PDS 
 
PDS ELL Workshop 
 
Professional Development Presentations Conducted for Interns: 
 
Working with English Language Learners 

Presentation to Interns: (Powerpoint) – “Responding to the Changing Needs of ELL” – 
Speaker from Montgomery County Public Schools 
 
Supporting School Improvement and Student Achievement Through Action Research 
 
Service Learning Projects Conducted By Interns 

Spring Clean- Up and Bilingual Literacy Night (sample flyer) – Maryland City PDS 
 
Campy Book Club – Campfield Early Learning Center PDS   
 
Health Fair- Bear Creek Elementary 
 
Family Resource Center- Supporting Your Student at Home 

Pen Pals – Service Learning Project Summary – Intern A. Evans 
 
Intern Participation in Workshops, Meetings, Seminars and/or Conferences at PDS:  
 
Katie Wood Ray/Stephanie Harvey Sandy Plains Elementary BCPS 

Dr. Guerrero/Dr. Vigo-Valenti, and Dr. Howard – PDS Workshop in Spanish – Maryland City 
PDS 

Intern Gallery Walk Participation – Maryland PDS Conference – Intern Project Samples 
 
 
Standard 3: Accountability 
 
Areas for Growth 
 
 
Collection of Data to Enhance PDS 



                                                                                                                                                                                           
 
Data collection continues to be used to revise internship experiences so they better reflect the 
needs of school students and university interns. The need for sharing this data, as well as examining 
how the data could be used to improve the interns’ experience in the PDS continues to be 
understood by all PDS partners. The university liaison continues to share this data with principals, 
mentor teachers, and site coordinators prior to the start of the next cohort rotation in the PDS. This 
sharing of data also continues to occur during strategic planning and coordinating council/steering 
committee meetings. The data is also examined and then utilized to plan PDS activities, to develop a 
plan of action and /or to make modifications. During the June, 2011 Summer Strategic Planning and 
Steering Committee meetings data was also shared with PDS Partners. The following are examples 
of ways in which this data was collected. (Samples for each of these are included as attachments).  
 
Intern Reflections:  
 
Reflections/Reactions – Intern Journal Samples 
 
Expectations Log – Samples from Interns 
 
Video Tape Reflections 
 
Evaluations of Student Interns:  

Final Evaluation of Interns 
 
Evaluations of Interns’ Lessons- After Teaching Feedback Evaluation – of intern A. Evans 
 
 
 
 
 
Standard 4: Organization, Roles, and Resources 
 
 
Areas for Growth 
 
The following initiatives have remained priorities over the past few years involving the need for 
more resources in support of student learning, greater mentor teacher recognition, as well as a 
closer connection to administrators involved in overseeing PDS partnerships. These areas for 
continued growth continued to be a focus during the 2011-2012 academic year.  
 
 
First, the members of the Department of Early Childhood Education continue to support the need 
for more resources for all PDS activities. Due to strict budgetary restraints within the State of over 
the last few years, that have also affected higher education, funds have been more limited during 



                                                                                                                                                                                           
the 2011-2012 academic year. However, with continued support from the College of Education and 
the Towson Learning Network, teachers and staff of PDS partners are still able to enroll in courses 
for minimal tuition (with fees waived), if desired. Mentors and staff from the Middle River PDS took 
part in a course to support ELL students in the classroom. 

 
“External assessors” for the interns’ Portfolio Defenses continue to be utilized. Teachers from all of 
our PDS’s system-wide participate in this capstone experience to evaluate and celebrate interns’ 
abilities to demonstrate their understanding of the central concepts of early childhood education 
theory and practice, INTASC principles and NAEYC standards.  
 
 
Standard 5: Diversity and Equity 
 
Areas for Growth 
 
The PDS partnerships continue to promote collaboration with parents and community 
members that focuses on instruction for diverse learners. Parent/community involvement 
continues to include: after school tutorials, family literacy nights, creating and sending home family 
theme literacy bags, and intern participation in family and school social events. 
 
Furthermore, The Department of Early Childhood Education continues to advocate on behalf of all 
families and communities. This advocacy for children, families and communities continues to be the 
cornerstone of our profession, as well as the PDS experience. In order to promote and enhance 
intern understanding of learner diversity, two courses have been added to the degree requirements 
for ECE and began in “Catalog Year 2010”  
 
New Course: ECED 460 “Teaching Dual Language Learners.” is now a requirement and final projects 
showing student learning are included in this report. 

 
All ECE majors must also now take the currently existing course EDUC 203 “Teaching and Learning 
in a Diverse Society,” as a professional prerequisite course before being accepted in the program. 
 
All of the Professional Development Schools’ students are from diverse cultural backgrounds with 
diverse learning/instructional strengths and needs. Our interns continue to plan lessons that are 
developmentally appropriate that differentiate for the individual and unique needs of each learner. 
To strengthen intern understanding of diversity and the need to differentiate instruction, faculty 
have expanded their teaching to include extensive focus on these critical topics. “All-Ins” (where 
students from several cohorts meet together under the guidance of a few faculty members) 
introduce, model, and elaborate on many specific ways to differentiate instruction. More intensive 
focus has also been placed on understanding cultural diversity within the context of ALL courses 
taken in the Early Childhood program. Interns also participated in a multicultural literature study 
during one of the scheduled “All-Ins.” They are also required to develop and execute lesson plans 



                                                                                                                                                                                           
that address differentiation and cultural diversity. (Samples as documentation are included as 
attachments) 
 
Multicultural Book Study Samples 
 
Teaching Content to ELL's- PowerPoint 
 
Teaching English Language Learners- PowerPoint 

 
The interns also continue to participate in family and community related activities and to plan, 
organize, and implement activities, events and/or projects for families that are aligned with the 
needs of the communities and the School Improvement Plan’s goals and objectives. The interns are 
responsible for aligning the project with the School Improvement Plan and for identifying the 
impact of the project/activity on the students. Some examples of projects in which interns 
participated during 2010-2011 to support families included: (Documentation samples are 
highlighted and included as attachments) 
 
Family Literacy Bag Description – Example description provided by intern 
 
Campy Book Club Night for Families (letter) – Intern Participation 
 
Bear Creek Health Fair 

PDS Newsletter In Spanish for Families – Maryland City PDS 
 

 

Section II        

A.  Program Internships*  **  *** 
 

1.  All full-time programs in the unit provide for a 100-day experience in a PDS.          
___X_Yes              ___No 

2. All programs in the unit provide for a 100-day experience, even if not in PDS.          
__X_Yes              ___No 

 

*  The length of a school year is defined by the Annotated Code of Maryland (7-103) as 180 
days or 1,080 hours;   however, LSSs may vary the number of hours required for a school 
day.     

**  The question refers to the program expectations.  Should schools be closed for any reason, it 
is not vital that missed days be “made up” to achieve the 100 days. 



                                                                                                                                                                                           
***  The 100-day experience should be in no more than two PDSs.  The 100 days cannot 

include substitute teaching or any other activity other than performing as an intern 
in a PDS. 

 

B.   Other PDS Institutional Activities 

 

1.    Please place an (x) to indicate any activities in which your unit participates in any LSS.   Add 
additional LSS columns where applicable.  

2.  Please supply data regarding your Professional Development Activities in PDS.  This does not 
include Summer Strategic Planning.  Since professional development activities sponsored by the 
IHE are also a part of the performance assessment report (Section F), this section refers only to 
professional development sponsored by the LSS. All data reflect the period between July 1, 2011 
through June 30, 2012.  Please identify each local school system (LSS).  Add template sections 
by copying and pasting the section in the table to report on more than one LSS.  “Sponsored” 
means “paid for and organized” by LSS, but all PDS stakeholders are invited to participate.   
Professional Development sponsored and  

.    Please place an (x) to indicate any activities in which your unit participates in any LSS.   Add 
additional LSS columns where applicable.  

 New 
teacher 
induction 
support 

Incentives for 
graduates to 
teach in high-
poverty areas 

Support for 
Future 
Educators 
Association 

Support for any other 
PreK-12 teacher 
recruitment efforts 

Anne Arundel 
County 

x   x 

Baltimore 
City 

 

x    

x 

Baltimore 
County 

x  x x 

Calvert 
County 

x   x 

 x   x 



                                                                                                                                                                                           
Carroll 
County 

Cecil County x   x 

Charles 
County 

x   x 

Harford 
County 

x   x 

Howard 
County 

x   x 

Montgomery 
County 

x   x 

Prince 
Georges 
County 

x   x 

St. Mary’s 
County 

x   x 

 

 

 

 

 

Attachment #1  Anne Arundel County 

 

Please supply data regarding your Professional Development Activities in PDS.  This does not 
include Summer Strategic Planning. 

 this section refers only to professional development sponsored by the local school.  

All data reflect the period between July 1, 2011 through June 30, 2012.  

 



                                                                                                                                                                                           
Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

Other: 

Specify 

Total 

Name of 
School 

# of sessions 
– 
workshops/
seminars, 
etc. 

58 34 16 23 42 25 34 232 

 # of  PK12 
teachers 
attending 

405 352 107 217 423 194 745 2443 

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

93 62 67 90 77 49 130 568 

 # of LSS 
faculty 
participating 
as 
presenters 

22 16 9 7 12 10 29 105 

 # of IHE 
faculty 
attending 

2 3 8 3 2 6 4 28 

 Place a  if  
follow up 
was 
conducted 
for one or 
more 
stakeholders 
in the 
session 

9 6 9 5 5 3 12 49 

 

 

 

 

 

 



                                                                                                                                                                                           
Attachment #1  Baltimore City 

 

Please supply data regarding your Professional Development Activities in PDS.  This does not 
include Summer Strategic Planning. 

 this section refers only to professional development sponsored by the local school.  

All data reflect the period between July 1, 2011 through June 30, 2012.  

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

Other: 

Specify 

Total 

Name of 
School 

# of sessions 
– 
workshops/
seminars, 
etc. 

1 1 1   1  4 

 # of  PK12 
teachers 
attending 

2 45 5   45  97 

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

2 13    3  18 

 # of LSS 
faculty 
participatin
g as 
presenters 

2 2      4 

 # of IHE 
faculty 
attending 

1 1 1   4  7 

 Place a  if  
follow up 
was 
conducted 
for one or 
more 
stakeholder
s in the 
session 

  1     1 

 



                                                                                                                                                                                           
 

 

 

 

 

 

 

 

 

Attachment #1   Baltimore County 

 

Please supply data regarding your Professional Development Activities in PDS.  This does not 
include Summer Strategic Planning. 

 this section refers only to professional development sponsored by the local school.  

All data reflect the period between July 1, 2011 through June 30, 2012.  

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

Other: 

Specify 

Total 

Name of 
School 

# of sessions 
– 
workshops/ 

seminars, 
etc. 

23 21 81 23 25 27 54 254 

 # of  PK12 
teachers 
attending 

475 468 223 428 222 280 463 2559 

 # of field 
placement 
students 
(including 
interns or 
other 

145 107 51 83 55 94 154 689 



                                                                                                                                                                                           
candidates) 
attending 

 # of LSS 
faculty 
participating 
as 
presenters 

27 24 50 23 16 27 32 199 

 # of IHE 
faculty 
attending 

12 8 12 7 4 10 11 64 

 Place a  if  
follow up 
was 
conducted 
for one or 
more 
stakeholders 
in the 
session 

6 8 9 4 2 4 5 38 

 

 

 

 

 

 

 

 

 

 

 

 

Attachment #1  Calvert County 

*No information was available due to the fact that no information was transferred from the 
outgoing liaison to the incoming liaison.   

Please supply data regarding your Professional Development Activities in PDS.  This does not 
include Summer Strategic Planning. 



                                                                                                                                                                                           
 this section refers only to professional development sponsored by the local school.  

All data reflect the period between July 1, 2011 through June 30, 2012.  

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classroom 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

Other: 

Specify 

T
o
t
a
l 

Name of 
School 

# of sessions 
– workshops/  
seminars, etc. 

        

 # of  PK12 
teachers 
attending 

        

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        

 # of LSS 
faculty 
participating 
as presenters 

        

 # of IHE 
faculty 
attending 

        

 Place a  if  
follow up was 
conducted for 
one or more 
stakeholders 
in the session 

        

 

 

 

 

 

 



                                                                                                                                                                                           
 

 

 

 

 

Attachment #1    Carroll County 

 

Please supply data regarding your Professional Development Activities in PDS.  This does not 
include Summer Strategic Planning. 

 this section refers only to professional development sponsored by the local school.  

All data reflect the period between July 1, 2011 through June 30, 2012.  

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

Other: 

Specify 

Total 

Name of 
School 

# of sessions 
– 
workshops/ 
seminars, 
etc. 

  1     1 

 # of  PK12 
teachers 
attending 

        

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        

 # of LSS 
faculty 
participating 
as 
presenters 

        



                                                                                                                                                                                           
 # of IHE 

faculty 
attending 

        

 Place a  if  
follow up 
was 
conducted 
for one or 
more 
stakeholders 
in the 
session 

        

 

 

 

 

 

 

 

 

Attachment #1      Cecil County 

 

Only school in Cecil County, Bainbridge Elementary was on hiatus for 2011-2012. 

 

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

Other: 

Specify 

Total 

Name of 
School 

# of sessions 
– 
workshops/ 
seminars, 
etc. 

        

 # of  PK12 
teachers 
attending 

        



                                                                                                                                                                                           
 # of field 

placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        

 # of LSS 
faculty 
participating 
as 
presenters 

        

 # of IHE 
faculty 
attending 

        

 Place a  if  
follow up 
was 
conducted 
for one or 
more 
stakeholders 
in the 
session 

        

 

 

 

 

 

 

 

 

 

Attachment #1    Charles County 

*No information was available due to the fact that no information was transferred from the 
outgoing liaison to the incoming liaison.   

 



                                                                                                                                                                                           
*No information was available due to the fact that no information was transferred from the 
outgoing liaison to the incoming liaison.  

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

Other: 

Specify 

Total 

Name of 
School 

# of 
sessions – 
workshops/
seminars, 
etc. 

        

 # of  PK12 
teachers 
attending 

        

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        

 # of LSS 
faculty 
participatin
g as 
presenters 

        

 # of IHE 
faculty 
attending 

        

 Place a  if  
follow up 
was 
conducted 
for one or 
more 
stakeholder
s in the 
session 

        

 

 

 

 



                                                                                                                                                                                           
 

 

 

 

 

 

Attachment #1   Harford County 

 

Please supply data regarding your Professional Development Activities in PDS.  This does not 
include Summer Strategic Planning. 

 this section refers only to professional development sponsored by the local school.  

All data reflect the period between July 1, 2011 through June 30, 2012.  

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

Other: 

Specify 

Total 

Name of 
School 

# of sessions 
– 
workshops/s
eminars, etc. 

11 18 15 9 7 10 27 97 

 # of  PK12 
teachers 
attending 

99 58 48 64 6 22 69 366 

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

35 16 72 51 43 59 94 370 

 # of LSS 
faculty 
participating 
as 
presenters 

8 11 7 9 9 17 41 102 



                                                                                                                                                                                           
 # of IHE 

faculty 
attending 

3 8 10 7 7 6 8 49 

 Place a  if  
follow up 
was 
conducted 
for one or 
more 
stakeholders 
in the 
session 

1 2 9 8 7 7 7 41 

 

 

 

 

 

 

 

Attachment #1     Howard County 

 

Please supply data regarding your Professional Development Activities in PDS.  This does not 
include Summer Strategic Planning. 

 this section refers only to professional development sponsored by the local school.  

All data reflect the period between July 1, 2011 through June 30, 2012.  

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

Other: 

Specify 

Total 

Name of 
School 

# of sessions 
– 
workshops/
seminars, 
etc. 

49 36 21 36 27 28 65 262 



                                                                                                                                                                                           
 # of  PK12 

teachers 
attending 

252 294 133 342 153 179 187 1540 

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

50 28 46 53 29 75 78 359 

 # of LSS 
faculty 
participating 
as 
presenters 

16 18 17 15 11 14 10 101 

 # of IHE 
faculty 
attending 

3  14 3 1 4 2 27 

 Place a  if  
follow up 
was 
conducted 
for one or 
more 
stakeholders 
in the 
session 

4 5 7 6 6 5 9 42 

 

 

 

 

 

 

 

 

 

 

Attachment #1    Montgomery County 

 



                                                                                                                                                                                           
Please supply data regarding your Professional Development Activities in PDS.  This does not 
include Summer Strategic Planning. 

 this section refers only to professional development sponsored by the local school.  

All data reflect the period between July 1, 2011 through June 30, 2012.  

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

Other: 

Specify 

Total 

Name of 
School 

# of sessions 
– 
workshops/
seminars, 
etc. 

17 14 16 9 8 12 19 95 

 # of  PK12 
teachers 
attending 

138 152 60 74 34 138 158 754 

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

18 29 18 53 26 48 3 195 

 # of LSS 
faculty 
participating 
as 
presenters 

7 3 4 2 2 4 1 23 

 # of IHE 
faculty 
attending 

3 3 7 0 0 0 0 13 

 Place a  if  
follow up 
was 
conducted 
for one or 
more 
stakeholders 
in the 
session 

4 5 5 1 1 2 2 20 

 

 



                                                                                                                                                                                           
 

 

 

 

 

 

Attachment #1     Prince Georges County 

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

Other: 

Specify 

Total 

Name of 
School 

# of sessions 
– 
workshops/
seminars, 
etc. 

1 1  1 1 1  5 

 # of  PK12 
teachers 
attending 

        

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

2       2 

 # of LSS 
faculty 
participating 
as 
presenters 

        

 # of IHE 
faculty 
attending 

        

 Place a  if  
follow up 
was 
conducted 
for one or 
more 
stakeholders 

        



                                                                                                                                                                                           
in the 
session 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Attachment #1      St. Mary’s County 

*No information was available due to the fact that no information was transferred from the 
outgoing liaison to the incoming liaison.   

 

*No information was available due to the fact that no information was transferred from the 
outgoing liaison to the incoming liaison 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

Other: 

Specify 

Total 

Name of 
School 

# of sessions 
– 
workshops/

        



                                                                                                                                                                                           
seminars, 
etc. 

 # of  PK12 
teachers 
attending 

        

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        

 # of LSS 
faculty 
participating 
as 
presenters 

        

 # of IHE 
faculty 
attending 

        

 Place a  if  
follow up 
was 
conducted 
for one or 
more 
stakeholders 
in the 
session 

        

 

 

 

 

 

 

 

 

 

 



                                                                                                                                                                                           
 

C.   Regional Data   2012-2013 

 Identify the number of PDS Schools (all schools in a multiple-site format should be included) in 
each region. Identify any PDS(s) with whom you have a partnership that may be located in high-
poverty schools as measured by Free and Reduced Meals (FARMS) or other acceptable 
determination data.  (Title I schools are identifiable at the elementary level, and the figure of 
45% receiving free or reduced meals is generally accepted for secondary identification as high-
poverty.)  In multiple-site partnerships, please count all schools involved in that partnership. 

Regions are:  

Central:   Anne Arundel, Baltimore City, Baltimore County, Carroll, Harford and 
Howard Counties;  

Eastern Shore:   Caroline, Cecil, Dorchester, Kent, Queen Anne’s, Somerset, Talbot, Wicomico 
and Worcester        Counties;  

National Capital:  Frederick, Montgomery, and Prince George’s Counties;  

Southern:  Calvert, Charles and St. Mary’s Counties;  

Western:   Allegany, Garrett, and Washington Counties 

 

Central National 
Capital 

Eastern 
Shore 

Southern Western High Poverty 

(all regions) 

103 12 1 4 0  

 

 

D. PDS Data:  As explained in the opening paragraphs, also attached in this mailing is an Excel 
spreadsheet specific to the individual IHE.  This spreadsheet reflects the PDS information 
provided by each IHE about its cadre of PDS in the 2012-2013 school year, in addition to 
some performance data from school year 2011-2012.  Please make the necessary changes, 
additions, or deletions to the spreadsheet and information about current PDS partnerships 
and return to Michelle Dunkle at mdunkle@msde.state.md.us whenever the work is 
complete.  It is not necessary to submit the spreadsheet at the same time as the word 
document.  Note: For best results, always make a copy of the spreadsheet sent to you 
before beginning work in case you make a mistake in completing the form.  If you need 
very specific help with the spreadsheet, and no one at your institution can help you, 
please call or email for help.   

 

mailto:mdunkle@msde.state.md.us


                                                                                                                                                                                           
 

 

 

 

 

 

 

 

 

 

E.   The following reflects information from the 2011-2012 school year. 

1. Was strategic planning done at each of your schools? (list schools) 
 94 Yes   0 No 

 

 

Indicate the length of time you set aside for strategic planning (if the amount of time was different 
for the schools you are responsible for then you need to list each one with the corresponding time.  
If you used the same amount of time for each of your schools you can simply check the appropriate 
box below) 

 

  1-2  hours  16  

  4 or more hours 46     

  1 full day 28   

  2 full days  0 

  More than two days _4_  

 

2.  List the school for which this planning WAS NOT done and explain the 
circumstances 



                                                                                                                                                                                           
Anne Arundel County (Judith Guerro) 

School Explanation 

Brock Bridge Hiatus 

 

Baltimore County (Kathy Burr) 

 

School 

Explanation 

Glenmar Elem. 

BCPS 

Glenmar Elem. decided to take a one year hiatus from 
being a PDS site for the MAT program for 12-13 school 
year.  So no strategic planning was held in summer of 
2012. 

 

Robert Herzog Harford County  

School Explanation 

Magnolia Middle 
School 

MMS was not part of the Towson PDS organization until 
mid-way through the 2011-12 school year. They were 
invited to, and participated in, this past summer’s (2012) 
strategic planning for the current school year. 

 

 

 

 

Prince Georges County (Valarie Sharpe) 

A 30 minute meeting is held with each school prior to the beginning of each 
semester. The roles and responsibilities for all players are reviewed expectations for the 
year are developed based on intern needs and the school improvement plan. Each semester, 
a three hour workshop is held in the evening. All school administrators and mentors attend 
these workshops. At the end of the year, there is a half day strategic planning with the 
administrators in preparation for the upcoming year. In addition, an Advisory Council 
meeting is held each semester. These meetings are held in the evening for 2 hour sessions. 
PDS school administrators, mentors, and key people from the MCPS school system 
participate in these sessions. 



                                                                                                                                                                                           
 

 

3.  Do PDS stakeholders participate in the School Improvement process in all 
schools?   

                                                                  88_ Yes   6_ No      

List the PDS where this WAS NOT done and explain the circumstances. 

Anne Arundel County (Judith Guerro) 

Liaison, supervisors, and interns participated in activities and events 
identified in the PDS Strategic Plan related to the School Improvement 
Plan.     

School Explanation 

Brock Bridge Brock Bridge became a PDS in Fall 2009. In Fall 2010, 
leadership and faculty changed in the school. 

Currently in hiatus  

Jessup Change of leadership in Fall 2011-2012.  

Activities were identified with coordinator. 

AACPS Faith Herman 

School Explanation 

Sunset and 
High Point 

Too many other duties and meetings 

Baltimore County/Donna Janney 

School Explanation 

Catonsville 
Middle School Change in liaison; current liaison was only invited to 

West Chester Elementary school improvement 
process 

Catonsville 
Elementary 
School 

 

 



                                                                                                                                                                                           
4.  Do PDS needs assessments direct the professional development at each PDS?  

                                                                 91_Yes   _3_   No  

If not, please explain. 

 

 

Anne Arundel County (Carole Powell) 

PDS needs are certainly part of the Professional Development at each school, but 
also certainly, not the extent of that.  Professional Development at any school 
primarily addresses the needs of the school, rather than the PDS partnership.  I 
really do not understand this question. 

 

Judith Geuerro: 

Jessup Elementary BCPS 

Due to changes in leadership and faculty the needs assessment was not completed 
in Jessup for Fall 2011-2012 as planned.  We hope PDS coordinator can assess 
needs during 2012-2013. New leadership approval will be necessary to develop 
initiatives for professional development. 

Kathy Burr Baltimore County 

School Explanation 

Glenmar Elem. 

BCPS 

Glenmar Elem. decided to take a one year hiatus from 
being a PDS site for the MAT program for 12-13 school 
year.  So no strategic planning was held in summer of 
2012. 

 

 

 

Harford County (Mark Herzog) 

A more accurate statement would be that the “PDS needs assessments direct 
some of the professional development at each PDS”.  Current national, state and 
local trends have an equal or greater influence on PD in some of the Harford 



                                                                                                                                                                                           
County schools.  Strategic planning attempts to reflect and include these parallel 
influences. 

 

School Explanation 

Magnolia Middle 
School 

MMS was not part of the Towson PDS organization until 
mid-way through the 2011-12 school year. They were 
invited to, and participated in, this past summer’s (2012) 
strategic planning for the current school year. 

 

F.  Performance Data.  In an effort to avoid reports totaling exceedingly large numbers of pages, 
the format for this report changed last year.  The table is four columns wide and requests that data 
on PreK-12 student achievement (number 1) be separate from that collected from professional 
development activities.  We have made this change because there have been very few activities in 
the past three years that resulted in collected data.  A second table below (number 2) allows for the 
reporting of data from professional development activities.  There is no subject column for this 
reporting.  Simply write the text and offer that data in the format you choose in the appropriate 
space.     Please note the school system, the school, and subject area for which the data were 
collected.  Please use the following labels for this column when referring to activities in an 
elementary school:  Elem. Math; Elem. ELA; Elem. Literacy; Elem. Science; Elem. ESOL; Elem. 
Special Ed.; Elem. Behavior management; Elem. Attendance; Elem. Other.  When referring to 
activities at the middle or high school level, please use the following labels: Math, English, ESOL, 
Social Studies, Science, Attendance, Behavior, Secondary Special Ed.; Secondary Other.  Using 
these labels will assist us in sorting for statewide data according to subject area.   Except for the 
labeling, feel free to abbreviate where appropriate.    

Anne Arundel County   

Lisa Mason  

 

The good news is that the information required below should take much less time than 
the multiple page documents you have had to complete in the past.  Below are the 
directions from MSDE.  In essence, in #1, pre-K -12, you are going to put in the name of 
your system (i.e. Harford County), the name of the school, the subject area (see MSDE 
directions below) and then, in the pre-K-12 column write a narrative of what you did-
with particular emphasis on data collection.   

 



                                                                                                                                                                                           
In #2 you are going to list professional development activities and any data collected.  
Then simply return the two tables to me and I will paste them into the larger report.  If 
you need additional columns, simply cut and paste.  Thanks.  

 

Performance Data.  In an effort to avoid reports totaling exceedingly large numbers of pages, 
the format for this report is also changing this year.  We have reduced the table to four columns 
and are requesting that data on PreK-12 student achievement (number 1) be separate from 
that collected from professional development activities.  We have made this change because 
there have been very few activities in the past three years that resulted in collected data.  A 
second table below (number 2) allows for the reporting of data from professional development 
activities.  There is no subject column for this reporting.  Simply write the text and offer that 
data in the format you choose in the appropriate space.     Please note the school system, the 
school, and subject area for which the data were collected.  Please use the following labels for 
this column when referring to activities in an elementary school:  Elem. Math; Elem. ELA; 
Elem. Literacy; Elem. Science; Elem. ESOL; Elem. Special Ed.; Elem. Behavior 
management; Elem. Attendance; Elem. Other.  When referring to activities at the middle or 
high school level, please use the following labels: Math, English, ESOL, Social Studies, 
Science, Attendance, Behavior, Secondary Special Ed.; Secondary Other.  Using these labels 
will assist us in sorting for statewide data according to subject area.   Except for the labeling, 
feel free to abbreviate where appropriate.    

 PreK-12    Lisa Mason 

LSS School Subject  PreK-12 Activity and data collected 

Anne 
Arundel 
County 

Marley 
ES 

Literacy Letter Recognition 

Activity: Flashcard practice over 2 weeks 

Grade: Pre-K 

Student Participants: All students in 1 classroom 
(21)  

Pre-Post Assessment: 

    Overall Group Total: 19% < 38% (+19%) 

    Median: 35% 

    Mode: 7%, 28%, 100% 

Only one child demonstrated 0% improvement 

2 children were absent during post data collection 



                                                                                                                                                                                           
LSS School Subject  PreK-12 Activity and data collected 

Anne 
Arundel 
County 

Marley 
ES 

Literacy Increase Reading Proficiency in African-American 
Male  

Activity: Letter Sounds and Blending Games 

Grade: K 

Student Participant: 1, African-American Male 

Pre-Post Assessment: 

    Letter Sounds: 73% < 100% (+27%) 

    Blending: 66% < 100 % (+44%) 

LSS School Subject  PreK-12 Activity and data collected 

Anne 
Arundel 
County 

 

 

 Marley 
ES 

Literacy 

 

 

 

Letter Recognition in Children with Spanish as First 
Language 

Activity: Games and Stories beyond in-class 
instruction  

Grade: Pre-K 

Student Participants: 6 

Pre-Post Assessment:  

    Uppercase Overall: 38% < 66% (+28%) 

    Lowercase Overall: 23% < 46% (+23%) 

 

Carole Powell 

MAT Cluster Two : AACPS 

 

Attachment # 2  (2011-2012) 

LSS School Subject  PreK-12 Activity and data collected 

AACPS 

 

George 
T. 

Elem. Math 

 

Evidence of Student Learning Project. Grade one 

Unit: Counting Money/ 12 day unit 



                                                                                                                                                                                           
 Cromwel

l ES 

 

 

 

 

 

 

 

 

 

 

Elem. 
Literacy 

Pre-Post test growth:  38% > 94% (+56 % pts.) 

 

Evidence of Student Learning Project. Grade one 

Unit: Subtraction/ 3 day mini-unit 

Pre-Post test growth:  59% > 75%  (+ 26 % pts.) 

 

Evidence of Student Learning Project. Grade three 

Unit: Subtraction with Regrouping/ 3 day mini-unit 

Pre-Post test growth:  51% > 84%  (+ 33 % pts.) 

 

An intern in grade one developed at home-school partnership program,  

Explaining and promoting the home use of five essential reading strategies.  

A parent exit survey with possible scores of 1-5) showed that 80 percent of the 

 parents ranked the strategies a five; 13 percent ranked the strategies a four;  

and 7 percent ranked the strategies a three on helpfulness and intent  

to follow-up. 

AACP
S 

Park ES 

 

 

Elem. 
Math 

 

 

 

 

 

 

 

 

Evidence of Student Learning Project. Grade five 

Unit: Graphs and Data Collection/ 11 day unit 

Pre-Posttest growth:  61% > 92%  (+31 % pts.) 

 

Evidence of Student Learning Project. Grade three 

Unit: Fractions / 7 day unit 

Pre-Posttest growth:  61% > 88 %  ( +27 % pts.)  (+16 % pts.) 

 

Evidence of Student Learning Project. Grade two 

Unit: Comparing Numbers/ 3 day mini-unit 



                                                                                                                                                                                           
 

 

 

 

 

 

Elem. 

Attendance 

 

Pre-Posttest growth:  62% > 79%  (+ 17 % pts.) 

 

Evidence of Student Learning Project. Grade one 

Unit: Subtraction/ 3 day mini-unit 

Pre-Posttest growth:  56% > 79%  (+ 23 % pts.) 

 

Two interns (grade three and grade five) developed and completed 
mentoring  

Projects, each with a target at-risk student. 

a. The third grade student’s attendance increased by 100%..he missed  

NO days during the project. His homework completion increased by 
25%.  

     b. The fifth grade student’s attendance increased by 90+%. Homework 

     completion increased by 50 %. 

 

 

 

AACPS   
Glendale 
ES 

 

Elem. Math 

 

 

 

 

 

 

 

 

 

 

Evidence of Student Learning Project. Grade Kindergarten 

Unit: Subtraction / 8 day unit 

Pre-Posttest growth:  47% > 89 %  ( +42 % pts.)  (+ 48% pts.) 

 

Evidence of Student Learning Project. Grade two 

Unit: Comparing and Ordering Numbers / 3 day mini-unit 

Pre-Posttest growth:  59% > 75%  (+ 26% pts.) 

 

Evidence of Student Learning Project. Grade one 



                                                                                                                                                                                           
 

 

 

 

Elem. 
Literacy 

Unit: Subtraction/ 3 day mini-unit 

Pre-Posttest growth:  57% > 91%  (+34 % pts.) 

 

Evidence of Student Learning Project. Grade five 

Unit: Dividing by Two-Digit Divisors / 3 day mini-unit 

Pre-Posttest growth:  36% > 51%  (+17 % pts.) 

A kindergarten intern individually mentored and provided intervention  

strategies for an at-risk student in order to strengthen her language and  

Literacy skills over a two month period. 

Pre and post assessments showed: 

1. Uppercase letter identification (1/25): 19/26 letters / 
     (3/22): 26/26 letters 

2. Lowercase letter identification (1/25): 18/26 letters /  
     (3/22): 26/26 letters 

3. Uppercase letter formation/writing (1/25): 10/26 letters / 
      ( 3/22): 23/26 letters 

4. Lowercase letter formation/writing (1/25): 11/26 letters /  
      (3/22): 23/26 letters 

5. Uppercase letter sounds (1/25): 13/26 letter sounds/  
      (3/22): 24/26 letter sounds 

6. Lowercase letter sounds (1/25): 14/26 letter sounds /   
      (3/22): 22/26 letter sounds 

7. High-frequency word identification (1/25): 14/22 words /  
      (3/22): 20/22 words 

 

AACPS 

 

Ferndale 
EEC 

 

 

Elem. Math 

 

 

 

Evidence of Student Learning Project. Kindergarten 

Unit: Addition/ 8 day unit 

Pre-Post test growth:  16% > 89%  (+73 % pts.) 



                                                                                                                                                                                           
 

 

 

 

 

 

 

 

 

 

 

 

Elem. Math 

 

Evidence of Student Learning Project. Pre- Kindergarten 

Unit: Patterns/ 10 day unit 

Pre-Post test growth:  56% > 77%  (+21 % pts.) 

 

Evidence of Student Learning Project. Kindergarten 

Unit: Addition/ 10 day unit 

Pre-Post test growth:  29% > 99%  (+70 % pts.) 

 

Evidence of Student Learning Project. Kindergarten 

Unit: Addition/ 7 day unit 

Pre-Post test growth:  38% > 89%  (+51 % pts.) 

 

 

4 interns developed and held a Family Math Night. All Ferndale staff 
attended  

as did 35 students and 41 family members. 

 

 

 

PreK-12   Frank Berkey 

LSS School Subject  PreK-12 Activity and data collected 

Anne 
Arundel  

County 

Hilltop 

Elem. 

Math A group of seven interns worked with 18 second 
grade students who were identified by classroom 
teachers as having below level mathematics skills. 
An after school program was held for eight weeks to 
improve number sense skills of those students. The 
eighteen students were divided into 3 smaller 
instructional groups; each group being instructed 



                                                                                                                                                                                           
by 2 or 3 interns. Pretest scores showed that 
students correctly answered 73.9% of questions. 
Post test scores showed that students answered 
85.35 of questions. 

LSS School Subject  PreK-12 Activity and data collected 

Anne  

Arundel 

 County 

Richard  

Henry 
Lee 

Elem. 

Reading A group of 6 interns worked with 12 fourth and fifth 
grade students in an after school reading club for 
eight weeks. The principal of the school identified 
reading comprehension as an area of concern in the 
group of students as well as the desire to read 
during free time. At the end of eight weeks it was 
found that students showed a growth of 18% in the 
use of reading strategies/comprehension and a 
growth of 24% in reading outside of school. 

 

      K-12  Faith Herman 

1. PreK-12 
LSS School Subject  PreK-12 Activity and data collected 

AACPS High 
Point 

PE Girls on the Run How does physical activity and 
positive reinforcement for 2 hours, two days per week, 
affect self-esteem, self-image, and acceptance of peers 
in a select group of 5th grade girls?   

LSS School Subject  PreK-12 Activity and data collected 

AACPS High 
Point 

Math Grade 2 How do drill and practice activities with 2nd 
grade boys for an additional 30 minutes per week for 6 
weeks, increase speed, accuracy, and overall number 
sense?  i 

LSS School Subject  PreK-12 Activity and data collected 

AACPS Sunset Math How will Mad Minutes improve automaticity of basic 
math facts in grades 1-5?   

 

 

 

 



                                                                                                                                                                                           
 

 

 

K-12   

 

 Judith Guerro  

 School Subject  PreK-12 Activity and data collected 

Anne 
Arundel 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Maryland 

City 

Elementary 

School 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Math, 
Reading, 

Science, 

Social 
Studies 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Interns in Internship II planned and executed 3 day mini 
units using pre and post assessment data.  

3 interns in grade one: Units: Language Arts & Math 

2 interns in grade two. Units: Social Studies and Science 

 

8 Interns in Internship I & II provided 8 hours of service in 
the following activities to improve student learning and 
parent involvement: 

1) Multicultural Fair (Fall) 
2) Community Clean up (Spring) 
3) Science Night (Spring) 

 

3 Family Literacy Bags were prepared by interns for 
students and families in pre-k and K to improve literacy 
skills. 

 

8 student-teachers planned and executed 3 day mini units 
using pre and post assessment data during student 
teaching. 

 

 

Interns in Internship II planned and executed 3 day mini 
units using pre and post assessment data.  

3 interns in grade one: Units: Language Arts & Math 



                                                                                                                                                                                           
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Jessup 
Elementary 

School 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Math, 
Science, 
Literacy 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Interns in Internship I prepared 4 Family Literacy Bags 
were prepared by interns for students and families in pre-
k and K to improve literacy skills 

 

8 interns in Internship I & II provided 6 hours of service to 
improve student learning and target the needs of families 
in need. 

1) Winter Clothing Collection (Fall) 
2) Science fair (Spring)  

 

7 student-teachers planned and executed 3 day mini units 
using pre and post assessment data during student 
teaching. 

 

 

 

 

PreK-12   Dave Watts 



                                                                                                                                                                                           
LSS School Subject  PreK-12 Activity and data collected 

AA Lindale 
MS 

All Walk through data on how our teachers are supporting 
the school improvement plan.  Data collected deals 
with vocabulary, word walls, outcomes, standards, 
learning activities, DI, reading strategies etc.  These 
occur 2x’s a month and are completed by teachers and 
interns if they are present.  The team then meets to 
discuss what they saw or did not see during the 20 
minute observation.   

LSS School Subject  PreK-12 Activity and data collected 

AA Lindale 
MS 

All Vocabulary, ETAG, strategies to build vocabulary while 
working to reduce the achievement gap.  Marzano  
instruction and games help this activity along. 

LSS School Subject  PreK-12 Activity and data collected 

   Avid strategies such as Socratic seminar and debates. 
Thinking map training for summary writing and how 
to use the maps in multiple ways, while extending the 
thinking process. 

 

LSS 

 

School 

 

Subject  

 

PreK-12 Activity and data collected 

AACPS North 
County 
High 
School 

Secondary 
Special Ed 

Thriving Thursday 1/2 hour Professional 
Development Sessions – sign-in sheets 

 

 

 

 

 

 

 

 



                                                                                                                                                                                           
 

Attachment 2  Baltimore City 

Ann Eustis 

PreK-12 

LSS School Subject  PreK-12 Activity and data collected 

Baltimore 
City 

Thomas 
Johnson  

Elem. 
Behavior 
Management 

Intern action research with a Whole-class 
Positive Behavioral Mgt. System created for 23 
third graders; Over three weeks, a 17% gain in 
students achieving top scores for behavior.  

Baltimore 
City 

Thomas 
Johnson 

Elem. 
Literacy 

Intern action research with 23 third graders 
looking at correlation between text 
connections and comprehension of text; 
compared to baseline data, intervention 
resulted in 27%ile gain. 

Baltimore 
City 

Thomas 
Johnson  

Elem. ELA Intern action research with 10 fifth graders 
looked at correlation of student interest in 
writing topic and level of student 
achievement; 70% direct match of 
achievement with interest.  

 

Balt. City Thomas 
Johnson  

Elem. Math Intern action research with 22 sixth graders in 
math tutorial; when parents were 
substantially involved in homework 
completion, math averages on test scores went 
up an average of 5%.  

PreK-12  Joan Ports 

LSS School Subject  PreK-12 Activity and data collected 

Baltimore 
City 

Patapsco 
Elementary/Middle 

Elem. 
Literacy 

• Family Literacy Night – Data 
Collected: Parent Survey – all 
parents agreed or strongly 
agreed that the activity was 
useful in assisting them in 
learning literacy enhancement 
strategies that could be 



                                                                                                                                                                                           
completed at home with their 
children 

• Interns designed action research 
projects aimed at documenting 
an increase in letter recognition 
for Kindergarten students – Data 
collected: Teacher records of 
student performance – pre and 
post. All students increased their 
skills in letter recognition to at 
least  70 % accuracy 

 

 

 

 

 

 

Attachment 2 Baltimore County  

Mary Chapman 

Attachment 2 

 

 

PreK-12 

LSS School Subject  PreK-12 Activity and data collected 

BCPS Charlesmont Elem. Math Evidence of Student Learning Project:  Grade 5  
Measurement Unit 

Pre-Post Test Growth:  52.3% – 79% 

LSS School Subject  PreK-12 Activity and data collected 

 Logan Elem. Math Evidence of Student Learning Project:  Grade 1 

Money 



                                                                                                                                                                                           
Pre-Post  Test Growth:  44% – 88% 

LSS School Subject  PreK-12 Activity and data collected 

 Oliver Beach Elem. Math Evidence of Student Learning Projects: 

Grade 5 Division 

  Pre-Post Test Growth:  42%- 72.9% 

 

    

 

Attachment 2 – MAT Program, Cluster IV – Baltimore Co. Public Schools,  

Kathleen Burr – MAT Supervisor 

 

1.  PreK-12 
LSS School Subject  PreK-12 Activity and data collected 

BCPS Orems 

Elem. 

Elem. 
ELA 

100 Book Challenge for Grades 1 & 3 Targeted 
Students:  Targeted struggling students in Gr. 1 & 3 as 
identified by Reading Specialist received 15 – 30 
minutes of extra reading time with MAT Intern over 7 
weeks 

Gr. 3 – 80% of students in service project increased 
reading one full reading level as measured on fluency, 
vocabulary, & comprehension skills  

Gr. 1 – 100% of students in service project increased 
in sight work recognition and comprehension skills 

 

 

 

LSS School Subject  PreK-12 Activity and data collected 

BCPS Glenmar 
Elem. 

Elem. 
Math 

Lunch Bunch Math Tutoring Sessions for Targeted 
Students in Gr. 3, 4, & 5 in math problem solving skills 



                                                                                                                                                                                           
 

Surveys done with targeted students before lunch 
tutoring sessions and at end of each session.  90% of 
survey results from struggling students showed 
increase in ability to handle a variety of math 
problem solving situations. 

 

Glenmar MSA Math scores from spring 2012 showed a 
15 to 20% improvement from previous years in 
tested grade levels. 

 

LSS School Subject  PreK-12 Activity and data collected 

BCPS Summit 
Park 
Elem. 

Elem. 
ELA 

Lunch bunch reading intervention sessions held every 
other day for targeted students. 

Gr. 3 & 4 targeted students were identified as 
proficient in reading skills and received MAT intern 
support to increase reading skills in order to reach 
advanced levels of reading.  Focus of tutoring sessions 
was on multiple meanings of words, making 
inferences, & identifying character traits.  100% of 4th 
graders increased in these skills and 70% of 3rd 
graders showed increase.  58% of Summit Park Gr. 3 – 
5 students scored at Advanced levels for reading on 
2012 MSA. 

 

Gr. Kdg. & Gr. 1 students were identified for 
intervention sessions due to being behind in reading 
skills.  Sessions focused on sight word development 
and improvement in decoding skills.  100% of 
students showed improvement in skills from pre to 
posttest administration. 

 

 

 



                                                                                                                                                                                           
K-12 WOODBRIDGE/WESTOWNE   Kim Bunch 

LSS School Subject  PreK-12 Activity and data collected 

BCPS Woodbridge 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Elem. 
Literacy 

 

 

 

Elem. 

Literacy 

 

 

 

 

Elem. 

Science 

 

 

 

Elem. 

Science 

 

 

 

Elem. 

Math 

 

Mini Unit Plan 

Gr 1 - Phonics reading and writing ‘th’ words 

Day 1 -  10/24 successful (reteach group) 41% 

Day 2 -  24/24 successful – 100% 

 

Mini Unit Plan 

Gr 5 – Reading  Identifying Character Traits 

Day 1 -  11/22 successful (reteach group) 50% 

Day 2 -  22/22 successful – 100% 

 

 

Mini Unit Plan 

Gr 2 – Animal habitats 

Day 1 – 12/23 successful (reteach group) 50% 

Day 2 – 23/23 successful  100% 

 

Mini Unit Plan 

Gr 2 – Animal habitats 

Day 1 – 10/26 successful (reteach group) 38% 

Day 2 – 24/26 successful  92% 

 

Mini Unit Plan 

Gr 3 Subtraction no regrouping to hundreds place 

Day 1 – 12/28 successful (reteach group) 42% 



                                                                                                                                                                                           
 

 

 

Westowne 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Elem. 
Math 

 

 

 

Elem. 

Math 

 

 

 

Elem. 

Sc 

 

 

 

Elem. 

ELA 

 

 

 

 

 

Elem. 

Day 2 – 26/28 successful  92% 

 

 

Mini Unit Plan 

Gr 2 Addition 2/3 addends 

Day 1 – 16/22 successful (reteach group) 72% 

Day 2 – 22/22 successful  100% 

 

Mini Unit Plan 

Gr 3 Estimating Sums 

Day 1 – 13/25 successful  52% 

Day 2 – 23/25 successful  92% 

 

Mini Unit Plan 

Gr 1 Animal Habitats 

Day 1 – 21/21 successful 100% 

Day 2 – 21/21 successful 100% 

 

Mini Unit Plan 

Gr 3 Writing a Friendly Letter 

Day 1 – 19/27 successful  70% 

Day 2 – 24/27 successful 88% 

 

 

 

Mini Unit Plan 



                                                                                                                                                                                           
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Westowne 

 

 

 

 

 

 

 

 

 

 

ELA 

 

 

 

Elem. 

ELA 

 

 

 

 

 

 

 

 

 

Elem 
Math 

 

 

 

 

 

 

 

 

 

Gr 1 Main Idea 

Day 1 – 16/22 successful  72% 

Day 2 – 21/22 successful  95% 

 

Mini Unit Plan 

Gr 5 – Fact Opinion 

Day 1 – 21/27 successful  77% 

Day 2 – 27/27 successful 100% 

 

 

 

 

 

 

 

Action Research Grade 4  

7 weeks, one hour after school program  

Focus: Math - Measurement & Place Value 

Pre-test average score – 38%  

  2/17 > 54%  

Post- test average score 73% 

 11/17 scored satisfactory 70% or better 

  3/17 68% 

  3/17 < 60% but 70%  improvement from pretest 

 

Action Research Grade 5 



                                                                                                                                                                                           
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

6 weeks, one hour after school program 

Focus: Math- Comparing decimals, function tables, 

   order of operations   

Pre-test – 1/8  78%  7/8<56% 

Pre-test to Post-test growth: 

One student who scored 78% on pretest – 100% 

7/8 students scored 77% or better 

Average rate of change – 39% 

 

 

Action Research Grade 3 

5 weeks, one hour after school program 

Focus: Math – Geometry & Perimeter  

Pre-test: 1/16  scored 70% 

Post test: 15/16 > 70%  One who scored 70% went  

   to 85% 

Average rate of change: 50% 

 

 

Action Research Grades 4/5 

5 weeks, two hours before school program 

Focus: Math – Measurement, Fractions & 

    Decimals  

Pre-test: 6/20 scored > 40% rest below 

Post-test: 7/20 scored 70% or better 

   8/20 increased score by 10pts. 



                                                                                                                                                                                           
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Woodbridge 

 

 

Elem 

Rding 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Elem 

Math 

 

 

 

 

 

 

 

Action Research  Grade 4 

7 weeks, after school program 

Focus: Reading – main idea & finding word 
meaning                              

Pre-test 7/7 students scored <50% 

Post-test 5/8 scored >70%  

5/8 increased scores by 50% 

 

 

Action Research  Grade 3 

7 weeks, after school program 

Focus – Reading making inferences 

Pre-test 4/4 scored 60% or lower 

Post-test 4/4 scored 90% or better 

Average rate of change- 50% 

 

 

Action Research Grade 3 

5 weeks, one hour before school program 

Focus: Math – Geometry – Polygons 

Pre-test: 3/20 scored > 70%   Avg. score 50% 

Post-test 12/20 scored >70% 

Average rate of change – 25% 

 



                                                                                                                                                                                           
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Elem 

Reading 

Action Research Grade 4 

10 sessions, one hour before school program 

Focus: Math – fractions – decimals 

Pre-test: 9/9 scored <70% 

Post-test 8/9 scored 90% or better 

Average rate of change – 53% 

 

Action Research Grade 3 

8 sessions, 2x/wk one hour before school 

Focus: Math – missing addends, counting change, 
line plots and rounding to nearest 10 

Pre-test: 3/6 <50% 

Post-test: 6/6  >70% 

Average rate of change – 36% 

 

 

Action Research Grade 2 

10 sessons, 30min during lunch/2x week 

Focus: phonemic awareness 

Pre-test: Average score 72% 

Post-test: Average score 91% 

 

 

 

 

 



                                                                                                                                                                                           
 

Baltimore County K-12  Keith Harmeyer 

Performance Data---TPIP 

LSS School Subject PreK-12 Activity and Data Collected 
Baltimore Owings Mills 

High  
HSA TU interns tutored AVID students. 100% of the seniors 

passed all of their classes, graduated and were accepted to 
college. 

Baltimore Pikesville 
High 

AVID TU interns worked with AVID students. 100% passed the 
AVID course. 

Baltimore Perry Hall 
Middle 

MSA TU interns worked with students to help prepare them for 
the MSA’s. The per cent proficient or advanced went from 

79.9 to 83.8 in math and from 83.3 to 85.5 in science. 
Baltimore Cockeysville 

Middle 
MSA TU interns did morning tutoring with at-risk students that 

resulted in 100% of the students passing for the year. 
 

 

Attachment 2 

 

 PreK-12  John Foley  

Baltimore 
County 

Catonsville 
Middle  

Math TU interns tutored students in MSA math 
preparation.  School results showed increased 
growth from 85.6 proficiency rate to 90.2 (+4.6). 

Reading TU interns tutored students in MSA reading 
preparation.  School results showed increased 
growth from 90.0 proficiency rate to 91.9 (+1.9). 

    

Baltimore 
County 

 

 

Pine Grove 
Middle 

Math TU interns tutored students in MSA math 
preparation.  School results showed increased 
growth from 89.0 to 89.4 (+0.4). 

Science TU interns tutored students in MSA science 
preparation.  School results showed increased 
growth from 79.9 to 85.1 (+5.2). 

    



                                                                                                                                                                                           
Baltimore 
County 

Lansdowne 
High 

AP Tests 
(Math, 
Sciences, 
Social 
Studies, 
Language 
Arts) 

Towson interns helped tutor and co-teach AP 
classes.  The percentage of students achieving AP 
scores of 3 to 5 increased in all subjects and a 
combination increase from 26.2 to 30.2 (+4). 
Math increased 7.9, Sciences increased 1.3, 
Social Studies increased 0.7, and Language Arts 
increased 6.3.  2012 HSA data was unavailable. 

    

Baltimore 
County 

Parkville 
High 

AP Tests 
(Math, 
Sciences, 
Social 
Studies, 
Language 
Arts) 

Towson interns helped tutor and co-teach AP 
classes.  The percentage of students achieving AP 
scores of 3 to 5 increased in all subjects and a 
combination increase from 55.6 to 60.1 (+4.5). 
Math increased 6.2, Sciences increased 3.5, and 
Language Arts increased 15.9.  2012 HSA data 
was unavailable. 

    

 

 

PreK-12   Margaret Kirk 

LSS School Subject  PreK-12 Activity and data collected 

BCPS Woodholme 
and Owings 
Mills Elem 

Elem. 
Behavior 
Management 

 Decreasing transition times 

LSS School Subject  PreK-12 Activity and data collected 

BCPS Woodholme 
and Owings 
Mills Elem 

Elem. Math Increasing student math fact 
acquisition/performance 

LSS School Subject  PreK-12 Activity and data collected 

BCPS Woodholme 
and Owings 
Mills Elem 

Elem. ELA Increasing student sight word fluency 

LSS School Subject  PreK-12 Activity and data collected 



                                                                                                                                                                                           
BCPS Woodholme 

and Owings 
Mills Elem 

Elem. 
Behavior 
Management 

Increasing on task behavior during independent 
work activities 

Ann Eustis 

Balt. 
Co. 

Halethorpe Elem. 
Literacy 

Intern action research w/ 2 ELL’s in third grade; 
intervention resulted in 42% gain in fluency as 
measured by WPM.  

Balt. 
Co. 

Halethorpe Elem. ELA  Intern action research w/ 19 second graders (6 
are ELL); validated the importance of student 
choice of topic when writing; 45% increased 
overall scores; 100% evidenced independence 
when writing.  

Balt. 
Co.  

Halethorpe Elem. ELA Intern action research with 23 fifth graders; 
when students chose topics rather than were 
assigned for biography research reports, 65% 
showed gains in overall research report scores.  

Balt. 
Co.  

Halethorpe Elem. 

ELA 

Intern action research with 24 third graders; 
focused on importance of student selection of 
writing topics; 100% of population showed gains 
on writing scores.  

Balt. 
Co.  

Halethorpe Elem. 
Behavior 
Management  

Intern action research with second grader with 
autism using a positive incentive system and 
individualized behavioral chart; 80% success 
rate. 

Balt. 
Co.  

Halethorpe Elem. 
Behavior 
Management 

Intern action research with first grade class of 25; Whole-
class behavioral cueing system created; resulted in 25% 
reduction in high level misbehaviors; and 33% reduction in 
mid-level offenses; also more self-monitoring and team-
building reported.  

 

 

     Joan Ports 

LSS School Subject  PreK-12 Activity and data collected 

Baltimore 
County 

Campfield 
ECC 

Elem. 
Literacy 

• Interns designed action research 
projects aimed at documenting an 



                                                                                                                                                                                           
increase in letter recognition and 
fluency for targeted Kindergarten 
students – Data collected: DIBELS 
scores. All students showed an 
increase in skill development by 
meeting benchmarks. 

• Interns organized activities for 
October and November Campy 
Family Book Club Nights – Data 
Collected – intern documentation 
of family participation and 
student involvement in activity. 
30 families participated in the 
event and were exposed to 
literacy enhancement activities. 

LSS School Subject  PreK-12 Activity and data collected 

Baltimore 
County 

Hernwood 
Elementary 

Elem. 
Literacy 

 

 

 

 

Elem. Math 

• Interns assisted in organizing 
family literacy night. Data 
Collected – Parent evaluations 
with overall positive feedback 
regarding the event. 

 

• Interns designed action research 
projects for math fast facts and 
counting. Data collected – Student 
achievement data showed 
increase in scores 
 

• Interns assisted in organizing 
STEM parent night. Data Collected 
– Parent evaluations with overall 
positive feedback regarding the 
event. 

 

LSS 

 

School 

 

Subject  

 

PreK-12 Activity and data collected 

Baltimore 
County 

Padonia 
International 
Elementary 

Elem. 
Literacy 

 

• Interns designed action research 
projects to improve vocabulary 
development of targeted 
students. Data Collected – student 
achievement records showing pre 



                                                                                                                                                                                           
 

 

 

 

 

 

 

 

Elem. Other – 
Homework 
Improvement 

 

 

 

 

 

 

 

Elem. Other – 
Social Studies 

to posttest improvement. Interns 
presented data to grade level 
teachers and administrators. 
 

• Interns worked each week with 
faculty at the after school 
homework club with identified 
students who needed assistance. 
Data collected – teacher records 
showed that all students 
improved in homework 
completion  
 

• Interns assisted in preparing 
activities for Padonia Around the 
World Night (PAWS). Data 
collected – intern paper/portfolio 
documentation of family 
participation and student 
involvement in activity. 50+ 
families participated in the event 
and were exposed to social 
studies information and 
activities.                                                                                                                                                                                                                                                                                                                                                                               

 

LSS 

 

School 

 

Subject  

 

PreK-12 Activity and data collected 

Baltimore 
County 

Reisterstown 
Elementary 

Elem. Math • Mentors and                                                                                
interns identified students in 
grades 1 and 2 who needed to 
increase their accuracy with math 
fast facts. Interns created an 
action plan and worked with 
students and     monitored their 
progress.      Data collected – 



                                                                                                                                                                                           
weekly assessments, pre and post 
assessments – all students 
showed at least a 20 % increase 
in accuracy at the end of five 
weeks.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                  

 

 

 

 

 

 

 

PreK-12  Heather Skelley Baltimore County  

LSS School Subject Activity 

BCPS Middlesex Math ECED Math-Math Make and Take  

BCPS Bear Creek Literacy ECED Homework Helper Night 

    

BCPS Sussex Literacy ECED Literacy-Reading Aloud at Home- Parent 
Workshop 

BCPS Dundalk Family  

Involvement 

Homework Club 

BCPS Hawthorne  Hiatus 

 

 

1. PreK-12   Maryann Hughes Baltimore County  
LSS School Subject  PreK-12 Activity and data collected 

BCPS Mars 
Estates 

Common 
Core 
ELED 

Faculty development on literacy lesson development; 
observation data collected by the administration 



                                                                                                                                                                                           
LSS School Subject  PreK-12 Activity and data collected 

BCPS Mars 
Estates 

Technology 

ELED 

Workshops developed for faculty on the use of Promethean 
Boards and programs such as Edmoto and Voice Thread. 
Data collected via observations of teachers and flip chart 
collections housed on the school H drive. 

LSS School Subject  PreK-12 Activity and data collected 

BCPS Mars 
Estates 

Data 
analysis 

ELED 

Reading and math benchmark data was reviewed twice a 
month at PLC meetings per grade level. 

LSS School Subject  PreK-12 Activity and data collected 

BCPS Mars 
Estates 

Co-
teaching 

ELED 

Faculty workshop on co-teaching for mentors and interns.  
Data collected via observational notes. An increase of 
approximately 20% of lessons taught by interns were in a 
co-teaching format. 

LSS School Subject  PreK-12 Activity and data collected 

BCPS Mars 
Estates 

Math skills 

ELED 

Action research projects planned and implemented by all 
interns placed in this school. Math games interventions 
and use of Fast Math for remediation improved scores of 
small groups of students by 45%. Interventions for phonics 
remediation improved scores of small groups by 55%. 

 

 

 

 

PreK-12   Maryann Hughes Baltimore County 

LSS School Subject  PreK-12 Activity and data collected 

BCPS McCormick Literacy 

ELED 

Workshops on analysis of DIBELS and benchmarks 
scores.  Data collected in lesson and grade level analysis 
meetings 

LSS School Subject  PreK-12 Activity and data collected 

BCPS McCormick Common 
Core 

Faculty workshops on literacy and math changes for 
curriculum.  Transitional curriculum used and data noted 



                                                                                                                                                                                           
ELED in grade level meetings and observations by the 

administration. An increase of approximately 20 of 
lessons taught by interns were completed in a co-teaching 
format. 

LSS School Subject  PreK-12 Activity and data collected 

BCPS McCormick Math 

ELED 

Faculty training on Investigations math program. Lesson 
and assessment scores tracked via teacher grades and 
grade level discussions. 

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

BCPS McCormick Math 
and 
Literacy 

ELED 

Interns designed and implemented action research 
projects to improve basic math skills and site word 
recognition.  Short cycle scores showed modest 
improvement in math (4%) and reading (5%). 

 

 

 

PreK-12  Cole Reilly 

LSS School Subject  PreK-12 Activity and data collected 

Baltimore 
County 
(BCPS) 

Joppa View 
Elementary 
School 
(JVES) 

Elem. Math 

5 Interns helped plan and facilitate a Math night 
event. 

 

  Elem. ELA  

  Elem. 
Literacy 

There was one action research/inquiry project 
completed on literacy in the content area 

  
Elem. Science 

Two of our IHEs was a STEM Fair judge 

3 Interns helped plan and facilitate this event. 

  Elem. ESOL  



                                                                                                                                                                                           
  

Elem. 
Special. Ed.  

There was at least one action research/inquiry study 
completed in relation to tiered 
learning/differentiation. 

  Elem. 
Behavior 

Management 

There were four action research/inquiry project 
completed on classroom management at JVES. 

 

  Elem. 
Attendance 

 

  

Elem. Othe1r 

3 Interns planned and facilitated a college-awareness 
field trip (for the length of a full, school day) to TU 
campus for 110 5th graders  

11 Interns planned and facilitated a 3+ hour 
carnival event at the local homeless shelter <where 
several SSES students live> leading a variety of 
games and craft activities. 

    

LSS School Subject  PreK-12 Activity and data collected 

Baltimore 
County 
(BCPS) 

Chapel Hill 
Elementary 
School 
(CHES) [+ 
Predecessor: 
SSES] 

Elem. Math 

5 Interns helped plan and facilitate a Math Night 
event at SSES. 

There was one action research project completed on 
math facts at SSES. 

  Elem. ELA  

  

Elem. 
Literacy 

~6 Interns helped plan and facilitate a Literacy 
Night event. At SSES 

Action research at this building addressed sight 
words. 

  Elem. Science  

  Elem. ESOL  

  Elem. 
Special. Ed.  

There was one action research project completed 
differentiation   behavior management strategies. 



                                                                                                                                                                                           
  

Elem. 
Behavior 

Management 

There were at least 5 action research/inquiry 
studied re: building classroom management/room 
arrangements at SSES. 

 

  Elem. 
Attendance 

 

  

Elem. Other 

13 Interns planned and facilitated a college-
awareness field trip (for the length of a full, school 
day) to TU campus for 110 5th graders  

11 Interns planned and facilitated a 3+ hour 
carnival event at the local homeless shelter <where 
several SSES students live> leading a variety of 
games and craft activities. 

    

 

 

 

Attachment 2    Carroll County  Bruce Damasio  

 

 PreK-12 

LSS School Subject  PreK-12 Activity and data collected 

Carroll Oklahoma 
Road 
Middle 

Student 
response 
times 

Participation frequency on a voluntary level 
in Science, Social Studies and Math 

LSS School Subject  PreK-12 Activity and data collected 

Carroll West 
Middle 
School 

Improving 
writing skills 
on BCR style 
responses 

Introduced and used a step-by-step approach 
for lessons, assessments and homework as 
well as in tutoring sessions in Science 

LSS School Subject  PreK-12 Activity and data collected 



                                                                                                                                                                                           
Carroll Liberty 

High 
School 

Does direct 
instruction of 
organizational 
skills improve 
student 
performance 

Introduced techniques, strategies and lessons 
to improve this area as well as monitored 
time allotted for activities. Used in Social 
Studies. 

 

Attachment 2 Calvert County 

*No information was available due to the fact that no information was transferred from the 
outgoing liaison to the incoming liaison.   

 

Attachment 2 Cecil County 

*Only school in Cecil County, Bainbridge Elementary was on hiatus for 2011-2012 

 

Attachment 3 Charles County 

*No information was available due to the fact that no information was transferred from the 
outgoing liaison to the incoming liaison.   

 

Harford County   

 

Mark Herzog 

 

Attachment 2 

 

 PreK-12 

LSS School Subject  PreK-12 Activity and data collected 

Harford Bel Air 
Middle 

Secondary, 
Other 

All first semester interns created and 
implemented community service projects that 
were directly tied to the school’s annual 



                                                                                                                                                                                           
Improvement Plan. Each of these projects was 
supervised and verified by the intern’s mentor. 

All Interns are actively engaged in content 
teams which meet weekly for HCPS established 
professional development. 

All interns participated in and contributed to 
county-wide in-service activities during their 
professional year. 

Interns access student data via Performance 
Matters to analyze local and state assessments 
to improve instructional strategies.   

During student teaching, interns implement a 
project, “Validated Practices”, in which they 
conduct both pre and post assessments to 
measure their impact on student achievement. 

Through the first semester of the professional 
year, interns interacted with 10-12 school 
system staff members who spoke to the interns 
on a variety of educational topics. 

The IHE PDS Liaison collaborated with the site 
coordinator and building administrators to plan 
and implement a workshop designed to support 
mentor teachers and their interns. The focus 
was “co-teaching” and featured techniques for 
making that teacher skill more effective. 

In addition, the IHE liaison and school site 
coordinator met to review and augment the 
Strategic Plan for Harford County’s PDS. 

 

LSS 

 

School 

 

Subject  

 

PreK-12 Activity and data collected 

Harford Fallston 
Middle 

Secondary 
Other 

All first semester interns created and 
implemented community service projects that 
were directly tied to the school’s annual 
Improvement Plan. Each of these projects was 
supervised and verified by the intern’s mentor. 



                                                                                                                                                                                           
All Interns are actively engaged in content 
teams which meet weekly for HCPS established 
professional development. 

All interns participated in and contributed to 
county-wide in-service activities during their 
professional year. 

Interns access student data via Performance 
Matters to analyze local and state assessments 
to improve instructional strategies.   

During student teaching, interns implement a 
project, “Validated Practices”, in which they 
conduct both pre and post assessments to 
measure their impact on student achievement. 

Through the first semester of the professional 
year, interns interacted with 10-12 school 
system staff members who spoke to the interns 
on a variety of educational topics. 

The IHE PDS Liaison collaborated with the site 
coordinator and building administrators to plan 
and implement a workshop designed to support 
mentor teachers and their interns. The focus 
was “co-teaching” and featured techniques for 
making that teacher skill more effective. 

In addition, the IHE liaison and school site 
coordinator met to review and augment the 
Strategic Plan for Harford County’s PDS. 

LSS School Subject  PreK-12 Activity and data collected 

Harford Magnolia 
Middle 

Secondary, 
Other 

All first semester interns created and 
implemented community service projects that 
were directly tied to the school’s annual 
Improvement Plan. Each of these projects was 
supervised and verified by the intern’s mentor. 

All Interns are actively engaged in content 
teams which meet weekly for HCPS established 
professional development. 



                                                                                                                                                                                           
All interns participated in and contributed to 
county-wide in-service activities during their 
professional year. 

Interns access student data via Performance 
Matters to analyze local and state assessments 
to improve instructional strategies.   

During student teaching, interns implement a 
project, “Validated Practices”, in which they 
conduct both pre and post assessments to 
measure their impact on student achievement. 

Through the first semester of the professional 
year, interns interacted with 10-12 school 
system staff members who spoke to the interns 
on a variety of educational topics. 

The IHE PDS Liaison collaborated with the site 
coordinator and building administrators to plan 
and implement a workshop designed to support 
mentor teachers and their interns. The focus 
was “co-teaching” and featured techniques for 
making that teacher skill more effective. 

In addition, the IHE liaison and school site 
coordinator met to review and augment the 
Strategic Plan for Harford County’s PDS. 

LSS School Subject  PreK-12 Activity and data collected 

Harford Patterson 
Middle 

Secondary, 
Other 

All first semester interns created and 
implemented community service projects that 
were directly tied to the school’s annual 
Improvement Plan. Each of these projects was 
supervised and verified by the intern’s mentor. 

All Interns are actively engaged in content 
teams which meet weekly for HCPS established 
professional development. 

All interns participated in and contributed to 
county-wide in-service activities during their 
professional year. 



                                                                                                                                                                                           
Interns access student data via Performance 
Matters to analyze local and state assessments 
to improve instructional strategies.   

During student teaching, interns implement a 
project, “Validated Practices”, in which they 
conduct both pre and post assessments to 
measure their impact on student achievement. 

Through the first semester of the professional 
year, interns interacted with 10-12 school 
system staff members who spoke to the interns 
on a variety of educational topics. 

The IHE PDS Liaison collaborated with the site 
coordinator and building administrators to plan 
and implement a workshop designed to support 
mentor teachers and their interns. The focus 
was “co-teaching” and featured techniques for 
making that teacher skill more effective. 

In addition, the IHE liaison and school site 
coordinator met to review and augment the 
Strategic Plan for Harford County’s PDS. 

LSS School Subject  PreK-12 Activity and data collected 

Harford Bel Air 
High 

Secondary, 
Other 

All first semester interns created and 
implemented community service projects that 
were directly tied to the high school’s annual 
Improvement Plan. Each of these projects was 
supervised and verified by the intern’s mentor. 

All Interns are actively engaged in content 
department meetings which occur informally 
weekly and more formally each month for HCPS 
established professional development. 

All interns participated in and contributed to 
after school events and county-wide in-service 
activities during their professional year. 

Interns access student data via Performance 
Matters to analyze local and state assessments 
to improve instructional strategies.   



                                                                                                                                                                                           
During student teaching, interns implement a 
project, “Validated Practices”, in which they 
conduct both pre and post assessments to 
measure their impact on student achievement. 

Through the first semester of the professional 
year, interns interacted with 10-12 school 
system staff members who spoke to the interns 
on a variety of educational topics. 

The IHE PDS Liaison collaborated with the site 
coordinator and building administrators to plan 
and implement a workshop designed to support 
mentor teachers and their interns. The focus 
was “co-teaching” and featured techniques for 
making that teacher skill more effective. 

In addition, the IHE liaison and school site 
coordinator met to review and augment the 
Strategic Plan for Harford County’s PDS. 

LSS School  Subject PreK-12 Activity and data collected 

Harford Edgewood 
High 

Secondary, 
Other 

All first semester interns created and 
implemented community service projects that 
were directly tied to the high school’s annual 
Improvement Plan. Each of these projects was 
supervised and verified by the intern’s mentor. 

All Interns are actively engaged in content 
department meetings which occur informally 
weekly and more formally each month for HCPS 
established professional development. 

All interns participated in and contributed to 
after school events and county-wide in-service 
activities during their professional year. 

Interns access student data via Performance 
Matters to analyze local and state assessments 
to improve instructional strategies.   

During student teaching, interns implement a 
project, “Validated Practices”, in which they 



                                                                                                                                                                                           
conduct both pre and post assessments to 
measure their impact on student achievement. 

Through the first semester of the professional 
year, interns interacted with 10-12 school 
system staff members who spoke to the interns 
on a variety of educational topics. 

The IHE PDS Liaison collaborated with the site 
coordinator and building administrators to plan 
and implement a workshop designed to support 
mentor teachers and their interns. The focus 
was “co-teaching” and featured techniques for 
making that teacher skill more effective. 

In addition, the IHE liaison and school site 
coordinator met to review and augment the 
Strategic Plan for Harford County’s PDS. 

    

 

PreK-12  Amy Schulze 

LSS School Subject  PreK-12 Activity and data collected 

HCPS PMES ELED Students in 1-3 grade completed reading benchmarks 
and running records (1 & 2) each quarter.  Each 
quarter this data is scored and analyzed allowing the 
teachers and administration to group students 
accordingly for reading instruction.  Grade 3-5 
utilized the SRI scores (Scholastic Reading Inventory) 
to assess and group students for reading instruction. 

LSS School Subject  PreK-12 Activity and data collected 

HCPS PMES ELED The math committee along with the student interns 
planned a school wide Math Night.  In order to 
determine what the focus for each grade level would 
be, the teachers analyzed math unit assessment 
scores for each grade and created a list of 
skills/concepts to be reviewed.   

 

 



                                                                                                                                                                                           
PreK-12   Gail Connolly   

LSS School Subject  PreK-12 Activity and data collected 

Harford Youth’s 
Benefit 

Elem. 
ELA 

Teacher Performance Assessment. Grade one 

3 day mini-unit 

Pre/Post test growth:  42% /75% (+ 33 pts.) 

 

Teacher Performance Assessment.  Grade one 

3 day mini-unit 

Pre/Post test growth:  83%/88 (+5pts.) 

 

Teacher Performance Assessment. Grade one 

3 day mini-unit 

Pre/Post test growth:  76% /86% (+ 10 pts.) 

 

 

Teacher Performance Assessment. Grade one 

5 day mini-unit 

Pre/Post test growth:  57% /76% (+ 19 pts.) 

 

Teacher Performance Assessment. Grade two 

3 day mini-unit 

Pre/Post test growth:  55% /78% (+23 pts.) 

 

Teacher Performance Assessment. Grade three 

3 day mini-unit 

Pre/Post test growth:  62% /77% (+15 pts.) 



                                                                                                                                                                                           
 

Teacher Performance Assessment. Grade three 

5 day mini-unit 

Pre/Post test growth:  77% /86% (+9 pts.) 

 

Teacher Performance Assessment. Grade three 

3 day mini-unit 

Pre/Post test growth:  81% /99% (+ 18 pts.) 

 

Teacher Performance Assessment. Grade four 

3 day mini-unit 

Pre/Post test growth:  88% /96% (+8 pts.) 

 

Teacher Performance Assessment. Grade five 

5 day mini-unit 

Pre/Post test growth:  45% /76% (+ 31 pts.) 

 

 

PreK-12  Jessica Moore 

LSS School Subject  PreK-12 Activity and data collected 

Harford 
County 

Bel Air 
Elementary 

Elem.Math Fact Acquisition program, with data 
collection from a series of worksheets- 
Grade 5.  Growth documented based upon 
individual student data collection.  100% 
participation from student interns. 

LSS School Subject  PreK-12 Activity and data collected 



                                                                                                                                                                                           
Harford 
County 

Joppatowne 

Elementary 

Elem. Other 
CFIP: 
Classroom 
Focus 
Improvement 
Process 

Student interns participated in the CFIP 
process, using data to plan for future 
instruction.  Student performance 
documented based upon MSA scores:  2011-
2012 AYP 92.5%, 2010-201192.6% 

 

 

 

Attachment 2 Howard County   

Lisa Mason  

 PreK-12 

LSS School Subject  PreK-12 Activity and data collected 

Howard 
County 

Veterans 
ES 

Writing Letter Format Knowledge 

Activity: Pen Pal Letters Across Kindergarten Classes 

Grade: Kindergarten 

Student Participants: 4 classrooms 

Pre-Post Assessment: 18% < 86% (+68%) 

 

LSS School Subject  PreK-12 Activity and data collected 

Howard 
County 

Veterans 
ES 

Writing Revision of Writing 

Activity: “Star and a Wish” organizer 

Grade: 2nd 

Student Participants: All students in 1 classroom  

Pre-Post Assessment: 5.4> 5.1 (-.4%) 

LSS School Subject  PreK-12 Activity and data collected 



                                                                                                                                                                                           
Howard 
County 

Rockburn 
ES 

Behavior 
Mgt. 

Staying on Task 

Activity: Positive Reinforcement through materials 

Grade: 2nd 

Student Participant: 1 male 

Pre-Post Assessment for on-task morning work: 67% 
< 77% (+10%) 

Pre-Post Assessment for on-task seat work: 49% < 
73% (+24%) 

LSS School Subject  PreK-12 Activity and data collected 

Howard 
County 

 

 

 

Rockburn 
ES 

Elem. 
Math  

Multiplication and Division Facts 

Activity: Computer Game 

Grade: 3rd 

Student Participant: 1 female 

Pre-Post Assessment: 34%< 64% (+30%) 

LSS School Subject  PreK-12 Activity and data collected 

Howard 
County 

Veterans 
ES 

Writing Legibility 

Activity: Increased opportunities 

Grade: 2nd 

Student Participants: 3 students 

Pre-Post Assessment – Student 1: 90%< 98% (+8%) 

Pre-Post Assessment – Student 2: 75%< 98% (+23%) 

Pre-Post Assessment – Student 3: 87%< 88% (+1%) 

Pre-Post Assessment – Overall: +11% 

LSS School Subject  PreK-12 Activity and data collected 

Howard 
County 

Rockburn 
ES 

Behavior 
Mgt. 

Focus and Disruption based on sitting in chair 

Activity: Freedom of movement - stretching 



                                                                                                                                                                                           
Grade: 3rd 

Student Participant: 1 male 

Pre-Post Assessment – Number of times sitting 
unsafely in chair: 65 > 35 (a decrease of 50%) 

LSS School Subject  PreK-12 Activity and data collected 

 

Howard 
County 

 

Rockburn 
ES 

 

Elem. 
Literacy 

 

Variant Consonants and Open and Closed Syllables 

Activity: One on One assistance 

Grade: Kindergarten 

Student Participant: 1 female 

Pre-Post Assessment – variant consonants: 60% < 
80% (+20%) 

Pre-Post Assessment – Open and Closed Syllables: 
10%< 70% (+60%) 

 

 

 

 

 

 

 

 

 

 

 

 

 



                                                                                                                                                                                           
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Attachment 2  Howard County Fran Donaldson 

 

K-12   

LSS School Subject  PreK-12 Activity and data collected 

Howard Longfellow 
Elementary 

Math  Workshop for interns and teachers 

Students met AYP!  

Howard  Longfellow  Reading  Reading Workshops 

Students met AYP! 

Howard Centennial 
Lane Elem.  

Math Grade level workshops 

Students met AYP! 

Howard Centennial 
Lane 

Reading   Reading Workshops  



                                                                                                                                                                                           
Students met AYP! 

Howard  Phelps Luck Math  Grade level workshops 

Students met AYP! 

Howard  Phelps Luck Reading Reading Workshops 

Students met AYP! 

 

 

 

PreK-12  Fred Cogswell 

Howard 
County 

Hammond 
High  

Science 

English 

Soc St.  

Math 

Interns developed a pre-test prior to teaching 
three different units of instruction.  After teaching 
the units, a post-test was administered each unit.  
The results indicated the % of change from the 
pre and post-tests.  This data provided clarity 
about the quality of student achievement as well 
as individual data for each student.  In addition, 
interns selected a sub-group to examine and 
disaggregated the data for the sub group.  Interns 
could clearly identify those students who had and 
had not achieved adequate learning. 

 

Interns developed a Service Learning Project 
requiring 15 hours of service to support academic 
growth.  Each intern collected data to indicate the 
extent to which academic learning was achieved 
as a result of the project. 

 

 

 

 

 

 

 

 

 

 

 

 

English 

 

 

 

 

Interns developed a pre-test prior to teaching 
three different units of instruction.  After teaching 



                                                                                                                                                                                           
Howard 
County 

Reservoir 
High 

Soc. St. the units, a post-test was administered each unit.  
The results indicated the % of change from the 
pre and post-tests.  This data provided clarity 
about the quality of student achievement as well 
as individual data for each student.  In addition, 
interns selected a sub-group to examine and 
disaggregated the data for the sub group.  Interns 
could clearly identify those students who had and 
had not achieved adequate learning. 

 

Interns developed a Service Learning Project 
requiring 15 hours of service to support academic 
growth.  Each intern collected data to indicate the 
extent to which academic learning was achieved 
as a result of the project. 

    

Howard 
County 

Patuxent 
Valley MS 

English 

Soc. St. 

Science  

Interns developed a pre-test prior to teaching 
three different units of instruction.  After teaching 
the units, a post-test was administered each unit.  
The results indicated the % of change from the 
pre and post-tests.  This data provided clarity 
about the quality of student achievement as well 
as individual data for each student.  In addition, 
interns selected a sub-group to examine and 
disaggregated the data for the sub group.  Interns 
could clearly identify those students who had and 
had not achieved adequate learning. 

 

Interns developed a Service Learning Project 
requiring 15 hours of service to support academic 
growth.  Each intern collected data to indicate the 
extent to which academic learning was achieved 
as a result of the project. 

 

 
Howard 
County 

 

 

 

 

Math 

 

 

Interns developed a pre-test prior to teaching 
three different units of instruction.  After teaching 



                                                                                                                                                                                           
Murray 
Hill MS 

English 

Soc. St. 

the units, a post-test was administered each unit.  
The results indicated the % of change from the 
pre and post-tests.  This data provided clarity 
about the quality of student achievement as well 
as individual data for each student.  In addition, 
interns selected a sub-group to examine and 
disaggregated the data for the sub group.  Interns 
could clearly identify those students who had and 
had not achieved adequate learning. 

 

Interns developed a Service Learning Project 
requiring 15 hours of service to support academic 
growth.  Each intern collected data to indicate the 
extent to which academic learning was achieved 
as a result of the project. 

 

 

      

Mary Lu Pool 

      

        PreK-12 Student Achievement 

LSS School Subject  PreK-12 Activity and data collected 

Howard 
County 

Clemens 
Crossing 

Elem. Math Evidence of Student Learning Project 

Math Facts Mastery/Tutoring – 6 
week project 

Pre-Post test growth:  37%>65% 
(+28% pts.) 

Howard 
County 

Clemens 
Crossing 

Elem. Behavioral 

Management  

Evidence of Student Learning Project 

Behavioral Management/Character 
Building – 6 week project 

Pre-Post test growth:  32%>50% 
(+18% pts.) 



                                                                                                                                                                                           
Howard 
County 

Forest 
Ridge 

Elem. ELA Evidence of Student Learning Project 

Writing Intervention - 5 week project 

Pre-Post test growth:  46.4% >76.4 % 
(+30% pts.) 

Howard 
County 

Forest 
Ridge 

Elem. ELA Evidence of Student Learning Project 

Writing Intervention – 5 week project 

Pre-Post test growth:  Pre-Post Test 
Growth: 44%>65% (+ 21% pts.) 

Howard 
County 

Jeffers Hill Elem. Math Evidence of Student Learning Project 

Math Tutoring/ Intervention – 6 
week project  

Pre-Post Test Growth: 43%>76% 
(+33% pts.) 

 

PreK-12   Debra Jackson 

 

LSS School Subject  PreK-12 Activity and data collected 

Howard 
Co 

Ellicott 
Mills 
MS 

Math  

LSS School Subject  PreK-12 Activity and data collected (The goal was to move 
students to the proficiency level on the MSA.) 

Howard 
Co 

Ellicott 
Mills 
MS 

Reading Tutorial after school program (The goal was to move 
students to the proficiency level on the MSA.) 

LSS School Subject  PreK-12 Activity and data collected (The goal was to move 
students to the proficiency level on the MSA.) 

Howard 
Co 

HCMS Math Tutorial before school program (The goal was to move 
students to the proficiency level on the MSA.) 

LSS School Subject  PreK-12 Activity and data collected 



                                                                                                                                                                                           
Howard 
Co 

Harpers 
Choice 
MS 

Reading Tutorial afterschool program (The goal was to move 
students to the proficiency level on the MSA.) 

LSS School Subject  PreK-12 Activity and data collected 

Howard 
Co 

Wilde 
Lake 
HS 

History U.S. Study Group 

 

 

 

 

 

 

 

PreK-12   Deborah Garland  

LSS School Subject  PreK-12 Activity and data collected 

Howard 
County 

Public 
School 
System 

Waterloo 
Elem;  

Ilchester 
Elem; 

Bellows 
Spring 
Elem. 

Elem. 
Behavior 
management 

Each of the 19 interns completed a Positive Behavior 
Support Plan on a child aimed at changing an 
inappropriate behavior, which was having a negative 
impact on the child’s social, academic or behavioral 
performance. Baseline as well as intervention data 
were collected on each child. 

 

PreK-12  Marilyn Lange 

LSS School Subject  PreK-12 Activity and data collected 

Howard 
Co 

Waverly ELA:  
Writing; 
Genre 
studies 

• The AMO was met for All Students and all 
student groups except FARMS and Special 
Ed. 

• Using the confidence intervals, Special Ed. 
met the target. 



                                                                                                                                                                                           
• All groups exceeded the AMO except FARMS 

and Special Ed. 
• In 3rd grade there are 6 students reading 

below grade level.  Of these 6 students, one 
student receives special education services, 
and 4 students receive special education 
services in a regional program at Waverly 

• In 4th grade there are 8 students reading 
below grade level. Of these 8 students, 5 
receive special education services, one 
receives special education and ESOL 
services, one receives ESOL services, and 
one receives special education services in a 
regional program at Waverly 

• In 5th grade there are 3 students reading 
below grade level.  Of these 3 students, one 
student receives special education and 
ESOL services and one student receives 
special education services in a regional 
program at Waverly 

 

LSS School Subject  PreK-12 Activity and data collected 

Howard 
Co 

Waverly Mathematics • The AMO was met for All Students, Black or 
African American, Two or More Races, ELL, 
and Special Education.  Each of these groups 
exceeded the target 

• Using the confidence interval, Asian, White, 
and FARMS met the target 

• 60+% of students in grades 4 & 5 are 
receiving GT Mathematics instruction 

• In 3rd grade there are 3 students performing 
below grade level in math.  All 3 students 
receive special education services through a 
regional program at Waverly 

• In 4th grade there are 3 students performing 
below grade level in math.  One student 
receives special education services, one 
student receives special education and 
ESOL services, and one student receives 
special education services in a regional 
program at Waverly 



                                                                                                                                                                                           
• In 5th grade there are 2 students performing 

below grade level in math.  One student 
receives special education and ESOL 
services and one student receives special 
education services in a regional program at 
Waverly 

 

LSS School Subject  PreK-12 Activity and data collected 

Howard 
Co 

Hollifield 

Station 

  

Howard 
Co 

Hollifield 

Station 

  

LSS School Subject  PreK-12 Activity and data collected 

Howard 
Co 

St. John’s 

Lane 

  

LSS School Subject  PreK-12 Activity and data collected 

Howard Co St. John’s Ln   

Attachment 2 Montgomery County 

 

Val Sharpe 

Attachment #2 

 PreK-12 

LSS School Subject  PreK-12 Activity and data collected 

Montgomery 
County Public 
School 
System 

Diamond 
Element
ary 
School 

Subject 

Grade 2 
Geometry 

14 students  

Evidence of Student Learning Project.  

Unit: Geometry/mini unit plan 

Pre-assessment  22% of students scored at 90% or higher 

Summative Assessment  78% of students scored at 90% or higher 



                                                                                                                                                                                           
56% increase in student performance scores that were at 90% 
or higher 

Montgomery 
County Public 
School 
System 

Diamond 
Element
ary 
School 

Subject 

Grade 5 
Geometry/ 

mini unit plan 

1 student with 
Asperger’s 
Syndrome 

Student Pre-
Assment

. 

Quiz 
1 

2/14 

Team 
Packet 
2/18 

Quiz 
2 

2/22 

Geometry 
Packet 

Unit 4 
Assme

nt. 

% Change 

1 60% 3/4 4/4 4/4 4/4 100
% 

40% 

22 50% 4/4 4/4 4/4 4/4 90% 40% 
 

  Subject 

Grade 2 
(2.0 
Integrated 
Curriculum 

Math 
measurem
ent 

18 
students  

Student Pre-
Assment. 

Quiz 
1 

2/14 

Team 
Packet 
2/18 

Quiz 
2 

2/22 

Unit 4 
Assment. 

% 
Change 

1 60% 3/4 4/4 4/4 97% 37% 
2 50% 3/4 4/4 3/4 87% 37% 
3 40% 2/4 4/4 4/4 90% 50% 
4 70% 4/4 4/4 4/4 100% 30% 
5 60% 4/4 4/4 4/4 97% 37% 
6 60% 4/4 4/4 4/4 97% 37% 
7 50% 4/4 4/4 3/4 90% 40% 
8 50% 4/4 4/4 4/4 90% 40% 
9 50% 4/4 3/4 4/4 94% 44% 

10 40% 3/4 4/4 4/4 90% 50% 
11 40% 3/4 4/4 4/4 90% 50% 
12 50% 4/4 4/4 4/4 94% 44% 
13 60% 4/4 4/4 4/4 97% 37% 
14 50% 3/4 4/4 4/4 94% 44% 
15 60% 4/4 4/4 4/4 100% 40% 
16 60% 3/4 4/4 4/4 97% 37% 
17 50% 3/4 3/4 4/4 87% 37% 
18 70% 4/4 4/4 4/4 100% 30% 

 

 

 

Montgomery 
County Public 
School 
System 

 

 

Diamond 
Element
ary 
School 

 

 

Subject 

Grade 5 
Reading 
Literacy 

2 students 

 

Evidence of Student Learning Project.  

Unit: Literacy/mini unit plan 

Student 1 

Pre-assessment  81%  out of 100% 



                                                                                                                                                                                           
Summative Assessment  91% out of 100% 

10% increase in student performance score 

Student 2 

Pre-assessment  54%  out of 100% 

Summative Assessment  70% out of 100% 

16% increase in student performance score 

Montgomery 
County Public 
School 
System 

Tilden 
Middle 
School 

Subject 

Grade 8 
Science: 
Systems of the 
Body 

4 students 

Evidence of Student Learning Project.  

Unit: Literacy/mini unit plan 

Student 1 

Pre-assessment  30%  out of 100% 

Summative Assessment  75% out of 100% 

45% increase in student performance score 

Student 2 

Pre-assessment  40%  out of 100% 

Summative Assessment  64% out of 100% 

24% increase in student performance score 

Student 3 

Pre-assessment  50%  out of 100% 

Summative Assessment  75% out of 100% 

25% increase in student performance score 

Student 4 

Pre-assessment  30%  out of 100% 

Summative Assessment  100% out of 100% 

70% increase in student performance score 

Montgomery 
County Public 

Tilden 
Middle 
School 

Subject 

Grade 8 
English: 

Evidence of Student Learning Project.  

Unit: Literacy/mini unit plan 



                                                                                                                                                                                           
School 
System 

Grammar 
Inclusion 

7 students 

Group 1 – 1 student 

Pre-assessment  80%  out of 100% 

Summative Assessment  100% out of 100% 

20% increase in student performance score 

Group 2 – 2 students 

Pre-assessment  60%  out of 100% 

Summative Assessment  80% out of 100% 

24% increase in student performance score 

Group 3 – 4 students 

Pre-assessment  40%  out of 100% 

Summative Assessment  70% out of 100% 

30% increase in student performance score 

Montgomery 
County Public 
School 
System 

Tilden 
Middle 
School 

Subject 

Grade 8 
English: 
Science 
Inclusion 

3 students 

The average score for the class on the pre-assessment was a 33% 
(less than 5/13 correct).  After instruction, the class average rose to 
72.5% (approximately 9/13 correct).   

Montgomery 
County Public 
School 
System 

Strathm
ore 
Element
ary 
School 

Subject 

Learning for 
Independence 
Class – grades 
3-5 Special 
Education 

12 students 

Pre-assessment 

  Time     Elapsed Time 

 
Students 

 
Hour 

 
Half-
Hour 

 
15 
Minute 

 
Hour 

 
Half-Hour 

  

1 x o     
2 x x x x o  
3 o      
4 x x x o   
5 Ab.      
6 X o     
7 X o     
8 o      
9 X o     

10 x x x X o  
11 x x x o x  
12 Ab.       



                                                                                                                                                                                           
 

Post-assessment 

Students Hour Half-Hour 15 Minute     
1 x  x   
2 x x    
3 x  x   
4 x x x   
5 x     
6 x  x   
7 x x x   
8 x  x   
9 - - -   

10 x     
11 x x x   
12 x x x   

 

Montgomery 
County Public 
School 
System 

Oakland 
Terrace 
Element
ary 
School 

Subject 

Math Maniacs 
Club- 
Preparation 
for MSA-
Fractions 

Fraction Unit  

Student Number Pre-Assessment Summative Assessment  

1 6/6 = 100% 8/8 = 100%  
2 6/6 = 100% 8/8 = 100%  
3 6/6 = 100% 8/8 = 100%  
4 6/6 = 100% 8/8 = 100%  
5 6/6 = 100% 8/8 = 100%  
6 6/6 = 100% 8/8 = 100%  

7** 5/6 = 83% 8/8 = 100%   
8 5/6 = 83% 8/8 = 100%  
9 5/6 = 83% 8/8 = 100%   

10 4/6 = 67% 8/8 = 100%   
11 4/6 = 67% 8/8 = 100%    
12 3/6 = 50% 7/8 = 86%   

13** 3/6 = 50% 8/8 = 100%   
14** 2/6 = 33% 8/8 = 100%   
15** 2/6 = 33% 6/8 = 75%   
16** 2/6 = 33% 8/8 = 100%   
17** 1/6 = 17% 6/8 = 75%   
18 1/6 = 17% 8/8 = 100%   
19 Absent 6/8 = 75%  

Average Pre-Assessment Percentage: 66% 

Average Summative Percentage: 95% 

** = Students with IEPs  

 



                                                                                                                                                                                           
Attachment 2   Towson University – Early Childhood Education Program - The 
Universities at Shady Grove   Lisa Dudiak  

 

 PreK-12 

LSS School Subject  PreK-12 Activity and data collected 

 

 

MCPS 

Ronald 
McNair ES 

Accurate 
Fluency in 
Reading 

In 2nd grade classrooms, interns and mentors identified 
three second grade students who needed to increase 
their fluency levels by an additional twenty words per 
minute.  The three students that were chosen where 
amongst the only in two second grade classes that did 
not meet the middle of the year goal, some by a very 
large margin. From this information it was clear that 
interventions for these students were needed in order 
to increase their fluency levels and move them closer 
towards meeting the end of the year goal. In addition to 
this, reading fluency is an essential skill needed to 
succeed in all other subject areas. For this reason, it 
made it very important to make improvements on their 
reading rate. 

 

Interns were to meet with the students three times a 
week and intervene with fluency specific activities and 
reinforcement of fluency strategies.   

 

Results: All three students met or exceeded the before 
intervention fluency goals (to increase reading rate by 
20+ Word Count Per Minute- WCPM.   

Student 1: increased to 28 WCPM (8 more than the 
goal) 

Student 2: increased to 28 WCPM (8 more than the 
goal) 

Student 3: increased to 21 WCPM (1 more than the 
goal) 

 



                                                                                                                                                                                           
LSS School   

 

 

MCPS 

 

 

Ronald 
McNair ES 

Rhyming 
Word 
Identification 
and 
Generation 

In a K classroom, the intern and mentor identified a 
student who could not identify and generate rhymes. In 
the month of October he was reading a level 1 text with 
only 39% accuracy. He identified 1/5 rhymes and could 
not produce a rhyme independently.   

 

The intern was tasked to meet with the student at least 
3 times a week (in additional to other staff 
interventions) and intervene with rhyming specific 
activities and strategies.  The goal was for the student 
to be able to identify and produce rhymes with 85% 
accuracy. 

 

Results:  The student was able to meet and go beyond 
the goal of 85% accuracy.  In identifying rhyming pairs, 
the student was able to achieve a 90% accuracy rate for 
the post assessment.  In production of rhymes, the 
student was able to produce 5 out of 5 rhyming words 
with 100% accuracy. 

 

LSS School   

 

 

MCPS 

 

 

Ronald 
McNair ES 

Sight Word 
Recognition 

In a 1st grade classroom, the intern and mentor 
identified a special education student who could only 
identify some Kindergarten level sight words—far 
below the 1st grade level benchmark. 

 

The intern was to meet with the student 2-3 times a 
week for 15 minutes and intervene with sight word 
specific activities and strategies.  The special education 
teacher would continue to work with the student on 
the kindergarten words and the intern would work on 
10 specific first grade words are: be, an, do, did, have, 
has, she, he, them, with.  

 



                                                                                                                                                                                           
Results: At the end of the six weeks, the student 
completely mastered reading and writing the words be, 
an, do, he, she, did, has. The student was able to write 
but not read the words have and my.  The student was 
not able to review, practice, and apply learning for the 
words them and with during the intervention 
timeframe. 

 

LSS School Subject  PreK-12 Activity and data collected 

 

MCPS 

Twinbrook 
ES 

Letter 
Recognition 

In Pre-K classrooms, interns and mentors 
identified two students who were below 
expectations for letter identification.  Student 1 
could only identify 2/26 uppercase letters and 
1/26 lowercase letters with a total number of 
3/52 letters. Student 2 could only identify 7/26 
uppercase letters and 3/26 lowercase letters with 
a total of 10/52.  
 

Interns were to meet with the students three times a 
week for 5-10 minutes and intervene with letter 
recognition specific activities and strategies.  The goal 
was to increase the student’s letter by identification by 
3 to 6 uppercase or lower case letters. 

 

Results: On the post-assessments, Student 1 
increased their letter identification to 8/26 
uppercase letters and 5/26 lowercase letters with 
a total of 13/52 and Student 2 identified 16/26 
uppercase letters and 8/26 lowercase letters with 
a total of 24/52.  
 

LSS School Subject  PreK-12 Activity and data collected 

 

MCPS 

Twinbrook 
ES 

 

Sight Word 
Recognition 

In a Kindergarten classroom, the intern and mentor 
identified two students who could not accurately 
identify Kindergarten level sight words and were not 
on target to meet the end of the year benchmark.  



                                                                                                                                                                                           
Student 1 could only identify 10-24 Kindergarten sight 
words and Student 2 only 11/24 Kindergarten sight 
words. 

 

The intern was to meet with the students 2-3 times a 
week for 15 minutes and intervene with sight word 
specific activities and strategies.  The intern would 
work on 8 specific Kindergarten words.  The words 
were: on, in, me, at, look, come, like, & here.  

 

Results: At the end of the 4 week interventions the two 
students made improvements.  Student 1 was able to 
accurately identify 8/8 target sight words.  Student 2 
was able to identify 5/8 target sight words. 

 

LSS School Subject  PreK-12 Activity and data collected 

 

MCPS 

Twinbrook 
ES 

 

Sight Word 
Recognition 

In a 2nd grade classroom, the intern and mentor 
identified one student who could only identify 12 of the 
first grade sight words and none on the second grade 
sight words. 

 

The intern was to meet with the student 5 times a week 
for 10 minutes and intervene with sight word specific 
activities and strategies.  The goal was to increase the 
student’s sight word reading by 15%.  The student 
would have to have known 27 out of 100 of the first 
grade sight words to reach our goal. 

 

Results: The student made significant progress to 
improve her sight word recognition. Although she is 
still below grade level and still does not know half of 
the first grade sight words, she still made progress and 
met the 15% goal increase.  The student increased 
from 12 sight words to 35 words in two months. 



                                                                                                                                                                                           
 
 

Attachment 2 Prince Georges County 

Judith Guerro  

PreK-12     

LSS School Subject  PreK-12 Activity and data collected 

Prince 
Georges 
County 

Bond 
Mill ES 

Math 

Reading  

Literacy 

2 Family Literacy Bags were prepared by interns for 
students and families in pre-k and K to improve literacy 
skills. 

 

3 student-teachers planned and executed 3 day mini units 
using pre and post assessment data during student 
teaching. 

Attachment 2 St. Mary’s County 

*No information was available due to the fact that no information was transferred from the 
outgoing liaison to the incoming liaison.   

 

Teacher Professional Development   Anne Arundel County 

Lisa Mason  

LSS School Teacher Professional Development activities and data collected 

Anne 
Arundel 
County 

Marley ES Learning Styles and Differentiated Instruction  

Data Collected: identification of personal and team objectives 
and goals to SIP 

 

LSS School Teacher Professional Development activities and data collected 

Anne 
Arundel 
County 

Marley ES Rigor in teaching and  learning 

Data Collected: identification of personal and team objectives 
and goals related to increasing rigor in instruction 

 



                                                                                                                                                                                           
LSS School Teacher Professional Development activities and data collected 

Anne 
Arundel 
County 

Point 
Pleasant 
ES 

Comprehension Toolkit 

Data Collected: Student assessments 

 

 

LSS School Teacher Professional Development activities and data collected 

Anne 
Arundel 
County 

Point 
Pleasant 
ES 

Treasures Reading Program 

Data Collected: Student assessments 

 

 

LSS School Teacher Professional Development activities and data collected 

Anne 
Arundel 
County 

Point 
Pleasant 
ES 

Building Relationships, Setting Goals, & Motivating Students 

Data Collected: Observation Notations 

LSS School Teacher Professional Development activities and data collected 

Anne 
Arundel 
County 

Woodside 
ES 

Increasing Reading and Language Arts Proficiency  

Data Collected: Student assessments 

 

 

LSS School Teacher Professional Development activities and data collected 

Anne 
Arundel 
County 

Woodside 
ES 

Technology Use in Instruction 

Data Collected: No data collected 

 

 

LSS School Teacher Professional Development activities and data collected 



                                                                                                                                                                                           
Anne 
Arundel 
County 

Woodside 
ES 

Differentiated Instruction 

Data Collected: Student assessments 

 

 

LSS School Teacher Professional Development activities and data collected 

Anne 
Arundel 
County 

Woodside 
ES 

Using Thinking Maps Across the Curriculum 

Data Collected: Student assessments 

 

 

 

Teacher Professional Development   Carole Powell 

LSS School Teacher Professional Development activities and data collected 

AACPS George T. 
Cromwell 
ES 

 

Mentor Training – two sessions -   3 staff members total 

 

Portfolio review training and implementation – four sessions (included 
staff  

from Cromwell, Ferndale and two other AACPS’s) 13 attendees at each. 

As a result of this training , review teams were able to review both the 
Midpoint  

and Summative Portfolios for 4 interns, in a consistent manner 

 

PBIS and TESA Training sessions, presented by two Cromwell staff 
members  

for interns and staff : 10 interns and 4 staff members attended 



                                                                                                                                                                                           
AACPS Park ES 

 

 

Mentor Training – two sessions -   9 staff members at each 

 

Technology Workshop for interns and staff members, presented by 3 Park 

 staff members and a former intern now teaching in AACPS –8 staff 
members  

and 10 interns attended 

 

CHAMP’s Workshop, presented by two Park staff members for interns and 
staff;  

8 interns and four staff members attended 

 

Portfolio review training and implementation – four sessions (Included 
staff  

members from Park, Glendale and two other AACPS’s)   13 attendees at 
each. 

As a result of this training , review teams were able to review both the 
Midpoint  

and Summative Portfolios for 4 interns, in a consistent manner 

AACPS Glendale ES Mentor Training – two sessions -   5 staff members at each 

 

 

AACPS Ferndale 
EEC 

 

Mentor Training – two sessions -   4 staff members at each 

 

 

 

 

 

 



                                                                                                                                                                                           
 

 

 

 

Table 2:  Professional Development Activities 

Judith Guerro 

 

LSS School Teacher Professional Development activities and data 
collected 

Anne 
Arundel 

Maryland 
City 

Elementary 
School 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Mentor Orientation – one session -    5 staff  members  

 

Collaboration with TESOL teacher – Article Proposal was 
written with TESOL teacher focusing on parent involvement 
activities. 

 

Bilingual Family Literacy Nights – A variety of activities were 
planned for students and parents participating in the ESOL 
program.    

• 3 Morning Café Meetings for Parents 
• 2 Parent-child Workshops: Nutrition and Literacy 

Themes 
 

2 Planning Meetings – 5 interns, 5 staff members – As a 
result of these  meetings interns, mentors, and supervisor 
were able to plan and review mini units implemented in the 
classroom in the spring. 

 

Teacher Substitute Training - interns  

 

 



                                                                                                                                                                                           
Jessup 
Elementary 
School 

Mentor Orientation – one session = 3 staff members 

 

2 Planning Meetings – 3 interns, 3 staff members – As a 
result of these  meetings interns, mentors, and supervisor 
were able to plan and review mini units implemented in the 
classroom in the spring. 

 

Teacher Substitute Training - interns 

 

 

Teacher Professional Development   Dave Watts  

   

AA Brooklyn 
Park MS 

English 

Soc. Stud. 

Science 

Math 

Writing Argument, Framing the Lesson,  

The Essential Question,  

Higher Order Thinking Questions,  

Anticipation Guides 

AA Brooklyn 
Park MS 

Technology Smartboard, Using Senteos 

AA Brooklyn 
Park MS 

Behavior PRIDE rules for classroom behavior 

AA Brooklyn 
Park MS 

Sec. Spec. Ed Differentiating Instruction (2 sessions) 

AA Brooklyn 
Park MS 

Other  Cultural Proficiency (3 sessions) 

Art Integration (2 sessions) 

Common Core (2 sessions) 

 

 

 



                                                                                                                                                                                           
 

 

 

 

 

 

 

 

Teacher Professional Development  Baltimore City 

  
Ann Eustis  

Teacher Professional Development 

LSS School Teacher Professional Development activities and data collected 

Balt. 
City 

Thomas 
Johnson  

Effectively Using the School Enrichment Model; 100% of 
participants reported workshop and presentation reported as 
highly effective in content, design, expertise of facilitator and 
usefulness/applicability of results. (Elem. Other) 

Balt. 
City 

Thomas 
Johnson 

Onsite mentor meetings fall and spring using training modules 
developed at Towson to orient and assist mentors as ELED 
interns engaged in National Field Test of TPA in Elementary 
Literacy (Teacher Performance Assessment). Interns out-
performed nation in all 11 evaluation rubrics by a full point in 
every assessment category- on a 1-5 scale. (Gain of 20%)  

 
 

Teacher Professional Development  Joan Ports 

LSS 

Baltimore 
City 

School 

Patapsco 
Elementary/Middle 

Teacher Professional Development activities and 
data collected  

• Mentor Training – Data collected – Mentor 
survey 



                                                                                                                                                                                           
• Intern Training - Parent Involvement – 

Literacy – Data collected – intern 
documentation paper/portfolio 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
                                          Baltimore County  
Teacher Professional Development    Lenora Chapman  

LSS School Teacher Professional Development activities and data 
collected 

BCPS Charlesmont 
Elementary 

Mentor Training – 2 sessions – 6 staff members each 

 Logan 
Elementary 

Mentor Training – 2 sessions – 7 staff members each  

 Oliver Beach 
Elementary 

Mentor Training – 2 sessions -  5 staff members each 

Portfolio Review Training – I session – 14 staff members 

 

 

Teacher Professional Development    Kathy Burr 

LSS School Teacher Professional Development activities and data 
collected 



                                                                                                                                                                                           
Balt. 
Co. 
Public 
Schools 

Orems 
Elem. & 
Edgemere 
Elem. 

January 23, 2012 – Both schools are PDS sites with Towson 
Univ. MAT Program.  Both schools had school improvement 
initiatives in area of mathematics.  Through PDS partnership, 
Towson Univ. faculty worked with school administrators to 
provide a half day of professional development on building 
number sense and mathematical thinking in students.  Dr. 
Honi Bamberger, Towson Univ. Math Professor, was the 
presenter.  CPP provided funding for refreshments.  Kathy 
Burr, MAT Supervisor & Site Liaison, provided coordination 
between University and school administrators to plan this 
activity.  50 classroom teachers representing Gr. Kdg. – 5 
attended.  Surveys were collected at the end of this 
professional development event. 

Survey Results were as follows: 

1. The purpose of today’s professional development was clear. 

   96% at highest two ratings 

2. The presentation was engaging and motivating. 

   92% at highest two ratings 

3. The presentation provided me with valuable information 

   92% at highest two ratings 

 

Both Orems Elem. and Edgemere Elem. showed increases in 
math scores on MSA for spring 2012. 

 

 

 

 

PROFESSIONAL DEVELOPMENT ACTIVITIES (TABLE 2).     Kim Bunch 

 

LSS School Teacher Professional Development activities and data 
collected 



                                                                                                                                                                                           
Baltimore 

County 

Woodbridge/ 

Westowne 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Woodbridge 

Mentor training August 2011 & January 2012. 15 mentors 
Principals and 1 Assistant Principal each meeting. 

Topics included expectations for interns, regular 
feedback/evaluation, co-teaching, & higher level 
questioning, & technology. 

Mentors at both schools set shared goals & expectations 
for projects and participation of interns. 

 Consistent goals and expectations for all PDS partners 
reaped success for interns and the students they taught.  

 

Data: 12/12 interns wrote at least 2 lesson plans that 
included higher level questions from 
Analysis/synthesis/or evaluative strands. 

 

12/12 interns increased their use of technology by using a 
document camera, flip charts, mimio or Promethean 
boards 

 

Liz Berquist, Towson Professor, provided professional 
development on UDL strategies that work, August  

Data: Observation feedback conferences look fors included 
UDL strategies that work. Principal reports that strategies 
are observable in 30% of classrooms. 

 

Towson University purchased A Practical Reader in 
Universal Design for Learning books for faculty at 
Woodbridge and 12 interns, to continue study of UDL 
strategies that help all students succeed.  (To be continued 
at Woodbridge)   

 

Data; 12/12 interns identified UDL strategies in at least 4 
of their second semester lesson plans. 



                                                                                                                                                                                           
 

 

 

 

Attachment #2 Baltimore County Professional Development 

Keith Harmeyer 

Baltimore Pikesville High Mentor Training 3 meetings were held 
that were led by the IHE 
Liaison and/or the site 

coordinators. They were 
about mentoring, co-

teaching and debriefing 
and evaluating the 

mentor experience. As a 
result, no intern had to 
be removed from the 

program and the 
mentors described the 

experience as being 
successful. 

Baltimore Perry Hall Middle Mentor Training 2 meetings were held 
with this experienced 

faculty to provide 
background information 

on changes to the 
program and on 

collaboration and co-
teaching. No intern had 
to be removed from the 

program and all 
involved were pleased 
with this year’s interns 

and their progress. 
        Baltimore Cockeysville Middle Mentor Training 3 meetings were held 

with the mentors. They 
learned about the 

program in the first 
meeting, how to be an 
effective mentor in the 

second, and about 
Student Voice in the 

third. The new mentors 
were very appreciative 

of these meetings and, as 
a result, no mentor or 

intern left the program. 
Baltimore Owings Mills High Mentor Training 2 meetings were held 

with this very 



                                                                                                                                                                                           
experienced group of 

mentors. We discussed 
changes to the program, 

the value of 
collaboration and co-

teaching and as a result 
no intern was removed 

from the program. 
 

 

 

Teacher Professional Development    John Foley 

Baltimore 
County 

Pine Grove 
Middle 

The Towson PDS Liaison (IHE Liaison) conducted a full faculty 
Professional Development Session on “Student Centered 
Instruction.”  This was followed up with staff feedback and 
administrative observations. While no hard data was 
collected teachers and administrators noted an increase in 
the use of student centered instructional activities and MSA 
scores noted an overall increase in student proficiency rates 
by 5 points. 

   

Baltimore 
County 

Catonsville MS 

Pine Grove MS 

Gen. John Stricker 
MS 

Parkville HS 

Lansdowne HS 

Professional Development to all mentors was 
provided at separate school meetings by the IHE 
Liaison.  Focus was placed on observational strategies 
and support for the interns in the areas of classroom 
management, differentiated instruction, and 
assessment.  These were areas noted by the local 
school mentors as areas of focus/need.  The results of 
the mentor formative assessments in each of these 
areas showed an increase in intern proficiencies from 
the first to the second rotations.  Mentor formative 
evaluations showed that 78% of the interns increased 
in the classroom management and assessment 
categories while 74% increased in the diversity 
category.  Similarly, classroom observation data 
showed that in the areas of classroom management 
and assessment of learning the students were rated 8 
of 10 or higher on 84% of the observations. 

 
Teacher Professional Development    Margaret Kirk  



                                                                                                                                                                                           
LSS School Teacher Professional Development activities and data 

collected 

BCPS Woodholme 
Elem 

Implementation of the Comprehension Tool-Kit presented 
based on the results of a staff needs assessment 

LSS School Teacher Professional Development activities and data 
collected 

BCPS Owings Mills 
Elem 

Effective Integration of Technology into Instruction based on 
teacher need for time and support with this planning 

LSS School Teacher Professional Development activities and data 
collected 

BCPS Woodholme 
and Owings 
Mills Elem 

Towson University course training teachers for supervision 
of student interns based on the schools’ desire to increase the 
number of teachers participating as mentors 

Ann Eustis   

LSS School Teacher Professional Development activities and data 
collected 

 

Balt. Co.  

Halethorpe Distinguishing Between Accommodations and 
Modifications; 75% reported clarity of presentation and 
clear understanding of content differences/application. 
(Elem. Special Ed) 

Balt. Co.  Halethorpe Strategies for Meeting the Needs of your ELL’s; 100% 
reported effectiveness of facilitator, usefulness of 
resources, and immediate classroom application of new 
material. (Elem. ESOL) 

Balt. Co. Halethorpe Matching Objectives to Assessments and Instructional 
Decision-making; 30% reported usefulness of resources; 
100% reported effectiveness of participants’ level of 
involvement; 50% reported confusion on content delivery 
by facilitators. (Elem. Literacy) 

Balt. Co.  Halethorpe Differentiating by Product, Process, and Content; 100% of 
participants used resources and reported increased 
content knowledge. (Elem. Literacy) 

Baltimore 
County 

Halethorpe Onsite mentor meetings fall and spring using training 
modules developed at Towson to orient and assist mentors 
as ELED interns engaged in National Field Test of TPA in 



                                                                                                                                                                                           
Elementary Literacy (Teacher Performance Assessment). 
Interns out-performed nation in all 11 evaluation rubrics 
by a full point in every assessment category- on a 1-5 scale. 
(Gain of 20%) 

 
 

  Joan Ports 

LSS 

Baltimore 
County 

School 

Campfield ECC 

Teacher Professional Development activities and 
data collected 

• Mentor Training – Data collected – Mentor 
Survey 

   

LSS 

Baltimore 
County 

School 

Hernwood 
Elementary 

Teacher Professional Development activities and 
data collected 

• Co Teaching Staff Development – staff 
observation documentation after 
implementation of co teaching model 

• Intern training for reading and STEM 
family involvement nights – intern 
documentation paper/portfolio 

   

LSS 

Baltimore 
County 

School 

Padonia 
International 
Elementary 

Teacher Professional Development activities and 
data collected 

• Intern training for social studies (PAWS) 
family involvement night – intern 
documentation paper/portfolio 

• Intern training for homework club – intern 
documentation paper/portfolio 

• Intern training for reading vocabulary 
action research project with staff Wonder 
Words committee – intern documentation 
paper/portfolio 
 

 

 

 

 

 

 



                                                                                                                                                                                           
LSS 

Baltimore 
County 

School 

Reisterstown 
Elementary 

Teacher Professional Development activities and 
data collected  

• Mentor Training and  Evaluation – Data 
collected – Mentor survey 

• Intern Training - Parent Involvement – 
Literacy 100 Book Club Challenge– Data 
collected – intern documentation 
paper/portfolio 

• Intern training – Math Fast Facts – Data 
collected – intern documentation 
paper/portfolio 

• Intern training – Common Core -  intern 
documentation notes/portfolio 

 
 
 
 

Teacher Professional Development   Heather Skelley/Baltimore County  
LSS School Teacher Professional Development activities and data collected 

BCPS Bear 
Creek 

Before and after parent surveys 

LSS School Teacher Professional Development activities and data collected 

BCPS Sussex Before and after parent surveys 

LSS School Teacher Professional Development activities and data collected 

BCPS Middlesex Before and after parent surveys 

LSS School Teacher Professional Development activities and data collected 

BCPS Dundalk Before and after parent surveys 

 

All Professional Development was initiated by the LSS.  BCPS houses and tracks data for this PD as it 
was not part of our Strategic Plan. 

 

Teacher Professional Development   Donna Janney BCPS 
LSS School Teacher Professional Development activities and data collected 



                                                                                                                                                                                           
BCPS Catonsville 

Middle 
School 

Workshop on appraisal process and effectiveness of post-
observations  

 

Data collected by site coordinator:  workshop evaluation tool on 
usefulness of workshop 

 

LSS 

 

School 

 

Teacher Professional Development activities and data collected 

BCPS Catonsville 
Middle 
School 

Behavior management strategies 

 

Data collected by site coordinator: workshop evaluation tool on 
usefulness of workshop 

LSS School Teacher Professional Development activities and data collected 

BCPS Catonsville 
Middle 
School 

Resume  writing and interviewing process 

 

Data collected by site coordinator: workshop evaluation tool on 
usefulness of workshop 

 

Teacher Professional Development  Maryann Hughes 

LSS School Teacher Professional Development activities and data collected 

BCPS McCormick Mentor development re co-teaching with interns via handouts and 
PPt presentation ELED 

LSS School Teacher Professional Development activities and data collected 

BCPS McCormick Faculty development on data analysis; data collected at bi-monthly 
grade level meetings. ELED 

BCPS Mars 
Estates 

UDL workshop for faculty; data collected via observations as specific 
strategies were used. ELED 

LSS School Teacher Professional Development activities and data collected 

BCPS Mars 
Estates 

Co-teaching information shared via handouts and PPt.  Data collected 
via observational notes. ELED 



                                                                                                                                                                                           
LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

 

Teacher Professional Development   Cole Reilly  

LSS School Teacher Professional Development activities and data collected 

Baltimore 
County 
(BCPS) 

Joppa View 
Elementary 
School 
(JVES) 

Mentor Training - 6 Session - 7 staff members at each 

 

TPA Training  1 Session for full faculty 

LSS School Teacher Professional Development activities and data collected 

Baltimore 
County 

Chapel Hill 
Elementary 
School 
(CHES) 

Mentor Training - 6 Session - 7 staff members at each 

 

TPA Training  4 Session for 7 

 

[This reflects the split between both SSES and CHES, so it may have 
been 2 each+ 2 sessions for a total of 4 sessiiin 

 
Carroll County 
 
Teacher Professional Development    Bruce Damasio  

LSS School Teacher Professional Development activities and data collected 

Carroll All 4 
schools 
in the 
cohort 

1. Training for mentor leadership 
2. Summer orientation 
3. Training for portfolio review-formative 
4. Training for portfolio review-summative 

 

Teacher Professional Development   Calvert County 

*No information was available due to the fact that no information was transferred from the 
outgoing liaison to the incoming liaison.   



                                                                                                                                                                                           
Teacher Professional Development   Cecil County 

*Only school in Cecil County, Bainbridge Elementary was on hiatus for 2011-2012 

 

Teacher Professional Development   Charles County  

*No information was available due to the fact that no information was transferred from the 
outgoing liaison to the incoming liaison.   

 

Harford County 

 

Teacher Professional Development   Mark Herzog 

LSS School Teacher Professional Development activities and data 
collected 

Harford Bel Air 
Middle 

The IHE PDS Liaison collaborated with the site coordinator 
and building administrators to plan and implement a 
workshop designed to support mentor teachers and their 
interns. The focus was “co-teaching” and featured 
techniques for making that teacher skill more effective. 

HCPS provides the opportunity for tenured teachers to apply 
for and receive continuing education (non-Masters) credits 
for agreeing to work with a student teacher during the year. 
This opportunity was announced and information 
distributed at the pre-school mentor meeting. 

Conversations with mentors through the year and end of 
semester evaluations supply very positive comments about 
the PDS program and the mentor’s own professional growth 
and increase in personal confidence due to the student 
teaching experience. 

Harford Fallston 
Middle 

The IHE PDS Liaison collaborated with the site coordinator 
and building administrators to plan and implement a 
workshop designed to support mentor teachers and their 
interns. The focus was “co-teaching” and featured 
techniques for making that teacher skill more effective. 



                                                                                                                                                                                           
HCPS provides the opportunity for tenured teachers to apply 
for and receive continuing education (non-Masters) credits 
for agreeing to work with a student teacher during the year. 
This opportunity was announced and information 
distributed at the pre-school mentor meeting. 

Conversations with mentors through the year and end of 
semester evaluations supply very positive comments about 
the PDS program and the mentor’s own professional growth 
and increase in personal confidence due to the student 
teaching experience. 

 

 

 

Harford 

 

 

 

Magnolia 
Middle 

 

 

 

The IHE PDS Liaison collaborated with the site coordinator 
and building administrators to plan and implement a 
workshop designed to support mentor teachers and their 
interns. The focus was “co-teaching” and featured 
techniques for making that teacher skill more effective. 

HCPS provides the opportunity for tenured teachers to apply 
for and receive continuing education (non-Masters) credits 
for agreeing to work with a student teacher during the year. 
This opportunity was announced and information 
distributed at the pre-school mentor meeting. 

Conversations with mentors through the year and end of 
semester evaluations supply very positive comments about 
the PDS program and the mentor’s own professional growth 
and increase in personal confidence due to the student 
teaching experience. 

Harford Patterson 
Middle 

The IHE PDS Liaison collaborated with the site coordinator 
and building administrators to plan and implement a 
workshop designed to support mentor teachers and their 
interns. The focus was “co-teaching” and featured 
techniques for making that teacher skill more effective. 

HCPS provides the opportunity for tenured teachers to apply 
for and receive continuing education (non-Masters) credits 
for agreeing to work with a student teacher during the year. 



                                                                                                                                                                                           
This opportunity was announced and information 
distributed at the pre-school mentor meeting. 

Conversations with mentors through the year and end of 
semester evaluations supply very positive comments about 
the PDS program and the mentor’s own professional growth 
and increase in personal confidence due to the student 
teaching experience. 

Harford Bel Air 
High 

The IHE PDS Liaison collaborated with the site coordinator 
and building administrators to plan and implement a 
workshop designed to support mentor teachers and their 
interns. The focus was “co-teaching” and featured 
techniques for making that teacher skill more effective. 

HCPS provides the opportunity for tenured teachers to apply 
for and receive continuing education (non-Masters) credits 
for agreeing to work with a student teacher during the year. 
This opportunity was announced and information 
distributed at the pre-school mentor meeting. 

Conversations with mentors through the year and end of 
semester evaluations supply very positive comments about 
the PDS program and the mentor’s own professional growth 
and increase in personal confidence due to the student 
teaching experience. 

Harford Edgewood 
High 

The EHS administration has expressed an interest in 
partnering with Towson to take advantage of the offered 
professional development through a TLN course. EHS would 
be interested in arranging a course for teaching staff this 
winter semester. 

The IHE PDS Liaison collaborated with the site coordinator 
and building administrators to plan and implement a 
workshop designed to support mentor teachers and their 
interns. The focus was “co-teaching” and featured 
techniques for making that teacher skill more effective. 

HCPS provides the opportunity for tenured teachers to apply 
for and receive continuing education (non-Masters) credits 
for agreeing to work with a student teacher during the year. 
This opportunity was announced and information 
distributed at the pre-school mentor meeting. 



                                                                                                                                                                                           
Conversations with mentors through the year and end of 
semester evaluations supply very positive comments about 
the PDS program and the the mentor’s own professional 
growth and increase in personal confidence due to the 
student teaching experience. 

 

 

Teacher Professional Development   Amy Schulze 

LSS School Teacher Professional Development activities and data collected 

HCPS PMES Each teacher at Prospect Mill was required to complete a 
Professional Development Plan that was based on the SIP.  Each 
teacher self-selected goals and was expected to support 
whether or not goals are met through student data.  Data 
collected varied for each teacher based on selected goals.   

 

 

 

 

 

 

 

 

 

2011-2012 PROFESSIONAL DEVELOPMENT FOR PMES 

Date PD Involved 

9-19-11 Instructional Look-Fors 43 teachers 

9-23-11 Crossing the Curricular Lines 
in Math 

8 teachers 

9-26-11 Lesson Alignment in Math 40 teachers  



                                                                                                                                                                                           
10-3-11 HCPS Benchmark Assessments 37 teachers 

10-24-11 Honi Bamburger Presentation 40 teachers 

10-28-11 Math Lesson Study 11 teachers 

11-4-11 Technology Training in Math 4 teachers 

11-7-11 HCPS Math Presentation Part 
II 

40 teachers 

11-18-11 Math Lesson Study 12 teachers 

1-9-12 Math Part III PD 40 teachers and all interns 

1-13-12 Math Lesson Study 11 teachers and 3 interns 

1-23-12 County Wide PD  

 Science STEM 11 teachers and 2 interns 

 Math 11 teachers and 2 interns 

 ILA 7 teachers and 2 interns 

2-13-12 Math Part IV PD 40 teachers and all interns 

2-17-12 Math Lesson Study 11 teachers and 1 intern 

3-26-12 Challenging Behaviors 40 teachers and all interns 

3-30-12 MSA PD 22 teachers and 3 interns 

4-2-12 County Wide PD  

 Science STEM 4 teachers and 1 intern 

 Math 11 teachers and 4 interns 

 ILA 12 teachers and 1 intern 

6-5-12 Words Their Way PD 17 teachers and 2 interns 

 

Teacher Professional Development  Jessica Moore 

LSS School Teacher Professional Development activities and data 
collected 

Harford 
County  

Bel Air  Mentor Training:  Initial Contact – 16 staff members:   
Feedback from mentors indicated that the mentors felt fully 
prepared (rating of a 5) to mentor interns. Feedback via 



                                                                                                                                                                                           
Elementary/ 
Joppatowne 

Elementary 

email, face to face meetings and intern success rate within 
their field placement. Job placement of interns, 80% hired. 

LSS School Teacher Professional Development activities and data 
collected 

Harford 
County 

Bel Air 
Elementary/ 

Joppatowne 

Elementary 

Portfolio Review Training – 1 session – 16 staff members 

At the conclusion of the Portfolio Review, 100% of the staff 
members conducting the review indicated feeling extremely 
prepared (rating of 5). 100% of the returning reviewers 
indicated they continue to feel much more prepared (rating 
of 5) during the 2012 review, based upon changes that were 
implemented within the 2011 review.  Continued use of the 
new training procedures fostered a high success rate.  
100% of interns pasted the portfolio review, based upon 
mentor ratings. 

 
Howard County 
Teacher Professional Development  Lisa Mason  

LSS School Teacher Professional Development activities and data collected 

Howard 
County 

Rockburn 
ES 

Lecture, Discussion, identification of objectives and goals to IEP 

Data Collected: Journal Reflection for application of knowledge 
gained from experience 

 

LSS 

 

School 

 

Teacher Professional Development activities and data collected 

Howard 
County 

Veterans 
ES 

3 workshop sessions – lecture, discussion, and activities for co-
teaching 

Data Collected: JPTAAR Lesson plans and journal reflections (3) 
for application of knowledge gained from experiences 

 

LSS School Teacher Professional Development activities and data collected 

Howard 
County 

Rockburn 
ES 

Document Repository 

Data Collected: Participants Identification 



                                                                                                                                                                                           
 

LSS 

Howard 
County 

School 

Rockburn 
ES 

Teacher Professional Development activities and data collected 

Clicker Training 

Data Collected: JPTAAR Lesson plans and journal reflection 

Teacher Professional Development   Fran Donaldson  
LSS School Teacher Professional Development activities and data collected 

Howard Phelps 
Luck 

Classroom Management Workshop 

Students’ behavior improved and there were less office referrals. 

Howard Centennial 
Lane 

Classroom Management Workshop 

Students’ behavior improved and there were less office referrals. 

Howard  Longfellow 
Elem.  

Classroom Management Workshop 

Students’ behavior improved and there were less office referrals  

Howard  Phelps 
Luck 

Classroom Organization 

More student time on task. 

Howard  Centennial 
Lane  

Classroom Organization 

More student time on task. 

Howard  Longfellow  Classroom Organization 

More student time on task.  

 
 

Teacher Professional Development  Fred Cogswell 
Howard 
County 

Hammond 
High 

Reservoir 
High 

Patuxent 
Valley MS 

Mentor teachers were provided with directions and examples 
of how to observe interns for the purpose of identifying the 
quantity and quality of individual student responses during a 
given class period of instruction.  The interns and mentors 
met afterward to discuss the data and to draw conclusions 
regarding the data.  The interns were required to write a 
paper for the instructor to state the data, draw conclusions, 
and describe how professional practice would change as a 
result of the data. 



                                                                                                                                                                                           
Murray 
Hill MS 

In one English class at Reservoir High School the mentor met 
with the intern during a class break and showed him the 
results of his tallies.  The results indicated that the intern had 
not called on 50% of the class.  The intern was aghast and 
when the class reassembled, he immediately began soliciting 
content information from every student in the class.  The 
intern remarked on the effectiveness of the process and the 
resulting change in his professional practice. 

 An English intern reported: “The results of this experience, 
based on the data, will impact my future lesson planning and 
implementation.  I think that only two students (class of 12) 
giving unsolicited responses is a bit low, so I am going to 
encourage more students to ask questions if they have them 
or to give comments.  Also, I want more students to volunteer 
without me having to cold call.  So, I am going to try harder to 
motivate students to want to respond.  Right now, it appears 
that half of the students are volunteering without being called 
upon.  I would like 100% of students to do this. Perhaps if I 
include more activities that are chose by students, I will have 
more students volunteer responses.” 

 

Teacher Professional Development  Debbie Gartland 

LSS School Teacher Professional Development activities and data 
collected 

Howard 
County 
Public 
School 
System 

Waterloo 
Elem;  

Ilchester 
Elem; 

Bellows 
Spring 
Elem. 

Three after-school teacher workshops were held, one at each 
site, open to all teachers in the 3 schools, rolling out the 
Common Core in literacy (Elem. Literacy). Satisfaction data 
were collected in the form of workshop evaluations for each of 
the 3 workshops. 

 

 

 

Teacher Professional Development   Mary Lu Pool 



                                                                                                                                                                                           
LSS School Teacher Professional Development activities and data collected 

Howard 
County 

Clemens 
Crossing 

Forest 
Ridge 

Jeffers 
Hill 

Mentor Training – 2 sessions – 15 staff members each 

Howard 
County 

Clemens 
Crossing 

Forest 
Ridge 

Jeffers 
Hill 

6+1 Trait Writing Workshop Elementary Language Arts – 1 
session - 10 staff members 

 
 
Teacher Professional Development   Debra Jackson 

LSS School Teacher Professional Development activities and data 
collected 

Howard 
Co 

Wilde 
Lake HS 

Ellicott 
MillsMS 

Harpers 
Choice 
MS 

Strategy Swap (no data was collected) 

 

 
 
 
 
 
 
 
Teacher Professional Development  Marilyn lange 



                                                                                                                                                                                           
LSS School Teacher Professional Development activities and data 

collected 

Howard 
Co 

Waverly Model for Instructional Writing 

ELA:  Genres,  Content Integration, Focus on Student groups 

LIKERT SCALE:   4. 5 

Howard 
Co 

Waverly Arts Integration 

 

LIKERT SCALE:  5 

Howard 
Co 

Waverly  Technology 

 

LIKERT SCALE:  3.5  

Howard 
Co 

Waverly English Language Learners 

LIKERT SCALE:  3.5 

Howard 
Co 

Waverly Mathematics:  Mathematical Practices, Number Talks 

LIKERT SCALE:  4 

Howard 
Co 

Hollifield 

Station 

Argument Writing 

7 Tenets of Spec. Educ/Autism Awareness 

Common Core 

 

Howard 
Co 

Hollifield 
Station 

 

LSS School Teacher Professional Development activities and data 
collected 

Howard 
Co 

Hollifield 
Station 

 

LSS School Teacher Professional Development activities and data 
collected 



                                                                                                                                                                                           
Howard 
Co 

St. John’s 
Lane 

Argument Writing 

7 Tenets of Spec. Educ/Autism Awareness 

Common Core 

 

 
 
 
 
 
 
 
 
 
 
 
 
Montgomery County 
 
Teacher Professional Development   Val Sharpe 

LSS School Teacher Professional Development activities 
and data collected 

Montgomery 
County Public 
School System 

Diamond 
Elementary 
School 

2 sessions of mentor training for interns at 
Diamond. One each semester. 3 staff members 
attended each. 

Montgomery 
County Public 
School System 

Diamond 
Elementary 
School 

1 session on co-teaching in partnership with 
faculty of Towson –USG EESE program. 25 
attendees. 

Montgomery 
County Public 
School System 

Oakland Terrace 
Elementary 
School 

1 session on co-teaching in partnership with 
faculty of Towson –USG EESE program. 60 
attendees. 

 

 

 

Teacher Professional Development   Lisa Dudiak  



                                                                                                                                                                                           
LSS School Teacher Professional Development activities and data 

collected 

Montgomery McNair ES Team Mentoring Project:  The university supervisor 
collaborated with two Kindergarten mentor teachers to 
use iPad2 tablets to implement shared reflective practice 
to improve teaching through a Team Mentoring model. 
This qualitative research project explored the mentoring 
between a team of supervising teachers and their assigned 
interns.  Project proposal sent for NAPDS conference 
presentation consideration.  

 

Montgomery McNair ES Mentor Training – one session for 6 classroom teachers 
this includes the site coordinator. 

 

Portfolio Review Training and Implementation – one 
session for three staff members during a group training 
session.  The training allowed for consistent and 
purposeful evaluation and feedback for 8 student 
portfolios. 

 

Montgomery Twinbrook 
ES 

Mentor Training – one session for 6 classroom teachers 
this includes the site coordinator. 

 

Montgomery Beall ES, 
College 
Gardens ES, 
Jackson 
Road ES, 
Luxmanor 
ES, Summit 
Hall ES, 
William 
Gibbs ES,  

Portfolio Review Training and Implementation – one 
session for five mentor teachers in other PDS partnerships 
or former alumni in a group training session.  The training 
allowed for consistent and purposeful evaluation and 
feedback for 8 student portfolios. 

 

 

 



                                                                                                                                                                                           
Teacher Professional Development   Prince Georges County 

No data to report 

Teacher Professional Development    St. Mary’s County  

*No information was available due to the fact that no information was transferred from the 
outgoing liaison to the incoming liaison.   

 

 

 

Supplemental Exhibit S.3.1:  
 

TOWSON UNIVERSITY PDS NETWORK 
Fall 2013 



                                                                                                                                                                                           

 

 

Supplemental Exhibit S.3.2: Towson University Professional Development School Network--Overview 
of Awards/Recognitions 

It is through the professional development school (PDS) initiative that Towson University and its P-12 
partners have successfully collaborated to achieve distinction. Involving twelve Maryland school systems, 
the success of the Towson University PDS Network has been repeatedly recognized nationally and in 
Maryland.   

In collaboration with the Baltimore County Public Schools, it was the recipient of the 
Association of Teacher Educators' 1998 Distinguished Program in Teacher Education. 
Additionally, the Towson/ Baltimore County Public Schools PDS Network served from 1998-
2000 as one of NCATE's PDS Standards Field Test Project sites at a Baltimore County Public 
School. The Towson/Howard County Public Schools PDS Network was selected by the 
Maryland State Department PDS Standards Pilot at a Howard County Public School.  

http://wwwnew.towson.edu/coe/accreditation/File%20Links/PDS%20Network.doc


                                                                                                                                                                                           
In 2003, Maryland State Superintendent of Schools, Nancy Grasmick wrote: The Towson 
University College of Education has clearly established itself as Maryland's flagship teacher 
education institution, and in doing so is now a national leader. Its excellence has been marked 
through its professional development school accolades. . . . Towson's College of Education has 
embraced the state policy known as the "Redesign of Teacher Education," and has become a 
crucial model in the required institutional change processes necessitated by our policy. . . . Our 
state policy for improving teacher education and teacher professional development has taken on 
greater meaning through the efforts of your faculty and College of Education administration as 
they have implemented its principles. . . . The College of Education has shown my staff, 
Maryland local school systems, and the teacher education community nationwide how to 
improve teaching and learning for K-16 students in professional development schools. Your 
teacher education students are ready to teach upon graduation and are much more like second 
year teachers than their predecessors were. . . . As Maryland's preeminent teacher education 
institution, your College of Education has provided many forms of technical assistance to help 
all of Maryland's teacher education institutions implement the. . . the Redesign.  

In 2005, the PDS Network received the Excellence in Education Award from the Maryland 
Association for Supervision and Curriculum Development. Longitudinal retention research 
studies conducted by Towson documented higher retention rates for PDS-prepared candidates, 
and were repeatedly cited as being instrumental research in driving the state's PDS funding 
legislation. Towson received approximately $780,000 in 2006 and 2007.   Due to the Network's 
recognition by the National Association of PDS Conference (NAPDS) as an exemplar, Towson's 
director of the unit's Center for Professional Practice (CPP) and PDS and PDS Institute chair was 
invited to NAPDS' summer 2007 PDS Summit to focus on national PDS issues.  

In 2008, in recognition of its long-term PDS efforts, the Unit received the American Association of 
Colleges of Teacher Educators’ 2008 AACTE’s Edward C. Pomeroy Award for Outstanding 
Contributions to Teacher Education, as well as the National Association of Professional Development 
Schools’ Spirit of Partnership award in recognition of an institution's ongoing support for partnerships 
and work in the Professional Development Schools. 
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https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.2.a.pdf 

 

R.3.4.a.2.b 
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https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.2.g.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.2.h.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.2.i.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.2.j.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.2.k.pdf


                                                                                                                                                                                           
Exhibit R.3.4.a.3.a: PDS Council Membership (2013-14) 

 
P-12 Members 
Judy Beiter, Anne Arundel County Public Schools 
Manager of College & University Partnerships    jbeiter@aacps.org 
 
Tim Merritt, Anne Arundel County Public Schools 
Principal, High Point Elementary School     tmerritt@aacps.org 
 
Debbie Piper, Baltimore County Public Schools  
Coordinator of Teacher Development     dpiper@bcps.org 
 
Maralee Clark, Baltimore County Public Schools  
Principal, Woodholme Elementary School    mclark@bcps.org 
 
Heather Moorefield, Harford County Public Schools    
Coordinator of Teacher Induction,  
Professional and Leadership Development   
 Heather.Moorefield@hcps.org 
  
Arlene Harrison, Howard County Public School 
Manager, Professional Development Schools    Arlene_Harrison@hcpss.org 
 
Brenda K. Delany, Montgomery County Public Schools 
Instructional Specialist Higher Education Partnerships  
 Brenda_K_Delany@mcps.org 
 
Vicky Karol, Calvert County Public Schools 
Acting Director of Human Resources     KarolV@calvertnet.k12.md.us 
 
Meredith Stolte, Baltimore City Public Schools   
 MDeGemmis@bcps.k12.md.us 
Coordinator of Site-Based Mentoring 
Office of Teacher Support and Development 
 
 
Towson University Members 
Heather Skelley, ECED Lecturer, PDS Liaison    hskelley@towson.edu 
Gail Connolly, ELED Lecturer, PDS Liaison    pgconnolly@towson.edu 
Fred Cogswell, MAT Lecturer, PDS Liaison    fcogswell@towson.edu 
Toni Guidi, EESE Lecturer, HEAT Center     tguidi@towson.edu 
Lynn Brown, Director, Center for Professional Practice  
 mlbrown@towson.edu 
John Foley, SCED Lecturer, PDS Liaison     jtfoley@towson.edu 
Bonnie Maras, EDTL Faculty Lecturer     bmaras@towson.edu 
Val Sharpe, EESE Lecturer, USG Center     vsharpe@towson.edu 
Gary Caldwell, Assistant Director, Center for Professional Practice gcaldwell@towson.edu 
Marty Mossa, Field Placement Coordinator, CPP   
 mmossa@towson.edu 

mailto:jbeiter@aacps.org
mailto:tmerritt@aacps.org
mailto:dpiper@bcps.org
mailto:mclark@bcps.org
mailto:Heather.Moorefield@hcps.org
mailto:Arlene_Harrison@hcpss.org
mailto:Brenda_K_Delany@mcps.org
mailto:KarolV@calvertnet.k12.md.us
mailto:MDeGemmis@bcps.k12.md.us
mailto:hskelley@towson.edu
mailto:pgconnolly@towson.edu
mailto:fcogswell@towson.edu
mailto:tguidi@towson.edu
mailto:mlbrown@towson.edu
mailto:jtfoley@towson.edu
mailto:bmaras@towson.edu
mailto:vsharpe@towson.edu
mailto:gcaldwell@towson.edu
mailto:mmossa@towson.edu


                                                                                                                                                                                           
Karen Robertson, Associate Dean, COE    
 krobertson@towson.edu 
 
 
MSDE 
Liz Neal        
 ENeal@msde.state.md.us 
Program Approval Specialist 
 

 

Exhibit 3.4.a.3.b: Minutes, 10/7/2011 PDS Council  

       October 7, 2011 

Dear PDS Council Member: 

What follows is a brief outline of what occurred during today’s meeting.  I am grateful for those of you 
who attended and look forward to seeing you at our next meeting.  Mrs. Martin, my assistant, will be 
sending out some dates for you to choose from in the near future.  For those of you who were unable to 
attend, we missed you.  Hopefully, providing several dates will assist in making plans where the majority 
of members are able to attend.   

 

Professional Development Schools: 

• An overview and history of the TU PDS Network was presented, and linked to the goals of the 
Council.  We had a lengthy discussion of how the PDS partnership must be of high quality and 
benefit both the local school system and Towson University.  It was determined that we need to 
revisit the characteristics of a PDS and present clear criteria that needs to be followed by both 
partners.  At the next meeting we will begin to articulate the components of an outstanding 
partnership. Please come prepared to speak to this issue. 
 

Charter Schools: 

• To date, we have not utilized charter schools to place interns.  Given the number of charter 
schools in Baltimore City we are considering placements for future students both in field and 
observation placements as well as during the internship. Several Council members indicated 
that the charter schools selected should have adequate facilities and enough tenured, highly 
qualified, and interested mentors to work with our students. 

 

Research: 

mailto:krobertson@towson.edu
mailto:ENeal@msde.state.md.us


                                                                                                                                                                                           
• Towson University is interested in doing research in public schools.  Public schools are protective 

of students and faculty when it comes to granting research opportunities.  One of our goals is to 
determine how we mitigate the onerous process of getting research approved and helping 
school systems benefit from the research being done.  Again, we will have further discussion 
about this next time.  It was recommended that we change the “Action Research” project done 
by interns to “Inquiry.”   

School Systems: 

• We need to answer this question for the school systems where we work: “What’s in it for you?”  
While many of us already know the answer to this question—better prepared 1st year teachers, 
co-teaching, additional in-class “hands” to work with students, etc.-- we need to articulate the 
benefits of co-teaching, the advantages interns bring to classrooms when it comes to technology 
and innovative educational practice, and the interns’ enthusiasm for working with young 
people.  Of course, there is also the major advantage of being able to observe young people 
working in the school who may well be hired the following year. 

Retention: 

• Towson University has done several studies regarding the increased retention rates of our PDS 
graduates in the school systems.  In a future meeting Dr. Proffitt, Associate Dean, will provide 
some insights in this area 

Miscellaneous: 

• We want to increase tenure track faculty that work in PDS schools 
• We need to find some “perks” for those many dedicated mentor teachers that so ably serve our 

students. 

Disclaimer: 

• I realized too late that trying to facilitate the meeting and take notes was not my strength.  My 
apologies if I left anything out.   

NEXT MEETING:  IN THE NEAR FUTURE YOU WILL RECEIVE A MESSAGE ASKING YOU TO SELECT FROM 
SEVERAL DATES, THUS ENSURING THAT WE SELECT A DATE WHERE THE MOST MEMBERS ARE ABLE TO 
ATTEND.   

 

Have a good weekend. 

 

 



                                                                                                                                                                                           
Exhibit 3.4.a.3.d:  PDS Council Minutes June 14, 2012 

We spent the bulk of the meeting looking at P-20 priorities that were articulated during our 2011-
2012meetings.   In red next to each priority I indicated thoughts articulated today.   The priorities were 
as follows: 
 

• Charter schools –The PDS Council has no problems with moving into Charter 
Schools.  We will keep you apprised of any issues that arise. 

• Increased presence in “urban schools”-We continue to add schools that are 
highly diverse. 

• Research by TU (how to lessen the roadblocks)-This continues to be an issue for 
faculty.  In my opinion, we have made few inroads into the obstacles that face 
faculty members when they want to do research in schools.  We should 
continue to closely examine this issue as we move forward. 

• Technology-Not discussed 
• We need to find some “perks” for those many dedicated mentor teachers that 

so ably serve our students.-A great deal of discussion today was related to this 
issues.  Among other things we suggested: Providing graduate credit for 
mentoring, continuing to provide small gifts on an annual basis (both from TU 
and at the local school level).  Providing an ID card for mentors.  The cards 
could be used in the library, sporting events, and in other venues t TU.  (Dr. 
Lorion will look at this issue) 

• It is imperative that everyone (principals, interns, TU) take time to thank the 
mentors.-Everyone was in agreement that mentor teachers need to be thanked 
for their hard work by faculty, liaisons, principals, and, of course, interns. 

• New liaisons need training.  The amount of knowledge that liaisons have seems 
to differ from department to department. Training will be offered to “new 
liaisons” and, where the department is in agreement, a mentor (seasoned 
liaison) will be provided for liaisons new to TU. 

• The principal is the key player.  One principal mentioned that she formally 
observes every intern and makes them feel part of the professional staff.  (See 
the next bullet) 

• Recommend we bring PDS principals together (in addition to the spring 
principals” dinner) to talk about what is happening.  The two principals present 
at the PDS Council meeting were so upbeat it would be great for all principals to 
hear their passion. We will tentatively set up some meetings for principals in 
each of the school systems.  Patty Otero (Howard Co), Tim Merritt (AA Co), Judy 
Beiter (AA Co, and Bill Lawrence (Harford Co) agreed (Bill didn’t really agree, he 
was drafted) to meet to plan these meetings.  I will also ask Debbie Piper (BCPS) 
to join our planning group-she was out of town for our PDS Council Meeting. 

• We should have a TU ID Card for all mentors so they could get a price break at 
the bookstore, athletic events, etc.  A prior bullet dealt with this 



                                                                                                                                                                                           
 

• Articulate the components of an outstanding partnership. This should become 
a priority for next year 

 

Additionally, it was recommended that we put a calendar of events on our web site (this would include 
both what is happening at TU and in the school systems).  Gary Caldwell and Marty Mossa will work on 
this and inform you when it is on line.   

Finally, it was recommended that the school system liaisons for PDS be added to the “contact list” so 
they will be aware of meetings held with site coordinators, principals, etc.  We will work on this during 
the summer.  

Sometime in July I will be in touch with the committee that agreed to work on the principals’ meeting.  I 
would like to thank each and every one of you for the work you did on this committee-your insights and 
desire to improve the experience for all of our students is most gratifying.   

Thanks,  
Scott 
 

 

R.3.4.a.4.a 

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.4.a.pdf 

 

R.3.4.a.4.b 

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.4.b.pdf 

 

R.3.4.a.4.c 

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.4.c.pdf 

 

R.3.4.a.4.d 

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.4.d.pdf 

 

R.3.4.a.4.e 

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.4.a.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.4.b.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.4.c.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.4.d.pdf


                                                                                                                                                                                           
https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.4.e.pdf 

 

R.3.4.a.4.f 

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.4.f.pdf 

 

R.3.4.a.4.g 

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.4.g.pdf 

 

Exhibit 3.4.a.5.a:  CPP Sponsored Professional Development Meetings for PDS Principals, Site-
Coordinators, Mentors and University-based Clinical Faculty 

The CPP coordinates regular systematic professional development meetings for Principals, site-
coordinators, mentors and university-based clinical faculty to provide professional development 
opportunities to enhance student learning, and to address issues and concerns and share resources 
regarding field and clinical experiences.  A review of various agenda and materials identify 
representative topics that have been addressed are identified below.  Exhibits 3.4.a.5.b-e provide 
sample documents; additional documentation is available upon request. 

Universal Design for Learning 

Finders and Keepers: Helping New Teachers Survive and Thrive--What are PDS Advantages 

Input from PDS Site Liaisons, Mentors and Principals:  

 What’s working; What would you change 

 PDS Council—Role, members, beginning agenda; items that you believe the Council should 
consider 

Co-Teaching  

PD360 as a Tool for Learning & Assessment 

Evolving Tech Tools 

Five Keys to Collaboration: What Leaders Can Do to Make Sure It Works  

Reform in P-20 Education 

How will Race to the Top influence change? What we are doing in our PDS roles? 

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.4.e.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.4.f.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.a.4.g.pdf


                                                                                                                                                                                           
Alternatives/Options for Field Experience Placements  

 

Exhibit 3.4.a.5.b:  CPP-sponsored Professional 
Development Meeting 

Agenda 

Towson University  

PDS Site Coordinators Meeting 

October 8, 2013 

1. Welcome and Introductions 

2. Purpose and Overview of Meeting 

3. Policies, Procedures, Protocols 

5. Priorities 

6.  Group input:  Roles, Strengths, Needs and 
Priorities 

7. Feedback 

8. Wrap Up and Exit Ticket 

 

Exhibit 3.4.a.5.c:  CPP-sponsored Professional Development Meeting 

 

  



                                                                                                                                                                                           

 

Principals, Site Coordinators, Liaisons’ Dinner: 

Rethinking PDS 

Towson University  

University Union, Chesapeake Room 3 

May 2, 2013 

4 pm -6 pm 

AGENDA 

4:00 – 4:30  Refreshments & Greetings 

4:30 – 4:45  Announcements – Gary Caldwell, Assistant Director 

4:45 – 5:15  Dr. Nancy Grasmick, Presidential Scholar 

5:15 – 6:00  Dinner  

 

Exhibit 3.4.a.5.d:  CPP-sponsored Professional Development 

Liaison Lunch and Meeting 10/15/12 

Agenda 

Introduction of new liaisons for 2012-13 

 Peggy Kirk- Owings Mills and Woodholme 

 Laurie Haynie- Calvert, Charles, and St. Mary’s Counties 

 Nancy Kline-Clemens Crossing, Forest Ridge and Jeffers Hill 

 Marilyn Lange- Hollifield Station, St. Johns Lane, and Waverly 

Reminder: Recruitment Fair-10/19 at the Towson Sheraton 



                                                                                                                                                                                           
TPIP Questions and Concerns (Reminder the TPIP is due on 10/31) 

• Marty and Gary will facilitate this discussion 
Upcoming COE staff developments 

• November and January meetings are pretty well planned 
• Seeking input, suggestions, commendations for what is happening 

Student Learning Objectives (S.L.O. s) - shared at a recent MSDE meeting 

• Aligned with Race to the Top initiative 
• Long term (at least 45 days) 
• May be used for an entire class or a specific sub group 
• Based on current student data 
• Aligned to curriculum standards  
• Specific and measurable 

SLO Components 

• What is the instructional starting point based on data sources? 
• For whom is the SLO developed? 
• What is the appropriate content for the targeted student population? 
• How long will instruction be focused on this learning content? (must be at least 45 days) 
• To what point will students progress or master the content? 
• Why this learning content? Why these students? Why not others? 
• How will the instructional strategies help students achieve the target? (needs to be very specific) 
• What resources/assistance will help increase instructional effectiveness? 
• SLO will be a major portion of the teacher evaluation system (see page 2 of handout) 

Comments or thoughts from liaisons 

Adjournment 

 

Exhibit 3.4.a.5.e: CPP-Sponsored Professional Development Meeting 
 

Towson University 

College of Education 

May 5, 2011 

PDS Principals and Site Coordinators 

Workshop and Dinner 

Topic: Finders and Keepers: Helping New Teachers Survive and Thrive 



                                                                                                                                                                                           
What are PDS Advantages 

Welcome and Introductions      

Opening Remarks   Karen Schafer 

Introduction of Panel      Rita Fromm 

Panelists: 

Chet Scott, Principal, Owings Mills Elementary School, BCPS 

Pam Akers, Principal, Phelps Luck Elementary School, HCPSS 

George Lindley, Principal, Lindale Middle School, AACPS 

Joe Schmitz, Principal, Fallston High School, HCPS 

Buffet Dinner 

Thank you for your PDS Partnership Support! 

 

 

Exhibit R.3.4.c.1:  Criteria for the Selection of Clinical Faculty, Which Includes Both Higher 
Education and P–12 School Faculty 

 

Selection of mentors.  Mentor selection is a collaborative process involving ongoing engagement with 
placement settings by CPP, unit faculty, and P-12 partners. Criteria for the selection of school-based 
mentors are governed by the Towson University and (school system) Partners and Mission: Agreement 
for the Provision of Field Experiences and Internships in Undergraduate and Graduate Programs, Part 4. 

Accordingly, to mentor, supervise, and support success of candidates, mentors must be:  

a. tenured,  
b. highly qualified,  
c. certified in the field being mentored, and 
d. endorsed by the principal/supervisor. By recommending a mentor, the principal/supervisor attests 

to appropriate licensure, experience, and expertise. 

The CPP monitors performance of initial preparation program mentors through Program 
Evaluation, which includes evaluation of mentors by interns, as well as by reports from 
university liaisons and supervisors.  Finally, the IHE PDS liaison, by virtue of his or her own 
immersion into the PDS, constantly interacts with mentors, school-based PDS site coordinators, 
and the principal to assess and ensure the expertise of assigned mentors.  



                                                                                                                                                                                           
Selection of higher education clinical faculty. Clinical faculty maintain the integrity of unit-school 
partnerships.  The qualifications of Unit clinical faculty are also of critical importance. Clinical faculty 
are carefully selected on the basis of their demonstrated knowledge, skills, and dispositions, including 
their: 

a. commitment and continuing identification with teaching practice 
b. contemporary professional experiences in school settings for the role and at the levels that they 

supervise 
c. ability to partner effectively with school personnel. 

 

Supplemental Exhibit 3.3.a: Overview/Background for PDS Survey Sent to 
Department Chairs Prior to June 28, 2011 Leadership Group Meeting 

To:  Leadership Group 

From:  Tom Proffitt 

Re:  Background for PDS Survey  

Date: 6/21/11 

         As you know, Jeff K. and I have increased our review and planning efforts 
for our upcoming accreditation (SPAs underway, all SPAs due Sept 11, Unit 
Institutional Report and E-exhibits due Sept 2013).  As part of that effort, and 
reflecting changes to the processes re. UNIT accreditation, we must identify one 
(or more) Standard(s) as our “Target” standard(s), which means that we must 
demonstrate that our performance demonstrates the “highest” rubric/level of 
effectiveness.   

          For our accreditation, we have identified Standard 2: Assessment System 
as our required “target” standard.    Re. our review and planning, we have 
identified “gaps” in our efforts to meet the “target” standard (as well as all other 
Standards).   Based on feedback from our last accreditation, we know that one 
area that we must address is Standard 2: Unit Operations.  (Pls See NCATE 
descriptions/ definition below.)  

          Given the central role of PDS to the College of Education, we instituted an 
assessment of PDS “Operations.”  In collaboration with CPP, a PDS-Standards 
based survey was developed.   (As we know, the joint accreditation visit is a 
standards-based effort.)  In fact, the survey is a “two-fer” for us, given the critical 



                                                                                                                                                                                           
role of PDS in Standards 2 and 3 (Clinical Experience).  Also, as indicated in our 
COE Strategic Plan, faculty members have called for more PDS assessment.  This 
will be another step in that direction.  .   

 The survey was sent to the site-coordinator, mentor teachers, and principal 
in each school that constitute the selected PDS.  As embedded in the MSDE 
accreditation standards and procedures, the selected PDS are viewed as 
“representative” of all PDS in the program. 

 For our Spring 2011 effort, 2 PDS in each of the ECED, ELED, SCED, 
EESE/SPED, and MAT programs were surveyed.  The PDS selected were: 

a.  Fall-Spring Professional Year PDS. ( For our Fall 11 effort, we will select 
Spring-Fall Professional Year PDS--if the program has a S-F PDS.)   

b. Ongoing and mostly veteran partnerships from multiple school systems 
(AA, Harford, Howard, Carroll, Baltimore Co., and PG) 
 
The PDS, identified by liaison, were: 
a. ECED:  J. Guerrero and H. Skelley 
b. ELED:  F. Berkey, S. Johnson 
c. SCED:  M. Crimi, D. Jackson 
d. SPED/EESE: T. Guidi, D. Tessier 
e. MAT: B. Dimasio, C. Powell 

 

Standard 2: Assessment System and Unit Evaluation 

The unit has an assessment system that collects and analyzes data on applicant 
qualifications, candidate and graduate performance, and unitoperations to 

evaluate and improve the performance of candidates, the unit, and its 
programs.  In the evaluation of unit operations and programs, the unit collects, 

analyzes, and uses a broad array of information and data from course 
evaluations and evaluations of clinical practice, faculty, admissions process, 
advising system, school partnerships, program quality, unit governance, etc. 

Standard 3: Field Experiences and Clinical Practice 

The unit and its school partners design, implement, and evaluate field 
experiences and clinical practice so that teacher candidates and other school 



                                                                                                                                                                                           
professionals develop and demonstrate the knowledge, skills, and professional 

dispositions necessary to help all students learn. 

Unit Operations.  Activities undertaken by the unit pertaining to governance, 

planning, budget, personnel, facilities, services and procedures (such as advising 
and admission), and resources that support the unit's mission in preparing 

candidates. 

 

R.5.4.f.2 

ANNUAL REPORT (AR) 

Part I 

Reporting On Activities For Academic Year 

June 1, 2012 - May 31, 2013 

 

Name       Rank       

 

Department of               

 

Area of Specialization              

 

Appointed to TU faculty: at rank        in year         . 

 

Promotion History: 

 

To rank             in year           , 

To rank             in year          , and  

To rank              in year            . 

 

I. Formal Degrees 



                                                                                                                                                                                           
 

A. Highest degree earned, with date and name of granting institution. If received since June 1, 2012, attach 
proof. 

 

B. If candidate for an advanced degree, indicate work completed since June 1, 2012 and present status. 
Corroborative material and/or transcript must be attached. 

 

II. Teaching         (percentage of workload:      %) 

 

A. 

 1.     Attach evaluations from all of your teaching assignments for the fall, mini, spring, and summer 
terms from the course evaluation reports provided by the Office of Assessment (If your department or 
college uses an alternative or additional course evaluation survey that has been approved by the 
UPTRM, then you may also include those results). The course evaluation reports from the Office of 
Assessment will each include the course title and number, credit hours, number of students 
enrolled/responding, and response data for each item (median, mean, standard deviation, N). 

 

 2.  You may, if you wish, include a narrative statement on your teaching that includes your interpretation 
of the course evaluations and how you intend to use the results to inform and improve your teaching. 

 

 3.     Insert below your class GPA and grade distribution. These data are provided to your dean’s office 
by the Office of Institutional Research (Fall data are sent in February and Spring data are sent in mid 
June). Your dean’s office will distribute these data to departments. You may fill out this table by 
indicating the number of students in each grade category, or you may electronically insert the 
information by cutting and pasting the entire section from the report. 

 

Grade Dist  
 
Course 

A A- B+ B B- C+ C D+ D F Total W O Median Mean 

                
                
                
                

 4.    Attach syllabi for all courses listed (must contain all elements required for syllabi in Policies and 
Procedures for the Classroom: Course Syllabus).  

 

 



                                                                                                                                                                                           
B. Non-classroom assignments which are part of your regular on-load teaching assignment (i.e., coaching, 

directorships, supervision of student teachers). 

 

C. New instructional procedures which you have introduced this year (special projects, new courses and/or 
materials).  

 

D. Advising (including number of students, whether majors, undeclared, or interdisciplinary students)  

 

Correlation Statement.  If your productivity did not match your projections for academic year 2012-2013, please 
explain.  

 

Scholarship          (percentage of workload:       %) 

  [Attach corroborative material where appropriate] 

 

A. Publications 
1. Peer reviewed publications (list using format at the end of this AR Part I form). 

 

 
2. Non-peer-reviewed publications (list using format at the end of this AR Part I form). 

 

3. Non-peer reviewed abstracts (list using format at the end of this AR Part I form). 
 

B. Presentations 
Information about the role at given meeting is given with the recommended citation described at the 
end of this AR Part I form. 
 
 

C. Grants and Contracts 
Information about the grant is given with the recommended citation described at the end of this 
AR Part I form. 

D. Others 
 
 

Correlation Statement.  If your productivity did not match your projections for academic year 2012-2013, please 
explain. 

 



                                                                                                                                                                                           
IV. Service          (percentage of workload:      %) 

  [Indicate any of these activities which are part of your workload] 

Institution:  

 Discipline:  

Community:  

Correlation Statement. If your productivity did not match your projections for academic year 2012-2013, please 
explain. 

Recommended Formats for Listing Scholarship in Section III of the above FCSM AR Part I Form 

• Identify student co-authors in all citations, with the following notations: 
 * = TU undergraduate co-author 

 ** = TU graduate co-author 

• Publications 
   Author(s).  Year.  Title. Journal. Vol:pages. [DOI (if available)] 

   Example: 

Casey, R.E., A.N. Shaw*, L.R. Massal**, J.W. Snodgrass.  2005.  Multimedia evaluation 
of trace metal distribution within stormwater retention ponds in suburban Maryland, 
USA.  Bull. Environ. Contam. Toxicol.  74:273-280. 

• Professional presentations 
 Identify type of presentation in citation (Poster, Oral Presentation or Workshop) 
 Indicate presenting author in underline 
Author(s).  Year.  Title.  Conference. Proceedings (if applicable). Presentation Type. 

Example: 

Camponelli, K.M.**, R.E. Casey, M.E. Wright*, S.M. Lev, E.R. Landa.  2005.  Spatial 
distribution and chemical fractionation of Cu and Zn in a stormwater retention pond.  
26th Annual Meeting of the Society of Environmental Toxicology and Chemistry.  Poster 
Presentation. 

• Grants and contracts 
 Identify type and status of grant (internal or external; funded, continuing, 

pending, unfunded) 
 Indicate PI(s) in underline 
Author(s). Title. Funding Source. Date(s). Award Amount (if applicable). 

Examples: 

External Funded 



                                                                                                                                                                                           
Sours, R.E. A chromatographic phage-display technique for identifying peptides 
that inhibit calcium oxalate monohydrate crystal growth. Research Corporation 
for Science Advancement. July 2009-June 2011. $44,100.  

External Pending 

Stitzel, S.E., Raje,S., Sours, R.E. Revitalizing the analytical chemistry curriculum: 
Using guided inquiry to bridge the gap between cookbook chemistry and 
research. NSF-CCLI. Submitted May 2009. 

 ANNUAL REVIEW (AR) 

Part II 

Agreement On Faculty Workload Expectations For Academic Year 

June 1, 2013 - May 31, 2014 

 

I. Teaching          (percentage of workload:    %) 

A. List all of the regular classroom teaching assignments planned for the 2013-2014 academic year. 

 

B. Non-classroom assignments which will be part of your regular on-load teaching assignment (i.e., 
coaching, directorships, supervision of student teachers) for the 2013-2014 academic year. 

 

C. New instructional procedures which you plan to introduce this year (special projects, new courses 
and/or materials).  Also include interdisciplinary, diversity, international and new technology projects, 
if appropriate. 

 

D. Advising (including number of students, whether majors, undeclared, or interdisciplinary students) 

II. Scholarship          (percentage of workload:       %) 

III. Service           (percentage of workload:     %) 

  [For any of these activities which are part of your workload, please indicate.] 

Institution: 

Discipline: 

Community: 

 



                                                                                                                                                                                           
SIGNATURES:  

Faculty Member     Date     

Chairperson of Department     Date     

Dean of College     Date      

 

R.1.4.c.6 

https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.4.c.6.pdf 

R.1.4.c.7 

Page - Fall 2013 Early Childhood Education Evaluation - Towson University 

 

Early Childhood Education Evaluation 

Required answers: 0          Allowed answers: 0 

 

Q1 Name of intern: 

[Code = 1] [Textbox] 

Required answers: 1          Allowed answers: 1 

 

Q2 Position: 

Mentor Teacher[Code = 1]  

University Supervisor[Code = 2]  

Required answers: 1          Allowed answers: 1 

 

Next Page: Sequential 

 

Page - 2 

 

Q3 Name of University Supervisor: 

[Code = 1] [Textbox] 

https://www.towson.edu/coe/about/accreditation2014/documents/standard1/R.1.4.c.6.pdf


                                                                                                                                                                                           
Required answers: 1          Allowed answers: 1 

Display if Q2='Mentor Teacher' 

 

Q4 Name of Mentor Teacher: 

[Code = 1] [Textbox] 

Required answers: 1          Allowed answers: 1 

Display if Q2='University Supervisor' 

 

Q5 Name of school where intern is placed: 

[Code = 1] [Textbox] 

Required answers: 1          Allowed answers: 1 

 

Q6 Are you evaluating rotation 1 or 2? 

Rotation 1[Code = 1]  

Rotation 2[Code = 2]  

Required answers: 1          Allowed answers: 1 

 

Q7 Grade level taught: 

[Code = 1] [Textbox] 

Required answers: 1          Allowed answers: 1 

 

Q8 Name of person completing this form: 

[Code = 1] [Textbox] 

Required answers: 1          Allowed answers: 1 

 

Q9 Intern's program: 



                                                                                                                                                                                           
Undergraduate[Code = 1]  

Master of Arts in Teaching (MAT)[Code = 2]  

Master of Education (M.Ed.)[Code = 3]  

Other[Code = 4]  

Required answers: 1          Allowed answers: 1 

 

Q10 Intern's major: 

ECED (Early Childhood Education)[Code = 1]  

ECSE (Early Childhood Education & Special Education - Dual Certification)[Code = 2]  

ELEC (Elementary Education & Early Childhood Education - Dual Certification)[Code = 3]  

Other[Code = 4]  

Required answers: 1          Allowed answers: 1 

 

Q11 At what campus did this intern complete his/her professional education coursework? 

Towson campus[Code = 1]  

College of Southern Maryland (CSM)[Code = 2]  

Universities at Shady Grove (USG)[Code = 3]  

Higher Education and Applied Technology Center (HEAT) in Harford County[Code = 4]  

Other[Code = 5]  

Required answers: 1          Allowed answers: 1 

 

Next Page: Sequential 

 

Page - InTASC Standards 

 

Please assess your intern's performance level and indicate your rating on each of the InTASC Standards using the 
criteria found at the following link:  InTASC Standards. 

http://dl.dropbox.com/u/47354624/Green%20Team/InTASC%20Standards.docx


                                                                                                                                                                                           
Required answers: 0          Allowed answers: 0 

 

The Learner and Learning 

Required answers: 0          Allowed answers: 0 

 

Q12 InTASC 1: Learner Development 
 
The intern demonstrated understanding of how learners grow and develop, recognizing that patterns of learning and 
development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and 
designed and implemented developmentally appropriate and challenging learning experiences. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom)[Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

 

Q13 InTASC 2: Learning Differences 
 
The intern demonstrated understanding of individual differences and diverse cultures and communities to ensure 
inclusive learning environments that enabled each learner to meet high standards. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom)[Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

 

Q14 InTASC 3: Learning Environments 
 



                                                                                                                                                                                           
The intern worked with others to create environments that supported individual and collaborative learning, and that 
encouraged positive social interaction, active engagement in learning, and self-motivation. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom)[Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

 

Content 

Required answers: 0          Allowed answers: 0 

 

Q15 InTASC 4: Content Knowledge 
 
The intern demonstrated understanding of the central concepts, tools of inquiry, and structures of the discipline(s) he 
or she teaches and created learning experiences that made the discipline accessible and meaningful for ALL learners 
to assure mastery of the content. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom)[Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

 

Q16 InTASC 5: Application of Content 
 
The intern demonstrated understanding of how to connect concepts and use differing perspectives to engage learners 
in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  



                                                                                                                                                                                           
Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom)[Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

 

Next Page: Sequential 

 

Page - 4 

 

Instructional Practice 

Required answers: 0          Allowed answers: 0 

 

Q17 InTASC 6: Assessment to Prove and Improve Student Learning 
 
The intern demonstrated understanding and used multiple methods of assessment to engage learners in their own 
growth, to monitor learner progress, and to guide the teacher's and learner's decision making. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom) [Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

 

Q18 InTASC 7: Planning for Instruction 
 
The intern planned instruction that supported every student in meeting rigorous learning goals by drawing upon 
knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and 
the community context. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  



                                                                                                                                                                                           
Basic/Needs Improvement (Seldom) [Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

 

Q19 InTASC 8: Instructional Strategies 
 
The intern demonstrated understanding and used a variety of instructional strategies to encourage learners to develop 
deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom) [Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

 

Professional Responsibility 

Required answers: 0          Allowed answers: 0 

 

Q20 InTASC 9: Professional Learning and Ethical Practice 
 
The intern engaged in ongoing professional learning and used evidence to continually evaluate his/her practice, 
particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the 
community), and adapted practice to meet the needs of each learner. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom) [Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

 



                                                                                                                                                                                           
Q21 InTASC 10: Leadership and Collaboration 
 
The intern sought appropriate leadership roles and opportunities to take responsibility for student learning, to 
collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner 
growth, and to advance the profession. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom) [Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

 

Q22 Technology 
 
The intern used available technology not as an end in itself, but as a tool for learning and communication, integrating 
its use in all facets of professional practice, and for adapting instruction to meet the needs of each learner. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom) [Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

 

Next Page: Sequential 

 

Page - Part II. Other Performance Factors 

 

Using the same 5/distinguished to 1/unsatisfactory ratings, or Not applicable if placement did not provide opportunity, 
please assess your intern's demonstrated ability to: 

Q23 Differentiate instruction and work effectively with learners from diverse backgrounds (e.g., socio-economic, 
racial, ethnic). 



                                                                                                                                                                                           

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom)[Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Not applicable[Code = 0] [N/A] 

Required answers: 1          Allowed answers: 1 

 

Q24 Differentiate instruction and work effectively with learners with special needs. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom)[Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Not applicable[Code = 0] [N/A] 

Required answers: 1          Allowed answers: 1 

 

Q25 Differentiate instruction and work effectively with English Language Learners (ELL). 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom)[Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Not applicable[Code = 0] [N/A] 

Required answers: 1          Allowed answers: 1 



                                                                                                                                                                                           

 

Q26 Differentiate instruction and work effectively with gifted and talented learners. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom)[Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Not applicable[Code = 0] [N/A] 

Required answers: 1          Allowed answers: 1 

 

Q27 Collaboratively plan and/or teach with specialized resource personnel (e.g., guidance counselor, resource 
teacher, special educator, reading specialist, media specialist, speech pathologist). 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom)[Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Not applicable[Code = 0] [N/A] 

Required answers: 1          Allowed answers: 1 

 

 

Q28 Final supervisor's rating: 

Satisfactory[Code = 1]  

Unsatisfactory[Code = 2]  

Required answers: 1          Allowed answers: 1 

Display if Q2='University Supervisor' 

 

Next Page: Sequential 



                                                                                                                                                                                           
 

Page - Part III. NAEYC Standards 

 

Using the same 5/distinguished to 1/unsatisfactory ratings, please assess your intern’s performance on the NAEYC 
Standards using the criteria found in the following link: NAEYC Standards. 

Required answers: 0          Allowed answers: 0 

 

Q29 NAEYC 1. Promoting Child Development and Learning  
 
The intern demonstrated and used an understanding of young children's characteristics and needs, and of multiple 
interacting influences on children's development and learning, to create environments that are healthy, respectful, 
supportive, and challenging for each child. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom)[Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

 

Q30 NAEYC 2. Building Family and Community Relationships 
 
The intern demonstrated understanding that successful early childhood education depends upon partnerships with 
children's families and communities. They know about, understand, and value the importance and complex 
characteristics of children's families and communities. They use this understanding to create respectful, reciprocal 
relationships that support and empower families, and to involve all families in their children's development and 
learning. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom)[Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

http://dl.dropbox.com/u/47354624/Green%20Team/The%20NAEYC%20Core%20Standards.docx


                                                                                                                                                                                           
 

Q31 NAEYC 3. Observing, Documenting, and Assessing to Support Young Children and Families 
 
The intern demonstrated understanding that child observation, documentation, and other forms of assessment are 
central to the practice of all early childhood professionals. They know about and understand the goals, benefits, and 
uses of assessment. They know about and use systematic observations, documentations, and other effective 
assessment strategies in a responsible way, in partnership with families and other professionals, to positively 
influence children's development and learning 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom)[Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

 

Q32 NAEYC 4. Using Developmentally Effective Approaches 
 
The intern demonstrated understanding that teaching and learning with young children is a complex enterprise, and its 
details vary depending on children's ages, characteristics, and the settings within which teaching and learning occur. 
They understand and use positive relationships and supportive interactions as the foundation for their work with young 
children and families. They know, understand, and use a wide array of developmentally appropriate approaches, 
instructional strategies, and tools to connect with children and families and positively influence each child's 
development and learning. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom)[Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

 

Q33 NAEYC 5. Using Content Knowledge to Build Meaningful Curriculum 
 
The intern used knowledge of academic disciplines to design, implement, and evaluate experiences that promote 
positive development and learning for each and every young child. They understand the importance of developmental 
domains and academic (or content) disciplines in early childhood curriculum. They know the essential concepts, 
inquiry tools, and structure of content areas, including academic subjects, and can identify resources to deepen their 



                                                                                                                                                                                           
understanding. They use their own knowledge and other resources to design, implement, and evaluate meaningful, 
challenging curriculum that promotes comprehensive development and learning outcomes for every young child. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom)[Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

 

Q34 NAEYC 6. Becoming a Professional 
 
The intern identified and conducted self as a member of the early childhood profession. They know and use ethical 
guidelines and other professional standards related to early childhood practice. They are continuous, collaborative 
learners who demonstrate knowledgeable, reflective, and critical perspectives on their work, making informed 
decisions that integrate knowledge from a variety of sources. They are informed advocated for sound educational 
practices and policies. 

Distinguished (Consistently)[Code = 5] [Numeric Value = 5]  

Proficient (Frequently)[Code = 4] [Numeric Value = 4]  

Satisfactory (Generally)[Code = 3] [Numeric Value = 3]  

Basic/Needs Improvement (Seldom)[Code = 2] [Numeric Value = 2]  

Unsatisfactory (Failed to)[Code = 1] [Numeric Value = 1]  

Required answers: 1          Allowed answers: 1 

 

Q35 Summarizing statements regarding the intern's classroom experiences during this placement and ability to 
assume the role of classroom teacher: 

[Code = 1] [Textbox] 

Required answers: 1          Allowed answers: 1 

 

Next Page: Sequential 

 

Exhibit 3.4.f.4: Confirming Candidates Had Opportunities to Work With  

Diverse and Inclusive P-12 Students 



                                                                                                                                                                                           
(Source:  Graduating Interns) 

Rating Scale:  5=Strongly Agree  4=Agree  3=Mildly Agree  2=Mildly Disagree  1=Strongly 
Disagree    

 12-13 

N= 968 

Field Experiences (prior to capstone internship): 
 

Provided opportunities to differentiate instruction and work effectively with learners 
from diverse backgrounds (ex., socio-economic, racial, ethnic, linguistic). 4.26 

Provided opportunities to differentiate instruction and work effectively with learners 
with special needs. 4.06 

Provided opportunities to differentiate instruction and work effectively with English 
Language Learners (ELL). 3.60 

Provided opportunities to differentiate instruction and work effectively with gifted and 
talented learners. 3.78 

Capstone Internship Experiences: 
 

Provided opportunities to differentiate instruction and work effectively with learners 
from diverse backgrounds (ex., socio-economic, racial, ethnic, linguistic). 4.63 

Provided opportunities to differentiate instruction and work effectively with learners 
with special needs. 4.47 

Provided opportunities to differentiate instruction and work effectively with English 
Language Learners (ELL). 4.02 

Provided opportunities to differentiate instruction and work effectively with gifted and 
talented learners. 4.20 

 

 

 
10-11 (Revised Form) 12-13 

 
(F10, SP11, 

F11) 
 

(SP12, F12, 
SP13) 

N= 818 N= 968 



                                                                                                                                                                                           
Internship 
Experiences 

 

Field Experiences (prior to capstone 
internship): 

 
12. My pre-
Internship field 
experiences and 
final internship 
(student teaching) 
experience 
provided 
opportunities for 
me to work 
effectively with 
students from 
diverse 
backgrounds. 

4.60 

13. Provided opportunities to 
differentiate instruction and work 
effectively with learners from diverse 
backgrounds (ex., socio-economic, 
racial, ethnic, linguistic). 

4.26 

13. My pre-
internship 
experiences 
provided 
opportunities for 
me to work 
effectively with 
learners with 
special needs. 

4.06 

14. Provided opportunities to 
differentiate instruction and work 
effectively with learners with special 
needs. 

4.06 

14. My final 
Internship (student 
teaching) 
experience 
provided 
opportunities for 
me to work 
effectively with 
students from 
diverse 
backgrounds. 

4.68 

15. Provided opportunities to 
differentiate instruction and work 
effectively with English Language 
Learners (ELL). 

3.60 

15. My final 
internship (student 
teaching) 
experience 
provided 
opportunities for 

4.50 

16. Provided opportunities to 
differentiate instruction and work 
effectively with gifted and talented 
learners. 

3.78 



                                                                                                                                                                                           
me to work 
effectively with 
learners with 
special needs. 

  
Capstone Internship Experiences:  

  

18. Provided opportunities to 
differentiate instruction and work 
effectively with students from diverse 
backgrounds (ex., socio-economic, 
racial, ethnic, linguistic). 

4.63 

  

19. Provided opportunities to 
differentiate instruction and work 
effectively with learners with special 
needs. 

4.47 

  

20. Provided opportunities to 
differentiate instruction and work 
effectively with English Language 
Learners (ELL). 

4.02 

  

21. Provided opportunities to 
differentiate instruction and work 
effectively with gifted and talented 
learners. 

4.20 

 

R.3.4.e.25 

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.e.35.pdf 

R.3.4.e.26 

REED 726: Advanced Clinic Internship in Reading 

Fall 2013 

Dr. Gilda Martinez-Alba 

Office: Hawkins Hall  102E 

Office Phone: 410-404-2480  

Clinic Phone: 410-704-2558 

E-mail: gmartinez@towson.edu (best method of contact) 

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.e.35.pdf
mailto:gmartinez@towson.edu


                                                                                                                                                                                           
Mission and Conceptual Framework 

The mission of the Professional Education Unit at Towson University is to inspire, educate, and prepare 
educators as facilitators of active learning for diverse and inclusive communities of learners in 
environments that are technologically advanced.   The Conceptual Framework of the College of 
Education can be found at http://wwwnew.towson.edu/coe/cf2006/index.asp. 

Course Description 

REED 726 is an advanced supervised clinical experience designed to provide each candidate with 
opportunities to experience the variety of tasks one would expect to perform as a reading specialist.  Each 
candidate will provide a diagnostic evaluation and instruction of one school-aged or adult client who has 
a variety of reading/language skills and needs.  The assignments for the course revolve around supporting 
that client and his/her family in the development of personal and family literacy.  Supervision of 
instruction, collegial mentoring and coaching, on-line book discussions, support of family literacy, a formal 
case study, parent education, and on-going reflection are some of the components of this clinical 
experience.   

Each candidate will be evaluated as well on his/her demonstration of the core behaviors which the College 
of Education has indicated all teachers must exhibit in order to work successfully with diverse and inclusive 
communities of learners. These core behaviors center on the attributes of commitment to professional 
practice, caring for the success and well-being of all students, and collaboration with colleagues and 
stakeholders.  Additional information about these core behaviors is posted on the course Blackboard site. 

Expected Course Outcomes 

 

The Advanced Clinic Internship is designed to develop and enhance the candidate’s competencies as an ethical professional in the following 
areas: 
 

 

Expected Course Outcome 

IRA 
Standard* 

 

Course Assessment 

 

Demonstrate knowledge of the reading and writing 
processes as a complex, interactive, and constructive set 
of activities and how they are integrated into a fluent 
reading program that meets diverse needs. 

1.1, 1.3, 1.4, 
4.1, 4.2 

Clinical Professional 
Development Project, 
Preliminary Case Study 
Report, and Final Case 
Study Report & Portfolio 

Compare, contrast and analyze information and 
assessment results to place a student along a 

3.1, 3.2 

4.1, 4.2 

Preliminary Case Study 
Report, and Final Case 
Study  Report & Portfolio 

https://outlook.towson.edu/exchweb/bin/redir.asp?URL=http://wwwnew.towson.edu/coe/cf2006/index.asp


                                                                                                                                                                                           
developmental continuum and design instruction that 
meets diverse needs. 

Communicate assessment results to specific individuals 
such as parents and other teachers through clear and 
concise reports. 

3.4 

4.3 

Parent Memo and Final 
Case Study Report & 
Portfolio 

Work with colleagues to observe, evaluate, and provide 
feedback on each other’s practice. 

6.3 Clinical Professional 
Development Project  

Use a variety of appropriate methods and materials for 
literacy learning including technology to motivate 
students, meet their educational needs, and create 
lifelong learners. 

5.1, 5.2, 5.3, 
5.4 

Observations of 
Instruction, Preliminary 
Case Study Report, 
Family Literacy Project 
and Final Case Study & 
Portfolio 

Use a wide range of instructional practices, approaches, 
and methods including technology-based practices to 
create instruction and family literacy activities for 
students considering differing cultural and linguistic 
backgrounds of students and parents. 

2.2, 2.3 

4.1, 4.2, 4.3 

Preliminary Case Study 
Report, Blackboard 
Discussions, Family 
Literacy Project, Parent 
Memo and Parent 
Workshops 

Demonstrate knowledge of instructional grouping (small 
group, individual, and computer based) options in Clinic 
to support the needs of clients and mentees by observing 
and providing feedback using the evidence-based 
rationale to best meet the needs of all of the students 
involved. 

2.1 Clinical Professional 
Development Project 

Participate in, initiate, implement and reflect on 
professional mentoring and development of peers. 

6.1, 6.3, 6.4 Clinical Professional 
Development Project 

 

*** NOTE: The connections to the International Reading Association (IRA) Standards for Reading 
Professionals, 2010 are listed after each expected course outcome.  Course projects that assess the 
demonstration of each standard are listed in the right hand column.   More about the International 
Reading Association and the standards can be found in the Graduate Reading Program Handbook and on 
the IRA website at www.reading.org. 

Required Books and Materials 

1. On Parenting: Ten Steps to Helping Your Child Succeed in School, Volume 1, by Mychal Wynn, Rising 
Sun Publishing, ISBN 1-880463-50-4  (NEW FOR REED 726) 

2. Seedfolks by Paul Fleischman, Harper Trophy - an imprint of HarperCollins Publishers  ISBN 0-06-

http://www.reading.org/


                                                                                                                                                                                           
447207-8  (NEW FOR REED 726) 

3. An Observation Survey of Early Literacy Achievement, 2nd edition by Marie Clay, Heinemann, 2002.  
(Required text for REED 609) 

4. Qualitative Reading Inventory IV or V, by L. Leslie and J. Caldwell, HarperCollins, 2006 or  2011. 
(Required text for REED 609) 

5. Strategies That Work by Stephanie Harvey and Anne Goudvis, Heinemann, 2007. (Required text from 
REED 663) 

6. Snapshots by Linda Hoyt, Heinemann, 2000. (Required text from REED 626) 
7. Revisit, Reflect, Retell: Strategies for Improving Reading Comprehension by Linda Hoyt, Heinemann, 

1999 or 2008. (Required text from REED 626) 
8. A Path to Follow:  Learning to Listen to Parents by Patricia Edwards, Heinemann, 1999. (Required text 

from REED 626) 
9. Intervention Strategies to Follow Informal Reading Inventory Assessment by JoAnne Caldwell and 

Lauren Leslie, Allyn & Bacon, an imprint of Pearson, 2nd edition 2009. (Required text for REED 621) 
10. Resources on Blackboard site under Course Documents   
 

Sources of Instructional Materials 
 

1. The Reading Clinic Resource Room in Hawkins Hall Room 111 houses many trade books, thematic 
units, poems, plays, games, software, craft supplies, adult literacy materials, a professional resource 
shelf, etc.  

*** Materials from the Resource Center should be used in your teaching sessions. *** 

2. The Educational Technology Center in Hawkins Hall Room 210 has available computers and software. 
3. The Learning Center in Cook Library has available many curriculum materials & trade-books. 

    

Course Prerequisites 
 

Students should have completed successfully REED 601, 609, 663, 621, 665, 745, and 626. 

Major Assignments 

Specific guidelines and grading criteria (rubrics = the yellow brick road) for each assignment are posted 
on the course Blackboard site.  All assignments are due on the dates indicated on the course Schedule At 
A Glance.   

The final grade will be determined by the following point values: 

Preliminary Case Study Report   100 points 

Final Case Study *    100 points 

Memo to Parents     100 points 

2 Parent Workshops *    200 points 



                                                                                                                                                                                           
Reflection Blog/Log Journal    48 points 

 (*) – These projects are required components of the M. Ed. Reading Program Portfolio.  Be 
sure to save one printed hard copy and two electronic copies (CD/DVD and flash-drive are 
recommended).   

FOLLOW THE YELLOW BRICK ROAD (the rubrics) AND YOU WILL DO WELL!   

Grading and Evaluation  
 

All course requirements and assignments must demonstrate graduate level quality work.  Papers and oral 
presentations should exhibit originality, adherence to the guidelines and criteria for assignments, 
application to course content, meticulous and comprehensive research, accuracy of information used, 
good organization and clarity of content, evidence of critical thinking and analysis, deep reflection, 
accurate written and oral English conventions, and appropriate use of references and APA style. 

Grading Scale   
 

 
A 95-100% 

A-      90-94% 

B+ 86-89% 

B 80-85% 

C 70-79% 

F below 70% 
 

All projects will be graded within two weeks after the project’s due date. 

Support with Writing   

On-line support for writing is available at www.towson.edu/ows.  The Towson University Graduate 
School also offers one-on-one tutors to help with writing. For information see the Towson University 
Website at http://grad.towson.edu/academic/writingLab.asp.   

Attendance Policy 

 **** Important Note:  In order to successfully 
complete the Masters in Reading Program, you 
must have a B or higher in this course. See the 
Graduate Reading Program Handbook for more 
details.  

http://www.towson.edu/ows


                                                                                                                                                                                           
 

 Prompt and full attendance is expected.  If you cannot make a session, please notify the professor in 
advance.  Since this is an internship, 2 points will be deducted from the final point score for each 
absence that is not made up.  Additionally, 1 point will be deducted for each unexcused lateness.  
This class will be conducted in the spirit of collaboration, dialogue, and active involvement.  Students 
are expected to participate fully in all class activities – including on-line assignments – and contribute 
to group work.    

 

 If, in an emergency, you cannot meet with your client, leave a message for the professor by calling 
the Clinic number (410-704-2558).  In addition, call the parent of your client and try to arrange 
another time to make up the session.  Please inform the professor of the date and time the session 
is being made up. If you decide to conduct your make-up session on another clinic night and wish to 
use a space in the clinic facilities, you must contact Dr. Martinez-Alba to schedule a space for you to 
work with your client.  Complete a Reflection Journal on the make-up session indicating it was a make-
up session and stating where and when it was conducted. 

 

 During the time that you are not scheduled to teach your client, you may explore the Resource Room, 
plan for your next testing or teaching session, meet and plan with colleagues to prepare for parent 
workshops, observe your mentee or other teachers working with their clients, etc.   

 

Influenza Policy Statement:  

 “Students should not attend classes or other university events from the onset of flu-like symptoms 
until at least 24 hours after the fever subsides without the use of fever reducing medications.  Such 
absences will be considered excused absences; however, students are responsible for the material 
covered during the period of their absence.” 

Emergency Statement:  

 In the event of a University-wide emergency, course requirements, classes, deadlines and grading 
schemes are subject to changes that may include alternative delivery methods, alternative methods 
of interaction with the instructor, class materials, and/or classmates, a revised attendance policy, and 
a revised semester calendar and/or grading scheme.  In the case of a University-wide emergency, 
please refer to the following about changes in this course: 
 

~ TU Text Alert System – Sign up at  

                        http://www.towson.edu/adminfinance/facilities/police/campusemergency/).  

   This is a service designed to alert the Towson University community via text messages to  cell phones 
when situations arise on campus that affect the ability of the campus - students, faculty and staff 
- to function normally.   

 
If your client is absent . . . 
 
If your client is absent, you should try to arrange for a make-up session.  You are not required to come to 
campus for an additional day, but see if your client can do a double session on your scheduled clinic night. 

http://www.towson.edu/adminfinance/facilities/police/campusemergency/


                                                                                                                                                                                           
You will not be penalized because of the absences of your client as long as you use the time productively.  
In rare cases when another clinician is absent and has not made arrangements for their client, we may 
need to ask you to substitute.  In either case, all components of your reflection journal must be completed. 

Integrity and Professional Ethics 

Among the expected outcomes for this course is the modeling of ethical and professional behavior.  The 
mission of the Towson University College of Education is to prepare you for diverse and inclusive 
environments.  The expectation of the Reading Clinic is that you will honor the diverse backgrounds of our 
clients, understand the importance of the confidentiality of the information shared with you, and inspire 
in the clients and their parents with whom you work the joy of becoming more literate.  The Professional 
Education Unit has identified core behaviors expected of all graduates.  REED 726 has been selected as 
the course in which the summative assessment of these behaviors will occur.   

Your preparation for your client and your attendance at clinic are important components of this ethical 
stance.  If for any reason you cannot attend clinic or have problems that get in the way of continuing clinic, 
you should let Dr. Martinez-Alba, the Clinic Director, know as early as possible.  Remember that you are 
not alone in this effort and we will offer you any support you need.  

 f you do decide to drop clinic or take an incomplete for any reason, you must inform Dr. Martinez-Alba 
immediately.  All testing done on the student up to the time you have to drop, must be turned in to Dr. 
Martinez-Alba no later than five days after you drop in order that the client’s educational program can 
continue.  If you do not follow these procedures, you will not be allowed to take Clinic again, and 
therefore, you will not be able to finish the Master of Education in Reading program.   

Academic Integrity Policy 

All graduate students must adhere to the policies, procedures, and consequences outlined in the Towson 
University Student Academic Integrity Policy (www.towson.edu).  Students must maintain academic 
honesty and integrity in the completion of all course requirements.  Violations include but are not limited 
to cheating, plagiarism, multiple submissions, abuse of academic materials, complicity in academic 
dishonesty, and fabrication and falsification. 

In all matters concerning academic integrity, cheating, and plagiarism, this course will comply with the 
Student Academic Integrity Policy as published by the Towson University Office of Judicial Affairs, 7720 
York Road, Room 236 (410-704-2057).  

The following excerpt from Towson University's Academic Integrity Policy is extremely important to 
consider in developing materials for this course: 

http://www.towson.edu/


                                                                                                                                                                                           
Plagiarism  

Presenting the work, products, ideas, words or data of another as one's own is plagiarism. 
Indebtedness must be acknowledged whenever: 

1. one quotes another person's actual words or replicates all or part of another's product. 
This includes all information gleaned from any source, including the Internet. 

2. one uses another person’s ideas, opinions, work, data, or theories, even if they are 
completely paraphrased in one’s own words. 

3. one borrows facts, statistics, or other illustrative materials. 

You may also want to consult the Cook Library website for more information on how to avoid 
plagiarism. All material handed out with your name on it must be original work or you need to 
carefully cite your sources. 

Disability Support Services 

Towson University is committed to providing equal access to its programs and services for 
students with disabilities, in accordance with Section 504 of the Rehabilitation Act of 1973 and 
the Americans with Disabilities Act of 1990.  Disability Support Services is the office designated 
to provide reasonable accommodations to students with disabilities.  Students seeking 
accommodations must identify themselves to DSS, request an appointment to discuss their needs, 
and provide DSS with up-to-date and complete documentation of their disabilities.  DSS 
determines what accommodations are reasonable on a case-by-case basis, taking into account the 
student’s disabilities and needs, nature of their learning task, course standards and essential 
requirements of the program of study, and educational environment.  Students are encouraged to 
register with DSS as soon as possible after admission to the University to ensure timely provision 
of services. 

Cell Phones 

  Using a cell phone during Clinic time in the classrooms or hallway is very distracting to the 
interaction and learning environment that we are trying to create.  Please turn off your cell phones 
or put them on vibrate if you have an emergency situation that you have to monitor.  If you have 
to take an emergency call, please move to outside the Brick Street Café and then let your professor 
know afterwards that you had an emergency.  Also refrain from checking messages and texting – 
especially when you are working with your client.  Your client deserves your complete attention.   
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INTRODUCTION  

 The Practicum Experience  

The practicum experience is designed to offer library media program orientation experience to 
the candidate who is intending to become a school library media specialist. This experience should allow 
the candidate to participate in the major aspects of library media program operations and services, such 
as planning, administering and evaluating services; developing the collection; organizing, processing and 
circulating materials and equipment; and performing the roles identified in Information Power -- 
teacher, instructional consultant, information specialist, and technology leader. It is most desirable that 
candidates have opportunities to participate in the various types of responsibilities associated with the 
library media program. This main purpose of this introduction is to assist the practicum supervisor and 
the practicum candidate in developing effective plans for this important segment of the education of a 
future school library media specialist. General questions are answered throughout. Any additional 
questions or concerns should be directed to the University Coordinator of the School Library Media 
Program.  

Collaborative planning - Candidates will participate in collaborative [curriculum and resource] 
planning as a major outcome of this course. This means that the candidate and school library media 
specialist will work with classroom teachers in the school to plan an information literacy-based unit of 
instruction. The process and outcome of this collaborative planning process are essential leadership 
components of this experience.  

In practicum experiences, school library media candidates will: 

• display the ability to promote inquiry-based learning, instruction in multiple literacies, and to 
model effective, differentiated teaching that meets the needs of a diverse learning community.  

• have a "deep knowledge" of high-quality reading materials for children and young adults in 
multiple formats.  

• provide learners with a variety of high-interest materials for information, pleasure, and personal 
development as well as professional materials for teachers and staff (AASL, 2009). 



                                                                                                                                                                                           
• promote ethical, equitable access to and use of physical, digital, and virtual collections of 

resources.  
• demonstrate a solid foundation on which to build to encourage decision-makers to enhance and 

improve school libraries for the benefit of students. 
• focus on building a flexible learning environments (AASL, 2010). 
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PROGRAM RESPONSIBILITIES  

The candidate should follow a plan of gradual induction into assuming full responsibility for the 
library media program for the following reasons: 

1. To allow time for specific observation of the techniques of the supervising library media 
specialist;  

2. To allow time for careful planning prior to initially assuming responsibility for various parts of 
the program;  

3. To allow time for analysis of early performance of responsibilities; and 

4. To allow time for the supervising library media specialist to be sure of the candidate's 
demonstrated readiness.  

Demonstrated Readiness is a key factor in considering when and to what degree the candidate 
assumes responsibilities. If the candidate assumes full responsibility for the library media program 
before demonstrating readiness, an unsatisfactory situation may develop. The desirable state of 
readiness should occur as a result of gradual induction into assuming responsibility for library media 
program functions.  

 The candidate begins assuming responsibility for various parts of the program when:  

1. sufficiently acquainted with the methods required to perform the attendant tasks, the salient 
characteristics of the people involved in those parts of the program and the resources 
needed; 

2. a degree of confidence has been developed; and  



                                                                                                                                                                                           
3.  the supervising library media specialist has confidence in the candidate's ability to assume 

responsibilities. 
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Guidelines for Preparing for the Placement  

 The program starts when candidates discuss their readiness with their advisor.  The next step is for the 
candidate to make application through the CASE (Center for Applied Skills in Education) office (302 
Hawkins Hall).  

The following steps outline the application and placement process: 

 1. Obtain an application form in the CASE Office.  

2. An application form is completed the year previous to the practicum so that the CASE Office 
can inform the candidate by letter about all deadline dates. 

 3. Submit approved application form to the CASE Office according to the schedule: (End of 
October for spring semester; end of April for fall semester). 

  4. Candidates are informed officially about their placement by the CASE Office, in about the 
middle of the term preceding the practicum experience. The inclusive dates of the practicum 
are also included in this letter. 

   a. The assignment of a practicum candidate in a school is a decision made cooperatively by the 
supervising library media specialist, the principal, the system library supervisor and the university 
representatives after each has studied the information included in the application form. In accordance 
with University policy, the practicum candidate is placed only under the supervision of a school library 
media specialist having: 

    A minimum of 3 years of experience;  

    A strong school library media center which is often a technology-rich 
learning environment;  



                                                                                                                                                                                           
    A diverse and inclusive population of students, staff and administrators as 

indicated by the demographics of the school; and  

    Expressed a willingness to accept this responsibility.  

 b. The practicum candidate should contact the supervising library media specialist before the 
candidateship officially begins, for the purpose of planning the experiences. It is important for the 
supervising library media specialist to share appropriate materials and information about various 
relevant aspects of the school library media program.  

 5. At the beginning of the Practicum experience, the University Supervising teacher/advisor or the 
Coordinator of the School Library Media Programs discusses the required assignments and evaluation 
with the candidate and supervising library media specialist. 

6. When a candidate arrives at each practicum site, the supervising library media specialist 
makes sure that the candidate is given a thorough orientation and is informed of dress codes, 
parking, lounge privileges, etc.  

 7. The candidate is accorded the same status as fully certified teachers. A legal description of 
the candidate teacher in Maryland is given in Appendix A. The supervising library media 
specialist should assemble materials and equipment which might include:  

    Media program materials including library media scope and sequence documents, library 
media handbook (district and school), policy statements, and other useful information.  

   A desk or table for individual use.  

   Copy of the faculty handbooks, pupil handbook, school policies, plan book, and 
other useful information.  

   Sources of information on the background of pupils, curriculum guides, teacher 
schedules, etc. 

 d. Result -to identify strengths and weaknesses within an atmosphere 
of mutual respect and cooperation. 

  

 3. Effective Behaviors for Conferences  

 In their conferences, the supervising library media specialist and candidate should routinely use the 
following practices, shown by research to promote both candidate growth and harmonious working 
relationships.  

 a. Supervising library media specialist behavior:  

1. Provides constructive and specific suggestions;  



                                                                                                                                                                                           
2. Provides objective data;  

3. Praises and encourages;  

4. Asks for ideas, opinions, and clarifications of the 

 candidate; and  

5. Accepts ideas and opinions of candidates. 

            b. Candidate's behavior: 

 1. Evaluates own performance;   

2. Offers ideas, opinions, and clarification;   

3. Asks for supervising library media specialist's ideas, opinions, 
and clarification; and  

4. Accepts ideas and suggestion.  

  

V. Library Media Program and Teaching Responsibilities  

 A. The candidate should follow a plan of gradual induction into assuming full responsibility for the 
library media program for the following reasons:  

1. To allow time for specific observation of the techniques of the 
supervising library media specialist;  

2. To allow time for careful planning prior to initially assuming responsibility 

for various parts of the program;  

3. To allow time for analysis of early performance of responsibilities; and  
4. To allow time for the supervising library media specialist to be sure of the 

candidate's demonstrated readiness.  

 B. Demonstrated readiness is always the most important factor in considering when and to what degree 
the candidate assumes responsibilities. If the candidate assumes full responsibility for the library media 
program before demonstrating readiness, an unsatisfactory situation may develop. The desirable state 
of readiness should occur as a result of gradual induction into assuming responsibility for library media 
program functions.  

C. The candidate begins assuming responsibility for various parts of the program:  

  



                                                                                                                                                                                           
1. when sufficiently acquainted with the methods required to perform the attendant 
tasks, the salient characteristics of the people involved in those parts of the program, 
and the resources needed;  

 2. when a degree of confidence has been developed; and  

 3. when the supervising library media specialist has confidence in the candidate's ability 
to assume responsibilities.  

 VI. Evaluation  

  Evaluation of the candidate's progress is a continuing and cooperative effort on the part of the 
candidate, the supervising library media specialist, and the university supervisor. Evaluation report 
forms are located in the Appendix of this document. 

 A. The Periodic and Final Evaluation Form  

1. Please use the form entitled "Candidateship Evaluation" in Appendix A of this guide.  

2. The supervising library media specialist and the candidate are requested to retain one original copy 
for use as the final evaluation form and to make additional copies for use as periodic reports throughout 
the experience.  

B. Scheduled Evaluative Reports  

On at least two-week intervals throughout the program (first report to be sent at the end of the 
second week), supervising library media specialists report judgments of the candidate's progress. It is 
vital that the candidate be made aware of his/her strengths and weaknesses at every stage in the 
program. Sufficient time must be provided so that the candidate can work to eliminate any deficiencies 
that might otherwise appear on the final evaluation.  

 C. The Periodic Evaluation Should:  

1. Show cumulative progress over each period of time;  

2. Be completed by the supervising library media specialist, but should be the result of mutual evaluative 
conferences in which the candidate evaluates his or her own performance;  

3. Include specific recommendations for improvement; and  

4. Be forwarded to the university supervisor by the candidate. The candidate and supervising library 
media specialist should each retain a copy.  

  

D. The Final Evaluation Reports    

  



                                                                                                                                                                                           
The final evaluation report should reflect the level of performance attained by the candidate at 

the completion of the practicum experience at each site if the candidate is placed at more than one site. 
It is completed by each supervising library media specialist and submitted by the candidate to the 
university supervisor. If the candidate desires, these reports can be included in his or her university 
placement file. The final evaluation is not confidential, and like the periodic evaluations, a copy of it 
should be given to the candidate. The same form is used for the final and periodic evaluations.  

  

E. Grading  

  The university supervisor assumes final responsibility for assigning the grade at the completion 
of the practicum; however, the supervising library media specialists' evaluations are a major factor in 
assigning the grade.  

  

  F. Summary -A complete program of evaluation for the candidate should include these six 
principles:  

1. Employ a variety of techniques for recording and interpreting 
data. The broader the data base, the more reliable the 
evaluation of the candidate's readiness to assume 
responsibility for the library media program.  

Examples might include:  

  

 periodic evaluation form which covers an agreed-upon list of library media 
competencies;  

 lesson planning; and  

 other appropriate techniques (videotaping, audio taping, outside observation, 
etc.).  

 

2. Be continuing:  

 Candidates must be provided with the continuing feedback about performance to allow 
time for improvement.  

 3. Be cooperative:  

  



                                                                                                                                                                                           
Candidates should be given the opportunity to evaluate not only their own performance 
throughout the program, but that of the supervising library media specialist as 
well.  Evaluation should be based upon a mutual willingness to analyze one another's 
professional performance. Candidates should be encouraged to practice self-evaluation 
so that critical analysis becomes a regular part of their behavior. The supervising library 
media specialist should set the example.  

 4. Come from an agreed-upon base:  

The supervising library media specialist and the candidate should, early in the program, 
agree upon interpretations of the competencies to be evaluated. Without such 
agreement, evaluations can be invalid.  

 5. Focus upon candidate and teacher outcomes in light of stated objectives: Evaluation 
is then more apt to be based upon verifiable evidence than on subjective judgment.  

 6. Be specific: Above all, evaluations must be specific. Candidates should be told exactly 
what they are doing well and what must be improved. 
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Practicum Planning  

 (A sample plan for the candidate's gradual induction into full responsibility for the library media 
program is included in this section.)  

 The following schedule of activities arranged by weeks is intended to be advisory to supervisors 
of candidates as they plan the practicum experience. It is not intended to be prescriptive and it is 
assumed that the supervising library media specialist will develop specific plans in cooperation with the 
candidate that is appropriate for their school.  

 This schedule allows for seven-and-one-half week practicum experiences in two different 
schools. When the practicum experience is shorter, there will be appropriate adjustments to the 
program. Conferences with the system coordinator (when appropriate), and with the coordinator of 
candidates from the School Library Media Program should be worked into this schedule.  



                                                                                                                                                                                           
  Sample Plan (Week 1, etc., should be interpreted as first week at each school site)   (Indicates 
activities that should be continued beyond the week where they begin. Generally, only new activities 
will be identified each week. Continuing activities are not usually re-identified unless some change is 
indicated.)  

 Week One  

 1. Observation, Conferring, Evaluating and Planning  

a. Introduction to the library media program and school, including personnel, plant, and 
operation.  

b. Get acquainted with students, teachers and others who assist in the library media program.  

c. Observe the supervising library media specialist and other members of the library media staff. 
Pay particular attention to services offered to students, the collaboration with teachers and to 
the way in which operations of the library media center are carried out.  

d. Develop a practicum plan for the experience, which includes content. Seek the assistance of 
the supervising library media specialist.  

(1)The practicum plan should provide systematic opportunities for the candidate to assume 
increasing responsibility as the practicum proceeds, and to gain knowledge, skills and 
attitudes in areas such as the following:  

        professional roles related to service and administration; 

        library media program operation;  

        supervision of various types of personnel;  

        automation activities;  

        cooperative opportunities related to networking; 

        professional development; program and collection evaluation;  

        effective planning, decision making and problem solving; and public relations, 
etc.  

e. Develop lesson plans, where appropriate, with help of supervising library media specialist 
(and when possible with other teachers) 



                                                                                                                                                                                           
f. Observe classes in different subject areas, with different student groupings, etc. to start to 
define the needs of candidates and teachers in the school. Pay particular attention to efforts 
with at-risk students, and students representing a variety of academic levels and cultural and 
socioeconomic backgrounds.  

g. Study pertinent documents useful in preparing to assume responsibilities --particular 
emphasis on local handbooks, policy statements, curriculum guides, state directives, relevant 
statutes; building-level, district, state library media program documents and policies.  

h. Study communication channels used to communicate with teachers, principal, other library 
media specialists, district personnel, Department of Education personnel, parents, newsletters, 
etc.  

i. Discuss and make plans to accomplish special project or projects. 

j. Attend professional activities: faculty meetings, library media specialists' groups, MEMO, PTA, 
teacher professional groups, etc.  

k. Confer with supervising teacher to gain insights on significant experiences, and "cause and 
effect" analysis.  

l. Make decision with supervising teacher about what types of information to include in 
candidateship diary/log and what level of analysis would be most appropriate.  

m. Begin keeping a daily diary/log with brief analytical notes about activities.  

2. Assumption of Library Media Responsibilities  

a. Help fellow candidates plan use of the library media program in their practicum, and 
recognize the role of the library media program in teaching and learning.  

b. Work with students individually and in small groups.  

c. Work with teachers as appropriate.  

d. Participate in library media program operations and administrative activities. 

e. Continue keeping daily diary/log with brief analytical notes about activities.  

Reminder: At the end of the first week, send the following to the university supervisor:  

1. “Candidate Teacher Information Form”  



                                                                                                                                                                                           
2. “Planning the Experience(s) Form” 

Week Two 

1. Observation, Conferring, Evaluating and Planning  

a. Visit the county library media center. Confer with personnel about the services offered at this 
level and how they complement those offered at the building level. Also, discuss county wide 
priorities and special projects conducted at that level. If the candidate makes this visit while at 
the first candidateship site, another visit should not be scheduled at the second site unless there 
is a specific reason for doing so.  

b. Observe the parts of the library media program which are automated and discuss the extent 
to which networking is occurring in the school/district/state.  

c. Visit the library media program of at least one feeder school. Observe procedures, operations, 
services, as well as methods of cooperation between the feeder school and candidate's school in 
the library media and other areas. (In some situations, this visitation can come later.)  

d. Observe the methods used by the library media specialist for personal professional 
development and professional development of library media staff where applicable.  

e. Visit the guidance, health, etc. services in the school.  

f. Observe the classroom (library media program) management techniques the supervising 
library media specialist and other library media staff members use to create an effective 
learning atmosphere and handle potential discipline problems in the most constructive way.  

g.  Supervising media specialist and candidate begin daily cooperative evaluation of candidate’s 
performance.  

h. Discuss and observe administrative and procedural responsibilities of the library media 
specialist. (Even if a particular activity, such as budget development or inventory, is not being 
performed while the candidate is in the school, these activities should be discussed.)  

2. Assumption of Library Media Responsibilities 

a. Assume full responsibility for a part of the library media program for a short period of time 
each day.  

b. Assist P-12 students and classroom teachers in using the library media center.  

c. Begin to practice effective classroom management techniques.  



                                                                                                                                                                                           
d. Begin to perform administrative and procedural tasks.  

Reminder: At the end of the second week, send the following to the university supervisor:  The first 
"Periodic Evaluation Form".  

Week Three  

1. Observation, Conferring, Evaluating and Planning  

a. Visit the local public library to observe procedures, collections, services, and cooperative 
activities that are provided to youth.  

b. Observe library media specialist and/or teachers in classroom activities involving the library 
media program.  

c. Observe the library media staff doing instructional consulting with teachers.  

d. Observe the supervising library media specialist and others planning and giving services to 
students and teachers of special programs.  

e. Confer with the supervising library media specialist about how to evaluate various parts of the 
program and how to appraise performance of the library media staff.  

f. Plan a personal professional development program with the guidance of the supervising 
library media specialist.  

2. Assumption of Library Media Responsibilities  

a. Assume more responsibility for added aspects of the program for a greater amount of time.  

b. Supervise or guide clerks, technicians, and other assistants.  

c. Work on special project one or more periods daily.  

d. Engage in a wide range of services to P-12 students and classroom teachers (production, 
teaching library media skills, instructional consulting, helping teachers and candidates use 
technologies more effectively, etc.) 

e. Perform procedural and administrative responsibilities, including collection development, 
cataloging, developing necessary reports, budgeting, planning, etc.  

f. Develop and carry out a public relations activity.  



                                                                                                                                                                                           
g. Attend teacher, departmental, or grade level meetings.  

 Week Four  

 1. Observation, Conferring, Evaluating and Planning  

a. Observe in other school library media centers. Visit one or more schools at least one/half day during 
each visit if this seems appropriate. Plans should be made well in advance of visits. 

b. Reevaluate and revise plans for remainder of the candidateship period based on strengths and 
weaknesses and range of activities already experienced during previous weeks.  

  

2. Assumption of Library Media Responsibilities  

a. Continue to assume greater responsibility for all aspects of the library media program.  

b. Observation time decreases as candidate assumes more responsibility for library media 
activities.  

c. Gain as much experience in various aspects of administering the program and providing 
services as the supervising library media specialist feels is wise.  

Reminder: At the end of the fourth week, send the following to the university supervisor:  

     Second "Periodic Evaluation Form"  

 Weeks Five and Six  

 1. Observation, Conferring, Evaluating and Planning  

a. Evaluate practicum and identify further experiences that seem necessary. 

b. Confer with supervising library media specialist and with district library media supervisor 
about remodeling and building effective library media centers.  

c. Plan together for return of responsibilities to library media specialist during seventh week.  

2. Assumption of Library Media Responsibilities  



                                                                                                                                                                                           
Assume full responsibilities for the library media program during these two weeks. (Assuming 
full responsibility is contingent on an assessment by the supervising library media specialist of 
the candidate's ability to assume full responsibility).    

Reminder: At the end of the sixth week, send the following to the university supervisor: Third "Periodic 
Evaluation Form".  

 Week Seven  

 1. Observation, Conferring, Evaluating and Planning  

 a. Have formal and informal conferences with library media specialist concerning candidate's questions 
and problems related to the library media program and field.  

b. Observe specific exemplary aspects of other library media programs in the county. 
(Supervising library media specialists selects the sites based on their judgment of what the 
candidate should see at this point in the practicum experience. Once again, plans for visits 
should be made well in advance of the visits.)  

c. Turn the library media program back over to the supervising teacher in a systematic way.  

2. Assumption of Library Media Responsibilities  

 a. Complete projects and diary/log. Send one copy of projects, complete log, and a letter 
containing the reactions about the practicum experience to Coordinator of School Library Media 
Program, Towson University, 8000 York Rd., Towson, MD 21252-0001. (This should be done 
during the fourteenth week of a fifteen-week practicum.) 

b. Concentrate on exploring district and school uses of automation. 

c. Participate in activities that the candidate has not yet had the opportunity to accomplish.  

 Week Eight  

 1. Complete all activities of the practicum.  

2. Assume responsibility for professional courtesies (expressing appreciation to all those in the school 
and in the practicum experience who have contributed to the candidate's experience.)  
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Specialists and University Supervisors 

Major Phases of the Practicum  
  

The supervising teacher should assist the candidate in planning a program of experiences that 
includes these phases of the candidate teaching program: Observation, Participation, Planning, 
Conferring, Teaching, and Evaluation.  

 I. Observation  

A.  Purposeful observation helps the candidate to grow. A carefully planned program will be 
developed that will include the following observations of:  
  

1.      The supervising library media specialist and other media staff as they carry out 
their responsibilities related to the library media program;  

 2.      Other library media specialists and library media programs at the same and 
different levels, and/or the district library media coordinator and program, beginning 
early in the semester;  

  

3. Teachers and their classes in different subject areas or grade levels;  
 students of varying ability levels; and at-risk students, etc.  

  

4.  The public library program;  

  

5.  School services such as administration, guidance, etc;  

  

6.  Other features of the school program or other school programs that may be of 
special value or interest to the candidate; and  

  

7.  Extracurricular activities.  

  

B. Arrangement for observations should be made in advance by the supervising library media 
specialist in cooperation with the principal, if appropriate. Observations outside the assigned 



                                                                                                                                                                                           
library media program should occur early and late in the candidateship when the candidate 
does not have full responsibility for the library media program.  

  

C.   Observations, to be effective, must be specific. The candidate should not approach the 
task casually, but rather should identify particular observational goals. For example: 
  

1. Library media center and classroom management techniques; 
  
2. Physical conditions of the library media center and their influences on services; 
  
3.  Interpersonal and group dynamics between the library media specialist, 
teachers, and those being served; 
  
4.  Administrative and supervisory techniques; 
  
5.  Library media specialists’ behaviors to which learners, teachers, administrators 
and others respond in positive ways; 
  
6.  Effective ways of managing time; 
  
7.  Ways of structuring effective routines and transitions; 
  
8.  Ways of working effectively with teachers in the instructional consulting 
arena; 
  
9.  Instructional techniques 
  
10.  Identification of differences among learners 
  
11.  Library media programming characteristics for different groups; 
  
12.  Media productions services for students and teachers; 
  
13.  Media program and personnel evaluation. 



                                                                                                                                                                                           
  

II. Participation  
  

A. The purpose for participation is to give the candidate practice in carrying out the many 
tasks associated with being a library media specialist. Participatory activities should begin on 
the first day and should include five kinds of experiences:  

  

1. Library media program services;  

  

2. Administrative activities;  

  

3. Library media program support activities like collection development, cataloging, etc;  

  

4. Routine -library media program activities; and  

  

5. Supplementary -non-teaching activities. 

  

B. Suggested participatory experiences include:  
  

1. Working with individuals and small groups of students to teach library media skills, 
answer reference questions, produce instructional materials, offer guidance in selecting 
different kinds of media for enjoyment or instruction, etc.;  

  

2. Working with teachers to provide instructional consulting services, to teach them to 
use various types of technology, to help them select effective resources for various 
instructional units, etc.;  

  

3. Performing the administrative duties of the library media specialist;  

  



                                                                                                                                                                                           
4. Attending professional meetings (faculty meetings; departmental, grade or discipline 
meetings; MEMO (Maryland Educational Media Organization); district library media 
specialists' meetings; etc.);  

  

5. Cataloging and deselecting materials, collection development, program and personnel evaluation, 

etc.; and  

 6.  Assisting with other student and teacher activities associated with the library media program, 

such as clubs and social functions. 

  

III. Planning  
  

While all candidates have, in their coursework, received some training in planning for library 
media program activities and library media skills instruction, they have not had a chance to implement 
such plans under the conditions afforded by being in a library media program fulltime. Some general 
suggestions concerning planning for this experience follow.  

  

A.   Library Media Activities Planning Considerations  

(This area encompasses planning for all of the activities in the library media program with the 
exception of the formal teaching activities performed by the library media staff.)  

  

1. Planning for these activities should be a cooperative endeavor between the 
supervising library media specialist and the candidate, particularly in the early stages of 
the field experience; 

  

2. As confidence and skill develop, the candidate will have less need to call upon the 
supervising library media specialist in planning for these activities;  

  

3. The candidate should always submit plans for activities to the supervising library 
media specialist for suggestions and approval before using them; and  



                                                                                                                                                                                           
  

4. The candidate should be encouraged to show initiative and creativity in planning for 
library media program activities.  

  

B.  Lesson Planning Considerations (This area encompasses planning for the teaching 
activities engaged in by the library media staff.)  
  

1. Planning for teaching library media skills should be a cooperative endeavor between 
the supervising library media specialist, and the candidate, particularly in the early 
stages of the field experience.  Candidates should collaborate with classroom teachers 
whenever possible. 

  

2. As confidence and skills develop, the candidate will have less need to call upon the 
supervising library media specialist.  

  

3. The candidate should always submit lesson plans to the supervising library media specialist for 

suggestions and approval before using them.  

 4. The candidate should be encouraged to show initiative and creativity in planning for teaching.  

 C. Suggested sequence for inducting the candidate into planning for library media program activities, 
including teaching:  

  
1. Examination of the supervising library media specialist's plans by the candidate;  

  

2. Cooperative development of plans; (The supervising library media specialist's role 
should gradually change from that of thinking the plan through aloud, to thinking aloud 
with the ~ candidate, to allowing the candidate to plan independently.)  

  

D. Remember: 
  



                                                                                                                                                                                           
1. Candidates are expected to produce and keep on file, plans for the library media 
program that reflect daily and weekly activities. Further, they are expected to produce 
and keep on file their unit, weekly and daily lesson plans of their teaching activities.  

  

2. All plans should be submitted prior to use and should be approved by the supervising 
library media specialist.  

  

3. What works for the supervising library media specialist may not work for the 
candidate.  

  

 IV. Conferring  

  

Daily conferring is critical to the growth of the candidate and to the communication necessary 
for a successful experience. Conferences should be both formal and informal.   

  

A. The Informal Conference  

  

1. Informal conferences will be brief and may take place at any time throughout the day. 
However, there will be specific topics, questions, or incidents to discuss.  

  

2. Through frequent informal discussions, the supervising library media specialist and 
the candidate explore library media program and/or teaching strategies and evaluate 
their results.  

  

3. This type of conference provides opportunities for immediate feedback.  

  

B. The Formal Conference  

  



                                                                                                                                                                                           
1. Specific times for formal conferences should be scheduled at least once a week 
throughout the practicum experience. 
  
2. Formal conferences have these added characteristics:  
a. Purpose -to review the candidate's progress in light of program expectations and clearly defined 
library media competencies;  

b. Preparation -supervising media specialist and candidate will have 
questions, observation notes, video or audio tapes, or other evaluative 
data available;  

c. Procedure -mutual participation and pooling of ideas; and  
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GUIDE FOR EVALUATION OF CANDIDATES  

 Department Evaluation of the candidate is a continuing and cooperative effort on the part of 
the candidate, the supervising library media specialist, and the university supervisor. The evaluation 
process of candidates will include:  

 1. The Periodic and final Evaluation Form  

a. Please use the form entitled "Practicum Evaluation".  

b. The supervising library media specialist and the candidate are requested to retain one original 
copy for use as the final evaluation form and to make additional copies for use as periodic 
reports throughout the experience.  

2. Scheduled Evaluative Reports  

On at least two-week intervals throughout the program (first report to be sent at the end of the 
second week), supervising library media specialists report judgments of the candidate's 
progress. It is vital that the candidate be made aware of both strengths and weaknesses at every 
stage in the program. Sufficient time must be provided so that the candidate can work to 
eliminate any deficiencies that might otherwise appear on the final evaluation.  



                                                                                                                                                                                           
3. The Periodic Evaluation should:  

a. Show cumulative progress over each period of time;  

b. Be completed by the supervising library media specialist, but should be the result of mutual 
evaluative conferences in which the candidate evaluates her/his own performance;  

c. Includes specific recommendations for improvement;  

d. Be forwarded to the university supervisor by the candidate. The candidate and supervising 
library media specialist should each retain a copy. 

4. The Final Evaluation Report  

The final evaluation report should reflect the level of performance attained by the candidate at 
the completion of the practicum experience at each site if the candidate is placed at more than 
one site. It is completed by each supervising library media specialist and submitted by the 
candidate to the university supervisor. If the candidate desires, these reports can be included in 
her/his university placement file. The formal evaluation is not confidential, and like the periodic 
evaluations, a copy of it should be given to the candidate. The same form is used for the formal 
and periodic evaluations.  

5. Grading 

The university supervisor assumes final responsibility for assigning the grade at the completion 
of the practicum; however, the supervising library media specialist' evaluations are a major 
factor in assigning the grade.  

GRADING:  

  

Category Category Total 
Points/Percentage of 
Final Grade 

I..  Mentor Teacher Evaluations 

  

A.  Mentor Teacher summative evaluations: 

      1.  School Library Media Practicum Evaluation 

           Form and Interpersonal Skills Form (15 points) 

      2.  Post Candidateship Library Media Evaluation Form (15 points) 

  

  

  

  

30 



                                                                                                                                                                                           
II.  University Supervisor Evaluations 

  

       A.  Summative:  Post Candidateship Library Media 

             Evaluation Form (10 points) 

       B.  Formative:  Periodic evaluations (10 points) 

  

  

  

  

20 

III.  Instruction:  collaborative unit planning, delivery, and  reflection 

  

       A.  Mentor teacher, University Supervisor, and Collaborative 
evaluation of unit of instruction (scored using a rubric)  

  

  

  

20 

IV.  Journal logs 10 

V.  Student's cumulative portfolio score 20 

  

Final Grade Point Equivalent 

A    95-100  

A- 90-94 

B+ 86-89 

B  80-85  

C  70-79  

F Less than 70  

5. Summary -A complete program of evaluation for the candidate should include these six principles:  

a. Employ a variety of techniques for recording and interpreting data: 

The broader the base, the more reliable is the evaluation of the candidate's readiness to assume 
responsibility for the library media program. Examples might include: A periodic evaluation form 
which covers an agreed-upon list of library media competencies; .Lesson planning. Other 
appropriate techniques (videotaping, audio taping, outside observations, etc.)  

b. Be continuing:  



                                                                                                                                                                                           
Candidates must be provided with the continuing feedback about performance to allow time for 
improvement.  

c. Be cooperative:  

Candidates should be given the opportunity to evaluate not only their own performance 
throughout the program, but that of the supervising library media specialist as well. Evaluation 
should be based upon a mutual willingness to analyze one another's professional performance. 
Candidates should be encouraged to practice self-evaluation so that critical analysis becomes a 
regular part of their behavior. The supervising library media specialist should set the example.  

d. Come from an agreed-upon base:  

The supervising library media specialist and the candidate should, early in the program, agree 
upon interpretations of the competencies to be evaluated. Without such agreement, 
evaluations can be invalid.  

e. Focus upon candidate and teacher outcomes in light of stated objectives: Evaluation is more 
apt to be based upon evidence than on subjective judgment.  

f. Be specific:  

Above all, evaluation must be specific. Candidates should be told exactly what they are doing 
well and what needs to be improved.  
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 CANDIDATE TEACHER INFORMATION FORM  

TO BE COMPLETED BY THE CANDIDATE AND FORWARDED TO HIS/HER UNIVERSITY SUPERVISOR BY THE 
END OF THE FIRST WEEK OF THE PRACTICUM AT EACH PLACEMENT. 

CANDIDATE:______________________________   

CANDIDATE TU Student ID # ____________________ 

ADDRESS: ____________________________________________________________ 



                                                                                                                                                                                           
CITY:____________________________      STATE: _________    ZIP: ____________ 

TELEPHONE: (     ) ____-__________          E-Mail:____________________________ 

SCHOOL ADDRESS: ___________________________________________________ 

CITY:__________________________STATE: _____           County: ____________ 

PRINCIPAL: ____________________ TELEPHONE: _______________________ 

  

SUPERVISING LIBRARY SPECIALIST:__________________ TELEPHONE:________________ 

 LIST ANY TEACHER WORKDAYS OR HOLIDAYS:__________________________ 

_____________________________________________________________________________________
___________________________________________________________ 

Indicate your daily schedule of media program activities as specifically as possible (Attach a separate 
document). Each day may be different. Just note the similar activities and times each day. The 
remainder of this form is designed to provide your university supervisor vital information about your 
candidateship experience. 

  

  

  

Please respond to the following questions as best you can at this time. I am experiencing/or I anticipate: 
(Provide further explanation as appropriate or needed.}  

  

  Yes No 
1. A positive relationship with my supervising teacher.     
      
2. Adequate conferring time with my supervising teacher.      
      
3. Adequate guidance from my supervisor in developing initial media 
program activity plans. 

    



                                                                                                                                                                                           
      
4. A library media program assignment appropriate to my academic 
preparation. 

    

      
5. A gradual assumption of responsibilities for the library media program.     
      
6. Regular evaluation as a learner/beginning library media specialist.     
      

  

  

 

 

 

 

PERIODIC EVALUATION OF SCHOOL LIBRARY MEDIA PRACTICUM  

To be completed by the Supervising School Library Media Specialist 

 DATE: ___________________________ 

CANDIDATE:___________________________________________________________ 

            (Last Name)                                         (First Name)                             (County)  

SUPERVISING LIBRARY MEDIA SPECIALIST: _____________________________ 

PRINCIPAL: ____________________________________________________________ 

SCHOOL: ______________________________________________________________ 

ADDRESS: _____________________________________________________________ 

PERSONAL AND PROFESSIONAL QUALITIES AFFECTING SUCCESS 

 Key to Evaluation:     1. Inadequate  



                                                                                                                                                                                           
                                    2. Some success but needs improvement  

                                    3. Average  

                                    4. Above average  

                                    5. Superior  

                                    6. Not Observed  

PERSONAL: 

__Adaptability            

__ Attitude toward criticism                 

__Appearance 

__Employs cultural resources     

__English usage              

__Enthusiasm    

__Initiative                              

__Poise, self-confidence                    

__ Rapport 

__Sense of humor                    

__Voice usage            

A. Strengths of the Candidate  

  

  

B. Criticism recommendations 

  



                                                                                                                                                                                           
PROFESSIONAL:  

Technical knowledge  

___Knowledge of materials  

___Library media guidance 

___Supervision of assistants 

___Services to faculty -Instruction in library media skills 

___Curriculum development 

___Awareness of the goals and effectiveness of the school 

___Awareness of goals and objectives of the library media program 

A. Strengths of the Candidate 

  

B. Criticism, recommendations  

  

POTENTIAL:  

  

Evaluator: ___________________________________Title:__________________ 

 

 

Answers to the following questions will help us to strengthen our program for library media education. 
We would appreciate candid answers in any areas where you care to comment and/or identify specific 
recommendations for our program. 

  



                                                                                                                                                                                           
1. What areas do we need to improve or change to better prepare our candidates to become effective 
school library media specialists?  

  

  

2. In what areas do our candidates seem to be best prepared?  
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Final Interpersonal Skills and Knowledge Evaluation 

To be completed by the Supervising Library Media Specialist 

Circle the most appropriate response for each item.  



                                                                                                                                                                                           
  

Rating Scale:  

1. Inadequate  

2. Some success, but needs improvement  

3. Average  

4. Above average  

5. Superior  

I. Adaptability  

1. Is frequently unable to adjust to new, unfamiliar or unexpected conditions and people.  

2. Has some problems adjusting to certain new, unfamiliar or unexpected conditions and 
people.  

3. Accepts change, endeavors to make the best of new situations with average success. 

4. Makes an adjustment to new, unfamiliar or unexpected conditions and people in a poised and 
cheerful, accommodating way.  

5. Makes an excellent adjustment to new, unfamiliar or unexpected conditions and people in a 
poised and cheerful manner; inventive in meeting unexpected needs.  

II. Appearance  

1. Does not display proper hygiene and dress that projects the image of the teaching profession.  

2. Neat and clean, but needs advice about dress.  

3. Displays proper hygiene and dress that projects the image of the teaching profession most of 
the time.  

4. Is aware of and displays proper hygiene, and dress that projects the image of the teaching 
profession.  

5. Is consistently aware of and displays hygiene, grooming, posture, mannerisms and dress that 
projects the image of the teaching profession. 



                                                                                                                                                                                           
III. Voice Usage  

1. Speaks in a monotone; voice too soft; voice too loud; speaks too fast and not understandable; 
choppy speech; leaves endings off words; has a speech problem such as stuttering, lisp, etc. and 
is not trying to improve it.  

2. Speaks in a soft voice but uses good expression; voice low but clear; sometimes leaves the 
endings off words; voice has good tone but sometimes chops the ending off words; has a lisp, or 
stutters, but is taking speech lessons to improve condition. 

 3. Tones and volume suited to occasion; no distracting voice usage habits or speech 
mannerisms. 

4.  Speaks clearly at all times; applies good expression; places stress on the right words; 
appropriate word pronunciation.  

5. Excellent speech and language usage, voice pitch, volume and expression.  

IV. English Usage  

1. Gross grammatical errors, both orally and written. Unable to orally communicate information 
in a coherent, logical manner.  

2. Lapses into sub-standard English in speech. Some grammatical errors in writing.  

3. Uses grammatically correct English, written and orally. Has some success in communicating 
information orally in a coherent, logical manner.  

4. Uses grammatically correct English. Communicates orally in a coherent, and logical manner.  

5. Impeccable grammar, both written and oral. Oral expression clear and, concise.  

V. Enthusiasm  

1. Lack of interest in work, unresponsive, negative, contributes few ideas. 

2. Slight interest in work, no initiative, performs only duties specifically assigned.  

3. Average interest in work, carries out instructions adequately. Demonstrates some original 
ideas.  

4. Very interested in work, eager to try new ideas, shows some initiative.  



                                                                                                                                                                                           
5. Shows facial and vocal animation when working with candidates and teachers. Exhibits 
consistently positive attitude toward people and projects. Able to interest and involve others in 
activities.  

VI. Initiative  

1. Always must be told what to do and constantly supervised to ensure task is completed.  
Charges into situation whether appropriate or not.  

2. Sometimes needs to be told what to do and needs follow-up to ensure some tasks are 
completed.  

3. Analyzes situations and usually steps in to handle or plan for a way to prevent negative 
situations.  

4. Analyzes situations, plans or steps into situations, handling them in an effective manner.  

5. Predicts situations and is sensitive to changes and responds in a positive manner.  

VII. Rapport (with faculty, administration and candidates)  

1. Abrupt with others, lacks sensitivity to the needs and interests of other people. 

2. At times is abrupt and insensitive to the needs and interests of other people.  

3. Is usually aware of the needs and interests of other people.  

4. Makes special efforts to meet the needs and interests of other people.  

5. Offers/approaches others for curricular and program ideas.  

VIII. Attitude Toward Criticism  

1. Defensive reaction to constructive criticism and unwillingness to change behavior. 

2. Listens to criticism offered, but does not follow through.  

3. Accepts criticism, but does not always change behavior.  

4. Accepts criticism, even when there is a divergent point of view; tries to learn from it.  

5. Accepts criticism gracefully, diligently tries to overcome shortcomings.  



                                                                                                                                                                                           
IX. Sense of Humor  

1. Is unresponsive.  

2. Occasionally displays a sense of humor.  

3. Normally responsive to humor.  

4. Is responsive to other people's sense of humor.  

5. Is responsive to others and engages in humorous exchanges with others.  

X. Cultural Resources  

1. Lacks knowledge of and sensitivity to society and culture.  

2. Awareness of society and culture is limited.  

3. Usually applies knowledge and sensitivity for cultural resources in activities with others.  

4. Integrates knowledge and sensitivity for cultural resources in carrying out responsibilities.  

5. Brings to the attention of others the resources of our society and culture.  

XI. Poise, Self -Confidence  

1. Scared to assume responsibility, withdrawn, ill at ease.  

2. Seems comfortable in most situations.  

4. Seems self -assured most of the time.  

5. In control, sure of self and abilities.  

 

 

XII. Technical Knowledge  

1. Lacks skill in handling equipment and procedures.  

2. Needs guidance in handling equipment and routines.  



                                                                                                                                                                                           
3. Usually handles equipment and procedures with ease.  

4. Always handles equipment and procedures with ease.  

5. Is skilled at handling equipment and procedures and can teach their use to others.  

XIII. Knowledge of Materials  

1. Little knowledge of literature or materials for students; cannot recommend materials for 
teachers; makes no effort to be familiar with materials.  

2. Limited knowledge of materials for students; can make limited recommendations to teachers; 
makes some attempts to be more familiar with materials.  

3. Adequate knowledge of materials for students and teachers; tries to become more familiar 
with the materials in the library media center.  

4. Can recommend materials to students and faculty; knows how to find materials to aid 
patrons; has worked to become knowledgeable of all materials in the library media center. 

5. Broad knowledge and understanding of all materials; can recommend materials on hand and 
find other sources of related ones.  

XIV. Library Media Guidance  

1. Unable to offer guidance in selection and use of library media to students or teachers.  

2. Needs directions to guide students and teachers in the selection and use of library media.  

3. Works with students and teachers in the selection and use of library media.  

4. Initiates opportunities to guide students and teachers in the selection and use of library 
media.  

5. Effectively plans for and carries out activities to guide students and teachers in the selection 
and use of library media. 

XV. Supervision of Assistants 

1. Is unable to direct, plan, or guide assistants.  

2. Can guide assistants when given specific directions.  



                                                                                                                                                                                           
3. Usually plans and directs assistants with occasional guidance from supervisory library media 
specialist.  

4. Plans for and guides assistants in a supportive way.  

5. Understands role of assistants, plans and supervises their activities, and assists in evaluation 
of their performance.  

XVI. Services to Faculty  

1. Avoids contact and interaction with faculty.  

2. Provides inconsistent assistance to faculty.  

3. Provides only basic assistance to faculty.  

4. Satisfies faculty requests and sometimes suggests additional services and activities.  

5. Fulfills faculty requests and usually suggests additional services and activities.  

 

 

XVII. Instruction in Library Media Skills 

1. Unable to interest students in skills; not clear in explanation; haphazard in planning. Unable 
to assess students’ media needs, unfamiliar with teaching strategies; expects patrons to totally 
find their own way.  

2. Lessons are planned but not always clear to the students. Able to diagnose students’ library 
media needs but unable to implement instructional program.  

3. Lessons are organized. Able to assess students’ library media needs and implement a good 
instructional program; uses a variety of teaching strategies; is available to help the patron.  

4. Is readily available to provide instruction in library media usage to individuals, classes, groups, 
faculty; prepares materials and coordinates plans with the teachers.  

5. Uses a variety of library media activities; presents skills with enthusiasm in an interesting 
manner; keeps accurate records; plans with teachers; plans for different abilities of students; 
tries creative approach.  



                                                                                                                                                                                           
XVIII. Curriculum Development  

1. Lacks understanding of curriculum development.  

2. Has a limited knowledge of and ability to work with teachers in curriculum development.  

3. Tries to work with teachers in curriculum development.  

4. Is knowledgeable about the school's curriculum and demonstrates how to incorporate in 
activities.  

5.  Participates in aspects of planning and implementing the curriculum for the total school.  

XIX. Awareness of the Goals and Objectives of the School  

1. Is unaware of the goals and objectives of the school.  

2. Has read or heard of the goals and objectives of the school.  

3. Acknowledges implication of the goals and objectives of the school for the library media 
center program.  

4. Plans the library media center activities that are correlated with the goals and objectives of 
the school.  

5. Initiates library media center related activities that are correlated with the goals and 
objectives of the school.  

XX. Awareness of the Goals and Objectives of the Library Media Center in the School 

1. Is unfamiliar with the goals and objectives of the library media center  

2. Has read the goals and objectives of the library media center.  

3. Implements the goals and objectives of the library media center in the school.  

4. Integrates the goals and objectives of the library media center.   

5. Initiates new ways to integrate the goals and objectives of the library media center in the 
school.  

XXI. Potential- an evaluation of the possibilities exhibited in the candidate's overall performance and 
prediction of their future contribution to the library media profession  



                                                                                                                                                                                           
1. Disinterest; lack of motivation.  

2. Some interest in program, but needs prodding.  

3. Provides adequate programs and procedures.  

4. Plans programs and procedures with sensitivity to the environment.  

5. Initiates programs and procedures with creativity and sensitivity to the environment. 

 

 

 

Towson University 

College of Education 

Department of Educational Technology and Literacy 

School Library Media Program 

ISTC 789:  Practicum and Portfolio in School Library Media 

 

 

Standards Addressed in this Document 

INTASC Standards 1-8 
(http://ccsso.org/Documents/2011/InTASC_Model_Core_Teaching_Standards_2011.pdf) 

AASL Standards for the Initial Preparation of School Library Media Specialists 

(http://www.ala.org/aasl/sites/ala.org.aasl/files/content/aasleducation/schoollibrary/2010_standar
ds_and_items_with_statements_of_scope.pdf) 

Standard 1: Teaching for Learning 

Candidates are effective teachers who demonstrate knowledge of learners and learning and who model 
and promote collaborative planning, instruction in multiple literacies, and inquiry-based learning, 
enabling members of the learning community to become effective users and creators of ideas and 
information. Candidates design and implement instruction that engages students' interests and 
develops their ability to inquire, think critically, gain and share knowledge. 

http://ccsso.org/Documents/2011/InTASC_Model_Core_Teaching_Standards_2011.pdf
http://www.ala.org/aasl/sites/ala.org.aasl/files/content/aasleducation/schoollibrary/2010_standards_and_items_with_statements_of_scope.pdf
http://www.ala.org/aasl/sites/ala.org.aasl/files/content/aasleducation/schoollibrary/2010_standards_and_items_with_statements_of_scope.pdf


                                                                                                                                                                                           
 

Elements 

1.1 Knowledge of learners and learning 

1.2 Effective and knowledgeable teacher 

1.3 Instructional partner 

1.4 Integration of twenty-first century skills and learning standards 

 

Unit of Instruction and Lesson Planning Guidelines 

The teaching profession’s guiding principle is that student learning is the goal of all teaching. At 
Towson, we expect a strong emphasis on the demonstration and synthesis of INTASC Standard 
proficiencies to accomplish this goal. Using the components below, you must include a sample of at 
least one cycle of collaborative instruction and assessment (at least 3 lessons) in your practicum and 
portfolio that provides evidence that you have the knowledge and skills to impact student learning.  

Your artifact:  Plan a thematic unit or content related group of lessons that you will teach to 
students in your last semester.  The unit should be collaboratively planned with a content area teacher.  
Prepare to collect data which illustrate gains in student achievement that took place as a result of your 
teaching. Use these core components in this significant unit of instruction to illustrate your impact on 
student learning that produces ongoing improvement and gains in achievement.   

 

Topic:   

o Describe school, students, age/grade level  
o Explain how this unit/series of lessons aligns with overall curriculum  
o Technology integration:  Describe the software, web sites, and databases to be integrated in the 

unit.   This should be a technology rich series of lessons 
 

Learning Goal:  Align with Maryland State Curriculum/Maryland Common Core State Curriculum 
and the AASL Standards for the 21st Century Learner. 

 

o Cite the indicators and objectives from the Maryland State Curriculum/Maryland Common Core 
State Curriculum and the AASL Standards for the 21st Century Learner that your unit addresses.  

 

Objectives:   



                                                                                                                                                                                           
o Write meaningful and measurable objectives for the specific learning to result from this series of 

lessons that will ultimately lead to student attainment of the indicators and objectives from the 
Maryland State Curriculum/Maryland Common Core State Curriculum and the AASL Standards 
for the 21st Century Learner. 

o Describe how students will demonstrate the knowledge they will gain.  
o Make sure achievement standards and expectations are clear and appropriately aligned to your 

summative assessment instrument.    
 

Assessment Plan :  Develop a summative unit assessment aligned with the Learning Goal you 
selected.   

o Design a pre-assessment instrument that will enable you to identify students’ prior knowledge 
and learning needs.   

o Plan formative assessment strategies to use throughout the lessons and at the end of each 
lesson to determine how differentiation would enable all students to accomplish the lesson 
objective  

o Produce/Use scoring tools to assess learning and collect data for lessons and unit. 
 

Instruction: Describe in detailed narrative form the procedure for implementing each of the 
following items:   

o Share objectives of each lesson with students in student-friendly terms to ensure that they 
understand their expectations for achievement.  

o Analyze pre-assessment data to ensure that your objectives for each day are appropriate and 
revise if necessary.  

o Motivate and engage students.  
o Introduce new knowledge/content.  
o Model new skills. Allow opportunities for guided practice, then independent practice with 

feedback.  
o Encourage critical and creative thinking skills during this application.  
o Use formative assessment to check for understanding and to plan differentiated instruction as 

needed  
o Give descriptive, clear feedback to students  
o Summarize important points of the lesson  
o Note the integration of technology 
o Administer summative assessment.  

 

Analysis and Instructional Decision Making: 

o Examine student work samples for evidences of student achievement in relation to the 
Maryland State Curriculum/Maryland Common Core State Curriculum and the AASL Standards 
for the 21st Century Learner indicators and objectives.  

o Compute the percentage of change from pre to post assessments in order to measure student 
growth.   



                                                                                                                                                                                           
o Identify students who did not master the student objectives and implement appropriate 

interventions to improve your next lesson.  
o Decide what instruction and assessment is essential for the next level of learning.  

 

Reflection and Self Evaluation: 

o Cite evidence(s) of learning to explain how you influenced learning through your instruction.  
o Reflect on which strategies were effective and why?  Reflect on which strategies were not 

effective by explaining why not.   
o What are the implications for your future instruction?  List 2 professional learning goals for 

yourself that emerged from your reflection and experiences with this unit.  
 

The conversation during your Portfolio Assessment Review will be centered on this required 
artifact.  Be prepared to elaborate on your analysis and conclusions about your positive effect on 
student learning based on the evidence(s) and data you have collected. 

Rubric:  0 = items not present. 

Lateness:  10%  per day deduction late.    Grammar and spelling errors:  one point per error deduction. 

 

Part I.  Unit/Lesson Planning Guidelines and Reflective Analysis 
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o Describes school, 
students, age/grade 
level  

o Explains how this 
unit/series of lessons 
aligns with overall 
curriculum  

o Describes the 
software, web sites, 
databases to be 
integrated in the unit. 

 

o Describes school, 
students, age/grade level  

o Describes the software, 
web sites, databases to 
be integrated in the unit. 

o but does not  
o Explain how this 

unit/series of lessons 
aligns with overall 
curriculum. 

 

Candidate does 
address two or more 
of the following 
criteria:   

o Describes school, 
students, age/grade 
level  

o Explains how this 
unit/series of lessons 
aligns with overall 
curriculum  

o Describes the 
software, web sites, 
databases to be 
integrated in the unit. 

 

InTASC Standards  #1: Learner Development., #2: Learning 
Differences, #3: Learning Environments, #4: Content Knowledge, #5: 
Planning for Instruction, #8: Instructional Strategies 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 
1.2 Effective and knowledgeable teacher, 1.3 Instructional partner, 
1.4 Integration of twenty-first century skills and learning standards 

. 
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InTASC Standards  #4: Content Knowledge, #5: Application of 
Content, #6: Assessment, #7: Planning for Instruction, #8: 
Instructional Strategies 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 
1.2 Effective and knowledgeable teacher, 1.3 Instructional partner, 
1.4 Integration of twenty-first century skills and learning standards 
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o Describe how 
students will 
demonstrate the 
knowledge they will 
gain.  

o Achievement 
standards and 
expectations are clear 
and appropriately 
aligned to your 
summative 
assessment 
instrument.     

 

 

 

  

 

 

 

 

o Describe how students 
will demonstrate the 
knowledge they will 
gain.  

o Achievement standards 
and expectations are 
clear and appropriately 
aligned to your 

 

 

 

  

 

 

 

 

o Describe how 
students will 
demonstrate the 
knowledge they will 
gain.  

o Achievement 
standards and 
expectations are clear 
and appropriately 



                                                                                                                                                                                           
summative assessment 
instrument.     

aligned to your 
summative 
assessment 
instrument.     

InTASC Standards  #4: Content Knowledge, #5: Application of 
Content, #6: Assessment, #7: Planning for Instruction, #8: 
Instructional Strategies 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 
1.2 Effective and knowledgeable teacher, 1.3 Instructional partner, 
1.4 Integration of twenty-first century skills and learning standards 
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o A summative unit 
assessment aligned 
with the learning goal 
you selected 

o A pre-assessment 
instrument that will 
enable you to identify 
students’ prior 
knowledge and 
learning needs.  

o A plan of formative 
assessment strategies 
to use throughout the 
lessons and at the end 
of each lesson to 
determine how 
differentiation would 
enable all students 
accomplish the lesson 
objective  

o Appropriate scoring 
tools to assess 
learning and collect 
data for lessons and 
unit 

 

 

 

 

 

 

 

 

 

 

 

 

o A summative unit 
assessment aligned 
with the learning goal 
you selected 

o A pre-assessment 
instrument that will 
enable you to identify 
students’ prior 
knowledge and 
learning needs.  

o A plan of formative 
assessment strategies 
to use throughout the 
lessons and at the end 
of each lesson to 
determine how 
differentiation would 
enable all students 
accomplish the lesson 
objective 

o Appropriate scoring 
tools to assess 
learning and collect 
data for lessons and 
unit 



                                                                                                                                                                                           

 

 

 

 

  

 

o A summative unit 
assessment. 

o A pre-assessment 
instrument that will 
enable you to identify 
students’ prior 
knowledge and learning 
needs.  

o A plan of formative 
assessment strategies to 
use throughout the 
lessons and at the end of 
each lesson to determine 
how differentiation 



                                                                                                                                                                                           
would enable all students 
accomplish the lesson 
objective  

o Scoring tools to assess 
learning and collect data 
for lessons and unit 

InTASC Standards  Assessment#1: Learner Development., #2: Learning 
Differences, #7: Planning for Instruction, #8: Instructional Strategies 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 
1.2 Effective and knowledgeable teacher, 1.3 Instructional partner, 
1.4 Integration of twenty-first century skills and learning standards 
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o Sharing objectives of 
each lesson with students 
in student-friendly terms 
to ensure that they 
understand their 
expectations for 
achievement.  

o Analysis of pre-
assessment data to ensure 
that your objectives for 
each day are appropriate 
and revise if necessary.  

o Motivating and engaging 
students.  

o Introducing new 
knowledge/content. 

o Modeling new skills.  
o Allowing opportunities 

for guided practice, then 
independent practice 
with feedback.  

o Encouraging critical and 
creative thinking skills 
during this application.  

o Using formative 
assessment to check for 
understanding and to 
plan differentiated 
instruction as needed  

o Giving descriptive, clear 
feedback to students 

o Summarizing important 
points of the lesson  

o Administering 
summative assessment. 

 

 

 

 

 

 

 

 

 

 

o Sharing objectives of each 
lesson with students in 
student-friendly terms to 
ensure that they 
understand their 
expectations for 
achievement.  

o Analysis of pre-
assessment data to ensure 
that your objectives for 
each day are appropriate 
and revise if necessary.  

o Motivating and engaging 
students.  

 

 

 

 

 

 

 

 

 

 

o Sharing objectives of 
each lesson with 
students in student-
friendly terms to ensure 
that they understand 
their expectations for 
achievement.  

o Analysis of pre-
assessment data to 



                                                                                                                                                                                           
o Introducing new 

knowledge/content. 
o Modeling new skills.  
o Allowing opportunities for 

guided practice, then 
independent practice with 
feedback.  

o Encouraging critical and 
creative thinking skills 
during this application.  

o Using formative 
assessment to check for 
understanding and to plan 
differentiated instruction 
as needed  

o Giving descriptive, clear 
feedback to students 

o Summarizing important 
points of the lesson 

o Administering summative 
assessment. 

ensure that your 
objectives for each day 
are appropriate and 
revise if necessary.  

o Motivating and 
engaging students.  

o Introducing new 
knowledge/content. 

o Modeling new skills.  
o Allowing opportunities 

for guided practice, then 
independent practice 
with feedback.  

o Encouraging critical and 
creative thinking skills 
during this application.  

o Using formative 
assessment to check for 
understanding and to 
plan differentiated 
instruction as needed  

o Giving descriptive, 
clear feedback to 
students 

o Summarizing important 
points of the lesson  

o Administering 
summative assessment. 

InTASC Standards  #1: Learner Development., #2: Learning Differences, #3: 
Learning Environments, #4: Content Knowledge, #5: Application of Content, 
#6: Assessment, #7: Planning for Instruction, #8: Instructional Strategies 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 1.2 
Effective and knowledgeable teacher, 1.3 Instructional partner, 1.4 
Integration of twenty-first century skills and learning standards 
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o Examines student 
work samples for 
evidences of student 
achievement of the 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



                                                                                                                                                                                           
Maryland State 
Curriculum/Maryland 
Common Core State 
Curriculum and the 
AASL Standards for 
the 21st Century 
Learner indicators and 
objectives.  

 

o Computes the 
percentage of change 
from pre to post 
assessments in order to 
measure student 
growth.  

 

o Identifies students who 
did not master the 
student objectives and 
implement appropriate 
interventions to 
improve your next 
lesson.  

o Decides what 
instruction and 
assessment is essential 
for the next level of 
learning. 

o Examines student work 
samples for evidences 
of student achievement 
of the Maryland State 
Curriculum/Maryland 
Common Core State 
Curriculum and the 
AASL Standards for the 
21st Century Learner 
indicators and 
objectives.  

 

o Computes the 
percentage of change 
from pre to post 
assessments in order to 
measure student 
growth.  

 

o Identifies students who 
did not master the 
student objectives and 
implement appropriate 
interventions to 
improve your next 
lesson.  

 

 

 

 

o Examines student 
work samples for 
evidences of student 
achievement of the 
Maryland State 
Curriculum/Maryland 
Common Core State 
Curriculum and the 
AASL Standards for 
the 21st Century 
Learner indicators 
and objectives.  

 

o Computes the 
percentage of change 
from pre to post 
assessments in order 
to measure student 
growth.  

 

o Identifies students 
who did not master 
the student objectives 
and implement 
appropriate 
interventions to 
improve your next 
lesson.  

 

 



                                                                                                                                                                                           

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



                                                                                                                                                                                           

 

 

 

 

 

 

 
InTASC Standards  #6: Assessment, #7: Planning for Instruction, #8: 
Instructional Strategies 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 1.2 
Effective and knowledgeable teacher, 1.3 Instructional partner, 1.4 
Integration of twenty-first century skills and learning standards 
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o Cites evidence(s) of 
learning to explain 
how you influenced 
learning through your 
instruction.  

o Reflects on which 
strategies were 
effective and 
why?  Reflects on 
which strategies were 
not effective by 
explaining why not. 

o Identifies the 
implications for your 
future instruction.  

o Lists 2 professional 
learning goals for 
yourself that emerged 
from your reflection 
and experiences with 
this unit. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



                                                                                                                                                                                           

 

o Cites evidence(s) of 
learning to explain how 
you influenced learning 
through your 
instruction.  

o Reflects on which 
strategies were 
effective and 
why?  Reflects on 
which strategies were 
not effective by 
explaining why not. 

o Identifies the 
implications for your 
future instruction.  

 
 

 

 

o Cites evidence(s) of 
learning to explain 
how you influenced 
learning through your 
instruction.  

o Reflects on which 
strategies were 
effective and 
why?  Reflects on 
which strategies were 
not effective by 
explaining why not. 

o Identifies the 
implications for your 
future instruction.  

 
 

 



                                                                                                                                                                                           
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



                                                                                                                                                                                           

 

 

 

 

 

 

 

 

 

 

 

 

 
InTASC Standards  #6: Assessment, #7: Planning for Instruction, #8: 
Instructional Strategies 



                                                                                                                                                                                           
AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 1.2 
Effective and knowledgeable teacher, 1.3 Instructional partner, 1.4 
Integration of twenty-first century skills and learning standards 

 

Part I:  Total Points Possible:_22__                Total Points Earned______ 

 

 

 

 

 

 

 

 

 

 

 

Towson University 

Part II. ISTC 789 University Supervisor Lesson Observation Scoring Guide 
Implementation Scoring Key: 
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InTASC Standards, #5: Application of Content, 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 1.2 
Effective and knowledgeable teacher, 1.3 Instructional partner, 1.4 
Integration of twenty-first century skills and learning standards 
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InTASC Standards  #1: Learner Development., #2: Learning Differences, #3: 
Learning Environments, #4: Content Knowledge, #5: Application of Content, 
#6: Assessment, #7: Planning for Instruction, #8: Instructional Strategies 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 1.2 
Effective and knowledgeable teacher, 1.3 Instructional partner, 1.4 
Integration of twenty-first century skills and learning standards 
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InTASC Standards  #1: Learner Development., #2: Learning Differences, #3: 
Learning Environments, #4: Content Knowledge, #5: Application of Content, 
#8: Instructional Strategies 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 1.2 
Effective and knowledgeable teacher, 1.3 Instructional partner, 1.4 
Integration of twenty-first century skills and learning standards 
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InTASC Standards  #5: Application of Content, #7: Planning for Instruction, 
#8: Instructional Strategies 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 1.2 
Effective and knowledgeable teacher, 1.3 Instructional partner, 1.4 
Integration of twenty-first century skills and learning standards 
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InTASC Standards   #4: Content Knowledge, #5: Application of Content, , #8: 
Instructional Strategies 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 1.2 
Effective and knowledgeable teacher, 1.3 Instructional partner, 1.4 
Integration of twenty-first century skills and learning standards 
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InTASC Standards  #4: Content Knowledge, #5: Application of Content, , #8: 
Instructional Strategies 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 1.2 
Effective and knowledgeable teacher, 1.3 Instructional partner, 1.4 
Integration of twenty-first century skills and learning standards 
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InTASC Standards  #1: Learner Development., #2: Learning Differences, #4: 
Content Knowledge, #5: Application of Content, #8: Instructional Strategies 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 1.2 
Effective and knowledgeable teacher, 1.3 Instructional partner, 1.4 
Integration of twenty-first century skills and learning standards 
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InTASC Standards  #6: Assessment 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 1.2 
Effective and knowledgeable teacher, 1.3 Instructional partner, 1.4 
Integration of twenty-first century skills and learning standards 
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InTASC Standards  #1: Learner Development., #2: Learning Differences, #4: 
Content Knowledge, #5: Application of Content, #8: Instructional Strategies 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 1.2 
Effective and knowledgeable teacher, 1.3 Instructional partner, 1.4 
Integration of twenty-first century skills and learning standards 
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InTASC Standards  #4: Content Knowledge, #5: Application of Content , #8: 
Instructional Strategies 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 1.2 
Effective and knowledgeable teacher, 1.3 Instructional partner, 1.4 
Integration of twenty-first century skills and learning standards 
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InTASC Standards  #6: Assessment 

 

AASL Standard 1 Elements: 1.1 Knowledge of learners and learning, 1.2 
Effective and knowledgeable teacher, 1.3 Instructional partner, 1.4 
Integration of twenty-first century skills and learning standards 

 

Part II:  Total Possible Points:_33__  Total Points Earned:___ 

Overall Score:  _________ 

Comments: 

 

Summary of the InTASC Core Teaching Standards Relevant to this Assessment Tool 

 

Standard #1: Learner Development. The teacher understands how learners grow and develop, 
recognizing that patterns of learning and development vary individually within and across the cognitive, 
linguistic, social, emotional, and physical areas, and designs and implements developmentally 
appropriate and challenging learning experiences. 

Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse 
cultures and communities to ensure inclusive learning environments that enable each learner to meet 
high standards. 

Standard #3: Learning Environments. The teacher works with others to create environments that 
support individual and collaborative learning, and that encourage positive social interaction, active 
engagement in learning, and self motivation. 



                                                                                                                                                                                           
Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and creates learning experiences that make the 
discipline accessible and meaningful for learners to assure mastery of the content. 

Standard #5: Application of Content. The teacher understands how to connect concepts and use 
differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving 
related to authentic local and global issues. 

Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage 
learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s 
decision making. 

Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in 
meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-
disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 

Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional 
strategies to encourage learners to develop deep understanding of content areas and their connections, 
and to build skills to apply knowledge in meaningful ways. 

 

 

R.3.4.e.28 

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.e.28.pdf 

 

Exhibit R.3.4.f.5:  Other School Professionals--SPA-specific Capstone Internship Performance Data 
Assessing/Documenting Positive Candidate  

Effect on Student Learning 

 

Each SPA requires an assessment documenting Positive Candidate Effect on Student Learning.  
For each program, SPA-specific data presented below confirm that unit/P-12 collaboration enabled 
candidates to develop the knowledge, skills, and professional dispositions to help ALL students 
learn.  The template for each SPA requires the following elements:  

a. Brief Description of the Assessment and Its Use in the Program:  
b.   Description of how this assessment specifically aligns with the Standards. 

c.   Analysis of the data. 

d.   Interpretation of how the data provides evidence for meeting the Standards: 

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.e.28.pdf


                                                                                                                                                                                           
e.   Assessment Tool Description 

f.    Scoring Guide 

g.   Charts that Provide Candidate Data 

Program-specific data is presented below: 

1. IRA SPA for Reading M. Ed.—Final Case Study Assessment.  Using the rating scale below 
Total Possible Score is 16 points.  Minimum level of competency is 13 points/80%. 
 90+% = A 
 80-89% = B 
 70-79% = C 
 Below 70% = F, 
performance data for four cohorts documented mean scores as follows 

Cohort Mean Score  
1—on-campus, N=14 95.3% 
2---on-campus, N=25 96.8 
3---SMHEC, N=21 98.9 
4—SMHEC, N=24 99.3 

 

2. ALA/AASL SPA for School Library Media M.S.—Individual Instructional Design Project 
Assessment.  Using a rating scale of 50 maximum points, performance data for five cohorts 
documented mean scores of as follows 
 

Cohort Mean Score 
1—on-campus, N=14 48.71  
2—Prince Georges County, N=15 47.40 
3—Baltimore County, N=18 49.14 
4---Eastern Shore, N=18 48.56 

 

3. ELCC SPA for Educational Leadership M.S.---Managing School Change Assessment.  
Using the rating scale below, 

  

 

DEMONSTRATIO
N  OF  OUTSTAN
DING  LEADERSH
IP   

 

 
  

 

  

DEMONSTRA
TION  OF  SA
TISFACTORY 
 LEADERSHIP 
  

 

   

 
  

DEMONSTRATIO
N  OF  EMERGING 
 LEADERSHIP     

 

 
  

 
  

 

UNACCEPTAB
LE   

PERFORMANC
E   

 

 
  



                                                                                                                                                                                           
32  -‐-  36  points   

 

(Scaled  score  =  3)   

28  -‐-  31  points   

 

(Scaled  score  =  2) 
  

25  –  27  points   

 

(Scaled  score  =  1)   

0  –  24  points   

 

(Scaled  score  =  0)   

 
performance data for seven cohorts documented mean scores of mid-range Satisfactory 
Leadership to Outstanding Leadership as follows 
 

Cohort Mean Score 
1—HEAT, N=11 2.56 
2---HEAT, N=13 3 
3---HEAT, N=5 2.36 
4---HEAT, N=2 3 
5---HEAT, N=16 3 
6---SMHEC, N=10 2.76 
7---USG, N=5 2.58 

 

Exhibit 3.4.d.3: Other School Professionals--Monitoring  

Mentors’ and Supervisors’ Performance 

Monitoring mentors’ and supervisors’ performance is program-specific: 

--for Mentors, in addition to supervisors’ on-site observations: 

SLM:  post-internship conferences include interns’ feedback about mentor performance. 

REED: REED 726 (advanced clinic) clinicians mentor REED 626 clinicians with supervision and 
feedback from faculty. REED 726 requirements provide additional feedback.  The Final Case Study 
Report presents detailed information re. clinicians’ instruction, as well as recommendations for 
future teaching. The required Reflection Journal addresses interns’ teaching sessions with their 
client, parent workshops they conduct, videotaping, a semester summary, and their 
coaching/collaboration. 

ILPD: supervisors assess internship logs, including candid reflections on his/her experiences, and 
on which the University Supervisor provides feedback and advice to the intern as appropriate. In 
Exit Conferences, the culminating activity in the Internship experience, interns provide additional 
review. 

For Supervisors: 

--In SLM and ILPD, interns complete online internship course evaluations; aggregated data 
is given to faculty supervisors and their chairs for review and follow-up as needed. Chairs 



                                                                                                                                                                                           
meet with faculty during the Annual Review process to discuss the data as well as needs for 
professional development. 
 
REED:  Clinicians evaluate the supervising faculty/clinic directors; aggregated data is 
given to faculty supervisors, the REED program director, and department chair for review 
and follow-up as needed. Chairs meet with faculty during the Annual Review process to 
discuss the data as well as needs for professional development. 
 

EXHIBIT R.3.4.g:  Aggregate Data on Candidates Entering   

and Completing Capstone Clinical Experience 

Candidates 2010-2011 2011-2012 2012-2013 
Started Completed Started Completed Started Completed 

Initial Certification 
Candidates 

 

 

712 

 

 

677 

(95.1%) 

716 

 

678 

(94.7%) 

723 

 

697 

(96.4%) 
 

Reading Specialists 
75 

74 

(98.7%) 
40 

40 

(100%) 
73 

73 

(100%) 
 

School Library Media 
42 

42 

(100%) 
43 

43 

(100%) 
31 

30 

(96.8%) 
 

Administrator I 100 

 

100 

(100%) 

123 

 

108 

(87.8%) 

141 

 

136 

(96.4%) 
       

 

 

 

S.3.4.a 

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/S.3.4.a.pdf 

 

 

 

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/S.3.4.a.pdf


                                                                                                                                                                                           
R.2.4.a.6 

Yearly Assessment System Update 

& Data Analysis Report 

[ACADEMIC YEAR] 

Program Report for  

Initial Certification in 

[PROGRAM TITLE (SPA NAME)] 

Prepared by: 

[Names] 

Submitted: 

[DATE] 

Preamble 

This template was created to facilitate annual reporting in all Teacher Education programs. The report 
consists of three parts, which are described below. Completing this report provides evidence that your 
program is maintaining an active assessment system, and clarifies where programs are strong or weak in 
relation to SPA and MSDE standards. This year, there are a few minor changes to the reporting template 
in response to University and external priorities. These changes are highlighted within the report. The 
template is intentionally similar to the NCATE “Continuing Recognition” option for programs completing 
SPA reports. 

Part I is the Yearly Assessment System Update (YASU) and contains four sections.  Section I asks for 
program demographics. Section II is a listing of the program assessments, including information about 
type of assessment and when the assessment is completed within the program’s sequence. Section III is 
a table that explains the alignment of assessments to program standards. Section IV contains data 
tables, reporting results from assessments completed this year. 

Part II is the Data Analysis Report (DAR) and is a narrative explaining the program’s explicit use of data 
to make program improvements.  

Part III is your program-specific responses to the revised Maryland Accreditation: Selected 
Accountability Priorities from the Maryland Institutional Performance Criteria.   



                                                                                                                                                                                           
 

Each section contains its own set of completion instructions. Questions should be addressed to Jeff 
Kenton, Assistant Dean College of Education. 

PART I - YEARLY ASSESSMENT SYSTEM UPDATE 

SECTION I – PROGRAM ENROLLMENT, COMPLETERS AND FACULTY 

Please disaggregate your responses to “data” questions by program level (i.e. undergrad versus MAT) 
and by program location (campus v. name of off-campus locations) 

Academic Year 2012-2013 

Enrollment 

(by location and/or level) 
# of new admits #of completers 

   

   

 

In the chart below, list the faculty who taught required courses, and/or administered required 
assessments in your program’s assessment system this year. 

Faculty Member Name 

Highest Degree 
attained, Field & 

University 
Assignment / Role of 
the Faculty Member Faculty Rank 

    

    

    

    

    

 

SECTION II— LIST OF ASSESSMENTS 

In this section, list the assessments that are being submitted as evidence for meeting your program’s 



                                                                                                                                                                                           
SPA standards. For each assessment, indicate the type or form of the assessment and when it is 
administered in the program. Be explicit describing your assessments, including passing scores or 
minimum satisfactory performances. For example, if you use Praxis II test scores for Assessment #1, 
please explain which Praxis test your students take, and the state’s “cut score” for that test. 

If there were changes to this list from last year, be sure to explain the nature of the changes, and 
whether those changes were mandated by your SPA, or were based on data-based candidate 
performances. 

Name of Assessment Type or Form of 
Assessment 

When the Assessment Is 
administered 

1 [Licensure assessment, or other content-based 
assessment (required)] 

 

  

2 [Assessment of content (required)] 

 

  

3 [Assessment of candidate ability to plan 
(required)] 
 

  

4 [Assessment of clinical practice (required)] 
 

  

5 [Assessment of candidate effect on student 
learning (required)] 
 

  

6 [Additional assessment that addresses 
standards (required)] 
 

  

7 [Additional assessment that addresses 
standards ( optional)] 
 

  

8 [Additional assessment that addresses 
standards (optional)] 
 

  

 



                                                                                                                                                                                           
SECTION III—ALIGNMENT OF ASSESSMENTS TO STANDARDS 

 

For each standard on the chart below, identify the assessment(s) in Section II that address each 
standard. In the “Standard” column, please write out the program standard (indicator) statements. Each 
assessment may apply to multiple standards.  

 
STANDARD  

APPLICABLE ASSESSMENTS FROM SECTION II 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 

SECTION IV—DATA TABLES 

Please copy the assessment descriptions from section II into the data tables below (including the 
pass/fail cutoff description), and include the data collected during this year’s administrations of those 
assessments. Please include data only from this year’s administrations of assessments from your system. 
Some data may be on a “lag year” (e.g. Praxis scores). In those cases, identify the most recent year 
available. Where possible, disaggregate the data tables by program level, and/or location. 



                                                                                                                                                                                           
SAMPLE: CONTENT KNOWLEDGE:  

Praxis II – Test Number 9999: Writing YASU/DAR Reports. (AY 2012-2013 data is from September 1, 
2011-August 31, 2012 and was received in February 2013) 

 

State mandated “cut score” is 190 / 225. 

 

# of students who took the test: 119 

 # of students who passed: 117 

Passing rate: 98% 

Disaggregation by location is n/a 

 

 

 

#1 (Required)-CONTENT KNOWLEDGE:  

Data from licensure tests or professional examinations of content knowledge. 
 
 

 

#2 (Required)-CONTENT KNOWLEDGE:  

Assessment of content knowledge in the language to be taught. 
 
 

 

#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  

Assessment that demonstrates candidates can effectively plan classroom-based instruction.   
 
 

 



                                                                                                                                                                                           
#4 (Required)- PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  

Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in 
practice. 
 
 

 

#5 (Required)-EFFECTS ON STUDENT LEARNING:  

Assessment that demonstrates candidate effects on student learning. 
 
 

 

#6 (Required)   

Additional assessment that addresses standards. 
 
 

 

#7 (Optional)   

Additional assessment that addresses standards. 
 
 

 

#8 (Optional)   

Additional assessment that addresses standards. 
 
 

Dispositions Data: (CPP-provided Essential Dispositions &  InTASC 2, 3, 9, 10 data) 

 

 

 



                                                                                                                                                                                           
Diversity Proficiencies: (CPP -provided InTASC 1, 2, 7 data) While diversity-related proficiencies are 
implicit in all of the INTASC Principles, Principles 1, 2, and 7 are most explicit in their inclusion of 
diversity-related performances/proficiencies which candidates are required to know and 
demonstrate. These data provided the basis for the UNIT response in the Institutional Report. Some 
programs may have program-specific assessments; if so, please add that data.) 

 

 

 

 

Technology  (CPP-provided “InTASC 11” data) 

 

 

 

 

 

 

PART II – DATA ANALYSIS REPORT 

EXPLICIT USE OF ASSESSMENT RESULTS TO IMPROVE  

CANDIDATE AND PROGRAM PERFORMANCE 

Evidence must be presented in this section that assessment results have been analyzed and have been 
or will be used to improve candidate performance and strengthen the program. This description should 
not link improvements to individual assessments but, rather, it should summarize principal findings from 
the evidence, the faculty’s interpretation of those findings, and changes made in (or planned for) the 
program as a result. Please respond to the four questions below: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in Fall 
2012, covering AY 2011-2012. 

 

 

2. What significant findings emerge from your examination of these data? 



                                                                                                                                                                                           
 

 

3. How have you involved faculty in your identification of the implications of these data? 
 

 

4. What specific actions will you take in response to these data? 
 

PART III –Maryland Accreditation  

Selected Accountability Priorities from the  

Maryland Institutional Performance Criteria (rev. for 10-11)* 

 

STANDARD 1:   CANDIDATE KNOWLEDGE, SKILLS, AND DISPOSITIONS  

A.  Strong Academic Background (as appropriate to programs identified below) 

ECED, ELED, SPED, MAT (ECED, ELED, SPED), Math, Science:   

a. How does your program provide instruction in mathematics and science for teacher candidates? 
b. How does your program assess proficiency in mathematics and science for early childhood and 

elementary education teacher candidates? 
c. How does your program use assessment data to address areas of candidate weakness in 

mathematics and/or science? 
 

SCED (ENGL, WORLD LANGUAGES, HLTH, MATH, PHED, SCIE, SOSC): Do secondary teacher education 
candidates major in their certificate area? 

ALL Programs:  

a. What evidence demonstrates that your teacher candidates possess knowledge and skills that 
are consistent with Maryland’s PreK-12 content standards (as evidenced in the State Curriculum; 
Common Core State Curriculum)? 

b. In what ways do arts and sciences faculty work with education and local school system faculty to 
achieve PreK-16 standards alignment? (MSDE specific example—how your programs align the 
teacher preparation content curriculum with PreK-12 content standards, making important 
curriculum revisions as needed) 

 

B.  Pedagogical Knowledge— ALL Programs 



                                                                                                                                                                                           
a. How does your program provide instruction in reading for your teacher candidates? 

 

b. How does your program ensure that all state-approved reading outcomes continue to be 
addressed in the program? 

 

c. How does your program assess teacher candidate proficiency in reading instruction for your 
programs? 

 

 

*Numbering and lettering reflect the Accreditation Reporting Template/ 

  Redesign of Teacher Education) 

C.  Student learning for teacher candidates— ALL Programs 

a. How does your program provide instruction in Maryland’s school accountability system 
appropriate to the certification program and reflecting Maryland’s recent reform 
efforts(Common Core State Curriculum; Maryland Model for School Readiness [Early Childhood]; 
attention to emerging PARCC assessments; Maryland School Assessments [Elementary/Middle 
School], High School Assessments; Student Learning Outcomes as related to RTTT and revised 
Teacher-Principal Evaluation system)? (Be aware that you will be asked to provide evidence of 
teacher candidates’ ability to provide instruction in Maryland’s school accountability system.) 

 

b. Provide detailed explanation of how your program assesses teacher candidate proficiency in 
knowledge, skills and dispositions related to Maryland assessments? (MSDE specific example: 
provide summarized candidate performance data demonstrating Early Childhood Education 
candidates’ ability to explain to parents the purposes and goals of the Maryland Model for 
School Readiness, as it is used in their own child’s classroom.  Others, for planning, adapt to your 
program-specific assessments.)  

 

STANDARD 2.  PERFORMANCE ASSESSMENT—ALL PROGRAMS 

The education unit provides formative and summative performance feedback to candidates. 

 

a. Provide detailed explanation of how your program monitors progress and uses feedback 
mechanisms with teacher candidates, including support and counseling available to candidates 
facing difficulties. 

 



                                                                                                                                                                                           
b. Provide detailed explanation of how your program provides performance feedback at critical 

milestones (such as entry requirements, progression from each program-specific internship to 
the next level internship, and exit requirements). 

 

 

STANDARD 3.  FIELD EXPERIENCES AND CLINICAL PRACTICE - PDS  (Initial Certification Only- ECED, 
ELED, HLTH, PHED, SCED, SPED, MAT (ECED, ELED, SPED) 

Design, implementation, and evaluation of field experiences and clinical practice Maryland 
Redesign 
 

a. What is the number of interns in each Professional Development School (PDS) site? 
 

b. What is the total number of schools in which an intern in your program can be placed across the 
two consecutive semesters of the year-long internship? 

 

c. How does your program ensure that each candidate is trained in a diverse setting? 
 

d. Provide detailed explanation how your program achieves an internship of 100 days 
across two consecutive semesters in a PDS for each certification area (excluding PreK-12 
areas) at the baccalaureate and full-time post-baccalaureate level? 

 
e. How does your program structure internships for MAT/post-baccalaureate programs?  

 
f. Provide detailed explanation of the process your program uses to collaboratively plan 

and implement each of your PDSs, using the Maryland PDS Standards (5 standards). 
 

g. Provide a table including EACH of your PDS (for multi-school PDS, identify as one PDS 
(include each school); do not list by individual schools) and identify its developmental 
stage (guided by Maryland’s PDS Assessment Framework).  

 
STANDARD 4.   DIVERSITY - ALL PROGRAMS 

Experiences working with diverse students in P-12 schools?  

(For MD, this now refers to race/ethnicity, socio-economic status, English Language Learners [ELL], 
giftedness and inclusion of students with special needs in regular classrooms; recent revisions added the 
assessment of teacher prep’s focus on English Language Learners [ELL], and giftedness.) 

a. Provide detailed explanation how your program provides instruction in how to teach a         
diverse student population. (Be aware that you will be asked to provide evidence of teacher 



                                                                                                                                                                                           
candidates’ ability to develop and implement specific integrated learning experiences that   
address diverse student population needs.  

 

b.  Provide detailed explanation how your program assesses proficiency of teacher candidates in 
developing and implementing integrated learning experiences for diverse student needs? 

 

c. Provide detailed explanation how your program provides instruction in how to plan instruction, 
adapt materials, implement differentiated instruction in an inclusive classroom, to conduct 
functional behavior assessments, and to provide positive behavior support for students with 
disabilities. (Be aware that you will be asked to provide evidence of teacher candidates’ ability 
to plan instruction, adapt materials, and implement differentiated instruction in an inclusive 
classroom, and to provide positive behavior support for students with disabilities.)  

 

d. How does your program assess proficiency of teacher candidates in planning instruction, 
adapting materials, implementing differentiated instruction, and to provide positive behavior 
support for students with disabilities in an inclusive classroom? 

 

e. Provide detailed explanation how your program provides instruction in how to differentiate 
instruction for English Language Learners (ELL). (Be aware that you will be asked to provide 
evidence of teacher candidates’ ability to differentiate instruction for English Language 
Learners). 

 

f. How does your program assess proficiency of teacher candidates’ ability to differentiate 
instruction for English Language Learners? 

 

g. Provide detailed explanation how your program provides instruction in how to differentiate 
instruction for gifted and talented students. (Be aware that you will be asked to provide 
evidence of teacher candidates’ ability to differentiate instruction for gifted and talented 
students). 

 

h. How does your program assess proficiency of teacher candidates’ ability to differentiate 
instruction for gifted and talented students? 

 

i. Provide detailed explanation how your program provides instruction in how to collaboratively 
plan and teach with specialized resource personnel? (Be aware that you will be asked to provide 
evidence of teacher candidates’ ability to collaboratively plan and teach with specialized 
resource personnel.) 

 



                                                                                                                                                                                           
j. How does your program assess proficiency of teacher candidates in collaboratively planning and 

teaching with specialized resource personnel? 
 

 

S.1.1 

Department/Program Name  

College of _______ 
 

Mission Statement  

The ______Department is committed to the education of students interested in pursuing the….  

Faculty (designated teacher educators) 

National Specialized Professional Association (SPA)  Standards  
The ____Education program utilizes the _____Standards as the content and SPA-specific performance-
based outcome standards for its teacher education curriculum.  Please see enclosed matrix of SPA 
Standards and required courses. 

****As with the 2000 and 2007 accreditations, syllabi must identify the standards addressed in each 
required course; sample syllabi from the 2007 accreditation are available, showing the linkages 
between content, assessments and standards. 

National Professional Performance Outcome Standards 
The ____Education program utilizes the 2011 Interstate Teacher Assessment and Support Consortium 
(InTASC) Standards as the national performance-based outcome standards for its teacher education 
curriculum. Please see enclosed matrix of InTASC Standards and required courses. 

**As with the 2000 and 2007 accreditations, syllabi must identify the standards addressed in each 
required course; sample syllabi from the 2007 accreditation are available showing the linkages 
between content, assessments and standards. 

Maryland State Department of Education Institutional Performance Criteria Based on the 
Redesign:  Diversity 
The ____Education program fully addresses the Redesign’s Institutional Performance Criteria:  Diversity.  
Please see enclosed matrix of Institutional Performance Criteria:  Diversity and required courses. 

**This is a new section for the folioette, but mirrors the information shared and requested previously 
on several previous occasions. Syllabi are to identify the standards addressed in each required course 

Requirements for the Major 



                                                                                                                                                                                           
The ______is a screened major. To meet both the University and Maryland State certification 
requirements, the student must complete a minimum of __ hours in the arts and sciences, including 
University Core Curriculum requirements. The required professional education courses in 
_______Education total __ hours, including ___ hours, or ___ MSDE approved courses, in the teaching of 
reading. Students must have a “C” or better in all courses in their major.  

(Please see Department ____Education Checklist of Degree Requirements. (Provides list of courses by 
title and number, organized by academic year, for a typical course of study.) 

Alignment with Assessment System     

The ____Education program is aligned with the Unit Assessment System, and reflects the InTASC Principles and 
the standards of the (SPA).  The Unit Assessment System identifies performance assessments at five key 
transition points for teacher candidates: Admission to the Program, Preclinical Coursework; Admission to the 
Clinical Experience; Exit from the Clinical Experience; and In-Service Performance/ Postgraduate Feedback. Data 
gathered at each transition point are used by all programs to evaluate candidates, as well as program and unit 
performance. 

 

The Unit Assessment Plan provides for common assessment of all candidates’ knowledge, skills and dispositions. 
During the internship experience, candidates are evaluated by university supervisors as well as by mentor teachers 
using the InTASC standards, appropriate program content standards, and Towson University’s Essential 
Dispositions for Educators.  All candidates in the Unit are expected to demonstrate their understanding of the 
Essential Dispositions for Educators at the acceptable level by the conclusion of the internship. In addition, positive 
impact on student learning is evaluated through the requirement of a common artifact in the final portfolio 
evaluation. Praxis II data document mastery of content knowledge and pedagogical skills, and surveys of graduates 
and employers provide data on in-service performance of knowledge, skills and dispositions.     

Assessments required of all candidates and unique to the ____Education program are documented in Section 2 
of the SPA report, and are also identified below:  (COPY and PASTE SPA Section 2 below).  

CHECKLIST OF DEGREE REQUIREMENTS 

(provide list of courses by title and number, organized by academic year, for a typical course of study.) 

MATRIX: 2011 InTASC/REQUIRED PROFESSIONAL EDUCATION COURSES 

(Example below; identify required courses that address each InTASC Standard; denote those w/ primary 
emphasis with a capital X, those with “lesser” emphasis with a small x; add rows/columns as needed) 

InTASC Standard 

Req.  

Course # 

Req.  

Course # 

Req.  

Course # 
        

           

1 X x x         

 



                                                                                                                                                                                           
2  X x         

3 X  X         

4 X X X         

5  X x         

6   X         

7 X           

8  X X         

9  x x         

10  x x         

11/Unit Technology 

Standard 
X  X         

 

 

MATRIX: SPA/REQUIRED PROFESSIONAL EDUCATION COURSES 

(Example below; identify required courses that address each SPA Standard; denote those w/ primary 
emphasis with a capital X, those with “lesser” emphasis with a small x; add rows/columns as needed) 

SPA  

Name 

Req.Course  

# 

Req.Course  

# 
          

            

Standard 1 X X           

Standard 2             

Standard 3  X           

             

 X            

  X           

 X            



                                                                                                                                                                                           
 X X           

MATRIX: MSDE INSTITUTIONAL PERFORMANCE CRITERIA: DIVERSITY/  

REQUIRED PROFESSIONAL EDUCATION COURSES 

(Example below; identify required courses that provide instruction to teacher candidates on how to 
address each criterion; denote those w/ primary emphasis with a capital X, those with “lesser” 
emphasis with a small x; add rows/columns as needed) 

Diversity Performance Criterion 

Req.Course  

# 

Req.Course  

# 
          

            

1. Differentiate instruction and work effectively with 
students from diverse backgrounds (ex., socio-
economic, racial, ethnic). 

X X           

2. Differentiate instruction and work effectively with 
learners with special needs. 

x X           

3. Differentiate instruction and work effectively with 
English Language Learners (ELL). 

x X           

4. Differentiate instruction and work effectively with 
gifted and talented learners. 

 x           

5. Collaboratively plan and/or teach with specialized 
resource personnel (ex., guidance counselor, resource 
teacher, special educator, reading specialist, media 
specialist, speech pathologist). 

X            

 

 

S.1.2 

Department/Program Name  

College of _______ 
Mission Statement  



                                                                                                                                                                                           
The ______Department is committed to the education of students interested in pursuing the….  

Faculty (designated teacher educators) 

National Specialized Professional Association (SPA)  Standards  
The ____Education program utilizes the _____Standards as the content and SPA-specific performance-
based outcome standards for its teacher education curriculum.  Please see enclosed matrix of SPA 
Standards and required courses. 

****As with the 2000 and 2007 accreditations, syllabi must identify the standards addressed in each 
required course; sample syllabi from the 2007 accreditation are available, showing the linkages 
between content, assessments and standards. 

Maryland State Department of Education Institutional Performance Criteria Based on the 
Redesign:  Diversity 
The ____Education program fully addresses the Redesign’s Institutional Performance Criteria:  Diversity.  
Please see enclosed matrix of Institutional Performance Criteria:  Diversity and required courses. 

 

**This is a new section for the folioette, but mirrors the information shared and requested previously 
on several previous occasions. Syllabi are to identify the standards addressed in each required course 

Requirements for the Major 

(Please see Department ____Education Checklist of Degree Requirements. (Provides list of courses by 
title and number, organized by academic year, for a typical course of study.) 

Alignment with Assessment System     

The ____Education program is aligned with the Unit Assessment System, and reflects the standards of the (SPA).  
The Unit Assessment System identifies performance assessments at key transition points for advanced preparation 
candidates. Data gathered at each transition point are used by all programs to evaluate candidates, as well as 
program and unit performance. 

 

 

Assessments required of all candidates and unique to the ____Education program are documented in Section 2 of 
the SPA report, and are also identified below:  (COPY and PASTE SPA Section 2 below).  

CHECKLIST OF DEGREE REQUIREMENTS 

(provide list of courses by title and number, organized by academic year, for a typical course of study.) 

MATRIX: 2011 InTASC/REQUIRED PROFESSIONAL EDUCATION COURSES 

 



                                                                                                                                                                                           
(Example below; identify required courses that address each InTASC Standard; denote those w/ primary 
emphasis with a capital X, those with “lesser” emphasis with a small x; add rows/columns as needed) 

InTASC Standard 

Req.  

Course # 

Req.  

Course # 

Req.  

Course # 
        

           

1 X x x         

2  X x         

3 X  X         

4 X X X         

5  X x         

6   X         

7 X           

8  X X         

9  x x         

10  x x         

11/Unit Technology 

Standard 
X  X         

 

MATRIX: SPA/REQUIRED PROFESSIONAL EDUCATION COURSES 

(Example below; identify required courses that address each SPA Standard; denote those w/ primary emphasis 
with a capital X, those with “lesser” emphasis with a small x; add rows/columns as needed) 

SPA  

Name 

Req.Course  

# 

Req.Course  

# 
          

            

Standard 1 X X           



                                                                                                                                                                                           
Standard 2             

Standard 3  X           

             

 X            

  X           

 X            

 X X           

 

MATRIX: MSDE INSTITUTIONAL PERFORMANCE CRITERIA: DIVERSITY/  

REQUIRED PROFESSIONAL EDUCATION COURSES 

(Example below; identify required courses that provide instruction to teacher candidates on how to 
address each criterion; denote those w/ primary emphasis with a capital X, those with “lesser” 
emphasis with a small x; add rows/columns as needed) 

 Diversity Performance Criterion 

Req.Course  

# 

Req.Course  

# 
          

            

1. Differentiate instruction and work effectively with 
students from diverse backgrounds (ex., socio-
economic, racial, ethnic). 

X X           

2. Differentiate instruction and work effectively with 
learners with special needs. 

x X           

3. Differentiate instruction and work effectively with 
English Language Learners (ELL). 

x X           

4. Differentiate instruction and work effectively with 
gifted and talented learners. 

 x           

5. Collaboratively plan and/or teach with specialized 
resource personnel (ex., guidance counselor, resource 
teacher, special educator, reading specialist, media 
specialist, speech pathologist). 

X            



                                                                                                                                                                                           
 

Exhibit R.3.5.b - Teacher Preparation Improvement Plan  

July 2011 

To: Towson University Dean(s) of College of Education  

IHE PDS Network Coordinator(s) 

From:  Norma N. Allen, Branch Chief, Program Approval and Assessment 

Date:  July 2011  

Subject: Teacher Preparation Improvement Plan (TPIP)/Professional Development Schools  
  (PDS) Report 

 

Due December 1, 2011 

Once again, it is time to release the template for the Teacher Preparation Improvement Plan (TPIP).  Our 
entire staff takes this opportunity to thank you, not only for the careful attention to detail you show in 
completing this report, but in the altogether outstanding work you do day after day in supporting the 
excellent training of teachers for Maryland Public Schools. 

The format for reporting has changed this year.  We have attempted to bring as much clarity to this change as 
possible but in the event that you have questions, you are encouraged to contact MSDE. Please contact 
Michelle Dunkle at 410-767-5654 or by email at mdunkle@msde.state.md.us; or Maggie Madden at 410-767-
0390 or email at mmadden@msde.state.md.us.      

General Information 

1. All undergraduate teacher education candidates and all full-time graduate candidates for initial 
certification should be in PDS.   Part-time graduate candidates must complete internships of 100 days 
preferably in a PDS, but PDS placement is not strictly required. 

 

2. Candidates for certification in Special Education should be in PDS.  Candidates for PreK-12 
certification in such areas as physical education, art, music, etc., benefit from PDS experiences, and we 
strongly encourage PDS placements.   

 

o Retention data are crucial.   This is as true today as it was when we first wrote the line.  
However, without a teacher identifier number, it has proven difficult to collate data that have 
statewide significance.  Some of your school system partners are able and willing to provide this 
when they can.  Others do not find the collection of this data so easy.   Once again this year, 
therefore, we will not require a report on retention.  As identifier numbers become available, the 
TPIP will require these data. 

mailto:mdunkle@msde.state.md.us
mailto:mmadden@msde.state.md.us


                                                                                                                                                                                           
o However, if you are having current success in collecting retention data and are willing 

to share, that information should be inserted in Section C, as number 7.  If you have 
these data, they are very important to be able to report. 
 

3.  As in the past, the first half of the PDS data form asks for current – 2011-2012 – school data.  In that 
way, MSDE will always have an accurate list of what schools are in PDS partnerships, as well as the 
informational data we often need, e.g., phone numbers, liaisons, etc.  The format for this reporting, 
however, changes this year in an effort to streamline this requirement for you.  You will receive in a 
separate email an Excel spreadsheet with all of the demographic and program information you provided 
last year for each PDS.  All you will need to do is make corrections or additions to the worksheet and 
return it to MSDE.  Please make a copy of the spreadsheet before you begin to work to safeguard the 
original.  You will see a few directions with that email. 

 

The second half of the school report represents the performance data for the PDS for school year 
2010-2011.    In this section, a chart asks each PDS to reflect on its activities for the previous school 
year:  the targeted population toward which the activity was directed, and the performance data collected 
in conjunction with the activity.  These data should be measurable as an indication that PDS take 
responsibility for sponsoring only those activities for which they hold themselves accountable to 
examine effectiveness.  Consequently, it is not so much that we ask you to report, or that we are 
looking only for, positive data, but rather that your report indicates that you are  collecting data, 
paying attention to it, and using it to confirm that the activity was effective, or that the activity 
needs to be redesigned or eliminated.  It is not appropriate to report only that students 
“improved” or those teachers “liked” the session.  Please share the real-number data in the 
report.  

 

Please read the directions carefully, as the format has changed significantly. 

 

4. As you know, the Maryland General Assembly Session begins in January.   MSDE supplies additional 
data in response to legislative inquiries.  If some data do not arrive until January, this timeline is nearly 
impossible and jeopardizes any possible funding opportunities for all institutions.  Please note the 
deadline below. 
 

5. Submit completed Teacher Preparation Improvement Plans to Mrs. Karen J. Gardner, 
Administrative Associate to Michelle Dunkle, at kgardner@msde.state.md.us , no later than 4 
p.m., December 1, 2011. 

 

Section I.  Program Summaries 

A.  Performance-based assessments 

MSDE assumes that all teacher education programs as well as related approved programs are now 
performance based, using either the InTASC or EDOT standards as outcome goals and 

mailto:kgardner@msde.state.md.us


                                                                                                                                                                                           
collaboratively-developed rubrics as measurement tools where applicable.  MSDE also assumes 
that appropriate assessments are in place and that data are being continually gathered to support 
those assessments.  MSDE makes these assumptions for both NCATE and non-NCATE 
institutions.   

 

E.   Testing 
             Please place an X in the box that applies. 

 For entrance 
into unit 

For entrance 
into internship 

As Exit 
requirement for 
program 
completion 

As graduation 
requirement 

Praxis I or its 
accepted 
equivalent: 

Passing score 

Undergraduate 

 

x 

   

Praxis I or its 
accepted 
equivalent: 

Passing score 

 Graduate 

x    

Praxis II or 
ACTFL: 

Passing score 

Undergraduate 

    

 

Praxis II or 
ACTFL: 

Passing score 

Graduate 

    

Praxis II 
Pedagogy 

    



                                                                                                                                                                                           
Passing Score 
Undergraduate 

Praxis II 
Pedagogy 

Passing Score 
Graduate 

    

 

F. Institutional and Unit Demographic Information 
1.   Unit Faculty 2011-2012 

Race/Ethnicity Institution 
(Full time) 

Unit  

(Full time) 

Unit 
(Adjunct) 

Male 

Total  

Female 

Total  

Ethnicity      

Hispanic/Latino of 
any race 

     

Race      

American Indian or 
Alaska Native 

     

Asian      

Black or African 
American 

     

Native Hawaiian or 
Other Pacific 
Islander 

     

White      

Two or more races      

 

Unknown      

Total      

 

2.   Teacher Candidates participating in the 100-day internship expecting to graduate in 2011-
2012.   Please use the Academic Year Unduplicated Head Count. 



                                                                                                                                                                                           
 

Race/Ethnicity Undergraduate 
year-long interns 

Graduate, either in 
PDS or not in PDS 

Male 

Total  

Female 

Total  

Ethnicity     

Hispanic/Latino of 
any race 

11 0 3 8 

Race     

American Indian or 
Alaska Native 

2 0 0 2 

Asian 15 1 6 10 

Black or African 
American 

28 13 15 26 

Native Hawaiian or 
Other Pacific Islander 

0 0 0 0 

White 482 104 115 471 

Two or more races 0 0 0 0 

Declined to Report 56 12 11 57 

Total 594 130 150 574 

 

3.   Teacher Candidates participating in the 100-day internship expecting to graduate in 2012-
2013.   Please use the Academic Year Unduplicated Head Count. 

 

Race/Ethnicity Undergraduate 
year-long interns 

Graduate, either in 
PDS or not in PDS 

Male 

Total  

Female 

Total  

Ethnicity     

Hispanic/Latino of 
any race 

4 0 2 2 

Race     



                                                                                                                                                                                           
American Indian or 
Alaska Native 

1 0 0 1 

Asian 8 2 4 6 

Black or African 
American 

19 5 4 20 

Native Hawaiian or 
Other Pacific Islander 

0 0 0 0 

White 337 69 76 330 

Two or more races 0 0 0 0 

Declined to Report 38 7 8 37 

Total 407 83 94 396 

 

4.  Areas of Certification   Please list the areas of certification for which you expect to have program 
completers in 2011-12 and 2012-2013.   This should be the total of undergraduate and graduate 
candidates, whether or not they are or will be in PDS.  Add rows as necessary by hitting the tab key. 
  

Area of Certification 2011-2012 Projected 2012-2013 

Art 43 43 

Biology 7 7 

Dance 5 4 

Early Childhood 102 105 

Earth Space Science 1 1 

Elementary 151 150 

EESE (Elementary/Special Ed) 61 65 

 

English 25 25 

Health 7 8 

Kinesiology 12 13 



                                                                                                                                                                                           
MAT 87 91 

Math 18 19 

Modern Language 4 4 

Music 28 29 

Social Studies/History 27 25 

Library 15 15 

TU@PGCC (ELED and EESE)   

TU@HEAT Center-Harford 
County 

30 30 

TU@College of Southern 
Maryland (ELED) 

12 13 

TU@Shady Grove 
(SPED&EESE) 

11 12 

 

6. Reading Courses    
From the MSDE website listing of Approved Reading Courses, identify those courses by name and 
HEGIS Code that have undergone substantial revision since their initial approval and list them below. 

7.  Retention Data 

There is no new retention data-see previous TPIP information for “old” retention data. 

 

D.  PDS and Other Placement Summary Data 

1.     Institutional Personnel 2011-2012 

   Identify the individual who is responsible for all IHE PDS partnerships and for completing this report.   

   If the roles are represented by two separate people, please identify each with their responsibilities. 

Institutional PDS 
Network 
Coordinator 

Email Telephone Business Address 

H. Scott Gehring sgehring@towson.edu 410-704-2434 Towson University, 8000 York  
Hawkins Hall Room 303, Tow   
21252 



                                                                                                                                                                                           
 

5. Placement Data 2010-2011 
  Neither “partnership schools” nor schools on hiatus should be counted. Questions should be 
answered using actual  

  numbers of   individuals in this section.     

 2010-2011 

a.     Total # of PDS (each school in a multiple site should be counted) 112 

b.    Number of multiple site partnership PDSs 38 

c.     Total number of candidates in all initial certification programs except 
Maryland Approved Alternative Preparation Programs.  Count both 
undergraduate and graduate students. 

685 

d.    Number of candidates required to be placed in PDS. 579 

e.     Number of candidates required to be placed in PDS who are actually 
placed in PDS.  

579 

f.     Number of candidates for whom PDS is a requirement placed in 
another IHE’s PDS. 

0 

g.    Number of PreK-12 certification candidates, special education 
candidates, or others for whom PDS is not required but strongly 
encouraged.  This includes those whose programs are part-time 
graduate programs, those seeking certification in art, music, physical 
education, health, and ESOL. 

106 

h.   Number of PreK-12 certification candidates, special education 
candidates, or others for whom PDS is not required who were placed 
in PDS.   

80 

i.   Total % of all candidates placed in PDS  96 

j.   Total % of required candidates placed in PDS 100 

k.   Number of teachers (students) in non-alternative post-baccalaureate 
programs, hired by a school system (2010-2011), and mentored by you.  
Include MAT and Master’s Certification students here, but not those in 
an alternative route program.   

7 

l.   Number of teachers (students) in post-baccalaureate non-alternative 
programs, hired by    a school system (2010-2011), and not mentored 
by you.  This number will represent almost exclusively conditionally 

0 



                                                                                                                                                                                           
hired teachers or teachers hired as long-term substitutes for whom you 
are providing no support. 

m. Number of teachers (students) who are utilized the RTC for the first 
time (2010-2011) for whom you provided a Maryland Approved 
Alternative Preparation Program in partnership with a local school 
system.  Count MAT or Master’s Certification Program candidates 
here if those teachers are utilizing the Resident Teacher 
Certificate. 

12 

     

6.  Please provide a brief narrative explaining why any eligible candidates were not placed in PDS in 
2010-2011?  
While 100% of eligible candidates are in a PDS, we are working to put 
as many K-12 and special education students in a PDS as well. 

   

 

   

7. Of those candidates identified as required to be in PDS, but not placed in PDS, please list the 
placement schools and  number of  

interns placed at each school in 2010-2011 in the table below. 

Name of School 

 

Not applicable 

Number of Interns 
2010-2011 

  

 

 

 

 

 

 

Program Improvement   This question does not require a “program by program” response, but rather a  



                                                                                                                                                                                           
 response at the unit level.   This section reflects only those areas cited for improvement in 

the State Addendum only.    

     

Area or Recommendation for 
Improvement 

Response Activity(ies) 
accomplished during the 2010-
2011 school year 

Date of Most Recent 
visit 

See below See below 2007 

 

Towson University/North County High School/Lindale Middle School/ 

Brooklyn Park Middle School PDS Partnership 

 

Response to NCATE/MSDE BOE Report (Areas for Improvement) 

2010 - 2011 

 

The Towson University/North County High School/Lindale Middle School/Brooklyn Park Middle 
School PDS Partnership has continued to use the feedback that was received following the PDS 
site visit in Fall 2007 to sustain and improve the partnership and address the areas that were 
identified as in need of improvement. 

 

Standard 1:  Learning Community 

Areas for Growth 

Further evidence of a strong learning community is that the partnership has identified two areas 
for growth.  One is to increase the consistency and opportunity for the interaction of interns with 
the school community.  The second is tying the action research projects even more directly to 
the SIP and sharing results with the entire faculty.  The team concurs with these identified areas 
for growth. 

 

Response 

During the 2010 - 2011 school year, the PDS Partnership continued to provide opportunities for 
interns to interact with the school community and contribute to the SIP goals of increasing 
student achievement. 



                                                                                                                                                                                           
 

During the Fall PDS Orientation Meeting on August 9, 2010 (Artifact 1), PDS site coordinators 
provided an overview of each of the PDS partnership schools. The overview included a review 
of new and existing school programs and a description of special events where intern 
involvement is welcomed and encouraged.  Some of the opportunities for intern involvement in 
the school community included participation on the prom committee, graduation committee, first-
year teacher committee and diversity committee. Additional opportunities were available to 
assist with the school athletic events and theater productions. 

 

The MAT Professional Year requires interns to experience many facets of the school 
community.  Schools in the AACPS PDS partnership collaborate to provide multiple experiences 
for each intern.  Examples of involvement with the school community include: 

 Participation in Back to School Night with parents 

 Participation in parent conferences 

 Attendance and participation (as appropriate) in IEP team meetings 

 Attendance and participation at School Improvement Team meetings 

 Attendance at after school events such as athletic events, concerts and PTA functions 

Assistance with student clubs and activities such as the National Honor Society, 
Yearbook Committee, and literary publications 

Collaboration with school professional resources such as reading specialists, guidance 
counselors, department chairpersons 

Participation in department and vertical team meetings 

Participation in ad hoc committees addressing specific school needs 

 

At the Steering Committee meeting on September 15, 2010 (Artifact 2), committee members 
discussed the School Improvement Plans at each of the PDS partnership schools and identified 
possible Service Learning Projects.  All interns were again required to complete a Service 
Learning Project that was directly aligned with a goal identified on the School 
Improvement Plans.   At the Steering Committee Meeting on February 23, 2011 (Artifact 3), 
committee members reviewed interns’ service projects and monitored their progress. 

 

Examples of the Service Learning Projects include: 



                                                                                                                                                                                           
 

• Katie B. implemented a voluntary lunch book reading time in her middle school where 
students could listen to an oral reading of The Neverending Story.  This project 
supported the school goal of increasing reading achievement by encouraging students to 
self-select reading as an independent activity. (Artifact 4) 

 

• Liz E. co-directed the Model United Nations/Social Studies club in the middle school 
where she was completing her internship.  Students attended club meetings after school 
and participated in the Model United Nations Conference.  This project aligned with the 
SIP goal of increasing MSA reading achievement through additional instruction in 
researching and writing strategies.  (Artifact 5) 

 

• Jessica G. assisted the English department chairperson at North County High School 
with the implementation of the English Bridge program.  The program included twelve 
students who had not passed the English HSA.  Jessica delivered individualized 
instruction and organized one-on-one tutoring and conferencing sessions.  The project 
met weekly from September through December 2010.  A progress report that was 
received on December 29, 2010 indicated that six of the twelve students had 
successfully passed the Bridge requirements. This addressed the SIP goal of having 
85% of tenth grade students pass the English HSA.  It also addressed the goal of 
narrowing the achievement gap that exists between white and minority students. 
(Artifact 6) 

 

• Ed P. became a mentor to two students in his class who exhibited ADD and ADHD 
behaviors.  He taught them compensatory coping strategies and organizational skills.  
Both students were close to becoming identified as “red zone” students with six or more 
office referrals for disruptive behavior.  This addressed the school’s goal of decreasing 
the number of students with excessive numbers of office discipline referrals.  (Artifact 7) 

 

Collaborative action research continues to be an area of focus.  Mentor teachers have 
participated in professional development activities that enabled them to assist their interns in 
developing and implementing classroom-based inquiry.  The ultimate goal of action research is 
for the interns to investigate topics that align with the goals on the SIP and, thereby, provide 
information that will impact student achievement.  The time limitations imposed on the service 
learning projects preclude in-depth analysis of SIP-related goals, however, several interns 
pursued topics that impact student achievement. 

 

• Liz E. investigated the impact of the co-teaching model on the achievement of students 
without IEPs or 504 plans who were members of an inclusion class.  Her limited study 
indicated that students’ off-task behaviors decreased and grades on assessments 
increased when the general and special educator used co-teaching strategies.  While 



                                                                                                                                                                                           
more study is needed, preliminary findings show that co-taught classes benefit all 
students.  (Artifact 8) 

 

• Jessica G. addressed the topic, “Does increasing the number of positive and/or 
constructive written comments on a student’s written work improve academic 
achievement?”  Data was collected by analyzing pre and post scores on graded written 
assessments.  Preliminary data indicates that achievement improved after students had 
received constructive written comments on their work.  Results were particularly positive 
for those students who had already demonstrated a well-disciplined approach to 
completing written work in a timely manner.  Entries in a reflection journal indicated that 
students gained confidence in their writing skills after receiving constructive comments.  
As a result of her investigation, there was an increase in the amount of constructive 
written feedback provided to students.  (Artifact 9) 
 

• Ed P. investigated the question, “Does interrupting silent reading to ask questions before 
continuing with silent reading improve reading comprehension?”  While his data found 
no distinction between levels of student comprehension, he did note an increase in 
student class participation and engagement with the text.  Research focusing on the 
effectiveness of comprehension monitoring strategies on student achievement is most 
relevant to the school goal of increasing students’ reading achievement. (Artifact 10) 

 

The PDS Steering Committee will continue to address the alignment of action research projects 
with school goals.   

 

During the spring 2011 semester, all interns presented the results of their action research 
projects at team, department or faculty meetings.  On April 28, 2011, a countywide AACPS 
Action Research Gallery Walk was held at the Carver Staff Development Center (Artifact 11).  
Interns showcased their action research projects at this Gallery Walk.  We continue to be 
encouraged by the response from faculty and other interested school personnel to the interns’ 
research projects.  Consideration is being given to continuing the Action Research Gallery Walk 
during the 2011-2012 school year. 

 

 

Standard 2:  Collaboration 

Areas for Growth 

Areas of growth identified in the explication paper and supported by the site visit center around 
the consistent use of tools already available to the partnership.  Ways to continue strengthening 
the program include utilizing school faculty input when reviewing university assessment 
instruments, increasing the consistency of mentor meetings to foster mentor skill development, 



                                                                                                                                                                                           
and blending the Right Start (AACPS new teacher mentor) program with support for interns and 
their mentors.  

 

Response 

 

The members of the PDS partnership continue to work collaboratively to strengthen the 
program.  Several initiatives that began in the 2009 - 2010 school year have been carefully 
monitored and revised during 2010 -2011 based on input from all PDS partners.  The result has 
been increased understanding of the expectations for the internship experience and improved 
consistency in the interpretation of assessment procedures.   

 

• After requesting input from all PDS partners, the MAT Internship Handbook - Secondary 
(Artifact 12) was revised and distributed to all mentors and interns at the Fall PDS 
Orientation Meeting.  (Artifact 13)  PDS site coordinators and the university liaison 
discussed internship expectations and clarified questions prior to the beginning of the fall 
internship.  All stakeholders agreed that the handbook provided well-organized written 
documentation of program procedures and intern expectations and would help to bring 
consistency to the PDS experience.  

 

• The revised MAT Internship Handbook – Mentor Addendum was shared with mentors, 
site coordinators and school administrators prior to the beginning of the school year.  
(Artifact 14)  This document clarifies the role and responsibilities of the school mentor.  It 
uses a question and answer format to provide information that will help mentors to 
establish and sustain successful intern/mentor relationships and bring consistency to the 
internship experience among the PDS partnership schools.   

 

 In addition to the mentoring guidelines, information was added to the Mentor Addendum 
 that provides resources for mentors who were interested in using co-teaching strategies 
 with their interns.  (Artifact 15) These resources supported a professional development 
 workshop that  focused on the use of co-teaching strategies. 

 

• The new Portfolio Handbook was distributed to interns, mentors and Portfolio Review 
team members.  The contents of the handbook became the training tools used with all 
stakeholders to identify the expectations of the portfolio process, the required portfolio 
content, and the portfolio assessments.  (Artifact 16)  

 

• Following input from all PDS partnerships, significant revisions were made to the MAT 
lesson plan format that is a required component of the Evidence of Student Learning 



                                                                                                                                                                                           
project.  The revised plan was shared with mentors and made available in the revised 
Portfolio Handbook.  (Artifact 17)   

 

• MAT PDS liaisons revised a document that clarified the expectations of the INTASC 
Principles.  These Principles are the standards by which interns’ progress is assessed.  
The completed document was shared with mentors, portfolio reviewers and interns.  
During the first year of implementation, interns and portfolio reviewers commented that 
the document helped to bring a shared understanding of the INTASC Principles and 
portfolio expectations.  The results of the portfolio assessments indicated improved 
scoring consistency among portfolio review teams.  (Artifact 18) 

 

• During the 2010-2011 school year, the PDS Steering Committee refined and 
implemented the intern interview process that assists the committee in making informed 
decisions regarding intern and mentor matches.  (Artifact 19) Steering Committee 
members met with interns in June 2010 and March 2011 to complete the interviews.  
(Artifact 20) Information from the interviews was shared with the mentors. 

 

The PDS partnership has continued to provide on-going support and training for mentors. 

 

• The PDS Steering Committee met for strategic summer planning on June 15, 2010.  At 
this meeting, the following goal was identified for the 2010 -2011 school year:  “The PDS 
partners will establish a strong co-teaching model that will improve intern/mentor 
collaboration and increase student achievement.”  (Artifact 21)  Professional 
development opportunities for mentors and teachers were planned. 

 

• An Orientation meeting for mentors, site coordinators and interns was held on August 9, 
2010 prior to the beginning of the new school year.  The meeting introduced interns to 
mentors, reviewed assessment instruments, clarified expectations, and provided a tour 
of the community and schools.  During this time, mentors and interns planned for the first 
weeks of the internship, discussed classroom procedures and established goals for the 
internship experience.  (Artifact  22) 

 

• The site coordinators at each partnership school conduct monthly or as-needed 
meetings with the mentors.  During these meetings, mentors share concerns and 
successes and problem solve collaboratively. 

 

• On September 28, 2010 the ACCPS PDS partnership schools and Towson University 
collaborated to present a professional development workshop to mentors, interns, 
college instructors, and MSDE representatives.  (Artifact 23) The focus of the workshop 
was on co-teaching strategies.  As evidenced by the responses on the evaluation forms, 
both mentors and interns found this to be a very worthwhile learning experience that 
should have positive effects on student learning. (Artifact 24) 

 



                                                                                                                                                                                           
• The manager of the Office of College and University Partnerships in AACPS provides 

on-going professional development opportunities for PDS mentors, site-coordinators and 
university liaisons.  (Artifact 25) 

 

• The yearly “Swing” meeting was conducted on March 10, 2011.  This meeting provided 
the opportunity for mentors and interns to plan for the transition to/from their middle and 
high school placements..  Topics of importance to the transition process were 
addressed.  (Artifact 26) 

 

 

Standard 3:  Accountability 

Areas for Growth 

Holding all stakeholders accountable through the collection and analysis of data can always be 
improved.  This can be accomplished through even greater participation with the SIP goals and 
through continued recognition and celebration of the accomplishments of the PDS partners. 

 

Response 

The PDS partners continue to collect and analyze assessment data in order to inform 
partnership decisions and guide program improvement. 

 

• During the 2010-2011 school year, interns were required to align their Service Learning 
Projects with a goal on the School Improvement Plan.  A variety of strategies were used 
to address identified student achievement goals.  This included assistance to high 
school students completing Bridge projects required for graduation (Artifact 27) and after 
school tutoring for middle school students struggling with English writing assignments 
(Artifact 28). 

 

• The PDS coordinator is a member of the School Improvement Team at each of the 
partner schools. 

 

• The PDS site coordinators at each of the partner schools continue to be members of 
their School Improvement Teams.   

 

• The PDS Steering Committee distributed MAT Program Surveys/Evaluations to mentor 
teachers.  88% of the responses indicated that the mentors agreed or strongly agreed 
with the indicators.  Comments indicated that the interns were well prepared to begin 
their internships.  Suggestions for improving mentor training will be addressed during the 
2011-2012 school year.  (Artifact 29) 



                                                                                                                                                                                           
 

• Data indicating changes in student learning was collected and analyzed through the 
Evidence of Student Learning process.  Changes in student achievement were identified 
through the analysis of pre/post assessment data.  Students and mentors analyzed the 
data and reflected upon the effectiveness of the interns’ instruction.  Improvement in  
learning was evident for all students.  (Artifact 30) 

 

• May 2011 Summative Portfolio assessment data has been collected that reflects the 
interns’ scores for each of the INTASC Principles.  (Artifact 31) The PDS Steering 
Committee will analyze the results and identify trends that indicate areas of intern 
strength and need.  The committee will identify strategies that will help remediate any 
areas of need. 

 

The PDS Steering Committee continues to seek opportunities to recognize the 
accomplishments of the PDS partnership schools.  

   

• On April 28, 2011, interns showcased their action research projects at the countywide 
AACPS Action Research Gallery Walk held at the Carver Staff Development Center 
(Artifact 11).   

 

• An article that showcased the AACPS/TU PDS professional development workshop on 
co-teaching strategies was included in the January 2011 edition of the AACPS College 
University Partnership Professional Development Schools Newsletter.  (Artifact 32) 

 

 

Standard 4:  Organization, Roles, and Resources 

Areas for Growth 

An area for growth is to include the community in celebrations of success and thereby broaden 
the perception of the PDS. 

 

 

Response 

The PDS partners understand the importance of expanding the community’s perception of the 
partnership.  The Steering Committee members expand the concept of “community” to include 
the local school, parents and the surrounding community.  During the 2010 -2011 school year, a 
variety of activities enhanced the communities’ awareness of the PDS partnership. 



                                                                                                                                                                                           
 

• All interns celebrated the success of their action research projects through their 
participation in the AACPS Action Research Gallery Walk. 

• A Model United Nations program was initiated by one of the interns.   
• Interns at all schools volunteered to chaperone various evening activities.   
• All interns made contact with parents through their participation in Back to School Night 

activities. 
• All interns interacted with parents through their participation in designated Parent 

Conference Days or through scheduled individual conferences. 
• All interns attended IEP team meetings and participated as appropriate. 
• All interns participated in Anne Arundel County Public School teacher preparation days 

that were held the week prior to the opening of school for students.  Interns had the 
opportunity to meet and assist their mentor and the team members with whom they 
would be working. 

• One intern led a family night activity at her middle school. 
• Parents were invited to participate in their child’s learning by serving as judges of a 

student debate. 
• The PDS Steering Committee has recommended that each school include a brief profile 

of their interns in their school newsletter. 
 

The PDS partners recognize this as an area that needs to be addressed and will continue to 
identify ways to broaden the community’s perception of the PDS partnership and join in the 
celebration of its successes.    

 

 

Standard 5:  Diversity and Equity 

Areas for Growth 

Since the diversity of the staff does not mirror the community for each school, particular 
diligence needs to be employed regarding the attention given to providing for the learning needs 
of all students, and thereby diverse learners. Providing more opportunities for community 
involvement in the PDS and strengthening decision making and communication regarding 
issues of equity would enhance the learning of all students. 

 

Response 

The diversity of faculty members and interns continues to be disproportionate to the diversity of 
the students and the community.  To enhance the interns’ understanding of the needs of their 
students, the PDS partners have initiated the following activities. 

 



                                                                                                                                                                                           
• Again this year, interns took a bus tour of the community surrounding the school.  The 

PDS coordinator narrated the tour and provided information about community 
demographics and their effects on the student population.  Interns provided a written 
response to the following prompt after the tour (Artifact 33): 

You have just taken a tour of the North County High School district.  In a few 
paragraphs, reflect on your perceptions of the community.  What stands out?  
Does anything seem to be missing from the area?  Have you drawn any early 
conclusions about the students you are likely to meet here? 

 

• Interns completed a demographic study of their school community as the first step in 
learning to plan for effective instruction.  Students accessed data from various Internet 
sources and consulted local school administrators, counselors, and other faculty 
members to gather information about the school and its students.  Interns applied this 
information as they made the critical decisions regarding the selection of instructional 
strategies that result in successful learning for all students.  (Artifact 34) 

 

• The MAT lesson plan format was revised to include differentiated instructional practices 
that interns will imbed within the construct of their lessons.  The need for differentiated 
practices is determined by students’ IEP accommodations, results of diagnostic or 
formative assessments, or informal observations of students’ learning needs.  (Artifact 
35) 

 

• Professional development was provided to all interns by one of the PDS site 
coordinators.  Interns were introduced to instructional strategies, Thinking Maps that 
incorporate a variety of learning styles to better address the diverse needs of students.  
(Artifact 36) 

 

• Interns were encouraged to include a goal that focused on increasing parent 
involvement or communication on their Professional Development Plans.  (Artifact 37) 

 

• One intern designed her Service Learning Project to align with the Community 
Involvement goal on the School Improvement Plan.  She assisted with the Spanish 
Honor Society and took members of the group to an elementary school to teach students 
about the Hispanic culture.  Honor Society members also tutored at-risk students for the 
MSA.  (Artifact 38)  

 

• Intern participation on the PDS Steering Committee will be encouraged during the 2010 - 
11 school year.  This will provide valuable information and feedback to all stakeholders. 

 

• The PDS Steering Committee is seeking to increase the attendance of local school 
administrators at their meetings. 

 



                                                                                                                                                                                           
• The PDS Steering Committee continues to invite community members to participate in 

the leadership of the PDS partnership. 
 

 

 

 

 

THERE ARE 11 ADDENDUMS AVAILABLE UPON REQUEST 

 

 

Towson University  

College of Education 

Department of Early Childhood Education 

Response to the NCATE/MSDE Report of Findings Based on Maryland Professional 
Development School Standards 

 

Annual Update For 

2010-2011 

Standard 1: Learning Community 

Areas for Growth 

 

Action Research 

Action research continues to remain a high priority within the Department of Early Childhood Education. 
Increasing and enhancing intern involvement in action research projects that benefit the schools and the 
university, as well as to positively impact student achievement is always a major focus. Guiding interns 
in finding the most suitable times to conduct action research within the confines of school and intern 
schedules is an area that was addressed during the 2010-2011 academic year. After consulting with 
mentor teachers, university supervisors, PDS IHE liaisons, PDS site coordinators and principals, as well as 



                                                                                                                                                                                           
the interns themselves, it was determined that action research should be conducted during the final 
internship semester, Internship III – Student Teaching. The rationale for this decision is based on the fact 
that during Internship III, interns are participating in their field placements full time. Therefore, action 
research can be more effectively and consistently implemented within this time frame, as opposed to 
the prior system of conducting the research during their 1 day a week field placement experiences. This 
decision was made during the 2010-2011 academic year. Implementation is beginning in fall 2011. 

The ECED faculty has further enhanced intern understanding of action research by providing extensive 
information about the process, offering meaningful examples, and closely monitoring intern progress. 
Interns are also required to share the design, procedures, and findings of their research with 
stakeholders who may benefit from the information (i.e. – colleagues, PDS faculty and administration, 
families/parents etc.)  

Sample Action Research Project summaries are included with this report. 

Action Research Power point – Shared by TU PDS Liaisons at Summer Strategic Planning  

 

  

 

 

 

  

 

 

 

 

Standard 2: Collaboration 

Areas for Growth 

Collaboration  

Early Childhood Education faculty continues to seek and provide opportunities for extensive 
collaboration involving PDS planning, professional development opportunities, and intern involvement. 
Some collaborative initiatives during the 2010-2011 year are listed below.  (Documentation SAMPLES 
for each of these are included with this report).   



                                                                                                                                                                                           
Planning Meetings, mentoring sessions and communication with PDS Partners 

 Agenda – 6/24/11 – Summer Strategic Planning – BCPS/BCPSS 

 PDS Mentor Meeting - Patapsco Elementary/Middle –       
  BCPSS/TU 

Guidelines for Mentor/Intern Collaboration Logs – ECE-PDS 

Agenda for HCPS/TU PDS Steering Committee Meetings – 1/12/11 

Minutes for HCPS/TU Steering Committee Meetings – 1/12/11 & 5/11/11  

BCPS PDS Partnership Steering Committee Meetings 10/12/10, 11/17/10, 2/4/11, 
4/7/11  

Sample PDS Action Plan – Rockburn and Veterans Elementary – HCPS 

Sample PDS Action Plan – Patapsco Elementary/Middle School – BCPSS 

Professional Development Schools – What is a PDS? Shared at Summer Strategic 
Planning Meeting 

Agenda- Summer Strategic Planning- Middle River PDS 

Agenda- Mentoring and Intern- Middle River PDS 

Professional Development Presentations Conducted for Interns 

 Kidspiration Technology Workshop – HCPS 

 Planning for Observation in PDS-ESOL Classrooms – Bond Mill           (PG 
County) 

 TESOL Presentation – Maryland City and Dr. Guerrero 

 Developing a Successful Bilingual Program 

Service Learning Projects Conducted By Interns 

Parent/Family/Child Night at Patapsco Elementary/Middle 

Campus Clean-Up – Maryland City – AACPS 

Multicultural Festival – Maryland City – AACPS 

Campy Book Club – Campfield Early Learning Center 

College Knowledge Field Trip- Middle River PDS 



                                                                                                                                                                                           
Using Technology in the Classroom- Online Math Center- Middle River PDS 

Intern Participation in Workshops, Meetings, Seminars and/or Conferences at PDS Sites 

Mentor/Intern Planning Time Session – Maryland City – AACPS 

Kindergarten Language Arts – BCPS intern participation  

Additional Projects Planned By Interns for the Benefit of Students and Schools 

College Knowledge Field Trip – Interns planned, facilitated, and raised funds for this 
trip that provides students from Baltimore County PDS sites the opportunity to 
explore attributes of higher education (Spring 2011).  

Marley Elementary Reading Night Brochure (Spanish) 

Reading Aloud to Support Instruction- Sussex Elementary School 

 

 

 

 

 

 

 

 

 

Standard 3: Accountability 

Areas for Growth 

 

 

Collection of Data to Enhance PDS 

 

Accountability continues to be a strong focus within our PDS’s. Feedback on the PDS experience is 
collected from interns, as well as PDS partners in order to set goals for planning and future research. The 



                                                                                                                                                                                           
data continues to be used to revise internship experiences so they better reflect the needs of school 
students and university interns. The need for sharing this data, as well as examining how the data could 
be used to improve the interns’ experience in the PDS continues to be understood by all PDS partners. 
The university liaison continues to share this data with principals, mentor teachers, and site 
coordinators prior to the start of the next cohort rotation in the PDS. This sharing of data also continues 
to occur during strategic planning and coordinating council/steering committee meetings. The data is 
also examined and then utilized to plan PDS activities, to develop a plan of action and /or to make 
modifications. During the June, 2011 Summer Strategic Planning meetings data was also shared with 
PDS Partners. Collaboratively, and across school systems, the information was further used to plan 
activities for the 2011-2012 academic year. The following are examples of ways in which this data was 
collected. (Samples for each of these are included as attachments).   

 Intern Reflections  

  Reflections/Reactions – Intern Journal Samples 

  Intern Reflection - Final Statement of Understanding   

Expectations Log – Samples from Interns 

Intern Reflective Narrative – Dual Language Project  

Intern Reflective Narrative – Latino Night 

Video Tape Reflections 

 Mentor Evaluations of Student Interns  

  Mentor Final Evaluation of Interns (5) 

 Mentor Evaluations of Interns’ Lessons  

  Mentor Evaluations of Interns Lessons (3) 

   

 

   

 Mentor Evaluations of PDS  

  PDS Mentor School Feedback Sample 

 Strategic Planning Feedback from Mentors  

  Evaluation of Summer Strategic Planning Sample -  



                                                                                                                                                                                           
 

Standard 4: Organization, Roles, and Resources 

  

 

Areas for Growth 

The following initiatives have remained somewhat consistent over the past few years involving the need 
for more resources in support of student learning, greater mentor teacher recognition, as well as a 
closer connection to Baltimore City administrators involved in overseeing PDS partnerships. These areas 
for continued growth continued to be a focus during the 2010-2011 academic year.  

 

First, the members of the Department of Early Childhood Education continue to support the need for 
more resources for all PDS activities. Due to strict budgetary restraints within the State of Maryland over 
the last few years, that have also affected higher education, funds have been more limited during the 
2010-2011 academic year. However, with continued support from the College of Education and the 
Towson Learning Network, teachers and staff of PDS partners are still able to enroll in courses for 
minimal tuition (with fees waived), if desired.  

 

“External assessors” for the interns’ Portfolio Defenses continue to be utilized. Mentor teachers from all 
of our PDS’s system-wide participate in this capstone experience to evaluate and celebrate interns’ 
abilities to demonstrate their understanding of the central concepts of early childhood education theory 
and practice, INTASC principles and NAEYC standards. The assessors are provided training, a letter of 
recognition, a stipend, and dinner. ECED provides the funds for parking, dinner and the stipends.  

 

The College Knowledge Field Trip takes place each spring and involves schools from several of the 
Baltimore County PDS partnerships. Funds are now being raised to support this trip through intern 
fundraising endeavors. (See College Knowledge Summary for documentation) 

 

 

During 2010-2011, conversations have taken place between IHE liaisons for Baltimore City and principals 
and site coordinators to explore ways to enhance current partnerships. As a result, we continue to place 
interns in our current PDS sites - Patapsco Elementary/Middle School, and Grove Park 
Elementary/Middle. There has been some expansion to Westport Academy, with interns being placed 
there as well for early childhood field experiences. Interest has also been expressed by Waverly 



                                                                                                                                                                                           
Elementary/Middle to become a possible future PDS partner. Discussions continue to occur about how 
to make internship placements more consistent and stable, when there is frequent staff turnover at our 
current BCPSS partnership schools. Principals are communicating openly with us when they have 
available staff who would qualify to be strong mentor for our interns. Trusting and collaborative 
relationships between the Department and our Baltimore City partnership schools, as well as our 
prospective partnership schools, continues to strengthen each year.    

 College Knowledge Agenda 

 College Knowledge PowerPoint 

 Reading Aloud to Support Instruction Agenda 

 

Standard 5: Diversity and Equity 

 Areas for Growth 

The PDS partnerships continue to promote collaboration with parents and community 

members that focuses on instruction for diverse learners. Parent/community involvement continues to 
include: after school tutorials, family literacy nights, creating and sending home family theme literacy 
bags, and intern participation in family and school social events. 

Furthermore, The Department of Early Childhood Education continues to advocate on behalf of all 
families and communities. This advocacy for children, families and communities continues to be the 
cornerstone of our profession, as well as the PDS experience. In order to promote and enhance intern 
understanding of learner diversity, two courses have been added to the degree requirements for ECE 
and began in “Catalog Year 2010”  

New Course: ECED 460 “Teaching Dual Language Learners.” will be a required course for all ECE majors 
to be taken during Semester 5. 

All ECE majors must also now take the currently existing course EDUC 203 “Teaching and Learning in a 
Diverse Society,” as a professional prerequisite course before being accepted in the program. 

All of the Professional Development Schools’ students are from diverse cultural backgrounds with 
diverse learning/instructional strengths and needs. Our interns continue to plan lessons that are 
developmentally appropriate that differentiate for the individual and unique needs of each learner. To 
strengthen intern understanding of diversity and the need to differentiate instruction, faculty have 
expanded their teaching to include extensive focus on these critical topics. “All-Ins” (where students 
from several cohorts meet together under the guidance of a few faculty members) introduce, model, 
and elaborate on many specific ways to differentiate instruction. More intensive focus has also been 
placed on understanding cultural diversity within the context of ALL courses taken in the Early Childhood 
program. Interns also participated in a multicultural literature study during one of the scheduled “All-



                                                                                                                                                                                           
Ins.” They are also required to develop and execute lesson plans that address differentiation and 
cultural diversity. (Samples as documentation are included as attachments) 

 Multicultural Book Study Sample 

 Power point on Racism – Created by Interns w/ Resources for Teachers 

The interns also continue to participate in family and community related activities and to plan, organize, 
and implement activities, events and/or projects for families that are aligned with the needs of the 
communities and the School Improvement Plan’s goals and objectives. The interns are responsible for 
aligning the project with the School Improvement Plan and for identifying the impact of the 
project/activity on the students. Some examples of projects in which interns participated during 2010-
2011 to support families included: (Documentation samples are highlighted and included as 
attachments) 

Family Literacy Bag Description – Example description provided by intern 

Campy Book Club Night for Families (letter) – Intern Participation 

College Knowledge Field Trip 

Family Night at Patapsco Elementary/Middle School 

Interns also participated in Back to School Nights, Parent-Teacher Conferences, school social events, and 
all American Education Week Activities at their schools. 

THERE ARE DOZENS OF PAGES OF SUPPORTING DOCUMENTS (AS OUTLINED IN THE ABOVE) THAT ARE 
AVAILABLE FOR REVIEW.  WE ARE HAPPY TO SEND THEM ALONG IF YOU SO DESIRE. 

Section II        

A.  Program Internships*  ** 
 

3.  All full-time programs in the unit provide for a 100-day experience in a PDS.          
__x__Yes              ___No 

4. All programs in the unit provide for a 100-day experience, even if not in PDS.          
__x__Yes              ___No 

 

* The length of a school year is defined by the Annotated Code of Maryland (7-103) as 180 days or 1,080 hours; 
however, LSSs may vary the number of hours required for a school day.    Partnerships should define the length 
of the school day for which their interns are responsible based on the definition used by their LSS PDS partner.  

** The question refers to the program expectations.  Should schools be closed for any reason, it is not vital that 
missed days be “made up” to achieve the 100 days. 

 



                                                                                                                                                                                           
 

B.   Other PDS Institutional Activities 

 

1.    Please place an (x) to indicate any activities in which your unit participates in any LSS.   Add additional LSS 
columns where applicable.  

 New teacher 
induction 
support 

Incentives for 
graduates to teach 
in high-poverty 
areas 

Support for 
Future Educators 
Association 

Support for any other 
PreK-12 teacher 
recruitment efforts 

Anne 
Arundel 
County 

x   x 

Baltimore 
City 

 

x    

x 

Baltimore 
County 

x  x x 

Calvert 
County 

x   x 

 

Carroll 
County 

x   x 

Cecil County x   x 

Charles 
County 

x   x 

Harford 
County 

x   x 

Howard 
County 

x   x 

Montgomery 
County 

x   x 



                                                                                                                                                                                           
Prince 
Georges 
County 

x   x 

St. Mary’s 
County 

x   x 

     

  

 

2.  Please supply data regarding your Professional Development Activities in PDS.  This does not include 
Summer Strategic Planning.  Since professional development activities sponsored by the IHE are also 
a part of the performance assessment report (Section F), this section refers only to professional 
development sponsored by the LSS. All data reflect the period between July 1, 2010 through June 30, 
2011.  Please identify each local school system (LSS).  Add template sections by copying and 
pasting the section in the table to report on more than one LSS.  “Sponsored” means “paid for 
and organized” by LSS, but all PDS stakeholders are invited to participate.   

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

 

 

 

Anne 
Arundel 
County 

# of sessions 
– 
workshops/s
eminars, etc. 

        

 # of  PK12 
teachers 
attending 

        

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        

 # of LSS 
faculty 
participating 
as presenters 

        



                                                                                                                                                                                           
 # of IHE 

faculty 
attending 

        

 Place a  if  
follow up was 
conducted for 
one or more 
stakeholders 
in the session 

        

 

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

 

 

 

Baltimore 
City 

# of sessions 
– 
workshops/s
eminars, etc. 

        

 # of  PK12 
teachers 
attending 

        

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        

 # of LSS 
faculty 
participating 
as presenters 

        

 # of IHE 
faculty 
attending 

        



                                                                                                                                                                                           
 Place a  if  

follow up was 
conducted for 
one or more 
stakeholders 
in the session 

        

 

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

 

 

 

Baltimore 
County 

# of sessions 
– 
workshops/s
eminars, etc. 

        

 # of  PK12 
teachers 
attending 

        

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        

 # of LSS 
faculty 
participating 
as presenters 

        

 # of IHE 
faculty 
attending 

        

 Place a  if  
follow up was 
conducted for 
one or more 

        



                                                                                                                                                                                           
stakeholders 
in the session 

 

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

 

 

 

Calvert 
County 

# of sessions 
– 
workshops/s
eminars, etc. 

        

 # of  PK12 
teachers 
attending 

        

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        

 # of LSS 
faculty 
participating 
as presenters 

        

 # of IHE 
faculty 
attending 

        

 Place a  if  
follow up was 
conducted for 
one or more 
stakeholders 
in the session 

        

 



                                                                                                                                                                                           
 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

 

 

 

Carroll 
County 

# of sessions 
– 
workshops/s
eminars, etc. 

        

 # of  PK12 
teachers 
attending 

        

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        

 # of LSS 
faculty 
participating 
as presenters 

        

 # of IHE 
faculty 
attending 

        

 Place a  if  
follow up was 
conducted for 
one or more 
stakeholders 
in the session 

        

 

 

Local 
School 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 

  



                                                                                                                                                                                           
System 
sponsored 

w/Special 
Needs 

 

 # of sessions 
– 
workshops/s
eminars, etc. 

        

 # of  PK12 
teachers 
attending 

        

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        

 # of LSS 
faculty 
participating 
as presenters 

        

 # of IHE 
faculty 
attending 

        

 Place a  if  
follow up was 
conducted for 
one or more 
stakeholders 
in the session 

        

 

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

 

 

 



                                                                                                                                                                                           
Cecil 
County 

# of sessions 
– 
workshops/s
eminars, etc. 

        

 # of  PK12 
teachers 
attending 

        

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        

 # of LSS 
faculty 
participating 
as presenters 

        

 # of IHE 
faculty 
attending 

        

 Place a  if  
follow up was 
conducted for 
one or more 
stakeholders 
in the session 

        

 

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

 

 

 

Charles 
County 

# of sessions 
– 
workshops/s
eminars, etc. 

        



                                                                                                                                                                                           
 # of  PK12 

teachers 
attending 

        

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        

 # of LSS 
faculty 
participating 
as presenters 

        

 # of IHE 
faculty 
attending 

        

 Place a  if  
follow up was 
conducted for 
one or more 
stakeholders 
in the session 

        

 

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

 

 

 

Harford 
County 

# of sessions 
– 
workshops/s
eminars, etc. 

        

 # of  PK12 
teachers 
attending 

        



                                                                                                                                                                                           
 # of field 

placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        

 # of LSS 
faculty 
participating 
as presenters 

        

 # of IHE 
faculty 
attending 

        

 Place a  if  
follow up was 
conducted for 
one or more 
stakeholders 
in the session 

        

 

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

 

 

 

Howard 
County 

# of sessions 
– 
workshops/s
eminars, etc. 

        

 # of  PK12 
teachers 
attending 

        

 # of field 
placement 
students 
(including 

        



                                                                                                                                                                                           
interns or 
other 
candidates) 
attending 

 # of LSS 
faculty 
participating 
as presenters 

        

 # of IHE 
faculty 
attending 

        

 Place a  if  
follow up was 
conducted for 
one or more 
stakeholders 
in the session 

        

 

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

 

 

 

Montgomery 
County 

# of sessions 
– 
workshops/s
eminars, etc. 

        

 # of  PK12 
teachers 
attending 

        

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        



                                                                                                                                                                                           
 # of LSS 

faculty 
participating 
as presenters 

        

 # of IHE 
faculty 
attending 

        

 Place a  if  
follow up was 
conducted for 
one or more 
stakeholders 
in the session 

        

 

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

 

 

 

Prince 
Georges 
County 

# of sessions 
– 
workshops/s
eminars, etc. 

        

 # of  PK12 
teachers 
attending 

        

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        

 # of LSS 
faculty 
participating 
as presenters 

        



                                                                                                                                                                                           
 # of IHE 

faculty 
attending 

        

 Place a  if  
follow up was 
conducted for 
one or more 
stakeholders 
in the session 

        

 

 

Local 
School 
System 
sponsored 

Description Literacy Math 
/Science 

Mentor 
Training 

Technology Classrm 
Mngmt.       

Teaching 
Children 
w/Special 
Needs 

 

 

 

St. Mary’s 
County 

# of sessions 
– 
workshops/s
eminars, etc. 

        

 # of  PK12 
teachers 
attending 

        

 # of field 
placement 
students 
(including 
interns or 
other 
candidates) 
attending 

        

 # of LSS 
faculty 
participating 
as presenters 

        

 # of IHE 
faculty 
attending 

        



                                                                                                                                                                                           
 Place a  if  

follow up was 
conducted for 
one or more 
stakeholders 
in the session 

        

 

C.   Regional Data   2011-2012 

 Identify the number of PDS Schools (all schools in a multiple-site format should be included) in each 
region. Identify any PDS(s) with whom you have a partnership that may be located in high-poverty 
schools as measured by Free and Reduced Meals (FARMS) or other acceptable determination data.  (Title 
I schools are identifiable at the elementary level, and the figure of 45% receiving free or reduced meals is 
generally accepted for secondary identification as high-poverty.)  In multiple-site partnerships, please 
count all schools involved in that partnership. 

Regions are:  

Central:   Anne Arundel, Baltimore City, Baltimore County, Carroll, Harford and Howard 
Counties;  

Eastern Shore:   Caroline, Cecil, Dorchester, Kent, Queen Anne’s, Somerset, Talbot, Wicomico and 
Worcester        Counties;  

National Capital:  Frederick, Montgomery, and Prince George’s Counties;  

Southern:  Calvert, Charles and St. Mary’s Counties;  

Western:   Allegany, Garrett, and Washington Counties 

 

Central National 
Capital 

Eastern Shore Southern Western High Poverty 

(all regions) 

113 7 1 4 0  

 

 

G. PDS Data:  As explained in the opening paragraphs, MSDE will send the portion of an Excel 
spreadsheet specific to the individual IHE.  This spreadsheet reflects the PDS information provided by 
each IHE about its cadre of PDS in the 2010-2011 school year.  Please make the necessary changes, 
additions, or deletions to the spreadsheet to reflect school year 2011-2012 and return to Michelle Dunkle 
at mdunkle@msde.state.md.us whenever the work is complete.  It is not necessary to submit the 
spreadsheet at the same time as the word document.  Note: For best results, always make a copy of 

mailto:mdunkle@msde.state.md.us


                                                                                                                                                                                           
the spreadsheet sent to you before beginning work in case you make a mistake in completing 
the form.  If you need very specific help with the spreadsheet, and no one at your institution can 
help you, please call or email for help.   
 

H. The following reflects information from the 2010-2011 school year. 
2. Was strategic planning done at each PDS?  _____ Yes   _____  No 
3. IHEs often have PDS partnerships with more than one local school system which may 

have a bearing on the number of hours or days in which a PDS engages in strategic 
planning.   Please identify the number of PDSs in your network that engage in one of 
the numbers of hours or days listed.   For example, if three of your six PDS experience 
four or more hours of strategic planning each year, place the number 3 in the line next 
to that phrase, and so on until all PDS are accounted for.     

 

          1-2  hours  ____   4 or more hours _____    1 full day _____   2 full days ______ 
more than two days _______  

 

4.  
List the PDS for which this planning WAS NOT done and explain the circumstances. 

School Explanation 

  

 

5. Do PDS stakeholders participate in the School Improvement process in all schools?   
                                                                  _____ Yes   _____ No 

List the PDS where this WAS NOT done and explain the circumstances. 

School Explanation 

  

 

6. Do PDS needs assessments direct the professional development at each PDS?  
                                                                 _____ Yes   _____   No  

If not, please explain. 

School Explanation 

  

 



                                                                                                                                                                                           
I. Performance Data.  In an effort to avoid reports totaling exceedingly large numbers of pages, the 

format for this report is also changing this year.  We have reduced the table to four columns and are 
requesting that data on PreK-12 student achievement (number 1) be separate from that collected from 
professional development activities.  We have made this change because there have been very few 
activities in the past three years that resulted in collected data.  A second table below (number 2) allows 
for the reporting of data from professional development activities.  There is no subject column for this 
reporting.  Simply write the text and offer that data in the format you choose in the appropriate space.     
Please note the school system, the school, and subject area for which the data were collected.  Please use 
the following labels for this column when referring to activities in an elementary school:  Elem. Math; 
Elem. ELA; Elem. Literacy; Elem. Science; Elem. ESOL; Elem. Special Ed.; Elem. Behavior 
management; Elem. Attendance; Elem. Other.  When referring to activities at the middle or high 
school level, please use the following labels: Math, English, ESOL, Social Studies, Science, 
Attendance, Behavior, Secondary Special Ed.; Secondary Other.  Using these labels will assist us in 
sorting for statewide data according to subject area.   Except for the labeling, feel free to abbreviate 
where appropriate.   Each TPIP is created specifically for each IHE; there are the appropriate 
number of spaces in which to enter your data according to last year’s report.  For new PDS, you 
will need to cut and paste an entire form beginning with the header line.   For help with this process, 
please call or email Michelle Dunkle, 410-767-5654 or mdunkle@msde.state.md.us 
 

2.  PreK-12 
LSS School Subject  PreK-12 Activity and data collected 

Anne 
Arundel 

George 
Cromwe
ll 

Elem. 
Math 

Evidence of Student Learning Project. Grade one 

Unit: Counting Money/ 8 day unit 

Pre-Post test growth:  68% > 97%  (+29 % pts.) 

 

LSS School Subject  PreK-12 Activity and data collected 

Anne 
Arundel 

Park 
Element
ary 

Elem. 
Math 

Evidence of Student Learning Project. Grade three 

Unit: Geometry/ 10 day unit 

Pre-Post test growth:  44% > 89%  (+45 % pts.) 

 

Evidence of Student Learning Project. Grade three 

Unit: Geometry/ 10 day unit 

Pre-Post test growth:  66% > 82%  (+16 % pts.) 

 

Evidence of Student Learning Project. Grade four  

mailto:mdunkle@msde.state.md.us


                                                                                                                                                                                           
Unit: Geometry/ 8 day unit 

Pre-Post test growth:  71% > 91 %  (+20 % pts.) 

 

Evidence of Student Learning Project. Kindergarten 

Unit: Measurement/ 12 day unit 

Pre-Post test growth:  81% > 92%  (+11 % pts.) 

 

2 interns participated in the planning and implementation 
of a Family Math Night, handling the grades 2/3 portion.  
12 families attended. 

LSS School Subject  PreK-12 Activity and data collected 

Anne 
Arundel 

Glendal
e 

Elem. 
Math 

Evidence of Student Learning Project. Grade five 

Unit: Division/ 3 day mini-unit 

Pre-Post test growth:  37% > 85%  (+ 48% pts.) 

 

Evidence of Student Learning Project. Grade five 

Unit: Division/ 3 day mini-unit 

Pre-Post test growth:  34% > 88%  (+ 54% pts.) 

 

Evidence of Student Learning Project. Grade four 

Unit: Multiplication/ 3 day mini-unit 

Pre-Post test growth:  39% > 65%  (+26 % pts.) 

 

Evidence of Student Learning Project. Grade three 

Unit: Subtraction/ 3 day mini-unit 

Pre-Post test growth:  35% > 79%  (+44 % pts.) 

 



                                                                                                                                                                                           
Grade 1 Unit: Subtraction/ 3 day mini-unit 

Pre-Post test growth:  47% > 81%  (+34 % pts.) 

 

 

LSS School Subject  PreK-12 Activity and data collected 

Anne 
Arundel 

Ferndal
e 

Elem. 
Math 

Evidence of Student Learning Project. Kindergarten 

Unit: Addition/ 10 day unit 

Pre-Post test growth:  31% > 96%  (+65 % pts.) 

 

Evidence of Student Learning Project. Kindergarten 

Unit: Addition/ 10 day unit 

Pre-Post test growth:  32% > 95%  (+62 % pts.) 

 

Evidence of Student Learning Project. Kindergarten 

Unit: Addition/ 10 day unit 

Pre-Post test growth:  25% > 92%  (+657% pts.) 

 

Evidence of Student Learning Project. Pre-Kindergarten 

Unit: Comparing, Ordering Numbers/ 11 day unit 

Pre-Post test growth:  60% > 95%  (+35 % pts.) 

 

LSS School Subject  PreK-12 Activity and data collected 

Anne 
Arundel  

Ferndal
e 

Elem. 
Other 

4 interns developed and held a Family Math Night. 

16 families attended. 

 

LSS School Subject  PreK-12 Activity and data collected 



                                                                                                                                                                                           
Baltimo
re  

County 

Orems Health 

 

 

 

Social  

Studies 

 

Math 

Evidence of Student Learning Project, Grade 3 

Unit:  Making Wise Decisions / 9 day unit 

Pre-Post test growth:   45% > 96% (+51 % points) 

 

Evidence of Student Learning Project, Grade 1 

Unit:  Community Helpers / 8 day unit 

Pre-Post test growth:  68% > 80% (+12 % points) 

 

Evidence of Student Learning Project, Grade 5 

Unit:  Geometry / 14 days 

Pre-Post test growth:  44% > 81% (+37% points) 

 

 

LSS School Subject  PreK-12 Activity and data collected 

Baltimo
re 

County 

Glenma
r 

English
/ 

Gramm
ar 

 

 

Math 

Evidence of Student Learning Project, Grade 2 

Unit:  The Sentence / 10 day unit 

Pre-Post test growth:  64 % > 86% (+22% points) 

 

Evidence of Student Learning Project, Grade 1 

Unit:  Counting to 100 

Pre-Post test growth:  64% > 86%  (+22% points) 

LSS School Subject  PreK-12 Activity and data collected 

Baltimo
re 

County 

Summit 
Park 

Reading 

 

 

Math 

 

Evidence of Student Learning Project, Grade 5 

Unit:  Voices of the Revolution / 10 days 

Pre-Post test growth:  24% > 79% (+55% points) 

 

Evidence of Student Learning Project, Grade 1 



                                                                                                                                                                                           
 

 

Reading 

 

 

Math 

 

 

Reading 

Unit:  Place Value, Data & Graphs / 10 days 

Pre-Post test growth:  66% > 98% (+32% points) 

 

Evidence of Student Learning Project, Grade Kdg. 

Unit:  To Town / 10 days 

Pre-Post test growth:  55% > 96% (+41% points) 

 

Evidence of Student Learning Project, Grade 1 

Unit:  Graphing/ 9 days 

Pre-Post test growth:  34% > 74% (+40% points) 

 

Evidence of Student Learning Project, Grade Kdg. 

Unit:  Buildings and Shelters / 10 days 

Pre-Post test growth:  42% > 91% (+49% points) 

 

LSS 

 

Anne 
Arundel 

School 

 

Marley 

Subject 

 

See 
commen
t in red  

I know this is not in the correct format.  However, the 
Towson University Liaison who did this report has moved 
out of state.  She completed the TPIP template based on 
prior years for this School (Marley) as well as the next two 
schools Glendale and Point Pleasant. 

 

 

PreK-12 Activity and data collected   -improve 
math/reading scores 

-improve comprehension through all grade levels 

-improve math scores through problems solving, 
differentiation strategies, and number strategies for basic 
facts 

 



                                                                                                                                                                                           
regular education students who are functioning below 
expected level but who have not been identified as in need 
of special education services 

 

small group work 

-differentiation of both reading and math activities 

-service learning activities focusing on reading/math 
activities 

 

MSA 

-formative and summative assessments 

-informal and formal assessments 

-data obtained from cycle of learning lesson plans 
developed by interns 

 

    

LSS 

 

Anne 
Arundel 

School 

 

Glendal
e 

Subject  

 

See 
commen
ts for 
Marley 
in Red 

PreK-12 Activity and data collected  More effective use of 
assessment data to differentiate instruction to close the 
achievement gap 

 

Students with special needs and regular education students 

 

Interns would work with mentor teachers to assist and 
develop lessons targeted at students identified with special 
needs. 

-Interns will participate in after-school programs aimed at 
improving achievement data 

-After school professional development activities in which 
mentors and interns would be involved 

-Service activities provided by the interns 



                                                                                                                                                                                           
 

pre and post test data 

-MSA data 

-Cycle of Learning Plan-containing formative and 
summative information 

 

    

LSS School Subject  PreK-12 Activity and data collected 

Anne 

Arundel 

Point 
Pleasant 

See 
commen
ts for 
Marley 
in red 

Special education students in grades 1-3. 

 

 

Basic skill students in grade 3. 

 

Service learning activities geared to math concepts and 
strategies. 

 

Create & present a PowerPoint presentation about Towson 
University 

 

Math topic tests & quarterly benchmark data. 

 

 

Student feedback on the presentation. 

Baltimo
re 

County 

School 

Harford 

Hills 

And 
Carney 

Subject  

Math 
and 

Reading 

PreK-12 Activity and data collected 

Grade 5 students scoring basic on MSA; small group math 
and reading intervention provided by intern and teachers; 

Pre and post data – 80% of students who attended regularly 
showed improvement 



                                                                                                                                                                                           
    

Montgo
mery 
County 

School 

Ronald 

McNair 

Subject  

Element
ary 
Math 

PreK-12 Activity and data collected 

In K classrooms, interns and mentors identified K 
students not meeting benchmark levels (below-grade 
level for Math) and developed intervention groups to 
meet student needs.  Based these formative 
assessments, data notebooks, and mentor input, interns 
worked with students at below-grade level and 
implemented small group interventions for students’ not 
able to rote count from 1-100 and count by 10’s up to 
100.  Interns worked with students three times a week 
for 15 minutes for 4 weeks. 

 

Results:  Of the eight students the interns worked with 
three students made significant progress to move to a 
PROFICIENT LEVEL at rote counting from 1-100 and 
five made SOME PROGRESS but need additional 
supports.  Overall percentage based on improvement 
was 27%. 

 

In 1st grade, an intern and her mentor teacher identified 
a student who was struggling with her basic math 
facts—particularly for subtraction.  The student identified 
repeatedly failed to meet 1st grade first and second 
quarter benchmarks.  The intern worked with the student 
in one-on-one sessions twice a week for 10 minutes to 
help improve her overall skills and performance on a 5 
minute assessment where the student needed to 
complete 30 math computation subtraction problems.  
The subtraction problems were with numbers no greater 
than 9.  Each week when assessed the order of the 
problems was changed. 

 

Results:  After a score of 17/30 (57%) on the pre-
assessment, the student showed inconsistent progress 
on the weekly assessments.  With adjusted instruction to 
her intervention, the student eventually improved to 



                                                                                                                                                                                           
24/30 (80% - PROFICIENT) to show an increase of 
25%. 

 

 

    

LSS 

Montgo
mery 
County 

School 

Oaklan
d 
Terrace 
Element
ary 

Subject  

 

Element
ary 
Literacy 

PreK-12 Activity and data collected 

In Kindergarten, seven students were identified by 
mentor teachers using benchmark assessments for not 
being able to successful identify positional 
words/phrases.  The interns worked with the seven 
students in one-on-one sessions, 2 times a week for 4 
weeks with an additional day for a post assessment.  
The pre-assessment data showed three students with a 
baseline score of 2/5, two students with a score of 1/5, 
and two students with a score of 0/5. 

 

Results:  After the 4 week period of intervention, the 
students improved: two students showed an 80% 
improvement from the baseline score, three students 
showed an 60% improvement from the baseline score, 
and two students showed an 40% improvement from the 
baseline score. 

 

 

 

    

LSS 

Baltimo
re 
County 

School 

Padonia 

Subject  

Early 
Childho
od 

PreK-12 Activity and data collected 

 

Padonia Around the World Night 

All Padonia families  

The interns had to plan a Service Learning Project and 
activities that represented Mexico and Africa. They made 
displays and informational packets on each county to be 



                                                                                                                                                                                           
given out to students and families that attended PAW 
night. They also made a craft from each county with the 
students.  

Attendance sheets were collected as well as exit tickets and 
parent questionnaires. This was used as data and from 
these results, it was determined that this was a success 
event.  

 

All Padonia families 

Interns planned a presentation for parents to assist them 
with early literacy skills. They also demonstrated reading 
activities that parent could do at home to improve fluency 
and decoding skills.  

Attendance sheets 

Parent questionnaires 

School survey 

    

LSS 

Howard 

School 

Phelps 
Luck 

Subject  

Math 

 

 

Math 

 

 

Social 
Studies 

PreK-12 Activity and data collected 

Math  Third Grade Evidence of Student Learning Project 
Numbers and Numeration 50.2% to 88.6% 

 

Math  First Grade Evidence of Student Learning Project 

Geometry70.7% to 97.6% 

 

Social Studies 4th grade Evidence of Student Learning 
Project 

Maryland History 42.3% to 70.9% 

 

 

    



                                                                                                                                                                                           
LSS 

Howard 

School 

Longfell
ow 

Subject  

Math 

PreK-12 Activity and data collected 

Math First Grade Evidence of Student Learning Project 

Numbers and Numberation44.4% to 85% 

 

Math K Evidence of Student Learning Project 

Geometry 40% to 75.6% 

    

LSS 

Howard  

School 

Centenn
ial 

Subject  

Math 

PreK-12 Activity and data collected 

Math 5th grade Evidence of Student Learning Project 

Geometry  27% to 79% 

    

LSS 

Cecil 

School 

Bainbri
dge 

Subject  

Element
ary ELA 

PreK-12 Activity and data collected 

1st grade basic sight words – 2 days of tutoring/wk for 6 
weeks – pre-test 35%, post-test 75% (ave. scores) 35% 
increase 

    

LSS 

Harford 

School 

Meado
wvale 

Subject  

Math 

PreK-12 Activity and data collected 

4th grade subtraction strategies – tutoring 2 days/wk for 6 
weeks -  pre-test 40 %, post-test 70% (ave. scores) 30% 
increase 

    

LSS 

Harford 

School 

Havre 
de 
Grace 

Subject  

Math 

PreK-12 Activity and data collected 

4th grade multiplication facts – tutoring 3 times/wk for 6 
weeks – pre-test 43%, post-test 78% (ave. scores) 35% 
increase 

    

LSS 

Montgo
mery 

School 

Diamon
d 

Subject  

Subject 

PreK-12 Activity and data collected 

Evidence of Student Learning Project.  



                                                                                                                                                                                           
Grade 2 
Geometr
y 

14 
students 

 

 

 

Subject 

Grade 2 
Geometr
y/ 

mini unit 
plan 

22 
students 

 

 

 

 

 

 

 

 

 

 

 

 

 

Elem. Math 

Unit: Geometry/mini unit plan 

Pre-assessment  22% of students scored at 90% or higher 

Summative Assessment  78% of students scored at 90% or higher 

56% increase in student performance scores that were at 90% or 
higher 

 

Stud
ent 

Elem. 
Math 

 

Pre-
Assm
ent. 

Qu
iz 
1 

2/1
4 

Tea
m 

Pac
ket 
2/18 

Qu
iz 
2 

2/2
2 

Geom
etry 

Packe
t 

Unit 4 
Assm
ent. 

% 
Cha
nge 

1 60% 3/4 4/4 4/4 4/4 97% 37% 
2 50% 3/4 4/4 3/4 4/4 87% 37% 
3 40% 2/4 4/4 4/4 4/4 90% 50% 
4 70% 4/4 4/4 4/4 4/4 100% 30% 
5 60% 4/4 4/4 4/4 4/4 97% 37% 
6 60% 4/4 4/4 4/4 4/4 97% 37% 
7 50% 4/4 4/4 3/4 4/4 90% 40% 
8 50% 4/4 4/4 4/4 4/4 90% 40% 
9 50% 4/4 3/4 4/4 4/4 94% 44% 
10 40% 3/4 4/4 4/4 3/4 90% 50% 
11 40% 3/4 4/4 4/4 4/4 90% 50% 
12 50% 4/4 4/4 4/4 4/4 94% 44% 
13 60% 4/4 4/4 4/4 4/4 97% 37% 
14 50% 3/4 4/4 4/4 4/4 94% 44% 
15 60% 4/4 4/4 4/4 4/4 100% 40% 
16 60% 3/4 4/4 4/4 4/4 97% 37% 
17 50% 3/4 3/4 4/4 3/4 87% 37% 
18 70% 4/4 4/4 4/4 4/4 100% 30% 
19 60% 4/4 4/4 4/4 4/4 97% 37% 
20 40% 3/4 3/4 4/4 4/4 90% 50% 
21 50% 3/4 4/4 4/4 4/4 97% 47% 
22 50% 4/4 4/4 4/4 4/4 90% 40% 

 

 

 

 

 

 



                                                                                                                                                                                           
 

 

 

 

 

 

 

 

 

 

 

 

 

Subject 

Grade 5 
Reading 
Literacy 

2 
students 

Evidence of Student Learning Project.  

Elem. Literacy 

Unit: Literacy/mini unit plan 

Student 1 

Pre-assessment  81%  out of 100% 

Summative Assessment  91% out of 100% 

10% increase in student performance score 

Student 2 

Pre-assessment  54%  out of 100% 

Summative Assessment  70% out of 100% 

16% increase in student performance score 

 

    

LSS 

Montgo
mery 

School 

Tilden 
Middle 

Subject  

Grade 8 
Science: 
Systems 
of the 
Body 

2 
students 

 

 

PreK-12 Activity and data collected 

Evidence of Student Learning Project.  

Science 

Unit: Literacy/mini unit plan 

Student 1 

Pre-assessment  30%  out of 100% 

Summative Assessment  75% out of 100% 

45% increase in student performance score 



                                                                                                                                                                                           
 

 

 

 

 

 

Grade 8 
English: 
Grammar 

9 
students 

Student 2 

Pre-assessment  40%  out of 100% 

Summative Assessment  64% out of 100% 

24% increase in student performance score 

 

 

Unit: Literacy/mini unit plan 

Group 1 – 1 student 

Pre-assessment  80%  out of 100% 

Summative Assessment  100% out of 100% 

20% increase in student performance score 

Group 2 – 5 students 

Pre-assessment  60%  out of 100% 

Summative Assessment  80% out of 100% 

24% increase in student performance score 

Group 3 – 3 students 

Pre-assessment  40%  out of 100% 

Summative Assessment  70% out of 100% 

30% increase in student performance score 

 

 

 

    

LSS 

Montgo
mery 
County  

School 

Oaklan
d 
Terrace 

Subject  

Grade 1 
Behavior 

1 student 

PreK-12 Activity and data collected 

Positive Behavior Support Plan.  

Elem. Behavior 



                                                                                                                                                                                           
Target Behavior – hitting peers 

Baseline Data: 5 episodes per day 

Implementation of Behavior Plan for 15 days 

Effectiveness of Data Plan: There was an overall increase in the 
number of times the student hit his peers.  By day 15, the average 
number of times the student hit a peer was 1 time a day or less. 

    

LSS 

Montgo
mery 
County 

School 

Strathm
ore 
Element
ary 

Subject  

Grade 5 – 
Inclusion 
– 5 
Special 
Educatio
n 
Students 

PreK-12 Activity and data collected 

Evidence of Student Learning Project.  

Elem. Literacy 

Unit: Grammar, Subject and Predicate 

Student 
 

Pre-Test Summative 
Assessment 

% 
Change 

1 58% 82% 24% 
2 100% 100% - 
3 68% 89% 21% 
4 72% 100% 28% 
5 88% 100% 12% 
6 32% 65% 33% 
7 72% 93% 20% 
8 100% 100% - 

 

    

LSS 

Carroll 
County 

School 

Oklaho
ma 
Road 
Middle 

Subject  

Social 
Studies 

PreK-12 Activity and data collected 

ESL project : grade 7 mini unit of 3 days on Greece 

Pre-post test growth: 36% >66% ( +30 points) 

 

ESL project: grade 7 mini-unit of 4 days on Rome 

Pre-post test growth: 29%>75% ( +66points) 

    

LSS 

Carroll 
County 

School Subject  

Social 
Studies, 

PreK-12 Activity and data collected 

ESL project: grade 11 mini-unit of 3 days in World History 



                                                                                                                                                                                           
Liberty 
High 
School 

English, 
and 
Math 

Pre-post test growth : 45% >65% ( + 20 points ) 

 

ESL project : grade 11-12 mini-unit of 3 days in English 

Pre-post test growth : 55%>85% ( + 30 points ) 

 

ESL project : grade 9 mini-unit of 3 days in Physics 

Pre-post test growth  50%>95% (+ 45 points ) 

 

ESL project : grades 11-12 mini-unit of 3 days in English 

Pre-post test growth  41%>52% ( + 11 points ) 

 

    

LSS 

Carroll 
County 

School 

Winters 
Mill 
High 
School 

Subject  

Science, 
English, 
and 
Social 
Studies 

PreK-12 Activity and data collected 

ESL project: grade 9 Physics mini-unit of 3 days 

Pre-post test growth 60% >80% ( + 20 points ) 

 

ESL project: grade 11-12 mini-unit on World History of 3 days 

Pre-post test growth 74%>96% ( + 22 points ) 

 

ESL project: grade 10 English mini-unit of 4 days 

Pre-post test growth 38% > 70% ( + 32 points ) 

    

LSS 

Carroll 
County 

School 

West 
Middle 

Subject 

English, 
Science, 
and 

PreK-12 Activity and data collected 

ESL project in grade 7 English of 4 days 

Pre-post growth 44%>74% ( + 30 points ) 



                                                                                                                                                                                           
Social 
Studies  

 

ESL project on maps in Social Studies of 3 days 

Pre-post test growth  38%>88%  ( + 50% ) 

 

ESL project on Greece of 3 days in Social Studies 

Pre-post test growth 51% >84% ( + 33 points ) 

 

ESL project of Science in grade 8 of 3 days 

Pre-post test growth 29% > 63% ( + 34 points ) 

    

LSS 

Baltimo
re 
County 

School 

Catonsv
ille 

Element
ary 

Subject  

Element
ary ELA 

PreK-12 Activity and data collected 

Interns presented an after school tutoring program for at-
risk first grade students.  Data to be collected included 
scores on DIBELS. 

 

Interns presented an after school program for struggling 
math students.  Data MSA and benchmark data. 

 

Co-teaching with general educator and special educator 
and intern.  Data collected – formal and informal formative 
assessments. 

    

LSS 

Baltimo
re 
County 

School 

Catonsv
ille 
Middle 

Subject  

English 

PreK-12 Activity and data collected 

PDS interns from Towson will assist the physical 
education teachers and the Literacy Team members by 
quizzing students on their VocabSmackdown vocabulary 
words during the VocabOlympics.  Data collected – correct 
responses used as data points for measuring student 
success by homeroom. 

 



                                                                                                                                                                                           
PDS interns from Towson will co-teach Language! Lessons 
with general and special educators to give students more 
individualized attention.  Lessons will focus on deficit 
skills at each grade level.  Data collected – formative, 
teacher-created classroom assessments used to measure 
student achievement in MSC Skills 

    

LSS 

Baltimo
re 
County 

School 

Catonsv
ille 
Middle 

Subject 

Math  

PreK-12 Activity and data collected 

PDS interns from Towson will co-teach math lessons to 
students enrolled in Algebraic Foundations or Algebraic 
Thinking with general and special educators in order to 
give students more individualized attention.  Lesson will 
focus on deficit skills at each grade level.  Data collected – 
Formative, teacher-created classroom assessments used to 
measure student achievement on MSC skills. 

 

    

LSS 

Baltimo
re 
County 

School 

Westche
ster 
Element
ary 

Subject  

Element
ary ESA 

PreK-12 Activity and data collected 

Provide small group differentiated instruction daily during 
literacy centers or rotational groups.  Data Collected – Tier 
2 and Tier 3 formal assessments and teacher-made 
formative and summative assessments. 

 

Plan and implement collaborative/cooperative activities 
for students that support social interaction, problem 
solving, student engagement and inquiry, think-pair-share, 
cooperative learning and students questioning.  Data 
collected – formative and summative assessments. 

 

Integrate technology in the teaching/learning process by 
consistent use of web 2.0 technologies, interactive power 
points, Safari Montage, online assessment programs and 
assistive technology such as Kurzweil 3000 and Word Q.  
Data collected – formative assessments 

    



                                                                                                                                                                                           
LSS 

Baltimo
re 
County 

School 

Westche
ster 
Element
ary 

Subject  

Math 

PreK-12 Activity and data collected 

Use daily, cumulative math review warm-ups to maintain 
prior skills during math Engagement.  Data collected – 
formal and informal observations and implementation of 
math pacing grids. 

 

Incorporate constructed responses, both brief and 
extended, on a regular basis into instructional practice 
using MSA rubrics and exemplary responses to debrief 
with students.  Data collected – data spreadsheets and 
summative assessments. 

 

Integrate technology by the use of 
Pearcesonsuccessnet.com, interactive power points, Safari 
Montage and concept mapping programs.  Data collected 
– formative and summative assessments. 

    

LSS 

Baltimo
re 
County 

School 

Scotts 
Branch 
Element
ary 

Subject  

 

Math 

 

 

 

Literacy 

PreK-12 Activity and data collected 

Three interns conducted a service learning project that 
supported at-risk students in their preparation for MSA.  
Data collected:  MSA math scores, classroom formative 
assessments. 

 

 

Special educator and intern co-taught reading objectives in 
inclusion model.  Data collected included informal 
formative assessments and intern observation data. 

    

LSS 

Baltimo
re 
County 

School 

Campfie
ld 

Subject  

Early 
childho
od 
center 

PreK-12 Activity and data collected 

Participation in CAMPY Book Night. Interns created 
activities to go along with the preselected literature. 
Surveys and attendance were completed for the night. 

 



                                                                                                                                                                                           
 

    

LSS School Subject  PreK-12 Activity and data collected 

Baltimo
re 
County 

Westow
ne 

Element
ary 
Math 

Action Research Grade 4  

7 weeks, one hour after school program  

Focus: Math - Measurement & Place Value 

Pre-test average score – 38%  

  2/17 > 54%  

Post- test average score 73% 

 11/17 scored satisfactory 70% or better 

  3/17 68% 

  3/17 < 60% but 70%  improvement from pretest 

 

Action Research Grade 5 

6 weeks, one hour after school program 

Focus: Math- Comparing decimals, function tables, 

   order of operations   

Pre-test – 1/8  78%  7/8<56% 

Pre-test to Post-test growth: 

One student who scored 78% on pretest – 100% 

7/8 students scored 77% or better 

Average rate of change – 39% 

 

 

Action Research Grade 3 

5 weeks, one hour after school program 



                                                                                                                                                                                           
Focus: Math – Geometry & Perimeter  

Pre-test: 1/16  scored 70% 

Post test: 15/16 > 70%  One who scored 70% went  

   to 85% 

Average rate of change: 50% 

 

 

LSS 

Baltimo
re 
County 

School 

Woodbr
idge 

Subject  

Element
ary 
Math 

PreK-12 Activity and data collected 

Action Research Grades 4/5 

5 weeks, two hours before school program 

Focus: Math – Measurement, Fractions & 

    Decimals  

Pre-test: 6/20 scored > 40% rest below 

Post-test: 7/20 scored 70% or better 

   8/20 increased score by 10pts. 

 

 

Action Research Grade 3 

5 weeks, one hour before school program 

Focus: Math – Geometry – Polygons 

Pre-test: 3/20 scored > 70%   Avg. score 50% 

Post-test 12/20 scored >70% 

Average rate of change – 25% 

 

 

    



                                                                                                                                                                                           
LSS 

Anne 
Arundel 

School 

Hilltop 

Subject  

Reading 

PreK-12 Activity and data collected 

Interns worked with 23 second grade students, who were 
identified by classroom teachers and reading specialist as 
having poor reading fluency as a result of previous testing. 
An after school program was held for seven weeks to 
improve students’ reading fluency. DIBELS testing was 
used to collect pre and post assessment data. All 23 
students showed growth as a result of the program. Words 
per minute reading growth varied from a low of 2 words 
per minute to a high of 34 words per minute with an 
average of 16 words per minutes. 

    

LSS 

Anne 
Arundel 

School 

Richard 
Henry 
Lee 

Subject  

Reading 

PreK-12 Activity and data collected 

Interns worked with 17 third, fourth, and fifth grade 
students who were identified by the principal as being 
deficient in basic math fact knowledge as a result of prior 
benchmark testing. An after school program was held for 
seven weeks to improve students’ knowledge of basic math 
facts. An intern developed pre and post test were 
administered to students. Post test results showed that of 
the 17 students participating, nine students improved their 
scores while three students stayed the same. 

    

LSS 

Harford 
County 

School 

Youth 
Benefit 

Subject  

Science 

PreK-12 Activity and data collected 

Evidence of Student Learning Project.  Grade Three Unit:  
Sink and Float 

Pre-Post Test Growth:  42% > 100% (+ 58 pts.) 

    

LSS 

Harford 
County 

School 

Hickory 

Subject  

Math 

PreK-12 Activity and data collected 

Action Research Project.  First Grade 

Students received targeted instruction on “flex days” and 
data was gathered for three weeks.  Data show that 
students’ learning improved following flex day instruction:  
week one – 90% of students passed the assessment; week 
two – 73 % passed; week three – 87% passed. 



                                                                                                                                                                                           
 

    

LSS 

Baltimo
re 
County 

School 

Reisters
town 

Subject  

Reading 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Art 

PreK-12 Activity and data collected 

LSS School Subject  PreK-12 
Activity and 
data 
collected 

Baltimor
e County 

Reisterstow
n 
Elementary 

Readin
g 

Reading 
Night 

All 
Reisterstow
n staff, 
parents, 
students 

The interns 
worked with 
the reading 
committee 
to plan a 
literacy 
night in 
which 
parents and 
students 
completed 
reading 
activities 
that were 
grade level 
appropriate.  
The interns 
used the 
event to 
implement 
their service 
learning 
project.  
Attendance 
was taken at 
the event 
and this 



                                                                                                                                                                                           
data was 
used to 
determine 
that the 
event was a 
success.   

LSS School Subject  PreK-12 
Activity and 
data 
collected 

Baltimor
e County 

Reisterstow
n 
Elementary 

Art Art Night 

All 
Reisterstow
n staff, 
parents, 
students 

The interns 
worked with 
the art 
committee 
to plan an 
art night in 
which 
parents and 
students 
completed 
art activities.  
Attendance 
was taken at 
the event 
and this 
data was 
used to 
determine 
that the 
event was a 
success.   

 

 



                                                                                                                                                                                           
    

LSS 

Baltimo
re 
County 

School 

Hernwo
od 
(early 
childho
od) 

Subject  

Reading 

 

 

 

 

 

 

 

 

PreK-12 Activity and data collected 

 

Read Across America  

All Staff, and students participated in Read Across America 
in March.  Interns assisted in decorating Dr. Suess themed 
doors around the school to motivate students.   

     

LSS 

Howard 
County 

School 

See last 
column 

Subject  

See next 
column 

PreK-12 Activity and data collected 

HCPSS Reservoir 
High 

Earth 
Science 

Meteorology, 
Winds 

Pre-test 27.6% 
Post-test 75.7%  
+48.1% 

    

HCPSS Long 
Reach HS 

French 
1  

Unite 4 Le 
Monde Personal 
et familiar 

Pre-test 35% 
Post-test 92.5% 
+57.5% 

    

HCPSS Hammond 
High 
School 

Biology Genetics and 
Meiosis 



                                                                                                                                                                                           
Pre-test 3.83% 
Post-test17.6% 
+13.8% 

    

HCPSS Murray 
Hill MS 

Life 
Science  

Immune 
System/Disease 

Pre-test 67% 
Post-test 89% 
+22% 

    

HCPSS Patuxent 
Valley MS 

English Circle of Stories 

Pre-test 37.6%  
Post-test 88.4% 
+50.8% 

    

HCPSS Hammond 
High 
School 

Gov’t. Foreign Policy 

Pre-test 54% 
Post-test 87% 
=33% 

    

HCPSS Patuxent 
Valley MS 

English The Odyssey 

Pre-test 28% 
Post-test 54% 
=26% 

    

HCPSS Hammond 
High 
School 

Law & 
Citizen 

Criminal Trial 

Pre-test 16.2% 
Post-test 88%  
=71.8% 

    

HCPSS Murray 
Hill MS 

English Figurative 
Language 



                                                                                                                                                                                           
Pe-test 70.8% 
Post-test 77.5% 
+6.7% 

    

H  
CPSS 

Hammond 
High 
School 

Biology Cell Cycle 

Pre-test 48% 
Post-test 71% 
=23% 

    

HCPSS Patuxent 
Valley MS 

Science Basic chemistry 
– atoms 

Pre-test 41.5% 
Post-test 88.5% 
+47% 

 

HCPSS Hammond 
High 
School 

Mentor/Intern Training 
and Orientation One four-
hour session 

Data/evaluation attached 
below. 

   

HCPSS PVMS 

MHMS 

HaHS 
RHS 

Training reviewers for 
portfolio reviews  

Four two-hour trainings – 
No data 

 

    

 School Subject  PreK-12 Activity and data collected 

    

LSS 

Howard 
County 

School 

Bellows 
Springs, 
Ilcheste

Subject  

Element
ary 
Behavio

PreK-12 Activity and data collected 

Each of the 19 interns selected a student whose behavior 
was interfering with academic, social or behavioral 
achievements. The interns then collected baseline data, 



                                                                                                                                                                                           
r, 
Waterlo
o 

r 
Manage
ment 

 

implemented a Positive Behavior Support Plan, and 
collected data post-intervention. 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    



                                                                                                                                                                                           
LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    



                                                                                                                                                                                           
LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    



                                                                                                                                                                                           
LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    



                                                                                                                                                                                           
LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    

LSS School Subject  PreK-12 Activity and data collected 

    



                                                                                                                                                                                           
LSS School Subject  PreK-12 Activity and data collected 

    

 

3.  Teacher Professional Development 
LSS School Teacher Professional Development activities and data 

collected 

Anne 
Arundel 

George 
Cromwell 

Mentor Training – two sessions -   3 staff members each 

 

Technology Workshops – two sessions – 5 staff members 
each 

 

Portfolio review training and implementation – four sessions -  
5 staff members each 

LSS School Teacher Professional Development activities and data 
collected 

Anne 
Arundel 

Park 
Elementary 

Mentor Training – two sessions -   9 staff members each 

 

Technology Workshops – two sessions – 4 staff members 
each 

 

Portfolio review training and implementation – four sessions -  
12 staff members each 

 

LSS School Teacher Professional Development activities and data 
collected 

Anne 
Arundel 

Glendale Mentor Training – two sessions -   6 staff members each 

 

Portfolio review training and implementation – four sessions -  
3 staff members each 

 



                                                                                                                                                                                           
LSS School Teacher Professional Development activities and data 

collected 

Anne 
Arundel 

Ferndale Mentor Training – two sessions -   4 staff members each 

 

Portfolio review training and implementation – four sessions -  
4 staff members each 

 

LSS School Teacher Professional Development activities and data 
collected 

Baltimore 

County 

Glenmar Data was not collected on Teacher Professional Development 

LSS School Teacher Professional Development activities and data 
collected 

Baltimore 

County 

Summit 
Park 

Data was not collected on Teacher Professional Development 

LSS School Teacher Professional Development activities and data 
collected 

Baltimore 
County 

Edgemere Data was not collected on Teacher Professional Development 

LSS School Teacher Professional Development activities and data 
collected 

Baltimore 

County 

Orems Data was not collected on Teacher Professional Development 

LSS 

Baltimore 
County 

School 

Harford 
Hills 

Teacher Professional Development activities and data 
collected 

Mentor Training – 2 sessions- 3 teachers/3 interns; follow up 
portfolio reviews 

 

Co-teaching seminar – 3 interns; 3 teachers 

Behavior Management – 3 interns; 1 teacher 



                                                                                                                                                                                           
   

LSS 

Baltimore 
County 

School 

Carney 

Teacher Professional Development activities and data 
collected 

Mentor Training – 2 sessions- 2 teachers/2 interns; follow up 
portfolio reviews 

 

Co-teaching seminar – 2 interns; 3 teachers 

Behavior Management – 2 interns; 1 teacher 

   

LSS 

Montgomery 
County 

School 

Ronald 
McNair 

Teacher Professional Development activities and data 
collected 

Mentor Training – one session for 12 classroom teachers 
this includes the site coordinator. 

 

Portfolio Review Training and Implementation – one 
session for six staff members during a group training 
session.  The training allowed for consistent and 
purposeful evaluation and feedback for 8 student 
portfolios. 

 

   

LSS 

Montgomery 
County 

School 

Oakland 
Terrace 
Elementary 

Teacher Professional Development activities and data 
collected 

Mentor Training – one session for 3 classroom teachers 
and one site coordinator. 

 

Portfolio Review Training and Implementation – one 
session for four staff members during a group training 
session.  The training allowed for consistent and 
purposeful evaluation and feedback for 8 student 
portfolios. 

 



                                                                                                                                                                                           
   

LSS 

Baltimore 
County 

School 

Padonia 

Teacher Professional Development activities and data 
collected 

Portfolio Review: Training and interviews. 

6 mentor teachers 

8 Towson interns 

The mentor teachers received training on what to look for in 
an intern’s portfolio and how to interview the interns for a 
mock portfolio review.  

As a result the interns gained a better understanding of what 
would happen at their formal portfolio review. They also said 
they felt more comfortable with discussing their portfolios 
with other teaching professionals. 

The mentor teachers gained a better understanding of what is 
expected of the interns and better ways to help the intern 
succeed. The   interns and mentor teachers completed a 
questionnaire with 100% saying it was worthwhile and 
meaningful. 

 

 

   

LSS 

Howard 

School 

Phelps Luck 

Teacher Professional Development activities and data 
collected 

Classroom Management: All Interns and 5 staff members 
attended 

 

Autism Spectrum Disorders: All Howard Co. and Anne 
Arundel County interns attended plus 5 teachers from Phelps 
Luck 

 

Portfolio Review: 7 teachers attended 

 



                                                                                                                                                                                           
Mentor/Intern Training: 11 interns and 20 teachers 

 

 

   

LSS 

Howard 

School 

Longfellow 

Teacher Professional Development activities and data 
collected 

Technology: All Interns and 3 staff members attended 

 

Portfolio Review Training: 8 teachers attended 

   

LSS 

Howard 

School 

Centennial 
Lane 

Teacher Professional Development activities and data 
collected 

Portfolio Review Training: 8 teachers attended 

   

LSS 

Cecil 

School 

Bainbridge 

Teacher Professional Development activities and data 
collected 

Mentor training – 3 sessions – 4 teachers at each 

   

LSS 

Harford 

School 

Havre de 
Grace 

Teacher Professional Development activities and data 
collected 

Math facts strategies training – 2 teachers attending 

Mentor training – 3 sessions – 4, 4, 3 teachers attending 

 

Teacher Professional Development activities and data 
collected 

   

LSS 

 

School Teacher Professional Development activities and data 
collected 



                                                                                                                                                                                           
   

LSS 

Harford 

School 

Meadowvale 

Teacher Professional Development activities and data 
collected 

Math strategies training – 1 session – 3 teachers attending 

Mentor training – 3 sessions – 3, 2, 3 teachers attending 

   

 

LSS School Teacher 
Professional 
Development 
activities and 
data collected 

Montgomer
y County 

• Diamond Elementary 5 mentors 
• Oakland Terrace Elementary 4 mentors 
• Strathmore Elementary 4 mentors 
Tilden Middle 4 mentors 

 

 

Montgomer
y County 
Public 
School 
System 

• Diamond 
Elementary 5 
mentors 
 

Mentor Strategic 
Planning Session at 
PDS Site: 1 Session 
Fall; 1 Session 
Spring 

   

Montgomer
y County 
Public 
School 
System 

• Oakland 
Terrace 
Elementary 4 
mentors 
 

Mentor Strategic 
Planning Session at 
PDS Site: 1 Session 
Fall; 1 Session 
Spring 

   

Montgomer
y County 
Public 

• Strathmore 
Elementary 4 
mentors 
 

Mentor Strategic 
Planning Session at 
PDS Site: 1 Session 

Mentor Training 
Strategic Planning 
Session Fall; 1 
Session Spring 



                                                                                                                                                                                           
School 
System 

Fall; 1 Session 
Spring 

   

Montgomer
y County 
Public 
School 
System 

• Tilden Middle  
4 mentors 
 

Mentor Strategic 
Planning Session at 
PDS Site: 1 Session 
Fall; 1 Session 
Spring 

   

Montgomer
y County 
Public 
School 
System 

• Diamond 
Elementary 5 
mentors 

• Oakland 
Terrace 
Elementary 4 
mentors 

• Strathmore 
Elementary 4 
mentors 

• Tilden Middle 
4 mentors 

• A total 10 
additional 
reviewers. 
These 
reviewers 
were selected 
from the 
above PDS 
sites. 

Portfolio Review 
Training so that 
mentors would 
understand the 
portfolio scoring 
process, guidelines, 
and rubrics. This 
training helped to 
increase the 
reliability and 
consistency of the 
scoring process. 

   

Montgomer
y County 
Public 
School 
System 

• Diamond 
Elementary 

• Oakland 
Terrace 
Elementary 

• Strathmore 
Elementary 

• Tilden Middle 
45 attendees: 
mentors, 
interns, 
administrator
s 

Summer Institute 
Mentor/Intern 
Planning 

• Review Of 
Expectation
s For 
Mentors 
And Interns 

• Intern 
Behavior 
Policy 
discussed 



                                                                                                                                                                                           
• Essential 

Disposition
s Reviewed 

• Intern 
Rotations 
Explained 

Montgomer
y County 
Public 
School 
System 

• Diamond 
Elementary 

• Oakland 
Terrace 
Elementary 

• Strathmore 
Elementary 

• Tilden Middle 
• MCPS 

University 
Partnership 
Representativ
e 

Advisory Board 
Meeting. Board was 
comprised of 
members from each 
PDS site used during 
the 2010.2011 
school year and a 
representative for 
the University 
Partnerships (Russ 
Fazio) from MCPS 

 

 

 

 

 

 

 

 

LSS 

Carroll 
County 

School 

Oklahoma Road Middle 

Teacher 
Professional 
Development 
activities and 
data collected 

Mentor training- 
2 sessions- 8 
staff members 
total 

   



                                                                                                                                                                                           
LSS 

Carroll 
County 

School 

Liberty High School 

Teacher 
Professional 
Development 
activities and 
data collected 

Mentor training- 
2 sessions- 6 
staff members 
total 

 

   

LSS 

Carroll 
County 

School 

Winters Mill High School 

Teacher 
Professional 
Development 
activities and 
data collected 

Mentor training- 
2 sessions - 12 
staff members 
total 

   

LSS 

Carroll 
County 

School 

West Middle 

Teacher 
Professional 
Development 
activities and 
data collected 

Mentor training- 
2 sessions--10 
staff members 
total 

   

LSS 

Baltimore 
County 

School 

Pikesville High School, Mentor Training 

Teacher 
Professional 
Development 
activities and 
data collected 



                                                                                                                                                                                           
5 meetings 
were held 
that were led 
by the IHE 
Liaison 
and/or the 
site 
coordinators. 
They were 
about 
mentoring, 
co-teaching 
and 
debriefing 
and 
evaluating 
the mentor 
experience. 
As a result, 
no intern 
had to be 
removed 
from the 
program and 
the mentors 
described 
the 
experience 
as being 
successful 

   



                                                                                                                                                                                           
LSS 

Baltimore 
County 

School 

Perry Hall Middle 

Teacher 
Professional 
Development 
activities and 
data collected 

2 meetings 
were held 
with this 
experienced 
faculty to 
provide 
background 
information 
on changes 
to the 
program and 
on 
collaboration 
and co-
teaching. No 
intern had to 
be removed 
from the 
program and 
all involved 
were pleased 
with this 
year’s 
interns and 
their 
progress 

   



                                                                                                                                                                                           
LSS 

Baltimore 
County 

School 

Cockeysville Middle 

Teacher 
Professional 
Development 
activities and 
data collected 

3 meetings 
were held 
with the 
mentors. 
They learned 
about the 
program in 
the first, how 
to be an 
effective 
mentor in 
the second, 
and about 
TIMS in the 
third. The 
new mentors 
were very 
appreciative 
of these 
meetings 
and, as a 
result, no 
mentor or 
intern left 
the program. 

   

LSS School Teacher 
Professional 



                                                                                                                                                                                           
Baltimore 
County 

Owings Mills High School Development 
activities and 
data collected 

2 meetings 
were held 
with this 
very 
experienced 
group of 
mentors. We 
discussed 
changes to 
the program, 
the value of 
collaboration
, and co-
teaching and 
as a result no 
intern was 
removed 
from the 
program. 

   

LSS 

Baltimore 
County 

School 

Catonsville Elementary 

Teacher 
Professional 
Development 
activities and 
data collected 

Workshop on 
accommodation
s for students 
with IEPs.  As a 
result of the 
workshop 
interns and 



                                                                                                                                                                                           
mentors were 
able to more 
effectively 
support student 
achievement on 
both formal and 
informal 
assessments as 
well as regular 
assignments 

 

Workshop 
detailing 
collaborative 
teaching 
models.  As a 
result of the 
workshop 
mentors and 
interns were 
able to more 
effectively co-
plan and co-
teach lessons 
which impacted 
student 
achievement. 

   

 

LSS School Teacher Professional Development activities and data collected 

Baltimore 
County 

Catonsville 
Middle 

Implemented Alt-MSA time lines for student baseline data, 
selection of MO’S, taught objectives, artifacts organized and 
sent in. 2 teachers, 2 para-educators, 2 interns.  As a result of 
this training all compliant data was gathered and returned on 
time. 

 



                                                                                                                                                                                           
Mentor training – 2 sessions – 5 mentors each – As a result of 
the training mentors were able to complete all data collection, 
documentation, observations and evaluations on a timely basis. 

 

In-service Webinar for Study Island – 1 administrator, 1 teacher, 
2 interns.  As a result of this training teacher and interns were 
able to apply Study Island effectively for students scoring Basic 
on MSA. 

LSS 

Baltimore 
County 

School 

Westchester 
Elementary 

Teacher Professional Development activities and data collected 

 

No data collected 

   

LSS 

Baltimore 
County 

School 

Scotts 
Branch 
Elementary 

Teacher Professional Development activities and data collected 

Two mentor training sessions were conducted to support 
mentors’ implementation of internship expectations.  As a 
result of the training all interns were successful in completing 
requirements for both elementary education and special 
education internships as documented by observation 
conference and evaluation data. 

 

Mentors and interns were provided staff development training 
on strategies for classroom management.  Data collected 
included number of student referrals to the office and number 
of in-class incidents reported by staff. 

   

LSS 

Baltimore 
County 

School 

Campfield 

Teacher Professional Development activities and data collected 

Technology Workshop- Interactive PowerPoint 

          5-  New and Tenured Teachers 

          4- Interns 

1- PDS Supervisor 
1- Assistant Principal 

As a result of this training teachers and interns were able to 
create and use Interactive PowerPoint presentations in their 
classrooms. Everyone completed a questionnaire stating that 



                                                                                                                                                                                           
they enjoyed the presentation and would like to have it again to 
create more activities to use in their classrooms. 

   

LSS 

Baltimore 
County 

School 

Woodbridge 
and 
Westowne 

Teacher Professional Development activities and data collected 

Mentor training August 2010 & January 2011. 15 mentors, 2 
Principals and 1 Assistant Principal  

Topics included expectations for interns, regular 
feedback/evaluation, co-teaching, & higher level questioning. 

Mentors at both schools set shared goals & expectations for 
projects and participation of interns. 

 Consistent goals and expectations for all PDS partners reaped 
success for interns and the students they taught.  

 

TU offered a summer meeting day at the university to become 
familiar with the new educational technology available. 

          2 Mentors, 2 Teachers, IHE liaison, 1 Principal 

 New technology & new uses of same investigated. Teachers 
requested course be offered on location to further improve 
effective use of technology. 

 

TU offered a course in technology, Integrating Technology and 
Literacy Instruction at Woodbridge. Classes met on Wednesdays, 
4:30-7:00, from September 1st to December 15th.  Total attending 
9: 

2 Westowne teachers    7 Woodbridge teachers  

Participating teachers significantly increased their effective use of 
technology to enhance student learning. 

 

Nov 10, 2010, Kim Bunch, IHE, facilitated workshop for Westowne 
& Woodbridge faculty/ staff on Cooperative Learning Strategies 
for 16 teachers, 7 interns, and 2 administrators at Woodbridge. 



                                                                                                                                                                                           
Interns also shared strategies they are using successfully in the 
classroom. Interns/teachers continued to use cooperative 
learning strategies for active student engagement, throughout 
the year.  

 

 

   

LSS 

Anne 
Arundel 
County 

School 

Hilltop and 
Richard 
Henry Lee 

Teacher Professional Development activities and data collected 

One session of mentor training was held. This session clarified 
intern expectations for mentors for the upcoming full time 
student teaching experience. The benefits of co-teaching were 
also reinforced. As a result mentors were able to interact more 
confidently/comfortably with interns and interns were able to 
practice co-teaching strategies in the classroom which were 
learned in meetings and seminar class. 

   

LSS 

Harford 
County 

School 

Youth 
Benefit and 
Hickory 

Teacher Professional Development activities and data collected 

Mentor Training – one session – 24 staff members, 
survey data indicated a high level of satisfaction with the 
information presented and the format of the training.  
Four suggestions for improvements were made which 
will be incorporated into future training sessions. 

Teacher Professional Development activities and data 
collected 

Mentor Training – History of PDS and Benefits of 
Mentoring –  one session- 63 staff members.  As a result 
of this training non-mentor staff members agreed to 
work with and assist interns.  Three staff members 
presented workshops on the following topics:  Word 
Work, formative assessment and mathematics.  Many 
non-mentor teachers allowed interns to observe in their 
classrooms and also shared materials and expertise with 
interns as they worked on special projects. 

 

   

LSS School Reading Comprehension Connection 



                                                                                                                                                                                           
Baltimore 
County 

Reisterstown All K – 5  teachers 

3 Towson Interns, 3 Towson student teachers 

Professional development was held to present the staff with 
reading comprehension connections in all grades.  As a result 
classroom teachers had to present appropriate reading 
comprehension techniques to the rest of the staff.   

   

LSS 

Baltimore 
County 

School 

Reisterstown 

RAZKids – Keeping Students Motivated to read in the summer 

15 teachers 

Teachers were given a presentation on the program RazKids 
which encourages kids to read over the summer. Each student 
in the school was given a login and password to use over the 
summer with this program.  

 

   

LSS 

Baltimore 
County 

School 

Hernwood 

Ravenous Readers Reading Incentive Program 

All Hernwood Staff, Students and Interns 

The interns assisted in facilitating the reading incentive 
program.  Hernwood students read over 8,000 books in a three 
month fall reading program.  

   

 

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 



                                                                                                                                                                                           
   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

 

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   



                                                                                                                                                                                           
LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

 

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 



                                                                                                                                                                                           
   

LSS School Teacher Professional Development activities and data collected 

   

 

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

 

LSS School Teacher Professional Development activities and data collected 



                                                                                                                                                                                           
   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

 

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   



                                                                                                                                                                                           
LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

 

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 



                                                                                                                                                                                           
   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

LSS School Teacher Professional Development activities and data collected 

   

 

 

R.3.4.e.48 

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.e.48.pdf 

S.3.5 

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/S.3.5.pdf 

 

 

Exhibit R.4.4.f.6: Demographics of Fall 12-Spring 13 Professional 
Development Schools  

Source: Maryland State Department of Education, 2012 Maryland Report Card, Nov. 2012 

http://mdreportcard.org/Entity.aspx?k=03AAAA 

 

    

https://www.towson.edu/coe/about/accreditation2014/documents/standard3/R.3.4.e.48.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard3/S.3.5.pdf
http://mdreportcard.org/Entity.aspx?k=03AAAA


                                                                                                                                                                                           

Name of 
School 

Gender Race/ Ethnicity % of 
Students 
receiving 
free/red

uced 
price 
lunch 

(student 
socio-

economi
c status) 

% of 
Student 
receivin
g special 
educatio

n 
services 

% of 
Limite

d 
Englis

h 
profic
iency 
stude

nts 

M
ale 

Fe
mal
e 

Amer
ican 
India
n or 

Alask
an 

Nativ
e 

Asia
n 

Black
/ 

Africa
n 

Amer
ican 

Hisp
anic

/ 

Latin
o 

HI/ 

Paci
fic 

Isla
nde
r 

Whi
te 

Two 
or 

Mor
e 

Race
s 

Anne 
Arundel 
Co. 

38
99

3 
(51
%) 

373
10 

(49
%) 

264 
(<1) 

267
5 

(4%
) 

1569
6 

(21%
) 

706
5 

(9%) 

241 
(<1) 

466
48 

(61
%) 

371
4 

(5%) 

34.2/30.
4/23.7% 

9.9/9.4/
8.5% 

6.5/<5
/<5% 

ECED             

Jessup 

22
9 

(47
%) 

254 
(53
%) 

* 
26 

(5%
) 

123 
(25%) 

78 
(16
%) 

* 
206 
(43
%) 

50 
(10
%) 

39.6% 13.5% 6.9% 

Maryland 
City 

19
8 

(47
%) 

222 
(53
%) 

* 
12 

(3%
) 

166 
(40%) 

164 
(39
%) 

* 
43 

(10
%) 

27 
(6%) 

67.9% 8.8% 29.9% 

             

ECED 
(MAT) 

            

Ferndale 
(early 
childhoo
d center) 

87 
(58
%) 

64 
(42
%) 

* * 
28 

(19%) 

25 
(17
%) 

* 
76 

(50
%) 

13 
(9%) 

62.2% 20.5% * 

George 
Cromwell 

13
2 

(50
.3) 

130 
(49.

7) 
* 

12 
(5%

) 

29 
(11%) 

29 
(11
%) 

* 
168 
(64
%) 

20 
(8%) 

48.4% 10.5% 8.1% 

Glendale 

21
6 

(55
%) 

175 
(45
%) 

* * 
61 

(16%) 

44 
(11
%) 

* 

264 

(68
%) 

10 
(3%) 

51.2% 13.9% 5.7% 



                                                                                                                                                                                           

Park 

20
4 

(51
%) 

195 
(49
%) 

* 
13 

(3%
) 

67 
(17%) 

50 
(13
%) 

* 
231 
(58
%) 

27 
(7%) 

81.3% 11.1% 6.1% 

ELED             

High 
Point 

31
8 

(48
%) 

348 
(52
%) 

* 
23 

(3%
) 

31 
(5%) 

56 
(8%) 

* 
515 
(77
%) 

30 
(5%) 

40.8% 7.9% 5.8% 

Sunset 

23
6 

(48
%) 

255 
(52
%) 

* * 
29 

(6%) 
27 

(5%) 
* 

396 
(81
%) 

30 
(6%) 

28.2% 9.3% * 

             

Hilltop 

27
0 

(49
%) 

276 
(51
%) 

* 
12 

(2%
) 

196 
(36%) 

106 
(19
%) 

* 
185 
(34
%) 

43 
(8%) 

71.8% 8.8% 15.2% 

Richard 
Henry 
Lee 

26
4 

(53
%) 

234 
(47
%) 

* 
17 

(3%
) 

102 
(20%) 

57 
(11
%) 

* 
287 
(58
%) 

32 
(6%) 

49.3% 10.1% 9.3% 

SCED 
(MAT) 

            

Brooklyn 
Park 
Middle 

19
1 

(48
%) 

207 
(52
%) 

* 
12 

(3%
) 

105 
(26%) 

27 
(7%) 

* 
228 
(57
%) 

26 
(7%) 

62.6% 12.1% <5% 

Lindale 
Middle 

40
0 

(52
%) 

365 
(48
%) 

* 
29 

(4%
) 

165 
(22%) 

63 
(8%) 

* 
454 
(59
%) 

44 
(6%) 

44.1% 12.4% <5% 

North 
County 
*High 
School 

10
33 

(53
%) 

901 
(47
%) 

10(<
1%) 

74 
(4%

) 

482 
(25%) 

125 
(6%) 

* 

115
4 

(60
%) 

84 
(4%) 

37.3% 10.8% * 

Baltimor
e City 

42
72

4 
(51
%) 

414
88 

(49
%) 

303(
<1%) 

888 
(1%

) 

7200
4 

(86%
) 

385
7 

(5%) 

161 
(<1
%) 

669
6 

(8%) 

303 

(<1
%) 

88.6/86.
4/75.9% 

14.2/19.2
/16.6% 

5.3/<5
/<5% 



                                                                                                                                                                                           
ECED             

ELED             

Thomas 
Johnson 

27
4 

(56
%) 

218 
(44
%) 

* 
11 

(2%
) 

136 
(28%) 

25 
(5%) 

* 
305 
(62
%) 

11 
(2%) 

66.6/82% 
21/16.5

% 
* 

Armistea
d 
Gardens 

26
4 

(49
.4

%) 

270 
(50.
6%) 

* 
15 

(3%
) 

62 
(12%) 

231 
(43
%) 

* 
213 
(40
%) 

* 
93.5/89.

6% 
15.8/15.

2% 
25.3/

15.2% 

Baltimor
e Co. 

53
69

6(5
1%

) 

514
57 

(49
%) 

386(
<1%) 

654
4 

(6%
) 

4055
4 

(39%
) 

662
9 

(6%) 

79 

(<1
%) 

475
18 
(45
%) 

344
3 

(3%) 

49.4/48.
4/40% 

12.6/12.
1/10% 

 

6.2/<5
/<5% 

ECED             

Bear 
Creek 

21
7 

(49
.7) 

219 
(50.
3%) 

* * 
39 

(9%) 
15 

(3%) 
* 

343 
(79
%) 

26 
(6%) 

66.6% 18.1% * 

Chase 

18
2 

(53
%) 

160   
(47
%) 

* * 
88 

(26%) 
31 

(9%) 
* 

194 
(57
%) 

25(7
%) 

67.4% 12.1% <5% 

Dundalk 

33
3 

(51
%) 

317 
(49
%) 

10 
(2%) 

* 
212 

(33%) 
46 

(7%) 
* 

318 
(49
%) 

54(8
%) 

78.3% 12.9% <5% 

Hawthor
ne 

29
1 

(53
%) 

258 
(47
%) 

* * 
257 

(47%) 
39(7

%) 
* 

210 
(38
%) 

35 
(6%) 

82.3% 13.8% <5% 

Middlese
x 

26
4 

(49
.8) 

266 
(50.

2) 
* 

17 
(3%

) 

173 
(33%) 

79 
(15
%) 

* 
242 
(46
%) 

16 
(3%) 

74.1% 16.7% <5% 



                                                                                                                                                                                           

Sussex 

20
3 

(52
%) 

188 

(48
%) 

* 
11(
3%) 

96(25
%) 

65(1
7%) 

* 

183 

(47
%) 

32 
(8%) 

83.4% 17.6% 9.6% 

             

Campfiel
d Early 
Childhoo
d Center 

19
8 

(54
%) 

168 
(46
%) 

* 
17(
5%) 

260(7
1%) 

33 
(9%) 

* 
38 

(10
%) 

14(4
%) 

70.7% 23.4% 12.8% 

Hernwoo
d 

20
4 

(55
%) 

168 
(45
%) 

* * 
344 

(92%) 
* * 

11 
(3%) 

* 65.6% 17% <5% 

Padonia 

21
3 

(48
%) 

235 

(52
%) 

* 

120 

(27
%) 

114 
(25%) 

88 
(20
%) 

* 
110 
(25
%) 

14 
(3%) 

50.3% 

 
11.9% 19.5% 

Reisterst
own 

25
6 

(48
%) 

275 
(52
%) 

* 
50 

(9%
) 

174 
(33%) 

92 
(17
%) 

* 
182 
(34

% 

33(6
%) 

49.2% 13% 15.4% 

ELED             

Grange 

20
0 

(51
%) 

189 
(49
%) 

* 
14 

(4%
) 

38 
(10%) 

30 
(8%) 

* 
281 
(72
%) 

24 
(6%) 

59.8% 11.7% 8.2% 

Mars 
Estates 

20
9 

(54
%) 

179 
(46
%) 

* 
11 

(3%
) 

196 
(51%) 

36 
(9%) 

* 
123 
(32
%) 

21 
(5%) 

81.3% 22.1% <5% 

McCormi
ck 

24
8 

(53
%) 

222 
(47
%) 

* * 
346 

(74%) 
26 

(6%) 
* 

65 
(14
%) 

25 
(5%) 

70.5% 11.9% <5% 

             

             



                                                                                                                                                                                           

Joppa 
View 

32
5 

(49
.8) 

327 
(50.

2) 
* 

109 
(17
%) 

119 
(18%) 

37 
(6%) 

* 
346 
(53
%) 

40 
(6%) 

29.8% 8.9% 7.5% 

             

Owings 
Mills 

40
1 

(52
%) 

373 
(48
%) 

* 
42 

(5%
) 

469 
(61%) 

153 
(20
%) 

* 
68 

(9%) 
41 

(5%) 
66.3% 7.6% 15.1% 

Woodhol
me 

38
3 

(49
%) 

398 
(51
%) 

* 
60 

(8%
) 

599 
(77%) 

27 
(3%) 

* 
49 

(6%) 
36 

(5%) 
43.6% 7.1% <5% 

             

Westown
e 

28
7 

(52
%) 

263 
(48
%) 

* 
28 

(5%
) 

190 
(35%) 

44 
(8%) 

* 
250 
(45
%) 

37 
(7%) 

45.5% 17.9% <5% 

Woodbri
dge 

21
0        

(49
.7%

) 

213 
(50.
3%) 

* 
111 
(26
%) 

206 
(49%) 

45 
(11
%) 

* 
41 

(10
%) 

19 
(4%) 

52.8% 6.3% 17.8% 

ELED 
(MAT) 

            

Edgemer
e 

24
8 

(52
%) 

231 
(48
%) 

* * 
44(9

%) 
17 

(4%) 
* 

398 
(83
%) 

11 
(2%) 

46% 9.8% * 

Orems 

18
9 

(54
%) 

162 
(46
%) 

* * 
34 

(10%) 
23 

(7%) 
* 

259 
(74
%) 

22 
(6%) 

47.8% 15.7% <5% 

Summit 
Park 

20
4 

(48
%) 

225 
(52
%) 

* 
42 

(10
%) 

47 
(11%) 

13 
(3%) 

* 
311 
(72
%) 

16 
(4%) 

11.6% 15.5% 7.4% 

EESE             



                                                                                                                                                                                           

Catonsvill
e 

22
3 

(51
%) 

213 
(49
%) 

* 
49 

(11
%) 

85 
(19%) 

17 
(4%) 

* 
263 
(60
%) 

21 
(5%) 

31.7% 15% 5.9% 

Westches
ter 

30
3 

(52
%) 

281 
(48
%) 

* 
45 

(8%
) 

51 
(9%) 

38 
(7%) 

* 
434 
(74
%) 

15 
(2%) 

19.1% 10.2% 6.3% 

SCED             

Catonsvill
e Middle 

38
8 

(54
%) 

332 
(46
%) 

* 
34 

(4.7
%) 

184 
(25.3

%) 

37 
(5%) 

* 
437 
(61
%) 

28 
(4%) 

25.9% 8.7% * 

General 
Stricker 

42
7 

(54
%) 

365 
(46
%) 

14 
(2%) 

15 
(2%

) 

136 
(17%) 

48 
(6%) 

* 
559 
(71
%) 

19 
(2%) 

67.1% 17.9% * 

Lansdow
ne High 
School 

58
8  

(50
.6%

) 

587 
(49.
4%) 

* 
76 

(6%
) 

322 
(27%) 

99 
(8%) 

* 
656 
(56
%) 

16 
(1%) 

56.5% 11% 7.8% 

Parkville 
High 
School 

78
6 

(53
%) 

706 
(47
%) 

* 
125 
(8%

) 

686 
(46%) 

95 
(6%) 

* 
552 
(37
%) 

30 
(2%) 

48.8% 12.7% 9.3% 

Pine 
Grove 
Middle 

45
5 

(50
.6

%) 

443 
(49.
4%) 

* 
81 

(9%
) 

277 
(31%) 

38 
(4%) 

* 
475 
(53
%) 

25 
(3%) 

36.4% 11.9% * 

             

Cockeysvi
lle 
Middle 

36
4 

(49
%) 

379 
(51
%) 

* 
88 

(12
%) 

186 
(25%) 

46 
(6%) 

* 
395 
(53
%) 

26 
(3%) 

30.1% 9.6% * 

Eastern 
Tech. 
High 
School 

60
0 

(48
%) 

656 
(52
%) 

* 
133 
(11
%) 

237 
(19%) 

51 
(4%) 

* 
813 
(65
%) 

18 
(1%) 

26.6% <5% * 



                                                                                                                                                                                           
Owings 
Mills 
High 
School 

50
9 

(53
%) 

458 
(47
%) 

* 
78 

(8%
) 

520 
(54%) 

126 
(13
%) 

* 
227 
(23
%) 

14 
(1%) 

50.6% 9.3% 14.7% 

Parkville 
Middle 

53
7 

(50
.6

%) 

524 
(49.
4%) 

* 
92 

(9%
) 

298 
(28%) 

32 
(3%) 

* 
600 
(57
%) 

34 
(3%) 

39.1% 8.9% * 

Perry Hall 
Middle 

80
5 

(50
.1

%) 

802 
(49.
9%) 

* 
180 
(11
%) 

356 
(22%) 

42 
(3%) 

* 
980 
(61
%) 

46 
(3%) 

29.1% 9.2% * 

Pikesville 
High 
School 

51
8 

(58
%) 

375 
(42
%) 

* 
69 

(8%
) 

406 
(45%) 

33 
(4%) 

* 
369 
(41
%) 

15 
(2%) 

29.7% 9.4% * 

             

Perry Hall 
High 
School 

11
60 

(53
%) 

103
6 

(47
%) 

* 
214 
(10
%) 

444 
(20%) 

64 
(3%) 

* 

142
6 

(65
%) 

41(2
%)  

24.5% 8.3% * 

Ridgely 
Middle 

55
9 

(52
%) 

522 
(48
%) 

* 
139 
(13
%) 

107 
(10%) 

46 
(4%) 

* 
770 
(71
%) 

19 
(2%) 

11.8% 7.6% * 

SPED             

Carney 

29
9 

(56
%) 

239 
(44
%) 

* 
71 

(13
%) 

127 
(24%) 

21 
(4%) 

* 
294 
(55
%) 

21 
(4%) 

43.1% 12.1% 5.3% 

Campfiel
d  

(See 
ECED) 

19
8 

(54
%) 

168 
(46
%) 

* 
17 

(5%
) 

260 
(71%) 

33 
(9%) 

* 
38 

(10
%) 

14 
(4%) 

70.7% 23.4% 12.8% 

Essex 

26
7 

(54
%) 

230 
(46
%) 

* 
23 

(5%
) 

49 
(10%) 

24 
(5%) 

* 
381 
(77
%) 

15 
(3%) 

59.2% 14.9% <5% 



                                                                                                                                                                                           

Harford 
Hills 

18
8 

(54
%) 

162 
(46
%) 

* 
26 

(7%
) 

99 
(28%) 

27 
(8%) 

* 
175 
(50
%) 

22 
(6%) 

49.3% 15.4% 10.7% 

EESE             

Charlesm
ont 

20
4 

(54
%) 

177 
(46
%) 

* * 
26 

(7%) 

48 
(13
%) 

* 
274 
(72
%) 

25 
(7%) 

64.8% 17.6% <5% 

Logan 

25
1 

(48
%) 

269 
(52
%) 

* * 
187 

(36%) 
36 

(7%) 
* 

251 
(48
%) 

39 
(8%) 

81.3% 17% * 

Oliver 
Beach 

14
5 

(54
%) 

123 
(46
%) 

* * * * * 
251 
(94
%) 

* 25.5% 19.1% * 

Calvert 
Co. 

84
17 

(50
.8

%) 

813
6 

(49.
2%) 

42(<
1%) 

258 
(2%

) 

2360 
(14%

) 

670 
(4%) 

* 

123
94 

(75
%) 

820 
(5%) 

26.8/27.
6/17.1% 

10.7/6.9
/6.9% 

<5/<5
/-% 

ELED             

Barstow 
Elementa
ry (same 
liaison 
for 
school in 
St. 
Mary’s, 
Charles 
and 
Calvert 
counties) 

28
4 

(54
%) 

245 
(46
%) 

* 
10 

(2%
) 

138 
(26%) 

18 
(3%) 

* 
324 
(61
%) 

37 
(7%) 

36.7% 8.7% <5% 

Carroll 
Co. 

13
92

2 
(51
%) 

131
60 

(49
%) 

65(<
1%) 

541 
(2%

) 

962 
(4%) 

999 
(4%) 

23 

(<1
%) 

239
38 

(88
%) 

554 
(2%) 

21.4/16.
2/14.6% 

12.8/11.
3/9% 

<5/<5
/<5% 

SCED 
(MAT) 

            



                                                                                                                                                                                           

Oklahom
a Road 
Middle 

42
8 

(54
%) 

359 
(46
%) 

* 
18 

(2%
) 

20 
(3%) 

28 
(4%) 

* 
699 
(89
%) 

17 
(2%) 

5.8% 7.9% * 

Westmin
ster 
Middle 

53
2 

(52
%) 

488 
(48
%) 

* 
24 

(2%
) 

48 
(5%) 

38 
(4%) 

* 
881 
(86
%) 

28 
(3%) 

20.5% 11.5% * 

Cecil 
County 

82
33 

(52
%) 

759
4 

(48
%) 

46(<
1%) 

145 
(1%

) 

1340 
(8%) 

754 
(5%) 

20 

(<1
%) 

128
03 

(81
%) 

719 
(5%) 

47.8/41.
7/34% 

13.7/12.
4/10% 

<5/<5
/<5% 

ELED             

Charles 
County 

13
82

1 
(52
%) 

129
57 

(48
%) 

166 
(1%) 

818 
(3%

) 

1391
7 

(52%
) 

142
8 

(5%) 

21 

(<1
%) 

901
5 

(34
%) 

141
3 

(5%) 

36.2/29.
2/23.9% 

9.7/8.8/
7% 

<5/<5
/<5% 

ELED             

JP Ryon 

24
8 

(52
%) 

226 
(48
%) 

* 
11 

(2%
) 

305 
(64%) 

44 
(9%) 

* 
79 

(17
%) 

33 
(7%) 

55.5% 9.6% <5% 

Harford 
Co. 

19
69

8 
(52
%) 

185
26 

(48
%) 

136(
<1%) 

123
2 

(3%
) 

6752 
(18%

) 

206
9 

(5%) 

65 

(<1
%) 

260
38 

(68
%) 

193
2 

(5%) 

33/28.2/
22.7% 

12.9/13.
1/11% 

<5/<5
/<5% 

ELED             

Havre de 
Grace 

23
1 

(52
%) 

212 
(48
%) 

* * 
96 

(22%) 

56 
(13
%) 

* 
227 
(51
%) 

54 
(12
%) 

68.8% 17.4% <5% 

Meadow
vale 

26
8 

(50
.3

%) 

264 
(49.
7%) 

* 
11(
2%) 

78 
(15%) 

24(5
%) 

* 
355 
(66
%) 

63(1
2%) 

28.1% 11.6% * 

             



                                                                                                                                                                                           

Hickory 

34
3 

(53
%) 

310 
(47
%) 

* 
33 

(5%
) 

23 
(4%) 

29 
(4%) 

* 
536 
(82
%) 

32 
(5%) 

13.9% 13.4% * 

William 
Paca 

35
9 

(54
%) 

304 
(46
%) 

* 
20 

(3%
) 

308 
(46%) 

57 
(9%) 

* 
226 
(34
%) 

50 
(8%) 

74.4% 13.9% <5% 

Youth 
Benefit 

53
5 

(54
%) 

463 
(46
%) 

* 
32 

(3%
) 

15 
(2%) 

31 
(3%) 

* 
896 
(90
%) 

20 
(2%) 

9.1% 7.4% * 

             

Magnolia 

19
9 

(52
%) 

186 
(48
%) 

* * 
253 

(66%) 
32 

(8%) 
* 

56 
(15
%) 

40 
(10
%) 

88.4% 15.7% * 

Prospect 
Mill 

30
3 

(47
%) 

348 
(53
%) 

* 
43 

(6.6
%) 

62 
(9.4%

) 

41(6
%) 

* 
479 
(74
%) 

25(4
%) 

21.5% 9.8% <5% 

ELED 
(MAT) 

            

Abingdon 

45
5 

(51
%) 

438 
(49
%) 

* 
42 

(5%
) 

160 
(18%) 

60 
(7%) 

* 
566 
(63
%) 

56(6
%) 

26.1% 9% <5% 

Ring 
Factory 

27
5 

(50
.7

%) 

267 
(49.
3%) 

* 
27 

(5%
) 

34 
(6%) 

25 
(5%) 

* 
440 
(81
%) 

14 
(3%) 

15% 11% * 

EESE             

Bel Air 

24
3 

(49
.7

%) 

245 
(50.
3%) 

* 
10(
2%) 

32 
(7%) 

34 
(7%) 

* 
382 
(78
%) 

29 
(6%) 

26.6% 13.5% <5% 



                                                                                                                                                                                           

Joppatow
ne 

35
4 

(53
%) 

313 
(47
%) 

* 
18 

(3%
) 

176 
(26%) 

43(6
%) 

* 
380 
(57
%) 

48(7
%) 

40.8% 11.8% * 

SCED             

Bel Air HS 

81
4 

(49
.8

%) 

819 
(50.
2%) 

* 
70(
4%) 

92(6
%) 

83(5
%) 

* 

132
6 

(81
%) 

59(4
%) 

11% 7.2% * 

Bel Air 
Middle 

67
9 

(52
%) 

617 

(48
%) 

* 
79(
6%) 

84(6
%) 

66(5
%) 

* 

101
8 

(79
%) 

47 
(4%) 

16.1% 10.5% * 

Edgewoo
d HS 

56
8 

(47
%) 

644 

(53
%) 

* 
33(
2%) 

547(4
5%) 

98(8
%) 

* 

469 

(39
%) 

58(5
%) 

44.3% 10.4% <5% 

Fallston 
MS 

49
9 

(54
%) 

430 
(46
%) 

* 
17 

(2%
) 

37 
(4%) 

21 
(2%) 

* 
822 
(88
%) 

29 
(3%) 

8.1% 8% * 

Patterson 
Mill HS 

49
7 

(50
.1

%) 

494 
(49.
9% 

* 
37 

(4%
) 

68 
(7%) 

44(4
%) 

* 
816 
(82
%) 

24 
(2%) 

10.5% 9.4% * 

Patterson 
Mill MS 

37
3 

(51
%) 

359 
(49
%) 

* 
44 

(6%
) 

48 
(7%) 

37(5
%) 

* 
573 
(78
%) 

27(4
%) 

14.5% 11.6% * 

Howard 
Co. 

26
78

1 
(52
%) 

247
74 

(48
%) 

111(
<1%) 

860
1 

(17
%) 

1076
5 

(21%
) 

437
9 

(8%) 

61 

(<1
%) 

244
55 

(47
%) 

318
3 

(6%) 

20.3/17.
8/15.8% 

9.5/7.9/
7.6% 

7.3/<5
/<5% 

ECED             



                                                                                                                                                                                           

Rockburn 

36
8 

(52
%) 

343 
(48
%) 

* 
106 
(15
%) 

84 
(12%) 

43(6
%) 

* 
427 
(60
%) 

48 
(7%) 

8.9% 7.9% * 

Veterans 

99
7 

(52
%) 

475 

(48
%) 

* 
425 
(43
%) 

140(1
4%) 

45(5
%) 

* 

336 

(34
%) 

41 
(4%) 

21.2% 9.5% 16.7% 

ELED             

Clemens 
Crossing 

25
8 

(52
%) 

242 
(48
%) 

* 
49 

(9%
) 

79 
(16%) 

64 
(13
%) 

* 
268 
(54
%) 

38 
(8%) 

8.8% <5% <5% 

Forest 
Ridge 

38
1 

(49
.8

%) 

383 
(50.
2%) 

* 
130 
(17
%) 

301 
(39%) 

87 
(11
%) 

* 
187 
(24
%) 

57 
(7%) 

25% 6.2% 11.7% 

Jeffers 
Hill 

20
3 

(55
%) 

164 
(45
%) 

* 
45 

(12
%) 

127 
(35%) 

36 
(10
%) 

* 
122 
(33
%) 

36 
(10
%) 

31% 10.1% 12.9% 

             

Hollifield 

36
7 

(54
%) 

308 
(46
%) 

* 
284 
(42
%) 

88 
(13%) 

73 
(11
%) 

* 
198 
(29
%) 

27 
(4%) 

19.2% 10.2% 18.2% 

St. Johns 
Lane 

29
8 

(54
%) 

254 
(46
%) 

* 
56 

(10
%) 

25 
(5%) 

34 
(6%) 

* 
406 
(74
%) 

30 
(5%) 

<5% 7.6% * 

Waverly 

28
9 

(49
%) 

302 
(51
%) 

* 
209 
(35
%) 

31 
(5%) 

* * 
320 
(54
%) 

21 
(4%) 

<5% 11.7% 5.7% 

ELED 
(MAT) 

            

Centenni
al Lane 

37
0 

(53
%) 

329 
(47
%) 

* 

245 

(35
%) 

38 
(5%) 

30 
(4%) 

* 
335 
(48
%) 

51 
(7%) 

5.5% 5.1% 5.2% 



                                                                                                                                                                                           

Longfello
w 

21
4 

(48
%) 

232 
(52
%) 

* 
40 

(9%
) 

152 
(34%) 

73 
(16
%) 

* 
136 
(30
%) 

43 
(10
%) 

37.4% 11% 8.6% 

Phelps 
Luck 

37
0 

(51
%) 

352 
(49
%) 

* 
60 

(8%
) 

299 
(41%) 

151 
(21
%) 

* 
153 
(21
%) 

56 
(8%) 

50.5% 8% 12.5% 

SCED             

Ellicott 
Mills 

36
9 

(52
%) 

346 
(48
%) 

* 
162 
(23
%) 

101 
(14%) 

31 
(4%) 

* 
388 
(54
%) 

31 
(4%) 

10.3% 6.6% * 

Harpers 
Choice 

27
4 

(54
%) 

236 
(46
%) 

* 
39 

(8%
) 

234 
(46%) 

66 
(13
%) 

* 
126 
(25
%) 

43 
(8%) 

33.7% 8% <5% 

Wilde 
Lake HS 

65
4 

(51
%) 

623 
(49
%) 

* 
87 

(7%
) 

492 
(39%) 

134 
(10
%) 

* 
462 
(36
%) 

97 
(8%) 

28.9% 9.2% <5% 

SCED 
(MAT) 

            

Hammon
d HS 

67
1 

(51
%) 

648 
(49
%) 

* 
113 
(9%

) 

478 
(36%) 

139 
(11
%) 

* 
488 
(37
%) 

96 
(7%) 

26.6% 9.3% <5% 

Murray 
Hill 
Middle 

37
3 

(51
%) 

352 
(49
%) 

* 
107 
(15
%) 

305 
(42%) 

89 
(12
%) 

* 
174 
(24
%) 

46 
(6%) 

31.3% 8.1% <5% 

Patuxent 
Valley 
Middle 

34
6 

(52
%) 

314 
(48
%) 

* 
75 

(11
%) 

255 
(39%) 

80 
(12
%) 

* 
186 
(28
%) 

58 
(9%) 

32.4% 9.1% <5% 

Reservoir 
High 
School 

82
2 

(54
%) 

706 
(46
%) 

* 
161 
(11
%) 

410 
(27%) 

196 
(13
%) 

* 
670 
(44
%) 

84 
(5%) 

20.9% 7.2% <5% 

SPED             



                                                                                                                                                                                           

Bellows 
Springs 

48
3 

(55
%) 

402 
(45
%) 

* 
180 
(20
%) 

177 
(20%) 

87 
(10
%) 

* 
385 
(44
%) 

55 
(6%) 

15% 10.8% 6.6% 

Ilchester 

36
2 

(54
%) 

303 
(46
%) 

* 
107 
(16
%) 

89 
(13%) 

27 
(4%) 

* 
402 
(60
%) 

39 
(6%) 

<5% 14% * 

Waterloo 

38
8 

(51
%) 

368 
(49
%) 

* 
174 
(23
%) 

222 
(29%) 

40 
(5%) 

* 
270 
(36
%) 

47 
(6%) 

25% 12.8% <5% 

Montgo
mery Co. 

75
08

0 
(51
%) 

713
79 

(49
%) 

255(
<1%) 

209
83 

(14
%) 

3109
6 

(21%
) 

380
86 

(26
%) 

95 

(<1
%) 

494
30 

(34
% 

651
4 

(4%) 

38.4/32.
1/27.6% 

10.8/11.1
/11.1% 

25.7/6
.4/5.8

% 

ECED             

Cannon 
Road 

21
9 

(55
%) 

179 
(45
%) 

* 
45 

(11
%) 

138 
(35%) 

155 
(39
%) 

* 
42 

(11
%) 

18 
(4%) 

57.5% 15.7% 22.1% 

Ronald 
McNair 

37
3 

(51
%) 

361 
(49
%) 

* 
215 
(29
%) 

164 
(22%) 

116 
(16
%) 

* 
202 
(28
%) 

37 
(5%) 

24.6% 8% 18.8% 

SPED             

Diamond 
Elementa
ry 

30
8 

(52
%) 

279 
(48
%) 

* 
225 
(38
%) 

41 
(7%) 

63 
(11
%) 

* 
226 
(39
%) 

32 
(5%) 

12.8% 11.2% 18.7% 

Lakeland
s Park 
Middle 

48
4 

(53
%) 

435 
(47
%) 

* 
113 
(12
%) 

126 
(14%) 

178 
(19
%) 

* 459 

(50
%) 

41 
(4%) 

22.2% 12.4% <5% 

Oakland 
Terrace 
Elementa
ry 

45
1 

(52
%) 

419 
(48
%) 

* 
70 

(8%
) 

141 
(16%) 

248 
(29
%) 

* 
355 
(41
%) 

52 
(6%) 

32.9% 8.8% 20.5% 



                                                                                                                                                                                           

Prince 
George’s 
Co. 

63
21

0 
(51
%) 

606
23 

(49
%) 

713(
<1%) 

360
2 

(3%
) 

8365
1 

(68%
) 

277
27 

(22
%) 

286 

(<1
%) 

571
4 

(5%) 

214
0 

(2%) 

66.3/59.
9/49.1% 

10.5/12.6
/11.2% 

19.7/6
/5.1% 

ECED             

Bond Mill 
Elementa
ry 

 

23
9 

(52
%) 

220 
(48
%) 

* 
37 

(8%
) 

214 
(47%) 

72 
(16
%) 

* 
104 
(23
%) 

29 
(6%) 

28.4% 10.3% 10.5% 

 

 

 

St. 
Mary’s 
Co. 

88
90 

(51
%) 

855
9 

(49
%) 

74(<
1%) 

441 
(3%

) 

3234 
(19%

) 

868 
(5%) 

33 

(<1
%) 

121
99 

(70
%) 

600 
(3%) 

37.1/28.
9/22.8% 

10.5/10.
2/8.2% 

<5/<5
/<5% 

ELED             

Benjamin 
Banneker 

29
7 

(47
%) 

335 
(53
%) 

* * 
54 

(9%) 
32 

(5%) 
* 

522 
(83
%) 

17 
(3%) 

26.7% 
19.9% 

 
* 

*indicates fewer than five students 

 

Exhibit R.4.4.f.3:  Demographics of Summer Off-Campus Reading Clinic  

in Baltimore City Public Schools 

Date School Location Client Population 

Summer 2008 Dr. Carter G. Woodson E/M School 23 clients; 100% African-American 

Summer 2009 Dr. Carter G. Woodson E/M School 23 clients; 100% African-American 

Summer 2010 Arundel E/M School 21 clients; 100% African-American 

Summer 2011 Arundel E/M School 16 clients; 100% African-American 

Summer 2012 No Summer Reading Clinic NA 



                                                                                                                                                                                           
Summer 2013 Armistead Gardens E/M School 21 clients; 52.4% Hispanic (primary 

language Spanish: 10; Bilingual: 3); 
10% Asian; 37.6 White 

 

Exhibit R.4.4.f.4: Fall 2010-Summer 2013 School Library Media Intern Placements-Demographics  

Source: Maryland State Department of Education, 2012 Maryland Report Card, Nov. 2012 

http://mdreportcard.org/Entity.aspx?k=03AAAA 

    

Name of 
School 

Gender Race/ Ethnicity % of 
Students 
receiving 
free/red

uced 
price 
lunch 

(student 
socio-

economi
c status) 

% of 
Student 
receivin
g special 
educati

on 
services 

% of 
Limited 
English 
proficie

ncy 
student

s 

 

Mal
e 

Fe
mal
e 

Amer
ican 
India
n or 

Alask
an 

Nativ
e 

Asi
an 

Black
/ 

Africa
n 

Amer
ican 

Hisp
anic

/ 

Latin
o 

HI/ 

Paci
fic 

Isla
nde
r 

Whi
te 

Two 
or 

Mor
e 

Race
s 

Anne 
Arundel 
Co.   

389
93 

(51
%) 

373
10 

(49
%) 

264 
(<1) 

26
75 
(4

%) 

1569
6 

(21%
) 

706
5 

(9%) 

241 
(<1) 

466
48 

(61
%) 

371
4 

(5%) 

34.2/30.4
/23.7% 

9.9/9.4/
8.5% 

6.5/<5/<
5% 

Int
ern

s 

Fall 2010             1 

Arundel 
MS 

422 
(49
%) 

438 

(51
%) 

* 

40  

(5
%) 

219 

(25%
) 

64 

(7%) 
* 

464 

(54
%) 

65 

(8%
) 

24.1% 9.1% <5% 1 

Spring 
2011 

            13 

Hillsmere 
ES 

233 
(48.
9%) 

243 

(51.
1%) 

* * 

110 

(23%
) 

28 

(6%) 
* 

307 

(64
%) 

22 

(5%
) 

27.3% 6.7% * 1 

Severna 
Park MS 

720 

(50.
3%) 

710 

(49.
7%) 

* 

50 

(3
%) 

57 

(4%) 

32 

(2%) 
* 

124
1 

(87
%) 

47 

(3%
) 

<5% <5% * 2 

http://mdreportcard.org/Entity.aspx?k=03AAAA


                                                                                                                                                                                           

Old Mill 
MS South 

345 

(50.
5%) 

338 

(49.
5%) 

* 

32 

(5
%) 

137 

(20%
) 

57 

(8%) 
* 

414  

(61
%) 

42 

(6%
) 

32.5% 10.9% <5% 2 

Arundel 
HS 

100
0 

(50.
7%) 

972 

(49.
3%) 

* 

10
5 

(5
%) 

502 

(25%
) 

120 

(6%) 
* 

112
4 

(57
%) 

110 

(6%
) 

15.6% 6.4% <5% 1 

Park ES 

204 

(51
%) 

195 

(49
%) 

* 

13 

(3
%) 

67 

(17%
) 

50 

(13
%) 

* 

231 

(58
%) 

27 

(7%
) 

81.3% 11.1% 6.1% 1 

Belvedere 
ES 

251 

(49.
3%) 

258 

(50.
7%) 

* 

15 

(3
%) 

32 

(6%) 

44 

(9%) 
* 

390 

(77
%) 

26 

(5%
) 

16.9% 13.2% <5% 1 

Glendale 
ES 

216 

(55
%) 

175 

(45
%) 

* * 

61 

(16%
) 

44 

(11
%) 

* 

264 

(68
%) 

10 

(3%
) 

51.2% 13.9% 5.7% 2 

MacArthu
r MS 

609 

(52.
2%) 

557 

(47.
8%) 

* 

54 

(5
%) 

612 

(52%
) 

141 

(12
%) 

* 

275 

(24
%) 

76 

(7%
) 

40.6% 8.8% * 1 

Windsor 
Farm ES 

281 

(47
%) 

317 

(53
%) 

* 

23 

(4
%) 

55 

(9%) 

59 

(10
%) 

* 

437 

(73
%) 

18 

(3%
) 

21.3% 6.6% <5% 1 

Broadnec
k HS 

109
3 

(50.
6%) 

106
5 

(49.
4%) 

13 

* 

58 

(3
%) 

162 

(8%) 

101 

(5%) 
* 

174
4 

(81
%) 

75 

(3%
) 

10.5% 5.4% * 1 

Fall 2011             16 

Old Mill 
MS South 

345 

(50.
5%) 

338 

(49.
5%) 

* 

32 

(5
%) 

137 

(20%
) 

57 

(8%) 
* 

414  

(61
%) 

42 

(6%
) 

32.5% 10.9% <5% 2 

Arundel 
HS 

100
0 

(50.
7%) 

972 

(49.
3%) 

* 

10
5 

(5
%) 

502 

(25%
) 

120 

(6%) 
* 

112
4 

(57
%) 

110 

(6%
) 

15.6% 6.4% <5% 1 

Park ES 

204 

(51
%) 

195 

(49
%) 

* 

13 

(3
%) 

67 

(17%
) 

50 

(13
%) 

* 

231 

(58
%) 

27 

(7%
) 

81.3% 11.1% 6.1% 1 



                                                                                                                                                                                           

Glendale 
ES 

216 

(55
%) 

175 

(45
%) 

* * 

61 

(16%
) 

44 

(11
%) 

* 

264 

(68
%) 

10 

(3%
) 

51.2% 13.9% 5.7% 3 

MacArthu
r MS 

609 

(52.
2%) 

557 

(47.
8%) 

* 

54 

(5
%) 

612 

(52%
) 

141 

(12
%) 

* 

275 

(24
%) 

76 

(7%
) 

40.6% 8.8% * 1 

Windsor 
Farm ES 

281 

(47
%) 

317 

(53
%) 

* 

23 

(4
%) 

55 

(9%) 

59 

(10
%) 

* 

437 

(73
%) 

18 

(3%
) 

21.3% 6.6% <5% 1 

Broadnec
k HS  

109
3 

(50.
6%) 

106
5 

(49.
4%) 

13 

(1%) 

58 

(2
%) 

162 

(8%) 

101 

(5%) 
* 

174
4 

(81
%) 

75 

(3%
) 

10.5% 5.4% * 1 

Hillsmere 
ES 

233 
(48.
9%) 

243 

(51.
1%) 

* * 

110 

(23%
) 

28 

(6%) 
* 

307 

(64
%) 

22 

(5%
) 

27.3% 6.7% * 1 

Severna 
Park MS  

720 

(50.
3%) 

710 

(49.
7%) 

* 

50 

(3
%) 

57 

(4%) 

32 

(2%) 
 

124
1 

(87
%) 

47 

(3%
) 

<5% <5% * 2 

Brooklyn 
Park ES 

260 

(43
%) 

338 
(57
%) 

* 
11(
2%

) 

147 
(25%

) 

52 
(9%) 

* 
342 
(57
%) 

42 
(7%

) 
59% 11.2% * 1 

Meade MS 
339 
(51
%) 

324 
(49
%) 

* 
40 
(6

%) 

350 
(53%

) 

124 
(19
%) 

* 
107 
(16
%) 

40 
(6%

) 
8.1% 11.8% * 1 

Waugh 
Chapel ES 

254 

(49
%) 

265 

(51
%) 

* 

30 

(6
%) 

88 

(17%
) 

37 

(7%) 
* 

316 

(61
%) 

42 

(8%
) 

22.1% 7.1% <5% 1 

Spring 
2012 

            1 

Waugh 
Chapel ES 

254 

(48.
9%) 

265 

(51.
1%) 

* 

30 

(6
%) 

88 

(17%
) 

37 

(7%) 
 

316 

(61
%) 

42 

(8%
) 

22.1% 7.1% <5% 1 

Baltimor
e City 

430
37 

(50.
7%) 

417
10 

(49.
3%) 

313 * 

88
5 

(1
%) 

7176
2 

(85%
) 

4542 
(5%) 

170 
* 

674
9 

(8%
) 

326* 
88.6/87.1

/76.4% 
13.7/19.
5/17.3% 

5.8/<5<
5% 

 

Fall 2010              1 



                                                                                                                                                                                           
ACCE 
MS/HS 

319 
(48.
5%) 

338 
(51.
5%) 

* * 
600 

(91%
) 

* * 
48 

(7%
) 

* 90/71.6% 
16.3/21.

7% 
* 1 

Baltimor
e Co. 

536
96 

(51
%) 

514
57 

(49
%) 

386 

(<1%
) 

65
44 
(6

%) 

4055
4 

(39%
) 

662
9 

(6%
) 

79 

(<1
%) 

475
18 
(45
%) 

344
3 

(3%
) 

49.4/48.
4/40% 

12.6/12.
1/10% 

 

6.2/<5/
<5% 

Int
er
ns  

Fall 2010             6 

Catonsvill
e ES 

223 
(51
%) 

213 
(49
%) 

* 
49 

(11
%) 

85 
(19%

) 

17 
(4%) 

* 
263 
(60
%) 

21 
(5%

) 
31.7% 15% 5.9% 1 

Catonsvill
e MS 

388 
(54
%) 

332 
(46
%) 

* 
34 
(5

%) 

184 
(25%

) 

37 
(5%) 

* 
437 
(61
%) 

28 
(4%

) 
25.9% 8.7% * 1 

Sparks ES 

282 

(49.
1%) 

292 

(50.
9%) 

* 

34 

(6
%) 

20 

(4%) 

22 

(4%) 
* 

483 

(84
%) 

15 

(2%
) 

6% 6.7% * 1 

Sparrows 
Point MS 

246 

(48.
5%) 

261 

(51.
5%) 

* * 
26 

(5%) 

15 

(3%) 
* 

448 

(88
%) 

11 

(2%
) 

45% 10.6% * 1 

Carroll 
Manor ES 

170 

(50.
1%) 

169 

(49.
9%) 

* * 
12 

(4%) 

13 

(4%) 
* 

295 

(87
%) 

13 

(4%
) 

8.4% 9.6% * 1 

Cockeysvi
lle MS 

364 
(48.
9%) 

379 
(51.
1%) 

* 
88 

(12
%) 

186 
(25%

) 

46 
(6%) * 

395 
(53
%) 

26 
(3%

) 
30.1% 9.6% * 1 

Fall 2011             2 

Ridgely 
MS 

559 
(51.
7%) 

522 
(48.
3%) 

* 

13
9 

(13
%) 

107 
(10%

) 

46 
(4%) 

* 
770 
(71
%) 

19 
(2%

) 
11.8% 7.6% * 1 

Hampton 
ES 

276 

(52
%) 

252 

(48
%) 

* 

28 

(5
%) 

76 

(14%
) 

31 

(6%) 
* 

360 

(68
%) 

32 

(6%
) 

19.5% 8.6% <5% 1 

Spring 
2011 

            2 

Ridgely 
MS 

559 
(51.
7%) 

522 
(48.
3%) 

* 

13
9 

(13
%) 

107 

 
(10%

) 

46 
(4%) 

* 
770 
(71
%) 

19 
(2%

) 
11.8% 7.6% * 1 



                                                                                                                                                                                           

Hampton 
ES 

276 

(52
%) 

252 

(48
%) 

 

28 

(5
%) 

76 

(14%
) 

31 

(6%) 
 

360 

(68
%) 

32 

(6%
) 

19.5% 8.6% <5% 1 

Summer/
Fall 2011 

            45 

BCPS/Pul
aski Park 
Office 

NA NA NA NA NA NA NA NA NA NA NA NA 15 

West 
Towson 
ES 

278 
(51
%) 

265 
(49
%) 

* 
36 
(7

%) 

29 
(5%) 

21 
(4%) 

* 
433 
(80
%) 

22 
(4%

) 
7.2% 9.6% <5% 15 

Cromwell 
Valley ES 

252 
(56
%) 

199 
(44
%) 

* 
41 
(9

%) 

109 
(24%

) 

16 
(4%) 

* 
263 
(58
%) 

20 
(4%

) 
17.3% 9.3% * 15 

Spring 
2012 

            2 

Jacksonvil
le ES 

299 

(50.
3%) 

295 

(49.
7%) 

* 

45 

(7.
5%

) 

33 

(5.5%
) 

31 

(5%) 
* 

461 

(78
%) 

24 

(4%
) 

9% 9.7% <5% 1 

Cockeysvi
lle MS 

364 
(49
%) 

379 
(51
%) 

* 
88 

(12
%) 

186 
(25%

) 

46 
(6%) 

* 
395 
(53
%) 

26 
(3%

) 
30.1% 9.6% * 1 

Fall/Sum
mer 2012 

            34 

BCPS/Pul
aski Park 
Office 

NA NA NA NA NA NA NA NA NA NA NA NA 17 

Cromwell 
Valley ES 

252 
(56
%) 

199 
(44
%) 

* 
41 
(9

%) 

109 
(24%

) 

16 
(4%) 

* 
263 
(58
%) 

20 
(4%

) 
17.3% 9.3% * 17 

Fall 2012             1 

Deep 
Creek ES 

401 
(51
%) 

378 
(49
%) 

* 
12 
(2

%) 

457 
(59%

) 

65 
(8%) 

* 
202 
(26
%) 

40 
(5%

) 
78.9% 16.1% * 1 

Summer 
2013 

            48 

Pine 
Grove MS 

479 
(54
%) 

413 
(46
%) 

* 
80 
(9

%) 

291 
(33%

) 

38 
(4%) 

* 
456 
(51
%) 

26 
(3%

) 
40.7% 12.3% * 24 



                                                                                                                                                                                           
Deer Park 
MS 

595 
(49
%) 

631 
(51
%) 

* 
25 
(2

%) 

1101 
(90%

) 

48 
(4%) 

* 
34 

(3%
) 

18 
(1%

) 
57.8% 11.1% * 24 

Dorchest
er Co 

245
0 

(52
%) 

226
8 

(48
%) 

* 
45 
(1

%) 

1741 
(37%

) 

272 
(6%) 

* 

239
8 

(51
%) 

249 
(5%

) 

69.1/62.6
/53.8% 

8.7/7.5/
8.8% 

<5/*/*
% 

 

Spring 
2011             3 

Hurlock 
ES 

220 
(50.
2%) 

218 
(49.
8%) 

* * 
156 

(36%
) 

49 
(11
%) 

* 
196 
(44
%) 

32 
(7%

) 
74.2% 7.8% <5% 1 

Sandy Hill 
ES 

279 
(54
%) 

237 
(46
%) 

* * 
238 

(46%
) 

40 
(8%) 

* 
197 
(38
%) 

35 
(7%

) 
70.2% 9% <5% 1 

Choptank 
ES 

223 
(55
%) 

183 
(45
%) 

* * 
268 

(66%
) 

36 
(9%) 

* 
72 

(18
%) 

28 
(7%

) 
91.1% 9.9% <5% 1 

Harford 
Co. 

196
98 

(52
%) 

185
26 

(48
%) 

136 

(<1%
) 

12
32 
(3

%) 

6752 
(18%

) 

206
9 

(5%
) 

65 

(<1
%) 

260
38 

(68
%) 

193
2 

(5%
) 

33/28.2/
22.7% 

12.9/13.
1/11% 

<5/<5/
<5% 

 

Fall 2010             2 

C. Milton 
Wright HS 

745 

(49.
8%) 

749 

(50.
2%) 

* 

60 

(4
%) 

97 

(6%) 

56 

(4%) 
* 

121
8 

(81
%) 

59 

(4%
) 

11.4% 7.8% * 1 

Havre de 
Grace ES 

202 
(48
%) 

219 
(52
%) 

* * 
100 

(24%
) 

44 
(10
%) 

* 
220 
(52
%) 

50 
(12
%) 

71.7% 13.1% <5% 1 

Spring 
2010 

            2 

William S. 
James ES 

274 

(53
%) 

240 

(47
%) 

* 

23 

(4
%) 

76 

(15%
) 

33 

(6%) 
* 

351 

(68
%) 

25 

(5%
) 

24.7% 13.3% <5% 1 

Patterson 
Mill HS 

497 

(50.
1%) 

494 

(49.
9%) 

* 

37 

(4
%) 

68 

(8%) 

44 

(4%) 
* 

816 

(82
%) 

24 

(2%
) 

10.5% 9.4% * 1 

Spring 
2011 

            2 



                                                                                                                                                                                           
Youth 
Benefit 

535 
(54
%) 

463 
(46
%) 

* 
32 
(3

%) 

15 
(2%) 

31 
(3%) 

* 
896 
(90
%) 

20 
(2%

) 
9.1% 7.4% * 2 

Fall 2011             2 

Fallston 
MS 

475 
(54
%) 

404 
(46
%) 

* 
14 
(2

%) 

33 
(4%) 

21 
(2%) 

* 
783 
(89
%) 

25 
(3%

) 
8.1% 6.5% * 1 

Youth 
Benefit 

535 
(54
%) 

463 
(46
%) 

* 
32 
(3

%) 

15 
(2%) 

31 
(3%) 

* 
896 
(90
%) 

20 
(2%

) 
9.1% 7.4% * 1 

Fall 2012             2 

Hickory 
ES  

343 

(52.
5%) 

310 

(47.
5%) 

* 

33 

(5
%) 

23 

(4%) 

29 

(4%) 
* 

536 

(82
%) 

32 

(5%
) 

13.9% 13.4% * 1 

Abingdon 
ES 

455 
(50.
9%) 

438 
(49.
1%) 

* 
42 
(5

%) 

160 
(18%

) 

60 
(7%) 

* 
566 
(63
%) 

56(6
%) 

26.1% 9% <5% 1 

Montgom
ery Co.  

763
78 

(51
%) 

724
02 

(49
%) 

275 

21
24

2 
(14
%) 

3171
3 

(21%
) 

3964
7 

(27
%) 

88 

490
43 

(33
%) 

677
2 

(5%
) 

39.2/32.6
/28.2% 

11/11/1
1.7% 

25.3/8.7
/5.9% 

 

Spring 
2011 

            1 

Greenwoo
d ES 

265 
(50
%) 

264 
(50
%) 

* 
44 
(8

%) 

38 
(7%) 

48 
(9%) 

* 
370 
(70
%) 

29 
(5%

) 
8.5% 5.1% 7% 1 

Prince 
Georges 
Co. 

631
81 

(51
%) 

605
56 

(49
%) 

521 

35
54 
(3

%) 

8178
6 

(66%
) 

2990
4 

(24
%) 

271 

559
7 

(5%
) 

210
4 

(2%
) 

68.2/61.8
/51.1% 

10.6/13/
11.7% 

20.7/7.9
/5.8% 

 

Spring 
2013 

            5 

William 
Beanes ES 

209 
(48
%) 

227 
(52
%) 

* * 
348 

(80%
) 

62 
(14
%) 

* * * 87% <5% 12.7% 1 

Kenilwoth 
ES 

191 
(55
%) 

158 
(45
%) 

* 
13 
(4

%) 

122 
(35%

) 

56 
(16
%) 

* 
134 
(38
%) 

18 
(5%

) 
24.6% 9.2% 5.3% 1 

Central 
HS 

425 
(48.
9%) 

443 
(51.
1%) 

* * 
748 

(86%
) 

99 
(11
%) 

* * * 62% 14% 13.8% 1 



                                                                                                                                                                                           

Vansville 
ES 

403 
(49.
4%) 

412 
(50.
6%) 

* 

12
0 

(15
%) 

485 
(60%

) 

139 
(17
%) 

* 
46 

(6%
) 

20 
(2%

) 
47.5% 5.4% 15% 1 

Blandens
burg ES  

350 
(49.
2%) 

361 
(50.
8%) 

* * 
231 

(32%
) 

445 
(63
%) 

* 
11 

(2%
) 

10 
(1%

) 
88.5% 7.7% 47% 1 

Queen 
Anne’s Co 

402
1 

(52
%) 

374
0 

(48
%) 

28 
(<1%

) 

10
3 

(1
%) 

566 

(7%) 

262 

(3%
) 

* 

656
0 

(85
%) 

236 
(3%

) 

29.8/25.
4/20.8% 

12.5/13.
9/11.6

% 

<5/*/<
5% 

 

Fall 2010             1 

Matapeak
e ES 

261 
(50.
5%) 

255 
(49.
5%) 

* * * 
14 

(3%) 
* 

457 
(89
%) 

30 
(6%

) 
14.4% 11.5% 5.5% 1 

Spring 
2011 

            2 

Kent 
Island ES 

253 
(53
%) 

224 
(47
%) 

* * 
18 

(4%) 
18 

(4%) 
* 

417 
(87
%) 

13 
(3%

)  
28.2% 14.2% <5% 1 

Bayside 
ES 

210 
(50.
8%) 

203 
(49.
2%) 

* * 
24 

(6%) 
22 

(5%) 
* 

342 
(83
%) 

17 
(4%

) 
25.7% 11.1% * 1 

Fall 2012             1 

Sudlersvil
le ES 

227 

(57
%) 

171 

(43
%) 

* * 
23 

(6%) 

35 

(9%) 
* 

312 

(79
%) 

27 

(6%
) 

66.3% 13.4% 9.6% 1 

Somerset 
Co 

149
3 

(50.
7%) 

145
0 

(49.
3%) 

* 
29 
(1

%) 

1211 
(41%

) 

217 
(7%) 

* 

131
7 

(45
%) 

160 
(5%

) 

74/73.6/
62.7% 

13.8/18.
3/15.3% 

 

5.2/<5/
*% 

 

Spring 
2011 

            2 

Somerset 
Intermedi
ate School  

202 
(49.
5%) 

206 
(50.
5%) 

* * 
174 

(43%
) 

22 
(5%) 

* 
179 
(44
%) 

27 
(7%

) 
75.3% 17.6% * 1 

Princess 
Anne ES 

239 
(53
%) 

208 
(47
%) 

* * 
222 

(50%
) 

42 
(9%) 

* 
146 
(33
%) 

29 
(6%

) 
76.6% 16.1% <5% 1 

St. Mary’s 
Co. 

890
6 

(51
%) 

854
7 

(49
%) 

72 

44
3 

(3
%) 

3250 
(19%

) 

978 
(6%) 

38 

119
27 

(68
%) 

745 
(4%

) 

37.8/30.7
/23.5% 

9.8/9.4/
7.6% 

<5/<5/
<5% 

 



                                                                                                                                                                                           
Spring 
2011 

            1 

White 
Marsh ES 

144 
(55
%) 

118 
(45
%) 

* * 
18 

(7%) 
* * 

232 
(89
%) 

* 27.5% 7.5% * 1 

Talbot Co 

234
9 

(51
%) 

222
1 

(49
%) 

10 
86 
(2

%) 

774 
(17%

) 

506 
(11
%) 

* 

302
0 

(66
%) 

172 
(4%

) 

47.3/38/
31.1% 

9.1/6.3/
8.7% 

8.5/<5/
<5% 

 

Spring 
2011 

            3 

Easton HS 
582 
(53
%) 

524 
(47
%) 

* 
31 
(3

%) 

212 
(19%

) 

71 
(6%) 

* 
767 
(69
%) 

22 
(2%

) 
29.8% 8.7% <5% 2 

Easton MS  
397 
(53
%) 

350 
(47
%) 

* 
15 
(2

%) 

140 
(19%

) 

72 
(10
%) 

* 
501 
(67
%) 

18 
(2%

) 
38.2% 6.1% <5% 1 

Wicomic
o Co. 

743
8 

(51
%) 

705
1 

(49
%) 

68 

50
1 

(3
%) 

5104 
(35%

) 

1000 
(7%) 

* 

697
7 

(48
%) 

832 
(6%

) 

67.1/58.9
/49.2% 

11.5/11.
7/10.3% 

5.1/<5/
<5% 

 

Spring 
2011 

            4 

West 
Salisbury 
ES  

159 
(51.
2%) 

151 
(48.
8%) 

* 
15 
(5

%) 

157 
(51%

) 

50 
(16
%) 

* 
65 

(21
%) 

20 
(6%

) 
84.1% 6.7% 12.1% 1 

Wicomico 
HS 

524 
(50.
5%) 

 

513 
(49.
5%) 

* 
36 
(3

%) 

477 
(46%

) 

58 
(6%) 

* 
381 
(37
%) 

78 
(8%

) 
64.8% 17% * 1 

Willards 
ES 

165 
(57
%) 

127 
(43
%) 

* * * * * 
246 
(84
%) 

24 
(8%

) 
58.2% 15.4% * 1 

St. 
Frances 
de Sales 
Catholic 
School   

Total 
Students 
247 

NA NA * 
5 

(2
%) 

5 
(2%) 

2 
(1%) 

* 
227 
(92
%) 

5 
(2%

) 
NA NA NA 1 

Worceste
r Co 

344
2 

(52
%) 

320
8 

(48
%) 

18 

12
9 

(2
%) 

1335 
(20%

) 

402 
(6%) 

* 

445
9 

(67
%) 

306 
(5%

) 

49.8/43.7
/36.5% 

12.2/14/
10.9% 

<5/<5/*
% 

 



                                                                                                                                                                                           
Spring 
2011 

            2 

Snow Hill 
HS 

164 
(50.
4%)  

161 
(49.
6%) 

* * 
86 

(26%
) 

* * 
208 
(64
%) 

17 
(5%

) 
44.1% 10.9% * 1 

Pocomoke 
ES 

197 
(51.
2%) 

206 
(48.
8%) 

* 
10 
(2

%) 

179 
(44%

) 

28 
(7%) 

* 
161 
(40
%) 

25 
(6%

) 
68.5% 11.4% <5% 1 

*Schools highlighted in GREEN demographic information are based on the 2012-2103 school 
year. 

*Schools not highlighted data came from 2013-2014 school year.   

*NA: Data Not Available  

 

Exhibit R.4.4.f.5: Instructional leadership and Professional Development/Administrator I (ILPD) 

 2012-2013 Internship Placements-Demographics  

Source: Maryland State Department of Education, 2012 Maryland Report Card, Nov. 2012 

http://mdreportcard.org/Entity.aspx?k=03AAAA 

    

Name of 
School 

Gender Race/ Ethnicity % of 
Students 
receiving 
free/red

uced 
price 
lunch 

(student 
socio-

economi
c status) 

% of 
Student 
receivin
g special 
educatio

n 
services 

% of 
Limite

d 
Englis

h 
profic
iency 
stude

nts 

 

Mal
e 

Fe
mal
e 

Ame
rican 
India
n or 
Alas
kan 
Nati
ve 

Asia
n 

Black
/ 

Africa
n 

Amer
ican 

Hisp
anic

/ 

Latin
o 

HI/ 

Paci
fic 

Isla
nde
r 

Whi
te 

Two 
or 

Mor
e 

Race
s 

Baltimor
e City  

427
24 

(51
%) 

414
88 

(49
%) 

303 

(<1
%) 

888 

(1%
) 

7200
4 

(86%
) 

385
7 

(5%) 

161 

(<1
%) 

669
6 

(8%) 

303 

(<1
%) 

88.6/86.4
/75.9% 

14.2/19.2
/16.6% 

5.3/<5
/<5% 

 

Waverly 
ES/MS 

235 
(54
%) 

200 
(46
%) 

* * 
427  

(98%) 
* * * * 

92.8/>95
% 

12.7/23.
9% 

*  

http://mdreportcard.org/Entity.aspx?k=03AAAA


                                                                                                                                                                                           
KIPP 
Harmony 
School 

K.I.P.P. 
Ujima 
Village 
Academy 

202 
(54
%) 

201 
(46
%) 

173 
(46
%) 

238 
(54
%) 

* * 

370  
(99%)  

437 
(99.5

%)  

* * * * 
90.4% 

86.7/81.
7%   

8.6% 
14.8/9.5

% 

* 

*/* 
 

Morrell 
Park 
ES/MS 

239 
(50.
9%) 

230 
(49.
1%) 

* 
32 

(7%
) 

89 
(19%) 

44 
(9%) 

* 
297 
(63
%) 

* 87/83.7% 
13.6/15

% 
9/7.5

% 
 

Gardenvil
le ES 

190 
(52
%) 

174 
(48
%) 

* * 
346 

(95%) 
* * 

10 
(3%) 

* 90.8% 12.8% *  

Ben 
Franklin 
HS 

160 
(54
%) 

138 
(46
%) 

* * 
169 

(57%) 

29 
(10
%) 

* 
97 

(33
%) 

* 87.3% 23.5% <5%  

Patterson 
Park 
Charter  

301 
(48
%) 

321 
(52
%) 

* * 
412 

(66%) 

121 
(19
%) 

* 
66 

(11
%) 

17 
(3%) 

80/87.6% 13/13% 
16.8/

*% 
 

Yorkwoo
d ES 

214 
(57
%) 

164 
(43
%) 

* * 
370 

(98%) 
* * * * 88.9% 17.7% *  

Montebel
lo Junior 
Academy 

413 
(50.
3%) 

407 
(49.
7%) 

* * 
805 

(98%) 
* * * * 

94.7/88.
4% 

11.7/23.
6% 

*/*  

District 
Office 
New 
Teacher 
Support  

**
* 

            

Academic 
Content 
Liaison  

**
* 

            

John 
Ruhrah 
ES 

323 
(53
%) 

287 
(47
%) 

* 
13 

(2%
) 

62 
(10%) 

359 
(59
%) 

* 
172 
(28
%) 

* 
90.7/86.

2% 
13.3/16.

5% 
50.5/

16.5% 
 

Armistea
d 
Gardens 

264 
(49.
4%) 

270 
(50.
6%) 

* 
15 

(3%
) 

62 
(12%) 

231 
(43
%) 

* 
213 
(40
%) 

* 
93.5/89.

6% 
15.8/15.

2% 
25.3/

15.2% 
 



                                                                                                                                                                                           
Highlandt
own ES 
#215 

173 
(50.
5%) 

169 
(49.
5%) 

* * 
166 

(49%) 

141 
(41
%) 

* 
24 

(7%) 
* >95/>95 

11.2/12.
6% 

42.7/
14.9% 

 

Highlandt
own  

ES/MS 
#237  

305 
(52.
6%) 

274 
(47.
4%) 

* * 
252 

(44%) 

265 
(46
%) 

* 
55 

(9%) 
* 

94.3/93.
2% 

11.7/17.
7% 

40.6/
13.6% 

 

Poly 
870 
(53
%) 

764 
(47
%) 

100 
(6%) 

54 
(3%

) 

1222 
(75%) 

55 
(3%) 

* 
201 
(12
%) 

* 58.6% <5% *  

Digital 
Harbor  

779 
(65
%) 

423 
(35
%) 

* 
18 

(1%
) 

870 
(72%) 

95 
(8%) 

* 
204 
(17
%) 

* 80% 15.8% <5%  

Ann 
Arundel 
Co. 

389
93 

(51
%) 

373
10 

(49
%) 

264 
(<1) 

267
5 

(4%
) 

1569
6 

(21%
) 

706
5 

(9%) 

241 
(<1
%) 

466
48 

(61
%) 

371
4 

(5%) 

34.2/30.4
/23.7% 

9.9/9.4/
8.5% 

6.5/<
5/5% 

 

Folger 
McKinsey 
HS 

279 
(52.
5%) 

252 
(47.
5%) 

* 
16 

(3%
) 

* 
23 

(4%) 
* 

459 
(86
%) 

22 
(4%) 

5.1 % 7.7%   

Chesapea
ke Bay 
MS 

536 
(48.
8%) 

562 
(51.
2%) 

* 
14 

(1%
) 

48 
(4%) 

39 
(4%) 

* 
961 
(88
%) 

22 
(2%) 

19.7% 9.4% *  

Behavior 
Analyst 
Consulta
nt  

**
* 

            

 

Baltimor
e Co. 

 

 

536
96 

(51
%) 

514
57 

(49
%) 

386 

(<1
%) 

654
4 

(6%
) 

4055
4 

(39%
) 

662
9 

(6%) 

79 

(<1
%) 

475
18 
(45
%) 

344
3 

(3%) 

49.4/48.
4/40% 

12.6/12.
1/10% 

 

6.2/<5
/<5% 

 

Halethor
pe 

243 
(54
%) 

208 
(46
%) 

* 
92 

(20
%) 

62 
(14%) 

36 
(8%) 

* 
236 
(52
%) 

24 
(5%) 

60.2% 18.7% 21.4%  

West 
Towson 

265 
(51
%) 

253 
(49
%) 

* 
46 

(9%
) 

32 
(6%) 

24 
(5%) 

* 
394 
(76
%) 

21 
(4%) 

7.9% 11% <5%  



                                                                                                                                                                                           
Deep 
Creek 
Magnet 
MS 

416 
(51.
8%) 

387 
(48.
2%) 

* 
10 

(1%
) 

480 
(60%) 

60 
(7%) 

* 

221 

(28
%) 

27(3
%) 

74.7% 15% *  

Eastern 
Tech 

600 
(48
%) 

656 
(52
%) 

* 
133 
(11
%) 

237 
(19%) 

51 
(4%) 

* 
813 
(65
%) 

18 
(1%) 

26.6% <5% *  

Glyndon 
ES 

246 
(51.
2%) 

234 
(48.
8%) 

* 
27 

(6%
) 

171 
(36%) 

46 
(9%) 

* 
201 
(42
%) 

32 
(7%) 

52% 11.1% <5%  

Middlese
x ES 

264 
(49.
8%) 

266 
(50.
2%) 

* 
17 

(3%
) 

173 
(33%) 

79 
(15
%) 

* 
242 
(46
%) 

16 
(3%) 

74.1% 16.7% <5%  

Joppa 
View ES 

325 
(49.
8%) 

327 
(50.
2%) 

* 
109 
(17
%) 

119 
(18%) 

37 
(6%) 

* 
346 
(53
%) 

40 
(6%) 

29.8% 8.9% 7.5%  

Franklin 
HS 

797 
(52
%) 

726 
(48
%) 

* 
115 
(8%

) 

522 
(34%) 

111 
(7%) 

* 
743 
(49
%) 

28 
(2%) 

29.4% 8.9% *  

Parkville 
MS 

537 
(50.
6%)  

524 
(49.
4%) 

* 
92 

(9%
) 

298 
(28%) 

32 
(3%) 

* 
600 
(57
%) 

34 
(3%) 

39.1% 8.9% *  

Crossroa
ds 
Alternati
ve Center 

166 
(75
%) 

55 
(25
%) 

* * 
108 

(49%) 
10 

(5%) 
* 

94 
(43
%) 

* 
72.9/72.

2% 
30.5/19.

4% 
*  

St. 
Timothy’s 
School 

0 
157 
(10
0%) 

**
* 

          

Perry Hall 
HS 

116
0 

(52.
8%) 

103
6 

(47.
2%) 

* 
214 
(10
%) 

444 
(20%) 

64 
(3%) 

* 

142
6 

(65
%) 

41 
(2%) 

24.5% 8.3% *  

BCPS 
Central 
Office 

**
* 

            

Dundalk 
HS 

662 
(54
%) 

559 
(46
%) 

15 
(1%) 

30 
(2%

) 

287 
(24%) 

121 
(10
%) 

* 
744 
(61
%) 

23 
(2%) 

65.9% 15.3% <5%  



                                                                                                                                                                                           

Lansdow
ne HS 

588  

(50 
%) 

587 

(50
%) 

* 
76 

(6%
) 

322 
(27%) 

99 
(8%) 

* 
656 
(56
%) 

16 
(1%) 

56.5% 11% 7.8%  

Stemmer
s Run MS 

353 
(51.
8%) 

328 
(48.
2%) 

* 
12 

(2%
)  

164 
(24%) 

36 
(5%) 

* 
455 
(67
%) 

11 
(2%) 

61.1% 14% *  

Lansdow
n MS 

316 
(50
%) 

317 
(50
%) 

* 
45 

(7%
)  

219 
(35%) 

94 
(15
%) 

* 
260 
(41
%) 

14 
(2%) 

81.9% 14.9% 13.2%  

Deer Park 
MS 

613 
(49.
6%) 

622 
(50.
4%) 

* 
26 

(2%
) 

1087 
(88%) 

48 
(4%) 

* 
49 

(4%) 
21 

(2%) 
56.8% 11.4% *  

Catonsvill
e MS 

388 
(54
%) 

332 
(46
%) 

* 
34 

(5%
) 

184 
(26%) 

37 
(5%) 

* 
437 
(61
%) 

28 
(3%) 

25.9% 8.7% *  

Watson 
Hall 
Montess
ori 
School 

**
* 

            

Featherb
ed Lane 
ES 

288 
(54
%) 

248 
(46
%) 

* * 
460 

(86%) 
35 

(7%) 
* 

16 
(3%) 

16 
(3%) 

72.4% 14.5% 5.3%  

Summit 
Park ES 

204 
(48
%) 

225 
(52
%) 

* 
42 

(10
%) 

47 
(11%) 

13 
(3%) 

* 
311 
(72
%) 

16 
(4%) 

11.6% 15.5% 7.4%  

Holabird 
MS 

325 
(49.
8%) 

327 
(50.
2%) 

10 
(2%) 

26 
(4%

) 

84 
(13%) 

103 
(16
%) 

* 
400 
(61
%) 

28 
(4%) 

72.5% 14.4% 8.9%  

Franklin 
MS 

701 
(54
%) 

590 
(46
%) 

* 
86 

(7%
) 

467 
(36%) 

120 
(9%) 

* 
578 
(45
%) 

38 
(3%) 

36.6% 11% *  

Kenwood 
HS 

851 
(49.
2%) 

877 
(50.
8%) 

12 
(<1
%) 

38 
(2%

) 

544 
(31%) 

90 
(5%) 

* 

100
7 

(58
%) 

37 
(2%) 

55.6% 15.1% *  

Church 
Lane ES 

269 
(55
%) 

220 
(45
%) 

* 
16 

(3%
) 

434 
(89%) 

24 
(5%) 

* * * 62.4% 13.1% <5%  



                                                                                                                                                                                           

Dogwood 
ES 

297 
(48
%) 

318 
(52
%) 

* 
19 

(3%
) 

533 
(87%) 

33 
(5%) 

* 
13 

(2%) 
16 

(3%) 
70.5% 9.3% 5.7%  

Arbutus 
ES 

203 
(49.
7%) 

205 
(50.
3%) 

* 
34 

(8%
) 

51 
(13%) 

14 
(3%) 

* 
284 
(70
%) 

25 
(6%) 

50.9% 14.2% <5%  

Chesapea
ke HS 

543 
(49.
8%) 

546 
(50.
2%) 

* 
16 

(1%
) 

590 
(54%) 

59 
(5%) 

* 
409 
(38
%) 

* 61.6% 12.8% *  

Milford 
Mills 
Academy 

702 
(52
%) 

655 
(48
%) 

* 
20 

(1%
) 

1264 
(93%) 

42 
(3%) 

* 
19 

(1%) 
* 57.4% 11% *  

Grange 
ES 

200 
(51.
5%) 

189 
(48.
5%) 

* 
14 

(4%
) 

38 
(10%) 

30 
(8%) 

* 
281 
(72
%) 

24 
(6%) 

59.8% 11.7% 8.2%  

 

Carroll 
Co 

139
22 

(51
%) 

131
60 

(49
%) 

65 
(<1
%) 

541 
(2%

) 

962 
(4%) 

999 
(4%) 

23 
(<1
%) 

239
38 

(88
%) 

554 
(2%) 

21.4/16.2
/14.6% 

12.8/11.3
/9% 

<5/<5
/<5% 

 

Freedom 
ES 

311 
(58
%) 

226 
(42
%) 

* 
14 

(3%
) 

10 
(2%) 

22 
(4%) 

* 
477 
(89
%) 

12 
(2%) 

7.4% 10.3% *  

Charles 
Co 

138
21 

(52
%) 

129
57 

(48
%) 

166 
(<1
%) 

818 
(3%

) 

1391
7 

(52%
) 

142
8 

(5%) 

21 
(<1
%) 

901
5 

(33
%) 

141
3 

(5%) 

36.2/29.8
/23.9% 

9.7/8.8/
7% 

<5/<5
/<5% 

 

Piccowax
en MS 

244 
(54
%) 

209 
(46
%) 

* * 
51 

(11%) 
16 

(4%) 
* 

360 
(79
%) 

16 
(4%) 

21.6% 10% *  

North 
Point HS 

113
7 

(51
%) 

107
3 

(49
%) 

15  

(<-
1%) 

113 
(5%

) 

1222 
(55%) 

102 
(5%) 

* 
652 
(30
%) 

106 
(5%) 

13.1% 5.2% *  

Jenifer 
School 

**
* 

**
* 

1% 8% 63% 6% * 16% 6% ***    

Caroline 
Co 

279
8 

(50.
4%) 

274
7 

(49.
6%) 

20 
(<1
%) 

38 
(<1
%) 

888 
(16%

) 

479 
(9%) 

* 

383
0 

(69
%) 

287 
(5%) 

58.3/55.7
/48.4% 

10.7/8.9
/10.1% 

6.4/<5
/<5% 

 



                                                                                                                                                                                           
Colonel 
Richardso
n MS 

190 
(51
%) 

182 
(49
%) 

* * 
87 

(23%) 
14 

(4%) 
* 

247 
(66
%) 

21 
(6%) 

60.2% 9.5% <5%  

Harford 
Co. 

196
98 

(52
%) 

185
26 

(48
%) 

136 

(<1
%) 

123
2 

(3%
) 

6752 
(18%

) 

206
9 

(5%) 

65 

(<1
%) 

260
38 

(68
%) 

193
2 

(5%) 

33/28.2/
22.7% 

12.9/13.
1/11% 

<5/<5
/<5% 

 

William 
James 
School 

274 
(53
%) 

240 
(47
%) 

* 
23 

(4%
) 

76 
(15%) 

33 
(6%) 

* 
351 
(68
%) 

25 
(5%) 

24.7% 13.3% <5%  

Edgewoo
d HS 

568 
(47
%) 

644 
(53
%) 

* 
33 

(3%
) 

574 
(45%) 

98 
(8%) 

* 
469 
(39
%) 

58 
(5%) 

44.3% 10.4% <5%  

Central 
Office/SP
ED 
Specialist  

**
* 

**
* 

           

Joppa 
Town HS 

421 
(48
%) 

452 
(52
%) 

10 
(1%) 

13 
(1%

) 

382 
(44%) 

63 
(7%) 

* 
348 
(40
%) 

55 
(6%) 

50.8% 14.4% *  

Edgewoo
d MS 

568 
(53
%) 

503 
(47
%) 

* 
33 

(3%
) 

476 
(44%) 

_ 

57 
(5%) 

* 
425 
(40
%) 

67 
(6%) 

52.1% 15.7% <5%  

Hickory 
ES 

343 
(52.
5%) 

310 
(47.
5%) 

* 
33 

(5%
) 

23 
(4%) 

29 
(4%) 

* 
536 
(82
%) 

32(5
%) 

13.9% 13.4% *  

Prospect 
Mill ES 

 

303 
(47
%) 

348 
(53
%) 

* 
43 

(7%
) 

62 
(10%) 

41 
(6%) 

* 
479 
(74
%) 

25 
(3%) 

21.5% 9.8% <5%  

Harford 
Tech 
School 

573 
(56
%) 

446 
(44
%) 

* 
30 

(3%
) 

130 
(13%) 

49 
(5%) 

* 
773 
(76
%) 

30 
(3%) 

17.9% 10% <5%  

Patterson 
Mill HS 

497 
(50.
1%) 

494 
(49.
9%) 

* 
37 

(4%
) 

68 
(7%) 

44 
(4%) 

* 
816 
(82
%) 

24 
(2%) 

10.5% 9.4% *  

Red 
Pump ES 

296 
(49.
6%) 

300 
(50.
4%) 

* 
16 

(3%
) 

26 
(4%) 

13 
(2%) 

* 
520 
(87
%) 

20 
(3%) 

11.6% 9.4% *  



                                                                                                                                                                                           
Homeste
ad/ 

Wakefiel
d ES 

493 
(55
%) 

399 
(45
%) 

* 
57 

(6%
) 

32 
(4%) 

38 
(4%) 

* 
738 
(83
%) 

26 
(3%) 

12.9% 16.1% <5%  

Patterson 
Mill MS 

373 
(50.
9%) 

359 
(49.
1%) 

* 
44 

(6%
) 

48 
(7%) 

37 
(5%) 

* 
573 
(78
%) 

27 
(4%) 

14.5% 11.6% *  

Hall’s 
Crossroa
ds 

258 
(54
%) 

217 
(46
%) 

* 
11 

(2%
) 

198 
(42%) 

36 
(8%) 

* 
170 
(36
%) 

55 
(12
%) 

79.4% 20% <5%  

BelAir MS 
679 
(52
%) 

617 
(48
%) 

* 
79 

(6%
) 

84 
(6%) 

66 
(5%) 

* 

101
8 

(79
%) 

47 
(4%) 

16.1% 10.5% *  

BelAir HS 
814 
(49.
8%) 

819 
(50.
2%) 

* 
70 

(4%
) 

92 
(6%) 

83 
(5%) 

* 

132
6 

(81
%) 

59 
(4%) 

11% 7.2% *  

Joppatow
ne ES 

354 
(53
%) 

313 
(47
%) 

* 
18 

(3%
) 

176 
(26%) 

43 
(6%) 

* 
380 
(57
%) 

48 
(7%) 

40.8% 11.8% *  

Prince 
Georges 
Co. 

632
10 

(51
%) 

606
23 

(49
%) 

713 
(<1
%) 

360
2 

(3%
) 

8365
1 

(68%
) 

277
27 

(22
%) 

286 
(<1
%) 

571
4 

(5%) 

214
0 

(2%) 

66.3/59.9
/49.1% 

10.5/12.6
/11.2% 

19.7/6
/5.1% 

 

Imagine 
Andrews 
Public 
Charter 

152 
(57
%) 

113 
(43
%) 

* * 
115 

(43%) 
16 

(6%) 

21 
(8%

) 

98 
(37
%) 

* 14.3% 5.7% *  

Imagine 
Foundati
on Public 
Charter 

127 
(51
%) 

121 
(49
%) 

* * 
229 

(92%) 
* * * * 25.1% 5.3% *  

Seat 
Pleasant 
ES 

163 
(51
%) 

155 
(49
%) 

* * 
272 

(86%) 

39 
(12
%) 

* * * 83.7% 25.7% 8.8%  

St. 
Mary’s 
Co 

889
0 

(50.
9%) 

855
9 

(49.
1%) 

74 
(<1
%) 

441 
(3%

) 

3234 
(19%) 

868 
(5%) 

33 
(<1
%) 

121
99 

(70
%) 

600 
(3%) 

37.1/28.
9/22.8% 

10.5/10.
2/8.2% 

<5/<5
/<5% 

 



                                                                                                                                                                                           

Great 
Mills HS 

888 
(53
%) 

776 
(47
%) 

* 
68 

(4%
) 

610 
(37%) 

90 
(5%) 

* 
817 
(49
%) 

69 
(4%) 

36.9% 10.6% *  

Mechanic
sville ES 

171 
(50.
4%) 

168 
(49.
6%) 

* * * 
16 

(5%) 
* 

310 
(91
%) 

* 28.9% 8.3% *  

Leonardt
own ES 

373 
(53
%) 

327 
(47
%) 

* 
25 

(4%
) 

68 
(10%) 

38 
(5%) 

* 
529 
(76
%) 

34 
(5%) 

21.6% 10.3% *  

Margaret 
Brent MS 

497 
(50.
4%) 

489 
(49.
6%) 

* * 
88 

(9%) 
27 

(3%) 
* 

849 
(86
%) 

16 
(2%) 

24.5% 8.4% *  

Esperanz
a MS 

413 
(53
%) 

362 
(47
%) 

* 
26 

(3%
) 

183 
(24%) 

50 
(6%) 

* 
471 
(61
%) 

41 
(5%) 

26.4% 14.3% *  

Evergree
n ES 

356 
(48
%) 

381 
(52
%) 

* 
35 

(5%
) 

92 
(12%) 

46 
(6%) 

* 
525 
(71
%) 

34 
(5%) 

16.1% <5% <5%  

Piney Pt 
ES 

257 
(48.
6%) 

271 
(51.
4%) 

* 
17 

(3%
) 

60 
(11%) 

16 
(3%) 

* 
430 
(81
%) 

* 28% 6.8% *  

Fairlead 
Academy  

83 
(62
%) 

50 

(38
%) 

* 
1(<
1%) 

67 
(50%) 

* * 
65 

(49
%) 

* 84% 25% *  

Choptico
n HS  

832 
(51
%) 

792 
(49
%) 

* * 
171 

(11%) 
39 

(2%) 
* 

138
6 

(85
%) 

13 
(<1
%) 

18.6% 7.3% *  

Carver ES  
268 
(49.
7%) 

271 
(50.
3%) 

* 
20 

(4%
) 

293 
(54%) 

60 
(11
%) 

* 
136 
(25
%) 

27 
(5%) 

77% 7% <5%  

Lexington 
Park ES  

249 
(48.
8%) 

261 
(51.
2%) 

* 
22 

(4%
) 

188 
(37%) 

52 
(10
%) 

* 
223 
(44
%) 

25 
(5%) 

62.1% 14.8% <5%  

Washingt
on DC 

50
% 

50
% 

* 2% 69% 16% * 11% 2% *** 15% 10%  



                                                                                                                                                                                           
Kingsbury 
School   

215 Total 
Students  

**
* 

**
* 

* 
2 

(1%
) 

99 
(46%) 

4 
(2%) 

* 
110 
(51
%) 

* 100% 100%   

Worceste
r Co. 

342
2 

(52
%) 

322
1 

(48
%) 

24 
(<1
%)  

116 
(2%

) 

1343 
(20%

) 

366 
(6%) 

* 

452
0 

(68
%) 

274 
(4%) 

49.6/45.
7/36% 

12.2/14.6
/10.4% 

<5/*/
<5 

 

Snow Hill 
HS 

170 
(50
%) 

170 
(50
%) 

* * 
93 

(27%) 
13 

(4%) 
* 

215 
(63
%) 

12 
(4%) 

43.6% 11.9% *  

Washingt
on Co. 

114
41 

(51
%) 

107
99 

(49
%) 

42 
(<1
%) 

378 
(2%

) 

2643 
(12%

) 

128
8 

(6%) 
* 

165
44 

(74
%) 

134
1 

(6%) 

52.2/47.2
/42.2% 

9.1/10.1
/10% 

<5/<5/
<5% 

 

Roxbury 
Correction
al Inst. 

**
* 

            

*** No Data Available 

Revised 6/10/13 

 

Exhibit R.4.4.c.1: Mentor and Liaison/Supervisor Evaluation of Interns’ Demonstrated Diversity-
related InTASC Standards During Capstone Internship 

 

While diversity-related proficiencies are implicit in all of the InTASC Standards, Standards 1, 2, 6, 7, 8 and 
9 are most explicit for diversity-related performances/proficiencies which candidates are required to 
know and demonstrate 

InTASC Standards  10-11 11-12 12-13 Weighted 
Mean 

1: Learner 
Development 

Mentor teacher  4.40 4.42 4.45 4.42 

University supervisor  4.39 4.23 4.52 4.39 

2: Learning 
Differences 

Mentor teacher  4.36 4.41 4.50 4.43 

University supervisor  4.35 4.11 4.45 4.31 

6: Assessment to 
Prove and Improve 

Mentor teacher 4.42 4.40 4.43 4.42 

University supervisor 4.40 4.20 4.43 4.34 



                                                                                                                                                                                           

7: Planning for 
Instruction 

Mentor teacher 4.47 4.47 4.45 4.46 

University supervisor  4.53 4.28 4.51 4.44 

8: Instructional 
Strategies 

Mentor teacher 4.39 4.41 4.48 4.43 

University supervisor 4.44 4.24 4.50 4.40 

9: Professional 
Learning and Ethical 
Practice 

Mentor teacher 4.56 4.57 4.58 4.57 

University supervisor  4.64 4.38 4.59 4.53 

Rating Scale: 5=Distinguished 4=Proficient 3=Satisfactory 2=Basic 1=Unsatisfactory 

 

 

InTASC 1: Learner Development:  The intern demonstrated understanding of how learners grow and 
develop, recognizing that patterns of learning and development vary individually within and across the 
cognitive, linguistic, social, emotional, and physical areas, and designed and implemented 
developmentally appropriate and challenging learning experiences. 

InTASC 2: Learning Differences:  The intern demonstrated understanding of individual differences and 
diverse cultures and communities to ensure inclusive learning environments that enabled each learner 
to meet high standards 

InTASC 6: Assessment to Prove and Improve Student Learning:  The intern demonstrated 
understanding and used multiple methods of assessment to engage learners in their own growth, to 
monitor learner progress, and to guide the teacher's and learner's decision making. 

InTASC 7: Planning for Instruction:  The intern planned instruction that supported every student in 
meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-
disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 

InTASC 8: Instructional Strategies:  The intern demonstrated understanding and used a variety of 
instructional strategies to encourage learners to develop deep understanding of content areas and their 
connections, and to build skills to apply knowledge in meaningful ways. 

InTASC 9: Professional Learning and Ethical Practice:  The intern engaged in ongoing professional 
learning and used evidence to continually evaluate his/her practice, particularly the effects of his/her 
choices and actions on others (learners, families, other professionals, and the community), and adapted 
practice to meet the needs of each learner. 

 

Exhibit R.4.4.C.3: Employer Surveys Confirming Demonstrated InTASC-related Diversity 
Performances 



                                                                                                                                                                                           
Rating Scale: 5=Strongly Agree   4=Mildly Agree  3=Neutral   2= Mildly Disagree   1=Strongly Disagree 

Employer Survey Class of 2012 

InTASC STANDARDS N=87 

01. Learner Development 4.54 

02. Learning Differences 4.53 

06: Assessment to Prove and Improve Student Learning 4.48 

07. Planning for Instruction 4.51 

08. Instructional Strategies 4.55 

09. Professional Learning and Ethical Practice 4.70 

 

 

Employer Surveys 
Class 

of 
2010 

Class 
of 

2011 (Revised Form) 

Class 
of 

2012 
 

INTASC Principles: 

Data 
collec
ted in 
Sprin

g 
2011 

Data 
collec
ted in 
Sprin

g 
2012 InTASC STANDARDS 

Data 
collec
ted in 
Sprin

g 
2013 

Weig
hted 
Mean 

N= 117 146 N= 87 350 

2. Knowledge and Skills: Child 
Development  

and Learning Theory 4.43 4.40 01. Learner Development 4.54 4.44 

3. Learning Styles/Diversity 4.28 4.23 02. Learning Differences 4.53 4.32 

8. Assessment of/for Student 
Learning 4.24 4.38 

06: Assessment to Prove 
and Improve Student 
Learning 4.48 4.36 

7. Planning for Instruction 4.41 4.38 07. Planning for Instruction 4.51 4.42 

4. Instructional Strategies/Problem 
Solving 4.34 4.44 08. Instructional Strategies 4.55 4.43 



                                                                                                                                                                                           

9. Reflection/Professional Growth 4.46 4.43 
09. Professional Learning 
and Ethical Practice 4.70 4.51 

 

 

Exhibit R.4.4.c.4: 1st Year and 3rd Year Graduate Surveys Confirming Demonstrated  

InTASC-related Diversity Performances 

Rating Scale: 5=Strongly Agree   4=Mildly Agree  3=Neutral   2= Mildly Disagree   1=Strongly Disagree 

1st year graduate survey Class of 2012 

InTASC STANDARDS N=31 

01. Learner Development 4.61 

02. Learning Differences 4.61 

06: Assessment to Prove and Improve Student Learning 4.61 

07. Planning for Instruction 4.52 

08. Instructional Strategies 4.61 

09. Professional Learning and Ethical Practice 4.55 

 

 

1st year graduate surveys 
Class 

of 
2010 

Class 
of 

2011 (Revised Form) 

Class 
of 

2012 
 

INTASC Principles: 

Data 
collec
ted in 
Sprin

g 
2011 

Data 
colle
cted 

in 
Sprin

g 
2012 InTASC STANDARDS 

Data 
collec
ted in 
Sprin

g 
2013 

Weig
hted 
Mean 

N= 57 64 N= 31 152 

2. Knowledge and Skills: Child 
Development 

 and Learning Theory 4.34 4.27 01. Learner Development 4.61 4.36 



                                                                                                                                                                                           
3. Learning Styles/Diversity 4.09 4.09 02. Learning Differences 4.61 4.20 

8. Assessment of/for Student 
Learning 4.36 4.38 

06: Assessment to Prove and 
Improve Student Learning 4.61 4.42 

7. Planning for Instruction 4.45 4.26 07. Planning for Instruction 4.52 4.38 

4. Instructional Strategies/Problem 
Solving 4.24 3.50 08. Instructional Strategies 4.61 4.01 

9. Reflection/Professional Growth 4.68 4.41 
09. Professional Learning 
and Ethical Practice 4.55 4.54 

3rd Year Graduate Surveys Confirming Demonstrated InTASC-related Diversity 
Performances 

Rating Scale: 5=Strongly Agree   4=Mildly Agree  3=Neutral   2= Mildly Disagree   1=Strongly Disagree 

3rd year graduate survey (data collected S 2013) Class of 2010 

InTASC STANDARDS N=38 

01. Learner Development 4.29 

02. Learning Differences 3.92 

06: Assessment to Prove and Improve Student Learning 4.08 

07. Planning for Instruction 4.00 

08. Instructional Strategies 4.08 

09. Professional Learning and Ethical Practice 4.08 

 

 

3rd year graduate surveys 

CLAS
S OF 
2008 

CLAS
S OF 
2009 (Revised Form) 

Class 
of 

2010 
 

INTASC Principles: 

Data 
collec
ted in 
Sprin

g 
2011 

Data 
colle
cted 

in 
Sprin

g 
2012 InTASC STANDARDS 

Data 
collec
ted in 
Sprin

g 
2013 

Weig
hted 
Mean 

N= 41 29 N= 38 108 



                                                                                                                                                                                           
2. Knowledge and Skills: Child 
Development  

and Learning Theory 4.27 4.34 01. Learner Development 4.29 4.30 

3. Learning Styles/Diversity 4.20 3.96 02. Learning Differences 3.92 4.04 

8. Assessment of/for Student 
Learning 4.55 4.53 

06: Assessment to Prove and 
Improve Student Learning 4.08 4.38 

7. Planning for Instruction 4.54 4.53 07. Planning for Instruction 4.00 4.34 

4. Instructional Strategies/Problem 
Solving 4.31 4.62 08. Instructional Strategies 4.08 4.31 

9. Reflection/Professional Growth 4.42 4.59 
09. Professional Learning 
and Ethical Practice 4.08 4.34 

 

S.4.1.a 

https://www.towson.edu/coe/about/accreditation2014/documents/standard4/S.4.1.a.pdf 

S.4.1.b 

https://www.towson.edu/coe/about/accreditation2014/documents/standard4/S.4.1.b.pdf 

 

Exhibit 4.4.b.1: Standards-based, Diversity-related Candidate Performances/Proficiencies 

 
NCATE Prompt for Exhibit 4.4.b:  Curriculum components and experiences that address diversity 
proficiencies. This might be a matrix that shows diversity components in required courses. 

All candidates are expected to know and demonstrate diversity-related proficiencies which are 
aligned to the Conceptual Framework, 2011 InTASC Standards, the unit's Essential Dispositions for 
Educators, the diversity proficiencies specified in the Maryland Institutional Performance Criteria 
based on The Redesign of Teacher Education, Component IV: Linkage with PreK-12 Priorities 
(http://www.msde.maryland.gov/NR/rdonlyres/2C7FFCC4-3F21-4B62-9406-
311B06CDF2DB/30568/InstitutionalPerformanceCriteria111011.pdf), and program-specific SPAs. 

 

Primary Alignment of Diversity Proficiencies  

Diversity Proficiencies Conceptual 
Framework 

2011 
InTASC 
Model 

Essential 
Dispositions 

MSDE 
Institutional 
Performance 

SPA 
Standards  

https://www.towson.edu/coe/about/accreditation2014/documents/standard4/S.4.1.a.pdf
https://www.towson.edu/coe/about/accreditation2014/documents/standard4/S.4.1.b.pdf
http://www.msde.maryland.gov/NR/rdonlyres/2C7FFCC4-3F21-4B62-9406-311B06CDF2DB/30568/InstitutionalPerformanceCriteria111011.pdf
http://www.msde.maryland.gov/NR/rdonlyres/2C7FFCC4-3F21-4B62-9406-311B06CDF2DB/30568/InstitutionalPerformanceCriteria111011.pdf


                                                                                                                                                                                           
Core 

Teaching 
Standards 

Criteria, 
Component 

IV 

• D-1: Ability to work 
with diverse 
populations (e.g., 
adapt instruction 
and/or services 
appropriately for 
all learners) 

Theme 2: Best 
Practices; Theme 3: 
Diversity; Theme 5: 
Professional        
Conscience 

1-9, TU 11 1, 2, 3  

X 
X 

• D-2: Ability to 
incorporate 
diversity into 
instruction and 
curriculum 

Theme 1: Academic 
Mastery; Theme 2: 
Best Practices;  

Theme 3: Diversity; 
Theme 5: 
Professional 
Conscience 

1,2,4-9, TU 
11 

1, 2  

X 

 X 

• D-3: Ability to 
establish climate 
that values diversity 

Theme 2: Best 
Practices; Theme 3: 
Diversity; Theme 5: 
Professional 
Conscience 

1,2,3,6,8,9 1, 2  

X X 

• D-4: Ability to plan 
and teach with 
other professionals 
(e.g., resource 
personnel) 

Theme 2: Best 
Practices; Theme 5: 
Professional 
Conscience;  

Theme 6: 
Collaborative 
Partnerships 

3-10 1, 2, 3  

X 

X 

Program-specific matrices document the alignment of required courses with InTASC Standards 
(identified as preparing candidates to work effectively with all students) and MIPC-D criteria.  The 
program-specific matrices are found in the program overviews referred to as folioettes, and found 
in Supplemental Exhibit 1.3 (S1.3).   

 

Exhibit R.1.4.a: List of National Recognition Reports 

R.1.4.a.1.pdf Health Education NRR 
R.1.4.a.2.pdf Elementary Education Undergraduate NRR  
R.1.4.a.3.pdf Elementary Education MAT NRR 
R.1.4.a.4.pdf World Languages Undergraduate NRR - Conditions 
R.1.4.a.5.pdf Library Media Generalist NRR  
R.1.4.a.6.pdf Elementary Education Special Education NRR 



                                                                                                                                                                                           
R.1.4.a.7.pdf Special Education Undergraduate NRR 
R.1.4.a.8.pdf Special Education MAT NRR 
R.1.4.a.9.pdf Special Education MED NRR 
R.1.4.a.10.pdf Educational Leadership NRR 
R.1.4.a.11.pdf Reading MED NRR 
R.1.4.a.12.pdf Early Childhood Education Undergraduate NRR 
R.1.4.a.13.pdf Early Childhood Education MAT NRR 
R.1.4.a.14.pdf Early Childhood Education MED NRR 
R.1.4.a.15.pdf School Psychology MA NRR 
R.1.4.a.16.pdf Physical Education NRR 
R.1.4.a.17.pdf Secondary History Undergraduate NRR 
R.1.4.a.18.pdf Secondary History MAT NRR 
R.1.4.a.19.pdf Secondary English Undergraduate NRR  
R.1.4.a.20.pdf Secondary English MAT NRR  
R.1.4.a.21.pdf Secondary Math Undergraduate NRR 
R.1.4.a.22.pdf Secondary Math MAT NRR 
R.1.4.a.23.pdf Secondary Science Undergraduate NRR 
R.1.4.a.24.pdf Secondary Science MAT NRR 
R.1.4.a.25.pdf World Languages MAT NRR – Conditions 

 

Exhibit S.1.3: List of Folioettes 

To view individual files, please click the “Exhibits” link in the yellow left navigation bar in Towson 
2014 NCATE on the Blackboard site.  Click “Standard 1”, then scroll down to the bottom “S1” folder. 

S.1.1.doc Folioette Template Initial Cert 
S.1.2.doc Folioette Template Advanced Cert 
S.1.3.a.1.doc Early Childhood BS 2014 Folioette 
S.1.3.a.2.doc Early Childhood MED 2014 Folioette 
S.1.3.b.1.docx Elementary Education BS 2014 Folioette 
S.1.3.b.2.doc Elementary Education MED 2014 Folioette 
S.1.3.c.1.doc SCED BS 2014 Folioette 
S.1.3.c.2.doc SCED MED 2014 Folioette 
S.1.3.d.1.doc SPED BS 2014 Folioette 
S.1.3.d.2.doc SPED MED 2014 Folioette 
S.1.3.e.1.doc ARED BS 2014 Folioette 
S.1.3.e.2.doc ARED MED 2014 Folioette 
S.1.3.f.1.doc DANC BS 2014 Folioette 
S.1.3.g.1.doc MUED BS 2014 Folioette 
s.1.3.g.2.doc MUED MS 2014 Folioette 
S.1.3.h.1.doc HLTH BS 2014 Folioette 
S.1.3.h.2.doc HLTH MS 2014 Folioette 
S.1.3.i.1.docx KNES BS 2014 Folioette 



                                                                                                                                                                                           
S.1.3.i.2.pdf KNES MS 2014 Folioette 
S.1.3.j.1.doc MATH BS 2014 Folioette 
S.1.3.j.2.doc MATH MS 2014 Folioette 
S.1.3.k.1.a.doc SCIE BIOL 2012 Folioette 
S.1.3.k.1.b.docx SCIE CHEM 2012 Folioette 
S.1.3.k.1.c.docx SCIE PHYS & ESSC 2012 Folioette 
S.1.3.l.1.doc ECED MED 2014 Folioette 
S.1.3.m.1.doc REED MED 2014 Folioette 
S.1.3.n.1.doc School Library Media MS 2014 Folioette 
S.1.3.o.x ILPD Folioette 
S.1.3.p.1.doc School Psychology MS 2014 Folioette 
S.1.3.r.1.a.docx MAT General Ed 2014 Folioette 
S.1.3.r.1.b.docx MAT SPED 2014 Folioette 

Exhibit R.2.4.a.2 

 

Yearly Assessment System Update 

& Data Analysis Report 

ACADEMIC YEAR 2011-2012 

NON-SPA Program Report for  

Art Education Undergraduate Program 

Prepared by: 

[Names] 

Submitted: 

[DATE] 

Preamble 

This template was created to facilitate annual reporting in all Teacher Education programs. The report 
consists of three parts, which are described below. Completing this report provides evidence that your 
program is maintaining an active assessment system, and clarifies where programs are strong or weak in 
relation to MSDE or field-based standards. The template is intentionally similar to the NCATE 
“Continuing Recognition” option for programs completing SPA reports.  



                                                                                                                                                                                           
Part I is the Yearly Assessment System Update (YASU) and contains four sections, describing the 
assessment system and any updates to the system since the latest program approval.  Section I provides 
Program Context. Section II is a listing of the program assessments, including information about type of 
assessment and when the assessment is completed within the program’s sequence (Instruments, rubrics 
and other data tools are on file in the dean’s office and do not need to be reported each year). Section 
III is a table that explains how the assessments provide evidence of student achievement of MSDE or 
field-based standards. Section IV contains data tables, reporting results from assessments completed 
this year. 

Part II is the Data Analysis Report (DAR) and is a narrative explaining the program’s explicit use of data 
to make program improvements.  

Part III is your program-specific responses to the revised Maryland Accreditation: Selected 
Accountability Priorities from the Maryland Institutional Performance Criteria.   

 

Each section contains its own set of completion instructions. Questions should be addressed to Jeff 
Kenton, Assistant Dean College of Education. 

 

PART I - YEARLY ASSESSMENT SYSTEM UPDATE 

SECTION I – PROGRAM ENROLLMENT, COMPLETERS AND FACULTY 

Please disaggregate your responses to “data” questions by program level (i.e. undergrad versus MAT) 
and by program location (campus v. name of off-campus locations) 

Academic Year 2012-2013 

Enrollment 

(by location and/or level) 
# of new admits #of completers 

   

   

In the chart below, list the faculty who taught required courses, and/or administered required 
assessments in your program’s assessment system this year. 

Faculty Member Name Highest Degree 
attained, Field & 

Assignment / Role of 
the Faculty Member Faculty Rank 



                                                                                                                                                                                           
University 

    

    

    

    

    

 

 

 

SECTION II— LIST OF ASSESSMENTS 

In this section, list the assessments that are being submitted as evidence for meeting the Towson ARED 
standards. For each assessment, indicate the type or form of the assessment and when it is 
administered in the program. Be explicit describing your assessments, including passing scores or 
minimum satisfactory performances. For example, if you use Praxis II test scores for Assessment #1, 
please explain which Praxis test your students take, and the state’s “cut score” for that test. 

If there were changes to this list from last year, be sure to explain the nature of the changes, and 
whether those changes were mandated by your SPA, or were based on data-based candidate 
performances. 

Name of Assessment Type or Form of 
Assessment 

When the Assessment Is 
administered 

1 [Licensure assessment, or other content-based 
assessment (required)] 

 

  

2 [Assessment of content (required)] 

 

  

3 [Assessment of candidate ability to plan 
(required)] 
 

  

4 [Assessment of clinical practice (required)]   



                                                                                                                                                                                           
 

5 [Assessment of candidate effect on student 
learning (required)] 
 

  

6 [Additional assessment that addresses 
standards (required)] 
 

  

7 [Additional assessment that addresses 
standards ( optional)] 
 

  

8 [Additional assessment that addresses 
standards (optional)] 
 

  

 

SECTION III — ALIGNMENT OF ASSESSMENT TO STANDARDS 

 

For each standard on the chart below, identify the assessment(s) in Section II that address each 
standard. In the “Standard” column, please write out the program standard (indicator) statements. Each 
assessment may apply to multiple standards.  

 

 
STANDARD  

APPLICABLE ASSESSMENTS FROM SECTION II 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 



                                                                                                                                                                                           
□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 

SECTION IV—DATA TABLES 

Please copy the assessment descriptions from section II into the data tables below (including the 
pass/fail cutoff description), and include the data collected during this year’s administrations of those 
assessments. Please include data only from this year’s administrations of assessments from your system. 
Some data may be on a “lag year” (e.g. Praxis scores). In those cases, identify the most recent year 
available. Where possible, disaggregate the data tables by program level, and/or location. 

 

SAMPLE: CONTENT KNOWLEDGE:  

Praxis II – Test Number 9999: Writing YASU/DAR Reports. (AY 2012-2013 data is from September 1, 
2011-August 31, 2012 and was received in February 2013) 

 

State mandated “cut score” is 190 / 225. 

 

# of students who took the test: 119 

 # of students who passed: 117 

Passing rate: 98% 

Disaggregation by location is n/a 

 

 



                                                                                                                                                                                           
#1 (Required)-CONTENT KNOWLEDGE:  

Data from licensure tests or professional examinations of content knowledge. 
 
 

 

#2 (Required)-CONTENT KNOWLEDGE:  

Assessment of content knowledge in the language to be taught. 
 
 

 

#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  

Assessment that demonstrates candidates can effectively plan classroom-based instruction.   
 
 

 

#4 (Required)- PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  

Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in 
practice. 
 
 

 

#5 (Required)-EFFECTS ON STUDENT LEARNING:  

Assessment that demonstrates candidate effects on student learning. 
 
 

 

#6 (Required)   

Additional assessment that addresses standards. 
 
 



                                                                                                                                                                                           
#7 (Optional)   

Additional assessment that addresses standards. 
 
 

 

#8 (Optional)   

Additional assessment that addresses standards. 
 
 

Dispositions Data: (CPP-provided Essential Dispositions &  InTASC 2, 3, 9, 10 data) 

 

 

Diversity Proficiencies: (CPP -provided InTASC 1, 2, 7 data) While diversity-related proficiencies are 
implicit in all of the INTASC Principles, Principles 1, 2, and 7 are most explicit in their inclusion of 
diversity-related performances/proficiencies which candidates are required to know and 
demonstrate. These data provided the basis for the UNIT response in the Institutional Report. Some 
programs may have program-specific assessments; if so, please add that data.) 

 

Technology  (CPP-provided INTASC 6 data) 

 

 

PART II – DATA ANALYSIS REPORT 

EXPLICIT USE OF ASSESSMENT RESULTS TO IMPROVE  

CANDIDATE AND PROGRAM PERFORMANCE 

 

Evidence must be presented in this section that assessment results have been analyzed and have been 
or will be used to improve candidate performance and strengthen the program. This description should 
not link improvements to individual assessments but, rather, it should summarize principal findings from 
the evidence, the faculty’s interpretation of those findings, and changes made in (or planned for) the 
program as a result. Please respond to the four questions below: 



                                                                                                                                                                                           
 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in Fall 
2012, covering AY 2011-2012. 

 

 

2. What significant findings emerge from your examination of these data? 
 

 

3. How have you involved faculty in your identification of the implications of these data? 
 

 

4. What specific actions will you take in response to these data? 
 

PART III –Maryland Accreditation  

Selected Accountability Priorities from the  

Maryland Institutional Performance Criteria (rev. for 10-11)* 

STANDARD 1:   CANDIDATE KNOWLEDGE, SKILLS, AND DISPOSITIONS  

A.  Strong Academic Background (as appropriate to programs identified below) 

ECED, ELED, SPED, MAT (ECED, ELED, SPED), Math, Science:   

d. How does your program provide instruction in mathematics and science for teacher candidates? 
e. How does your program assess proficiency in mathematics and science for early childhood and 

elementary education teacher candidates? 
f. How does your program use assessment data to address areas of candidate weakness in 

mathematics and/or science? 
SCED (ENGL, World Languages, HLTH, MATH, PHED, SCIE, SOSC): Do secondary teacher education 
candidates major in their certificate area? 

ALL Programs:  

c. What evidence demonstrates that your teacher candidates possess knowledge and skills that 
are consistent with Maryland’s PreK-12 content standards (as evidenced in the State 
Curriculum)? 



                                                                                                                                                                                           
d. In what ways do arts and sciences faculty work with education and local school system faculty to 

achieve PreK-16 standards alignment? (MSDE specific example—how your programs align the 
teacher preparation content curriculum with PreK-12 content standards, making important 
curriculum revisions as needed) 

B.  Pedagogical Knowledge— ALL Programs 

d. How does your program provide instruction in reading for your teacher candidates? 
 

e. How does your program ensure that all state-approved reading outcomes continue to be 
addressed in the program? 

 

f. How does your program assess teacher candidate proficiency in reading instruction for your 
programs? 

 

*Numbering and lettering reflect the Accreditation Reporting Template/ 

  Redesign of Teacher Education) 

C.  Student learning for teacher candidates— ALL Programs 

c. How does your program provide instruction in Maryland’s school accountability system 
appropriate to the certification program and reflecting Maryland’s recent reform 
efforts(Common Core State Curriculum; Maryland Model for School Readiness [Early Childhood]; 
attention to emerging PARCC assessments; Maryland School Assessments [Elementary/Middle 
School], High School Assessments; Student Learning Outcomes as related to RTTT and revised 
Teacher-Principal Evaluation system)? (Be aware that you will be asked to provide evidence of 
teacher candidates’ ability to provide instruction in Maryland’s school accountability system.) 
 

d. Provide detailed explanation of how your program assesses teacher candidate proficiency in 
knowledge, skills and dispositions related to Maryland assessments? (MSDE specific example: 
provide summarized candidate performance data demonstrating Early Childhood Education 
candidates’ ability to explain to parents the purposes and goals of the Maryland Model for 
School Readiness, as it is used in their own child’s classroom.  Others, for planning, adapt to your 
program-specific assessments.)  

 

STANDARD 2.  PERFORMANCE ASSESSMENT—ALL PROGRAMS 

 

The education unit provides formative and summative performance feedback to candidates. 

c. Provide detailed explanation of how your program monitors progress and uses feedback 
mechanisms with teacher candidates, including support and counseling available to candidates 
facing difficulties. 



                                                                                                                                                                                           
 

d. Provide detailed explanation of how your program provides performance feedback at critical 
milestones (such as entry requirements, progression from each program-specific internship to 
the next level internship, and exit requirements). 

 

STANDARD 3.  FIELD EXPERIENCES AND CLINICAL PRACTICE - PDS  (Initial Certification Only- ECED, 
ELED, HLTH, PHED, SCED, SPED, MAT (ECED, ELED, SPED) 

Design, implementation, and evaluation of field experiences and clinical practice Maryland 
Redesign 
 

h. What is the number of interns in each Professional Development School (PDS) site? 
 

i. What is the total number of schools in which an intern in your program can be placed across the 
two consecutive semesters of the year-long internship? 

 

j. How does your program ensure that each candidate is trained in a diverse setting? 
 

k. Provide detailed explanation how your program achieves an internship of 100 days 
across two consecutive semesters in a PDS for each certification area (excluding PreK-12 
areas) at the baccalaureate and full-time post-baccalaureate level? 

 
l. How does your program structure internships for MAT/post-baccalaureate programs?  

 
m. Provide detailed explanation of the process your program uses to collaboratively plan 

and implement each of your PDSs, using the Maryland PDS Standards (5 standards). 
 

n. Provide a table including EACH of your PDS (for multi-school PDS, identify as one PDS 
(include each school); do not list by individual schools) and identify its developmental 
stage (guided by Maryland’s PDS Assessment Framework).  

 
STANDARD 4.   DIVERSITY - ALL PROGRAMS 

Experiences working with diverse students in P-12 schools?  

(For MD, this now refers to race/ethnicity, socio-economic status, English Language Learners [ELL], 
giftedness and inclusion of students with special needs in regular classrooms; recent revisions added the 
assessment of teacher prep’s focus on English Language Learners [ELL], and giftedness.) 

k. Provide detailed explanation how your program provides instruction in how to teach a         
diverse student population. (Be aware that you will be asked to provide evidence of teacher 



                                                                                                                                                                                           
candidates’ ability to develop and implement specific integrated learning experiences that   
address diverse student population needs.  

 

l.  Provide detailed explanation how your program assesses proficiency of teacher candidates in 
developing and implementing integrated learning experiences for diverse student needs? 

 

m. Provide detailed explanation how your program provides instruction in how to plan instruction, 
adapt materials, implement differentiated instruction in an inclusive classroom, to conduct 
functional behavior assessments, and to provide positive behavior support for students with 
disabilities. (Be aware that you will be asked to provide evidence of teacher candidates’ ability 
to plan instruction, adapt materials, and implement differentiated instruction in an inclusive 
classroom, and to provide positive behavior support for students with disabilities.)  

 

n. How does your program assess proficiency of teacher candidates in planning instruction, 
adapting materials, implementing differentiated instruction, and to provide positive behavior 
support for students with disabilities in an inclusive classroom? 

 

o. Provide detailed explanation how your program provides instruction in how to differentiate 
instruction for English Language Learners (ELL). (Be aware that you will be asked to provide 
evidence of teacher candidates’ ability to differentiate instruction for English Language 
Learners). 

 

p. How does your program assess proficiency of teacher candidates’ ability to differentiate 
instruction for English Language Learners? 

 

q. Provide detailed explanation how your program provides instruction in how to differentiate 
instruction for gifted and talented students. (Be aware that you will be asked to provide 
evidence of teacher candidates’ ability to differentiate instruction for gifted and talented 
students). 

 

r. How does your program assess proficiency of teacher candidates’ ability to differentiate 
instruction for gifted and talented students? 

 

s. Provide detailed explanation how your program provides instruction in how to collaboratively 
plan and teach with specialized resource personnel? (Be aware that you will be asked to provide 
evidence of teacher candidates’ ability to collaboratively plan and teach with specialized 
resource personnel.) 

 



                                                                                                                                                                                           
t. How does your program assess proficiency of teacher candidates in collaboratively planning and 

teaching with specialized resource personnel? 
 

 

R.2.4.a.3 

Yearly Assessment System Update 

& Data Analysis Report 

[ACADEMIC YEAR] 

NON-SPA Program Report for  

[PROGRAM TITLE] 

Prepared by: 

[Names] 

Submitted: 

[DATE] 

Preamble 

This template was created to facilitate annual reporting in all Teacher Education non-certification 
programs. The report consists of three parts, which are described below. Completing this report 
provides evidence that your program is maintaining an active assessment system, and clarifies where 
programs are strong or weak in relation to MSDE or field-based standards. The template is intentionally 
similar to the NCATE “Continuing Recognition” option for programs completing SPA reports. Due to the 
AFI that the Unit must respond to annually, this template asks for annual evidence of ongoing, 
systematic attention to unit- and program-wide assessment priorities.  

Part I is the Yearly Assessment System Update (YASU) and contains four sections, describing the 
assessment system and any updates to the system since the latest program approval.  Section I provides 
Program Context. Section II is a listing of the program assessments, including information about type of 
assessment and when the assessment is completed within the program’s sequence (Instruments, rubrics 
and other data tools are on file in the dean’s office and do not need to be reported each year). Section 
III is a table that explains how the assessments provide evidence of student achievement of MSDE or 
field-based standards. Section IV contains data tables, reporting results from assessments completed 
this year. 



                                                                                                                                                                                           
Part II is the Data Analysis Report (DAR) and is a narrative explaining the program’s explicit use of data 
to make program improvements.  

Part III is your program-specific responses to the revised Maryland Accreditation: Selected 
Accountability Priorities from the Maryland Institutional Performance Criteria.   

Each section contains its own set of completion instructions. Questions should be addressed to Jeff 
Kenton, Assistant Dean College of Education. 

PART I - YEARLY ASSESSMENT SYSTEM UPDATE 

SECTION I—CONTEXT 

Academic Year 2012-2013 

Enrollment 

(by location and/or level) 
# of new admits #of completers 

   

   

Criteria for program admission: 

Criteria for program retention: 

Criteria for program exit: 

Program of Study (include Course Numbers and Titles, attach file if possible) 

Were there any significant changes since the latest approval by MSDE that affect the program? If so, 
explain: 

In the chart below, list the faculty who taught required courses, and/or administered required 
assessments in your program’s assessment system this year. 

Faculty Member Name 

Highest Degree 
attained, Field & 

University 
Assignment / Role of 
the Faculty Member Faculty Rank 

    

    

    



                                                                                                                                                                                           
    

    

 

SECTION II— LIST OF ASSESSMENTS 

In this section, list the assessments that are being submitted as evidence for meeting your program’s 
SPA standards. For each assessment, indicate the type or form of the assessment and when it is 
administered in the program. Be explicit describing your assessments, including passing scores or 
minimum satisfactory performances.  

If there were changes to this list from last year, be sure to explain the nature of the changes (e.g. how 
the changes were based on data-based candidate performances). 

Name of Assessment Type or Form of 
Assessment 

When the Assessment Is 
administered 

1  

 

  

2  

 

  

3  

 

  

4  
 

  

5  

 

  

6  

 

  

7  

 

  

8    



                                                                                                                                                                                           
 

 

SECTION III—RELATIONSHIP OF ASSESSMENT TO PROGRAM GOALS 

For each program goal on the chart below, identify the assessment(s) in Section II that address each 
goal. Each assessment may apply to multiple program goals.  

 
Program Goal 

APPLICABLE ASSESSMENTS FROM SECTION II 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 

□#5     □#6     □#7     □#8 

 

SECTION IV—DATA TABLES 

Please copy the assessment descriptions from section II into the data tables below (including the 
pass/fail cutoff description), and include the data collected during this year’s administrations of those 
assessments. Where possible, disaggregate the data tables by program level, and/or location. 



                                                                                                                                                                                           
Content: 

1. Midpoint 
2. Completion 

 

 

 

Professional and Pedagogical Knowledge: 

1. Midpoint: 
2. Completion: 

 

 

Impact on Student Learning: 

1. Midpoint: 
2. Completion: 

 

 

 

Diversity Proficiencies: 

1. Midpoint:  
2. Completion: 

 

Technology: 

1. Midpoint: 
2. Completion: 

 

 

Dispositions Data: 
 

 

Follow-up Survey (NCATE AFI): 
 

Other: 

 

 

PART II – DATA ANALYSIS REPORT 

EXPLICIT USE OF ASSESSMENT RESULTS TO IMPROVE  



                                                                                                                                                                                           
CANDIDATE AND PROGRAM PERFORMANCE 

Evidence must be presented in this section that assessment results have been analyzed and have been 
or will be used to improve candidate performance and strengthen the program. This description should 
not link improvements to individual assessments but, rather, it should summarize principal findings from 
the evidence, the faculty’s interpretation of those findings, and changes made in (or planned for) the 
program as a result. Please respond to the four questions below: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in Fall 
2012, covering AY 2011-2012. 

 

2. What significant findings emerge from your examination of these data? 
 

3. How have you involved faculty in your identification of the implications of these data? 
 

4. What specific actions will you take in response to these data? (REQUIRED response to NCATE 
AFI) 

PART III – Maryland Accreditation 

Selected Accountability Priorities from the  

Maryland Institutional Performance Criteria (rev. for 10-11)* 

STANDARD 1.   CANDIDATE KNOWLEDGE, SKILLS, AND DISPOSITIONS   

(as appropriate to Graduate Non-SPA, Continuing Preparation Programs  identified below) 

A. Strong Academic Background – ALL PROGRAMS 
 

1. In what ways do arts and sciences faculty work with education and local school system faculty to 
achieve PreK-16 standards alignment? (MSDE specific example—how your programs align the 
teacher preparation content curriculum with PreK-12 content standards, making important 
curriculum revisions as needed.) 

 

B. Student learning for advanced program candidates – ALL PROGRAMS 
 

e. How does your program provide instruction in Maryland’s school accountability system 
appropriate to the certification program and reflecting Maryland’s recent reform 



                                                                                                                                                                                           
efforts(Common Core State Curriculum; Maryland Model for School Readiness [Early Childhood]; 
attention to emerging PARCC assessments; Maryland School Assessments [Elementary/Middle 
School], High School Assessments; Student Learning Outcomes as related to RTTT and revised 
Teacher-Principal Evaluation system)? (Be aware that you will be asked to provide evidence of 
teacher candidates’ ability to provide instruction in Maryland’s school accountability system.) 
 

f. Provide detailed explanation of how your program assesses teacher candidate proficiency in 
knowledge, skills and dispositions related to Maryland assessments? (MSDE specific example: 
provide summarized candidate performance data demonstrating Early Childhood Education 
candidates’ ability to explain to parents the purposes and goals of the Maryland Model for 
School Readiness, as it is used in their own child’s classroom.  Others, for planning, adapt to your 
program-specific assessments.)  

 

STANDARD 2.  PERFORMANCE ASSESSMENT – ALL PROGRAMS 

(Program provides formative and summative performance feedback to candidates.) 

1. Provide detailed explanation of how your program monitors progress and uses feedback 
mechanisms with candidates, including support and counseling available to candidates facing 
difficulties. 

 

2. Provide detailed explanation of how your program provides performance  feedback at 
critical milestones (entry requirements, midpoint/continuation, and completion/exit 
requirements). 

 

STANDARD 3.  FIELD EXPERIENCES AND CLINICAL PRACTICE – ALL PROGRAMS 
 
 (For advanced programs, defined as either: 
Continuing preparation programs  for inservice classroom teachers that  
(1) deepen their understanding of the knowledge, skills, and professional dispositions that 
foster student learning and (2) broaden their ability to apply this knowledge and these skills and 
professional dispositions so that they are able to help all students learn.  These “field 
experiences” can take place in multiple settings such as neighboring schools, or in the schools 
and classrooms in which the inservice teacher work.     
                           OR 
Advanced certification programs that prepare “other school professionals:     

(reading specialist, media specialist, administrator…)—candidates complete role-appropriate internships 
as part of their advanced cert. preparation program.) 

  

Design, implementation, and evaluation of clinical practice 
1. How does your program ensure that each candidate is trained in a diverse setting? 



                                                                                                                                                                                           
 

2. How does your program structure internships?  
 
 

STANDARD 4.  DIVERSITY – ALL PROGRAMS   

Experiences working with diverse students in P-12 schools?  

(For MD, this now refers to race/ethnicity, socio-economic status, English Language Learners [ELL], 
giftedness and inclusion of students with special needs in regular classrooms; recent revisions added the 
assessment of teacher prep’s focus on English Language Learners [ELL], and giftedness.) 

1. Provide detailed explanation how your program provides instruction in how to address a diverse 
student population. (Be aware that you will be asked to provide evidence of  candidates’ role-
appropriate ability to develop and implement specific integrated  learning experiences that  
address diverse student population needs.  

 

2. Provide detailed explanation how your program assesses proficiency of candidates in developing 
and implementing integrated learning experiences for diverse student needs? 

 

3. Provide detailed explanation how your program provides instruction in how to plan instruction, 
adapt materials, implement differentiated instruction in an inclusive classroom, and provide 
positive behavior support for students with disabilities. (Be aware that you will be asked to 
provide evidence of candidates’ ability to plan instruction, adapt materials, and implement 
differentiated instruction in an inclusive classroom, and to provide positive behavior support for 
students with disabilities.)  

 

4. How does your program assess proficiency of candidates in planning instruction, adapting 
materials, implementing differentiated instruction, and to provide positive behavior support for 
students with disabilities in an inclusive classroom? 

 

5. Provide detailed, explanation how your program provides instruction in how to 
address/differentiate instruction for English Language Learners (ELL). (Be aware that you will be 
asked to provide evidence of candidates’ ability to address/differentiate instruction for English 
Language Learners). 

 

6. How does your program assess proficiency of candidates’ ability to address/differentiate 
instruction for English Language Learners? 

 

7. Provide detailed explanation how your program provides instruction in how to 
address/differentiate instruction for gifted and talented students. (Be aware that you will be 



                                                                                                                                                                                           
asked to provide evidence of  candidates’ ability to address/differentiate instruction for gifted 
and talented students.) 

 

8. How does your program assess proficiency of candidates’ ability to differentiate instruction for 
gifted and talented students? 

 

R.2.4.a.4 

Secondary Education: Cumulative Program 

Yearly Assessment System Update 

& Data Analysis Report 

[for ACADEMIC YEAR 2013] 

Prepared by: 

Submitted: 

[DATE] 

Secondary Education :Cumulative Program YASU/DAR 

 

The YASU/DAR template for the SCED program was created to facilitate and document annual 
assessment reporting and analysis as a means to improve SCED candidate, faculty, and program 
performance. Completing this report provides evidence that the SCED program is maintaining an active 
assessment system, clarifies where the SCED program is strong or weak in relation to SPA and MSDE 
standards, and demonstrates the use of data for improving performance.  

Once they are completed, we will provide to you --for your information and use-- the individual SPA 
YASU/DAR reports from the 5 disciplines that “feed” into SCED:  NCTM, NSTA, NCSS, NCTE, and ACTFL.   
You do not need to do anything to these. The reports provided are for your review and use to 
complete Part II and Part III of the SCED Program YASU/DAR.   

Part II is the SCED Program Data Analysis Report (DAR) and is a narrative explaining the SCED Program’s 
explicit use of data to make program improvements.  

Part III is SCED program-specific responses to the revised Maryland Accreditation: Selected 
Accountability Priorities from the Maryland Institutional Performance Criteria.   



                                                                                                                                                                                           
Each section contains its own set of completion instructions. Questions should be addressed to Jeff 
Kenton, Assistant Dean College of Education. 

PART I – CONTEXT  

SCED PROGRAM DEMOGRAPHICS 

Concentration Enrollment Completers 

ENGLISH     

WORLD LANGUAGES     

MATHEMATICS     

SCIENCE     

SOCIAL STUDIES     

  

Concentration YASU/DAR Completer(s) 

ENGLISH   

WORLD LANGUAGES   

MATHEMATICS   

SCIENCE   

SOCIAL STUDIES   

  

PART II – SCED PROGRAM DATA ANALYSIS REPORT 

EXPLICIT USE OF ASSESSMENT RESULTS TO IMPROVE  

SCED CANDIDATE AND PROGRAM PERFORMANCE 

Evidence must be presented in this section that assessment results have been analyzed and have been 
or will be used to improve candidate performance and strengthen the SCED program. This description 
should not link improvements to individual program assessments but, rather, it should summarize 
principal findings from the evidence, the faculty’s interpretation of those findings, and changes made in 
(or planned for) the SCED program as a result. Please respond to the four questions below: 



                                                                                                                                                                                           
1. Have the change(s) in response to data that were documented last year in the individual 

certification areas had the desired effect on the SCED program? Please provide specifics 
referencing changes submitted in Spring 2013. 

 

2. What significant findings emerge from your examination of these data? 
 

3. How have you involved faculty in your identification of the implications of these data? 
 
 

4. What common challenges face the individual certification areas in the SCED program? How will 
the SCED program support the individual certification areas in addressing these common 
challenges? 

 

PART III –SCED & Maryland Accreditation  

Selected Accountability Priorities from the  

Maryland Institutional Performance Criteria  

STANDARD 1:   SCED CANDIDATE KNOWLEDGE, SKILLS, AND DISPOSITIONS  

1.  Strong Academic Background (as appropriate to programs identified below) 
 All SCED candidates major in their certificate area. 

e. What evidence demonstrates that your teacher candidates possess knowledge and skills that 
are consistent with Maryland’s PreK-12 content standards (as evidenced in the State Curriculum; 
Common Core State Curriculum)? 

f. In what ways do SCED faculty work with education and local school system faculty to achieve 
PreK-16 standards alignment? (MSDE specific example—how your programs align the teacher 
preparation content curriculum with the state’s PreK-12 content standards, making important 
curriculum revisions as needed) 

2.  Pedagogical Knowledge— ALL Programs 

g. How does the SCED program provide instruction in reading for your teacher candidates? 
 

h. How does the SCED program ensure that all state-approved reading outcomes continue to be 
addressed in the program? 

 

i. How does the SCED program assess teacher candidate proficiency in reading instruction? 
 

C.  Student learning for teacher candidates— ALL Programs 



                                                                                                                                                                                           
g. How does your program provide instruction in Maryland’s school accountability system 

appropriate to the certification program and reflecting Maryland’s recent reform efforts(Common 
Core State Curriculum; Maryland Model for School Readiness [Early Childhood]; attention to 
emerging PARCC assessments; Maryland School Assessments [Elementary/Middle School], High 
School Assessments; Student Learning Outcomes as related to RTTT and revised Teacher-Principal 
Evaluation system)? (Be aware that you will be asked to provide evidence of teacher candidates’ 
ability to provide instruction in Maryland’s school accountability system.) 
 

h. Provide detailed explanation of how SCED assesses teacher candidate proficiency in knowledge, 
skills and dispositions related to Maryland assessments?  

 

STANDARD 2.  PERFORMANCE ASSESSMENT—ALL PROGRAMS 

The education unit provides formative and summative performance feedback to candidates. 

e. Provide detailed explanation of how SCED monitors progress and uses feedback mechanisms 
with teacher candidates, including support and counseling available to candidates facing 
difficulties. 

 

f. Provide detailed explanation of how SCED provides performance feedback at critical milestones 
(such as entry requirements, progression from each program-specific internship to the next level 
internship, and exit requirements). 

 

STANDARD 3.  SCED FIELD EXPERIENCES AND CLINICAL PRACTICE - PDS   

Design, implementation, and evaluation of field experiences and clinical practice  
o. What is the number of SCED interns in each Professional Development School (PDS) site? 

 

p. What is the total number of schools in which an SCED intern can be placed across the two 
consecutive semesters of the Professional Year internship? 

 

q. How does SCED program ensure that each candidate is trained in a diverse setting? 
 

r. Provide detailed explanation how SCED achieves an internship of 100 days across two 
consecutive semesters in a PDS for each certification area at the baccalaureate and 
post-baccalaureate certification-only levels? 

 
s. How does your program structure internships for post-baccalaureate certification-only 

programs?  
 

t. Provide detailed explanation of the process SCED uses to collaboratively plan and 
implement each of your PDSs, using the Maryland PDS Standards (5 standards). 



                                                                                                                                                                                           
 

u. Provide a table including EACH of your PDS (for multi-school PDS, identify as one PDS 
(include each school); do not list by individual schools) and identify its developmental 
stage (guided by Maryland’s PDS Assessment Framework).  

 
STANDARD 4.   SCED & DIVERSITY  

Experiences working with diverse students in P-12 schools?  

(For MD, this now refers to race/ethnicity, socio-economic status, English Language Learners [ELL], 
giftedness and inclusion of students with special needs in regular classrooms; recent revisions added the 
assessment of teacher prep’s focus on English Language Learners [ELL], and giftedness.) 

u. Provide detailed explanation how the SCED program provides instruction in how to teach a  
diverse student population. (Be aware that you will be asked to provide evidence of teacher 
candidates’ ability to develop and implement specific integrated learning experiences that   
address diverse student population needs.  

 

v.  Provide detailed explanation how the SCED program assesses proficiency of teacher candidates in 
developing and implementing integrated learning experiences for diverse student needs? 

 

w. Provide detailed explanation how SCED provides instruction in how to plan instruction, adapt 
materials, implement differentiated instruction in an inclusive classroom, to conduct functional 
behavior assessments, and to provide positive behavior support for students with disabilities. 
(Be aware that you will be asked to provide evidence of teacher candidates’ ability to plan 
instruction, adapt materials, and implement differentiated instruction in an inclusive classroom, 
and to provide positive behavior support for students with disabilities.)  

 

x. How does SCED assess proficiency of teacher candidates in planning instruction, adapting 
materials, implementing differentiated instruction, and to provide positive behavior support for 
students with disabilities in an inclusive classroom? 

 

y. Provide detailed explanation how SCED provides instruction in how to differentiate instruction 
for English Language Learners (ELL). (Be aware that you will be asked to provide evidence of 
teacher candidates’ ability to differentiate instruction for English Language Learners). 

 

z. How does SCED assess proficiency of teacher candidates’ ability to differentiate instruction for 
English Language Learners? 

 

aa. Provide detailed explanation how SCED provides instruction in how to differentiate instruction 
for gifted and talented students. (Be aware that you will be asked to provide evidence of teacher 
candidates’ ability to differentiate instruction for gifted and talented students). 



                                                                                                                                                                                           
 

bb. How does SCED assess proficiency of teacher candidates’ ability to differentiate instruction for 
gifted and talented students? 

 

cc. Provide detailed explanation how SCED provides instruction in how to collaboratively plan and 
teach with specialized resource personnel? (Be aware that you will be asked to provide evidence 
of teacher candidates’ ability to collaboratively plan and teach with specialized resource 
personnel.) 

 

dd. How does SCED assess proficiency of teacher candidates in collaboratively planning and teaching 
with specialized resource personnel? 

 

R.2.4.a.5 

Yearly Assessment System Update 

& Data Analysis Report 

[ACADEMIC YEAR] 

Program Report for  

Advanced Certification in 

[PROGRAM TITLE] 

Prepared by: 

[Names] 

Submitted: 

[DATE] 

Preamble 

This template was created to facilitate annual reporting in all Teacher Education programs. The report 
consists of three parts, which are described below. Completing this report provides evidence that your 
program is maintaining an active assessment system, and clarifies where programs are strong or weak in 
relation to SPA and MSDE standards. This year, there are a few minor changes to the reporting template 
in response to University and external priorities. These changes are highlighted within the report. The 



                                                                                                                                                                                           
template is intentionally similar to the NCATE “Continuing Recognition” option for programs completing 
SPA reports. 

Part I is the Yearly Assessment System Update (YASU) and contains four sections.  Section I asks for 
program demographics. Section II is a listing of the program assessments, including information about 
type of assessment and when the assessment is completed within the program’s sequence. Section III is 
a table that explains the alignment of assessments to program standards. Section IV contains data 
tables, reporting results from assessments completed this year. 

Part II is the Data Analysis Report (DAR) and is a narrative explaining the program’s explicit use of data 
to make program improvements.  

Part III is your program-specific responses to the revised Maryland Accreditation: Selected 
Accountability Priorities from the Maryland Institutional Performance Criteria.   

Each section contains its own set of completion instructions. Questions should be addressed to Jeff 
Kenton, Assistant Dean College of Education. 

PART I - YEARLY ASSESSMENT SYSTEM UPDATE 

SECTION I – PROGRAM ENROLLMENT, COMPLETERS AND FACULTY 

Please disaggregate your responses to “data” questions by program level (i.e. undergrad versus MAT) 
and by program location (campus v. name of off-campus locations) 

Academic Year 2012-2013 

Enrollment 

(by location and/or level) 
# of new admits #of completers 

   

   

In the chart below, list the faculty who taught required courses, and/or administered required 
assessments in your program’s assessment system this year. 

Faculty Member Name 

Highest Degree 
attained, Field & 

University 
Assignment / Role of 
the Faculty Member Faculty Rank 

    

    



                                                                                                                                                                                           
    

    

    

 

SECTION II— LIST OF ASSESSMENTS 

In this section, list the assessments that are being submitted as evidence for meeting your program’s 
SPA standards. For each assessment, indicate the type or form of the assessment and when it is 
administered in the program. Be explicit describing your assessments, including passing scores or 
minimum satisfactory performances. For example, if you use Praxis II test scores for Assessment #1, 
please explain which Praxis test your students take, and the state’s “cut score” for that test. 

If there were changes to this list from last year, be sure to explain the nature of the changes, and 
whether those changes were mandated by your SPA, or were based on data-based candidate 
performances. 

Name of Assessment Type or Form of 
Assessment 

When the Assessment Is 
administered 

1 [ (required)] 
 

  

2 [ (required)] 
 

  

3 [ (required)] 
 

  

4 [ (required)] 
 

  

5 [ (required)] 
 

  

6 [ (required)] 
 

  

7 [ (required)] 
 

  

8 [ (optional)] 
 

  

 

SECTION III—RELATIONSHIP OF ASSESSMENT TO STANDARDS 

For each standard on the chart below, identify the assessment(s) in Section II that address each 
standard. In the “Standard” column, please write out the program standard (indicator) statements. Each 
assessment may apply to multiple standards.  

 



                                                                                                                                                                                           
 

STANDARD  
APPLICABLE ASSESSMENTS FROM SECTION II 

 □#1     □#2     □#3     □#4 
□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 
□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 
□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 
□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 
□#5     □#6     □#7     □#8 

 □#1     □#2     □#3     □#4 
□#5     □#6     □#7     □#8 

 

SECTION IV—DATA TABLES 

 

Please copy the assessment descriptions from section II into the data tables below (including the 
pass/fail cutoff description), and include the data collected during this year’s administrations of those 
assessments. Please include data only from this year’s administrations of assessments from your system. 
Where possible, disaggregate the data tables by program level, and/or location. 

 

SAMPLE: CONTENT KNOWLEDGE:  

Praxis II – Test Number 9999: Writing YASU/DAR Reports. (AY 2012-2013 data is from September 1, 
2011-August 31, 2012 and was received in February 2013) 

 

State mandated “cut score” is 190 / 225. 

 

# of students who took the test: 119 



                                                                                                                                                                                           
 # of students who passed: 117 

Passing rate: 98% 

Disaggregation by location is n/a 

 

 

#1 (Required)-CONTENT KNOWLEDGE:  
Data from licensure tests or professional examinations of content knowledge. 
 
 

 

#2 (Required)-CONTENT KNOWLEDGE:  
Assessment of content knowledge in the language to be taught. 
 
 

 

#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  
Assessment that demonstrates candidates can effectively plan classroom-based instruction.   
 
 

 

#4 (Required)- PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  

Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively 
in practice. 
 
 

#5 (Required)-EFFECTS ON STUDENT LEARNING:  
Assessment that demonstrates candidate effects on student learning. 
 
 

 

#6 (Required)   
Additional assessment that addresses standards. 
 
 
#7 (Required)   
Additional assessment that addresses standards. 
 



                                                                                                                                                                                           
 

 

#8 (Optional)   
Additional assessment that addresses standards. 
 
 

 

 
 

Dispositions Data:  
 
 
Diversity Proficiencies:  
 
 
Technology   
 
 

PART II – DATA ANALYSIS REPORT 

SECTION I: EXPLICIT USE OF ASSESSMENT RESULTS TO IMPROVE  

CANDIDATE AND PROGRAM PERFORMANCE 

Evidence must be presented in this section that assessment results have been analyzed and have been 
or will be used to improve candidate performance and strengthen the program. This description should 
not link improvements to individual assessments but, rather, it should summarize principal findings from 
the evidence, the faculty’s interpretation of those findings, and changes made in (or planned for) the 
program as a result. Please respond to the four questions below: 

1. Have the change(s) in response to data that you documented last year had the desired effect on 
your program? Please provide specifics referencing prior changes that you submitted in Fall 
2012, covering AY 2011-2012. 

 

2. What significant findings emerge from your examination of these data? 
 

3. How have you involved faculty in your identification of the implications of these data? 
 

4. What specific actions will you take in response to these data? (REQUIRED response to NCATE 
AFI) 

 



                                                                                                                                                                                           
PART III –Maryland Accreditation  

Selected Accountability Priorities from the  

Maryland Institutional Performance Criteria (rev. for 10-11)* 

 

STANDARD 1:   CANDIDATE KNOWLEDGE, SKILLS, AND DISPOSITIONS  

A. Strong Academic Background  
1. What evidence demonstrates that your teacher candidates possess knowledge and skills that 

are consistent with Maryland’s PreK-12 content standards (as evidenced in the State Curriculum; 
Common Core State Curriculum)? 

 

2. In what ways do arts and sciences faculty work with education and local school system faculty to 
achieve PreK-16 standards alignment? (MSDE specific example—how your programs align the 
teacher preparation content curriculum with PreK-12 content standards, making important 
curriculum revisions as needed.) 

 

B. ILPD ONLY: Professional knowledge and skills for other school personnel  
For Administrator I preparation programs: how is your program integrating the Maryland 
Instructional Leadership Framework (MILF) into the program?  What assessments are used to 
demonstrate candidate proficiency? 

C. ALL Programs--Student learning for advanced program candidates 
i. How does your program provide instruction in Maryland’s school accountability system 

appropriate to the certification program and reflecting Maryland’s recent reform 
efforts(Common Core State Curriculum; Maryland Model for School Readiness [Early Childhood]; 
attention to emerging PARCC assessments; Maryland School Assessments [Elementary/Middle 
School], High School Assessments; Student Learning Outcomes as related to RTTT and revised 
Teacher-Principal Evaluation system)? (Be aware that you will be asked to provide evidence of 
teacher candidates’ ability to provide instruction in Maryland’s school accountability system.) 
 

j. Provide detailed explanation of how your program assesses teacher candidate proficiency in 
knowledge, skills and dispositions related to Maryland assessments? (MSDE specific example: 
provide summarized candidate performance data demonstrating Early Childhood Education 
candidates’ ability to explain to parents the purposes and goals of the Maryland Model for 
School Readiness, as it is used in their own child’s classroom.  Others, for planning, adapt to your 
program-specific assessments.)  

 

STANDARD 2:  PERFORMANCE ASSESSMENT—ALL PROGRAMS 

The education unit provides formative and summative performance feedback to candidates. 



                                                                                                                                                                                           
1. Provide detailed explanation of how your program monitors progress and uses feedback 

mechanisms with candidates, including support and counseling available to candidates facing 
difficulties. 

 

2. Provide detailed explanation of how your program provides performance feedback at critical 
milestones (such as entry requirements, continuation, and exit requirements). 

 

 
STANDARD 3.  FIELD EXPERIENCES AND CLINICAL PRACTICE – All Programs  
(For advanced programs, defined as either: 
Continuing preparation programs  for inservice classroom teachers that  
(1) deepen their understanding of the knowledge, skills, and professional dispositions that 
foster student learning and (2) broaden their ability to apply this knowledge and these skills and 
professional dispositions so that they are able to help all students learn.  These “field 
experiences” can take place in multiple settings such as neighboring schools, or in the schools 
and classrooms in which the inservice teacher work.     
                           OR 
Advanced certification programs that prepare “other school professionals:     

(reading specialist, media specialist, administrator…)—candidates complete role-appropriate internships 
as part of their advanced cert. preparation program.) 

Design, implementation, and evaluation of clinical practice 
1. How does your program ensure that each candidate is trained in a diverse setting? 

 

2. How does your program structure internships?  
 
 

STANDARD 4.  ALL Programs—DIVERSITY  

Experiences working with diverse students in P-12 schools.  

(For MD, this now refers to race/ethnicity, socio-economic status, English Language Learners [ELL], 
giftedness and inclusion of students with special needs in regular classrooms; recent revisions added the 
assessment of teacher prep’s focus on English Language Learners [ELL], and giftedness.) 

1. Provide detailed, role-appropriate explanation how your program provides instruction in how to 
address a diverse student population. (Be aware that you will be asked to provide evidence of 
candidates’ role-appropriate ability to develop and implement specific integrated learning 
experiences that  address diverse student population needs.  

 



                                                                                                                                                                                           
2. Provide detailed explanation how your program assesses role-appropriate proficiency of 

candidates in developing and implementing integrated learning experiences for diverse student 
needs? 

 

3. Provide detailed, role-appropriate explanation how your program provides instruction in how to 
plan instruction, adapt materials, implement differentiated instruction in an inclusive classroom, 
and provide positive behavior support for students with disabilities. (Be aware that you will be 
asked to provide evidence of candidates’ ability to plan instruction, adapt materials, and 
implement differentiated instruction in an inclusive classroom, and to provide positive behavior 
support for students with disabilities.)  

 

4. How does your program assess role-appropriate proficiency of candidates in planning 
instruction, adapting materials, implementing differentiated instruction, and to provide positive 
behavior support for students with disabilities in an inclusive classroom? 

 

5. Provide detailed, role-appropriate explanation how your program provides instruction in how to 
address/differentiate instruction for English Language Learners (ELL). (Be aware that you will be 
asked to provide evidence of candidates’ ability to address/differentiate instruction for English 
Language Learners). 

 

6. How does your program assess role-appropriate proficiency of candidates’ ability to 
address/differentiate instruction for English Language Learners? 

 

7. Provide detailed explanation how your program provides instruction in how to 
address/differentiate instruction for gifted and talented students. (Be aware that you will be 
asked to provide evidence of  candidates’ ability to address/differentiate instruction for gifted 
and talented students.) 

 

8. How does your program assess role-appropriate proficiency of candidates’ ability to 
differentiate instruction for gifted and talented students? 

 

Exhibit 4.4.c.8:  Utilizing Yearly Assessment System Update (YASU)/ Data Analysis Report (DAR) for 
Analyzing and Using Data to Assess & Improve Candidates' Diversity Proficiencies to Help All Students 

Learn 

The required YASU/DAR template for all initial and advanced programs includes multiple 
sections/prompts that require faculty to collect, analyze and use data to improve candidates' diversity 
proficiencies to help all students learn. The three required parts of the YASU/DAR are:  

 



                                                                                                                                                                                           
Part I is the Yearly Assessment System Update (YASU) and contains four sections.  Section I asks for 
program demographics. Section II is a listing of the program assessments, including information about 
type of assessment and when the assessment is completed within the program’s sequence. Section III is 
a table that explains the alignment of assessments to program standards. Section IV contains data 
tables, reporting results from assessments completed this year. 

---Section 2 includes a required prompt addressing: 

 --Effects on Student Learning (Assessment that demonstrates candidate effects on student 
 learning) 

---Section IV includes a section on Diversity Proficiencies  

Part II is the Data Analysis Report (DAR) and is a narrative explanation of the program’s explicit use of 
data to make program improvements.  

Part III is program-specific responses to the revised Maryland Accreditation: Selected Accountability 
Priorities from the Maryland Institutional Performance Criteria.  (For diversity, the Institutional 
Performance Criteria now include race/ethnicity, socio-economic status, English Language Learners 
[ELL], giftedness and inclusion of students with special needs in regular classrooms; English Language 
Learners [ELL], and giftedness.)  Standard 4 specifically addresses how programs provide instruction in 
how to teach a diverse student population and a detailed explanation how programs assesses 
proficiency. 

 

For representative initial and advanced programs’ YASU/DAR (pertinent sections are noted by page 
number), see:  

1. R2.4.g.1, AY 13 ECED M. Ed: see pp. 5, 11-12, 18-19, 22, 28-30 
2. R2.4.g.2, AY 12 ELED M. Ed:  see pp. 6-12, 14-24, 27-30, 36-38. 
3. R2.4.g.3, AY 12 MATH MS—see pp. 3-4, 708, 12, 14-15, 21-23 
4. R2.4.g.4 AY 13 School Library Media MS—see pp.52-71 
5. R2.4.g.5, AY 13 Secondary Ed. M. Ed: see pp. 5-12, 17-18, 25-26 
6. R2.4.g.27, AY 13 Math/SCED (initial) —see pp. 24-26 
7. R2.4.g.28,  AY 13 PE (initial)  —see pp. 107-112 
8. R2.4.g.29, AY 13 Soc St (initial)  —pp. 8, 10, 15-17 
9. R2.4.g.30, AY 13 ECED—BS: see pp. 22-23, 25-26, 50-51, 54-54, 68, 90-93 
10. R2.4.g.31,  AY 13 ELED---BS: see  pp. 42-43,  55-64 
 

 

Exhibit R.4.4.b.4:  InTASC Model Core Teaching Standards  

For Diversity 



                                                                                                                                                                                           
All initial preparation programs are based on the InTASC Model Core Teaching Standards.  While 
diversity-related proficiencies are implicit in all of the InTASC Standards, Standards 1, 2, 6, 7, 8 and 9 
are most explicit in their inclusion of diversity-related performances/proficiencies which candidates are 
required to know and demonstrate to work effectively with ALL students.  These standards-based 
outcomes also serve as the basis for direct assessment of candidates' demonstrated, standards-based 
diversity-related knowledge, skills, and dispositions. 

 

Standard 1, Learner Development: The teacher understands how learners grow and develop, recognizing 
that patterns of learning and development vary individually within and across the cognitive, linguistic, 
social, emotional, and physical areas, and designs and implements developmentally appropriate and 
challenging learning experiences. 

Standard 2, Learning Differences: The teacher uses understanding of individual differences and diverse 
cultures and communities to ensure inclusive learning environments that enable each learner to meet 
high standards. 

Standard 6: Assessment (to Prove and Improve Student Learning): The teacher understands and uses 
multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and 
to guide the teacher’s and learner’s decision making. 

Standard 7, Planning for Instruction: The teacher plans instruction that supports every student in meeting 
rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary 
skills, and pedagogy, as well as knowledge of learners and the community context.  

Standard 8, Instructional Strategies: The teacher understands and uses a variety of instructional 
strategies to encourage learners to develop deep understanding of content areas and their connections, 
and to build skills to apply knowledge in meaningful ways. 

Standard 9, Professional Learning and Ethical Practice: The teacher engages in ongoing professional 
learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her 
choices and actions on others (learners, families, other  

professionals, and the community), and adapts practice to meet the needs of each learner. 

 

Exhibit R4.4.c.7:  AY 13 Unit Data for Essential Dispositions 

(Rating Scale:  3=Target  2=Acceptable  1=Unacceptable) 

Initial Preparation Candidates 

Essential Dispositions 
F12 SP13 AY 13 

Weighted 
Mean 



                                                                                                                                                                                           
N= 163 590 753 

COMMITMENT to Professional Practice 2.88 2.86 2.86 

CARING for the Success and Well-being of All 
Students 2.89 2.90 2.90 

COLLABORATION with Colleagues and 
Stakeholders 2.90 2.88 2.89 

Advanced Preparation Candidates 

Essential Dispositions 
AY 13 

Weighted 
Mean 

N= 411 

COMMITMENT to Professional Practice 2.94 

CARING for the Success and Well-being of 
All Students 2.95 

COLLABORATION with Colleagues and 
Stakeholders 2.91 

 

Exhibit R.4.4.b.5: Representative Examples of Intentional University and Unit Curricular, Co-
Curricular, and Programmatic Diversity Experiences and Efforts 

 

Towson University: 

Among the dedicated resources that support the university’s mission statement and its Diversity Action 
Plan (http://www.towson.edu/odeo/diversity_resources/diversity%20action%20plan.asp) are: 

-- Six Diversity Action Committee Work Groups 
http://www.towson.edu/odeo/diversity_resources/DiversityActionCommitteeWorkGroups_000.asp.  The 
Education and Scholarship Work Group has a mission to increase diversity and inclusiveness across the 
curriculum, in individual courses, and in extra- and co-curricular settings. To encourage diversity and 
inclusiveness in faculty teaching, scholarship/creative activity, and service, and the involvement of 
undergraduate and graduate students. To accomplish these goals, it is necessary to encourage and support 
increased diversity and inclusiveness in the composition of the students, faculty, staff, and administrators 
of colleges and departments, with particular attention to underrepresented racial minorities.   

--The Center for Student Diversity (CSD; http://www.towson.edu/diversity/) was established to aid the 
institution in its efforts to foster inclusion, collaboration, and relationship building. The center provides 

http://www.towson.edu/odeo/diversity_resources/diversity%20action%20plan.asp
http://www.towson.edu/odeo/diversity_resources/DiversityActionCommitteeWorkGroups_000.asp
http://www.towson.edu/diversity/


                                                                                                                                                                                           
academic, social, and transition support for underserved students and promotes exchange and dialogue 
between individuals of diverse backgrounds and lifestyles. Engaging numerous unit faculty, CSD 
supports the access and academic success of historically under-represented groups through programs and 
services that enhance the student experience.   

--The office of Disability Support Services (DSS; http://www.towson.edu/dss/) supports the diversity 
mission by providing services that afford students with disabilities an equal opportunity to participate in 
all aspects of the educational environment.  Promoting a broad definition of diversity that appreciates 
disability as an integral part of the human experience, DSS collaborates with students, faculty and staff to 
create a welcoming campus that meets the needs of students with disabilities, fosters student 
independence, and recognizes students on the basis of their abilities rather than their disabilities.  

--Critical components of Towson’s dedicated cultural diversity and student retention plan program efforts 
are Students Achieve Goals through Education (SAGE; http://www.towson.edu/sage/) in which 
freshmen from disadvantaged backgrounds are paired with mentors trained to practice "intrusive caring" 
(gently but firmly prying into every aspect of the freshman's life, probing for problems), and Support for 
Student Success (S3) Program 

 (http://www.towson.edu/assessment/tustudentexperience/fye/studentsucesspgr.asp), which focuses on 
strategies to increase the success of first time students at Towson University. 

 Unit faculty have been actively engaged as attendees and presenters at the University sponsors an 
annual Multicultural Conference for Towson faculty.  At this annual event hosted by the Provost, faculty 
have the opportunity to hear keynote speakers who are experts in the field of diversity and 
multiculturalism, and engage in professional development and discuss diversity initiatives with their 
colleagues from across the university.  Recent conference topics include “Engaging Diversity in Today’s 
Academy:  Connecting Service, Scholarship and Teaching for Faculty Success and Academic Excellence” 
(2012) and “Dangerous Teaching: Diversity for a Better, More Effective Classroom” (2011).   

 

Professional Education Unit.  

In addition to the University's ongoing efforts, the unit also promotes, supports, and pursues a wide 
variety of diversity-related activities, experiences and efforts to support faculty's and candidates' 
development of knowledge of diversity, dispositions that reflect and value differences, and skills for 
teaching all children effectively. Representative examples include: 

The Diversity Committee, a standing committee in the College of Education, continues to address as 
one of its primary goals the inclusion of issues related to diversity into curriculum and instruction, 
enabling education faculty to integrate scholarship which reflects diversity and commonalities in a global 
society.  Recent activities have included a professional development series of faculty-presented “Tools for 
Inclusion” meetings.  The October 2010 faculty meeting focused on “Disability Support Services: 
Department overview and strategies to assist faculty with classroom concerns.”   

 The spring 2011 “Tools for Inclusion” faculty meeting focused on “A Taste of Culturally 
Responsive and Inclusive Strategies” (with topics including “Using Boal's Theater of the Oppressed 

http://www.towson.edu/dss/
http://www.towson.edu/sage/
http://www.towson.edu/assessment/tustudentexperience/fye/studentsucesspgr.asp


                                                                                                                                                                                           
Techniques to Provoke Classroom Teaching about Difference and Diversity,” “Responsibly Reading 
Otherways with Multiculturalism in Mind: Looking for Latent Messages as Curricular Opportunities,” “A 
Discussion about Culturally Relevant Teaching,” “Working toward Cultural Responsiveness: A Shared 
Journey,” and “Tools for Instructor Diversity: Strategies to Facilitate Cooperation”).  

The spring 2012 “Tools for Inclusion” faculty meeting focused on “Putting Multiculturalism 
into Action: Demonstrations of Culturally and Linguistically Relevant Practices” (with topics including a 
“Privilege Walk,” “Queering Children’s Literature: Exploring the Roles and Representations of LGBT 
Characters/Matters in Children’s Books,” and “Exploring Cultural and Language Differences through 
Study Abroad Programs.”  

In fall 2012, the Diversity Committee launched a “Lunch-and-Learn Series” (with topics 
including “¿Hablas Español? Strategies for Supporting English Language Learners and their Families,” 
and “Write this Way, Madam President: Deconstructing Notions of Gender & Empowerment in a 
Nonfiction Children’s Book.” 

To further recognize, promote, reiterate and demonstrate the University’s commitment to diversity, the 
President's Diversity Awards were established in 2011 to recognize individuals and departments that have 
made efforts to foster greater awareness, understanding and advancement of diversity and inclusiveness at 
Towson University. In 2011, 2012, and 2013, the following unit faculty and programs were recipients of 
the President’s Diversity Award  ((http://www.towson.edu/main/abouttu/comdiv/diversityaward.asp):  

Individual Awards: 

2011:  Dr. Kay Arwady Broadwater, Art Education 

 Dr. Theresa Adkins, Department of Secondary Education 

2012:  Dr. Gilda Martinez, Educational Technology and Literacy 

2013: Dr. Gail E. Gasparich, Biology   

Department Awards 

2011:  Dance  

2013:  Special Education 

 

Exhibit 4.4.g: Experiences Working with Diverse Faculty:  

University's Hiring Procedures for Assistant, Associate, Full Professors and Librarians  

The University and unit strive for diversity in the composition of faculty.  The unit adheres strictly to the 
University's Hiring Procedures for Assistant, Associate, Full Professors and Librarians  
(http://www.towson.edu/odeo/academic_search_resources/FacultyLibrarian_Searches.asp). The  

http://www.towson.edu/main/abouttu/comdiv/diversityaward.asp
http://www.towson.edu/odeo/academic_search_resources/FacultyLibrarian_Searches.asp


                                                                                                                                                                                           
that directly and unequivocally affirm the value of diversity and provides evidence of good faith efforts to 
increase faculty diversity.  That policy documents required search/hiring procedures at that each step of 
university and unit hiring practices include efforts to ensure fair hiring practices, including but not limited 
to: 

1.  required minority and female representation on search committees,  
2. approval of the position vacancy announcement by the Special Assistant to the President for 

Diversity and Equal Opportunity,   
3. required posting of the vacancy in two or more outreach venues, such as journals targeted at 

traditionally underrepresented groups,  
4. and approval of applicants for on-campus interviews by the Special Assistant.  
5. At the conclusion of each academic year, an audit of faculty search results is conducted "to 

evaluate the compliance of search activities" with the University's goal to increase faculty 
diversity. Annual audit reports are incorporated into the institution's annual Affirmative Action 
Plan; results are housed in the office of the Special Assistant to the President for Diversity and 
Equal Opportunity.  

 

Exhibit R.4.4.d: Fall 2013 Diversity of Professional Education Faculty* 
 

Prf. Ed. Faculty 
Who Teach 
Only in Initial 
Teacher 
Preparation 
Programs n (%) 

Prf. Ed. Faculty 
Who Teach 
Only in 
Advanced 
Teacher 
Preparation 
Programs n (%) 

Prf. Ed. Faculty 
Who Teach in 
Both Initial & 
Advanced 
Teacher 
Preparation 
Programs n (%) 

All Faculty in 
the Institution n 
(%) 

Hispanic or 
Latino of any 
race 

7 (5%)  2 (5%) 20 (2%) 

American 
Indian or 
Alaska Native 

  1 (2%) 1 (<1%) 

Asian 5 (4%) 5 (20%) 3 (7%) 81 (9%) 

Black or 
African 
American 

3 (2%) 1 (4%) 3 (7%) 44 (5%) 

Native 
Hawaiian or 

1 (1%)   2 (<1%) 



                                                                                                                                                                                           
Other Pacific 
Islander 

White 111 (85%) 19 (76%) 32 (78%) 696 (80%) 

Two or More 
Races 

1 (1%)   4 (<1%) 

Non-Resident 
Alien 
(International) 

   3 (<1%) 

Race/Ethnicity 
Unknown 

2 (2%)   19 (2%) 

Total 130 (66%) 25 (13%) 41 (21%) 870 

 
    

Male 31 (24%) 11 (44%) 8 (20%) 390 (45%) 

Female 99 (76%) 14 (56%) 33 (80%) 480 (55%) 

Total 130 25 41 870 

*Faculty backgrounds reflect diversity (ex., linguistic, socio-economic, sexual orientation) 
that statistics do not capture.  

 

Exhibit R.4.4.h.1: UNIT Affirmative Procedures for Attracting Diverse  

Initial Program Candidates  

Representative examples of the unit’s affirmative procedures for attracting diverse initial program 
candidates to teacher education include:  

 

1. Towson University serves as Maryland's affiliate university for the Teacher Academy of 
Maryland (TAM; http://www.towson.edu/coe/tam/index.asp).  Originated with three Baltimore 
City high schools, the unit now partners with thirteen public school systems (exs., Baltimore City, 
Prince George’s and Baltimore Counties) to develop and implement TAM as a "grow-your-own" 
pipeline of future teachers.  TAM is a multi-pronged recruitment incentive.  While emphasizing 
the Top Ten Percent Scholarship, TU also awards three (3) Core Curriculum credits to students 
who successfully complete the TAM program and enroll at Towson University.   Additionally, 
based on recommendations from the COE, Towson provides a $1,000 Towson University 

http://www.towson.edu/coe/tam/index.asp


                                                                                                                                                                                           
Teacher Academy of Maryland (TAM) Scholarship to successful TAM program completers who 
choose to become education majors at Towson University.  
 

2. working with Future Educators of America chapters, hosting campus visits by students from 
high schools with highly diverse populations. 

 

3. Associate of Arts and "2 + 2" articulation agreements with community colleges to facilitate 
the seamless transfer and pursuit of education degrees. As a result of the unit’s collaborative 
efforts, it was recognized by the Maryland Higher Education Commission (MHEC) at its January, 
2012 Education Policy Committee meeting. The Education Policy Committee praised the unit’s 
effort, noting that “Towson University for example, has become particularly adept at establishing 
agreements with community colleges, private institutions and public school districts”  (MHEC, 
2012, p. 15; Retrieved from  
(http://mhec.maryland.gov/highered/about/meetings/edpolicymeetings/2012/epcbook1-11-12.pdf 
 

4. Maintaining/Expanding the unit’s long-term engagement with the Baltimore City Public 
School System (BCPSS).  The representative examples of ongoing initiatives below, enhance 
and build on TU2020, and the President’s and Provost’s public commitment to Towson’s role “as 
the state’s comprehensive metropolitan institution” (Undergraduate Catalog, Fall 2012, p. 222): 

a. Top Ten/S3 efforts: Continuation of the University’s Top Ten Percent Scholars 
(http://www.towson.edu/assessment/tustudentexperience/fye/top10percent.asp) and Support for 
Student Success (S3)  
(http://www.towson.edu/assessment/tustudentexperience/fye/studentsucesspgr.asp) programs 
sustains  the University’s commitment to enhance student diversity. A critical part of the S3 
initiative is its engagement of peer mentors from Students Achieve Goals Through Education 
(SAGE) (http://www.towson.edu/sage/mission.asp), a critical component of the University's 
cultural diversity and student retention; SAGE  focuses on incoming first generation full-time 
students who had the potential to succeed in college but might, for a variety of reasons, struggle 
academically and socially in their first year of college.  

 

b. The integrated Top Ten/S3 efforts provide scholarships and ongoing supports to students from 
Baltimore City and Baltimore County public high schools that completed a college preparatory 
curriculum and graduated in the top ten percent of their class.  Institutional Research data for the 
2012-2013 academic year identified eighteen education majors were part of an S-3 cohort, with 
nine being minority candidates, thirty seven education majors were part of a Top Ten cohort, with 
thirteen being minority candidates, and seven majors  were part of both an S-3 and a Top Ten 
cohort, with five being minority candidates. 

 

c. The unit continues to work with BCPSS professional development schools and provide leadership 
to the Cherry Hill Learning Zone Initiative 
(http://www.towson.edu/tuinthecommunity/cherryHill.aspx), in collaboration with BCPSS, the 
Cherry Hill Ministerial Alliance, and the Baltimore City Mayor's Office to improve 
simultaneously the Cherry Hill area's schools and family, community, health, and economic 
quality of life. Towson students have the opportunity to take what they have learned inside the 
classroom outside into the real world. By engaging in the community, TU students gain practical 
hands-on experience that is invaluable to their education. Numerous unit faculty (and students) 
are continuing their engagement through After-School Tutoring, Students of Service, Cherry Hill 

http://mhec.maryland.gov/highered/about/meetings/edpolicymeetings/2012/epcbook1-11-12.pdf
http://www.towson.edu/assessment/tustudentexperience/fye/top10percent.asp
http://www.towson.edu/assessment/tustudentexperience/fye/studentsucesspgr.asp
http://www.towson.edu/sage/mission.asp
http://www.towson.edu/tuinthecommunity/cherryHill.aspx


                                                                                                                                                                                           
Oral History Project, Saturday Morning Science Series 
(http://www.towson.edu/tuinthecommunity/cherryHill.aspx). 

 

 

Exhibit R.4.4.h.2.a: Financial Aid and Scholarship Programs To Recruit Diverse Candidates 

 

Reflecting Towson 2020, Towson University and the unit utilize a number of financial aid, scholarship 
programs, and other incentives and affirmative procedures to recruit culturally diverse candidates.  

University Financial Aid and Scholarships.  Included in these offerings are programs based on academic 
merit, financial need (or a combination of both), and cultural diversity. Representative examples include 
Commonwealth Award, Top Ten Percent Scholars, and France-Merrick.  In fall 2013, 41% of all 
undergraduate financial aid was received by minority students; 65% was awarded to female students (See 
Exhibit 4.4.h.2.b). In fall 2013, 18% of all advanced program financial aid was received by minority 
students; 61% was awarded to female students. 

University/Unit Scholarships.  A hybrid effort is the TEACH grant 
(http://www.towson.edu/main/finaid/typesoffinaid/grants.asp), a federal program available for 
undergraduate and graduate candidates. Candidates must be recommended by the unit to the scholarship 
office for the grant. 

Unit Level Scholarships 
The unit enhances the University's incentives and affirmative procedures. In addition to the previously 
described University scholarships to attract culturally diverse candidates, a number of specific unit 
scholarships target the recruitment and retention of diverse candidates (e.g., racial, ethnic, gender, SES, 
and geographic diversity) (Exhibit 4.4.h.3). Representative examples are: 

1. Robert Noyce Scholarship ( http://www.towson.edu/fcsm/noyce/): 
Establishing a Supportive Environment for the Recruitment, Preparation and Retention of Middle and 
High School Science and Mathematics Teachers 

Initiated in 2009, the Noyce scholarship seeks to attract and prepare highly effective STEM (Science, 
Technology, Engineering and Mathematics) teachers, and to create an ongoing professional teaching 
community of Robert Noyce scholars. 

With the goal of increasing the number and quality of new teachers in the high-demand STEM fields, the 
Fisher College of Science and Mathematics and the College of Education, with support from the National 
Science Foundation, has established the Robert Noyce Scholarship Program. This program offers 

• undergraduate scholarships during the junior and senior years - each with an annual minimum 
award of $10,000 and  

• one-year graduate stipends - each with an award of $10,000. 
•  

This Robert Noyce Scholarship Program seeks students 

http://www.towson.edu/tuinthecommunity/cherryHill.aspx
http://www.towson.edu/main/finaid/typesoffinaid/grants.asp


                                                                                                                                                                                           
• who aspire to be creative problem solvers, 
• who are imbued with scientific conscience, 
• who have been traditionally underrepresented in the STEM disciplines. 

 

As of fall 2013, 44 Noyce scholarships have been awarded; eight (29.6%) have been awarded to minority 
students, and 27 (61.4%) have been awarded to females.  It is anticipated that the TU Robert Noyce 
Scholarship Program will award five undergraduate scholarships and two graduate stipends each year. All 
recipients will be obligated, within six years of program completion, to teach for two years in a high 
needs school district for each year that they received scholarship or stipend support.  

2.  the Robert Daihl Scholarship 
(http://www.towson.edu/fcsm/scholarships_awards/R_Daihl_Scholarship.asp),  

awarded to a science major in the Jess & Mildred Fisher College of Science and Mathematics who 
intends to teach in a secondary school, 

 

3.  the Teacher Academy of Maryland Scholarship 
(http://www.towson.edu/coe/tam/scholarship.asp),  

 

4. the James Patterson Scholarship.  “Impressed by Towson’s College of Education and their 
commitment to urban education, specifically the Towson Reading Clinic, which 
provides affordable reading intervention in Baltimore,” world famous mystery author 
Patterson established the scholarship  in 2013 for candidates with financial need who achieved a 
strong academic record in high school and plan to be education majors with a focus on 
developing reading skills. 

 

 

EXHIBIT R.4.4.h.2.c: Summary of Financial Aid and Scholarships 

(Data provided by David Horne, Director, Financial Aid Office) 

Grants & Scholarships received by Undergraduate Students:  

Gender and Minority Status: 

 

Year Total G & S Women Minorities Women Minorities 

2011 $59,631,981 $37,772,078 $21,332,833 63.3% 35.8% 

2012 $61,629,366 $39,459,028 $23,674,472 64.0% 38.4% 

2013 $62,978,016 $40,907,980 $25,587,805 65.0% 40.6% 

 

http://www.towson.edu/fcsm/noyce/about/index.asp#guidelines
http://www.towson.edu/fcsm/noyce/about/index.asp#guidelines
http://www.towson.edu/fcsm/scholarships_awards/R_Daihl_Scholarship.asp
http://www.towson.edu/coe/tam/scholarship.asp
http://tunews.towson.edu/2013/10/08/world-famous-mystery-author-pledges-scholarships-for-education-majors/www.towson.edu/coe/
http://www.towson.edu/coe/edtl/reed/readingclinic.asp
http://tunews.towson.edu/2013/08/12/summer-reading-clinic-reaches-out-to-baltimores-latino-community/


                                                                                                                                                                                           
Grants & Scholarships received by Graduate Students:  

Gender and Minority Status: 

 

Year Total G & S Women Minorities Women Minorities 

2011 1,098,079 720,373 317,436 65.6% 28.9% 

2012 1,465,945 884,651 351,819 60.3% 24.0% 

2013 1,380,453 843,824 243,671 61.1% 17.7% 

 

Exhibit R.4.4.h.2.e: Towson Learning Network (TLN) 

The unit also pursues recruitment and programming efforts to attract diverse advanced candidates, 
including the Towson Learning Network (TLN) http://www.towson.edu/tln/index.asp.  Housed in the unit 
until January 2010, and now housed within the Provost’s office, TLN is an innovative and entrepreneurial 
outreach operation involving unit faculty (ex., Fisher College of Science and Mathematics, College of 
Education).  Its mission continues to address  ongoing professional development needs identified by 
school systems (exs., Baltimore City, Baltimore County, Prince Georges' County, Montgomery County), 
including initiatives related to Maryland's shortages of teachers and other school personnel, Common 
Core, and others as identified by school systems.  

 

The significant TLN incentive is the agreement regarding tuition and payment for off-campus graduate 
coursework. The University accepts the school system's negotiated tuition reimbursement to its 
employees as full graduate tuition. Additionally, the agreement includes "lump sum billing" to the school 
system, thereby eliminating "up front, out of pocket" tuition payments by the candidates. 

 

 

Exhibit R.4.4.e: Fall 13 Candidate Demographics* 

 Candidates in 
Initial Teacher 

Preparation 
Programs 

n (%) 

Candidates in 
Advanced 

Preparation 
Programs  

n (%) 

 

All Students in 
the Institution 

n (%) 

Diversity of 
Geographical Area 

Served by 
Institution 

%** 

  

http://www.towson.edu/tln/index.asp


                                                                                                                                                                                           
Hispanic/Latino of any 
race 

121 (4%) 31 (2%) 1062 (5%)  

For individuals who are non-Hispanic/ Latino only 

American Indian or Alaska 
Native 

6 (<1%) 4 (<1%) 49 (<1%)  

Asian  82 (3%) 27 (2%) 1033 (5%)  

Black or African American  199 (7%) 105 (8%) 3319 (15%)  

Native Hawaiian or Other 
Pacific Islander  

4 (<1%) 1 (<1%) 20 (<1%)  

White  2087 (77%) 984 (78%) 14593 (65%)  

Two or more races  70 (3%) 13 (1%) 706 (3%)  

Non-Resident Alien 
(International) 

13 (<1%) 9 (<1%) 615 (23%)  

Race/Ethnicity Unknown 122 (5%) 93 (7%) 1,102 (5%)  

TOTAL 2,740 1,267 22,499  

Male 543 (20%) 174 (14%) 8,572 (38%)  

Female 2,161 (80%) 1,093 (86%) 13,927 (62%)  

TOTAL 2,740 1,267 22,499  

 

*Candidates also represent diverse backgrounds (ex., linguistic, socio-economic, sexual orientation) 
that statistics do not capture. 

**The unit serves two distinct metropolitan areas, the Baltimore and Washington metropolitan areas.  
R4.4.f.1 documents the respective P-12 demographics.   

 

Exhibit 4.4.h.5 Maryland’s 2011-2012 Minority Initial Preparation Graduates: Summary Data 

(Source: MSDE, 10/9/12) 

Data confirm that Towson’s Professional Education Unit addresses Maryland's recognized shortage of 
minority teachers.  As shown in the first set of tables below, latest available MSDE data document that 



                                                                                                                                                                                           
the unit continues as Maryland’s largest producer of minority teacher candidates.  The table at the 
bottom documents that this was true for MSDE’s two earlier reporting cycles. 

 

2011-2012 State Total:  African-American graduates = 249 

Towson University Total:  36  (14.5% of total) 

2011-2012 State Total:  ALL minorities = 614 

Towson University Total: 131 (21.3% of total) 

 

Number of 2011-2012 African-American 
Graduates/% of total (rank ordered) 

Number of 2011-2012 Minority Graduates/% 
of total 

        
1. CND 68 27.3% 1. Towson 131 21.3% 

2. Towson 36 14.5% 2. UMCP 110 17.9% 

3. Bowie 26 10.4% 3. CND 98 16% 

4. Morgan 20 8% 4. Hopkins 58 9.4% 

5. Tie: UMCP 
+ 

 Hopkins 

13 5.2% 5. Bowie 27 4.4% 

 

HBCU’s:  Number of 2011-2012 African American 
Graduates/% of total 

1. Bowie 26 10.4% 

2. Morgan 20 8% 

3. Coppin 12 4.8% 

4. UMES 11 4.4% 

 

Last three MSDE reporting cycles for all minority graduates 



                                                                                                                                                                                            
State Total  Unit Total Unit Total as % of State 

Total 

2011-2012 614 131   21.3% 

2010-2011 622 135 22% 

2008-2009 470 114 24% 

 

 

Exhibit R.4.4.f.2:  Demographics for On Campus Reading Clinic 
 

Reading M. Ed. candidates have two required internships, REED 626 and REED 
726, in the on-campus Reading Clinic and/or at the off-campus Summer Reading Clinic at 
various Baltimore City Public School sites.  Demographics for the fall 2013 on-campus 
Reading Clinic are indicated below; based on SES, tuition was waived for 5 students in the 
fall semester 

19 Males 

19 Females 

10 White 

1 Hispanic 

26 African-American 

1 Asian 

  

As additional documentation of the diversity of the on-campus Reading Clinic, data 
below documents clinic participants from the Baltimore City Public School System, 
indicating the schools and number of children attending.   
 
FALL 2010 

1. Langston Hughes Elementary (2) 

2. Woodhome Elementary (1) 

3. Mt. Washington Elementary (1) 

4. Northwood Elementary (2) 



                                                                                                                                                                                           
5. NACA II (1) 

6. Leith Walk Elementary (1) 

7. Baltimore Leadership School for Young Women (1)  

Spring 2011 
1. City Neighbors Hamilton (1) 

 
2. Robert W. Coleman Elementary (1) 

 
3. Hamilton Elementary/ Middle (2) 

 
4. Arundel Elementary/ Middle School (9) 

 
5. Medfield Heights Elementary (1) 

 
6. Baltimore Civitas (1) 

 
 
Fall 2011 

1. Arundel Elementary/Middle School (9) 
 

2. Furley Elementary (1) 
 

3. Baltimore International Academy (1) 
Uriah Jackson 
 

4. Hamilton Elementary (2) 
 

5. Coldstream Park Elementary/ Middle School (1) 
 

6. Tunbridge Public Charter School (1) 
 
 
Spring 2012 

1. Arundel Elementary/ Middle School (10) 
 

2. Glenmount Elementary/ Middle School (1) 
 

3. Monarch Academy (1) 
 

4. New Era Academy (1) 
 

5. Dr. Bernard Harris Sr. Elementary (1) 
 



                                                                                                                                                                                           
6. Baltimore International Academy (1) 

 
7. Hamilton Elementary/ Middle School (3) 

 
8. Abbottston Elementary (1 

 
9. Baltimore Civitas (1)  

 
10. Tunbridge Public Charter School (1) 

 
Fall 2012 
 

1. Hamilton Elementary/ Middle School (1) 
 

2. Walter P. Carter Middle School (1) 
 

3. KIIP Harmony Academy (1) 
 

4. Furley Elementary (1) 
 

5. Monarch Academy (1) 
 

6. Tunbridge Charter School (2) 
 

7. Baltimore Montessori Public Charter School (1) 
 

Spring 2013 
 

1. Northwestern Senior High School (1) 
 

2. Baltimore International Academy (1) 
 

3. Armistead Gardens Elementary/Middle School (2) 
 

4. Monarch Academy  (2) 
 

5. Tunbridge Public Charter School (1) 
 

6. Baltimore Montessori Public School (1) 
 

 

Exhibit 4.4.i: UDL 
 



                                                                                                                                                                                           
What is the Universal Design for Learning Professional Development Network at TU?  
The Universal Design for Learning Professional Development Network at Towson University 
(UDL PDN) is designed to support faculty in building capacity in UDL as it applies to course 
delivery in higher education.  
Components of the UDL PDN include: 

• Professional development (e.g., face-to-face, online PD collections) 
• Just in time support provided by UDL Facilitator 
• Campus-wide Professional Learning Communities (PLCs) led by UDL Coaches 

Professional learning and instructional resources offered through a UDL Exchange (online tool) 

UDL PDN at TU Goals 
1. To align instructional practices with the UDL framework.  
2. To enhance instructional practice by collaborating with colleagues in professional learning 

communities. 
3. To show positive change in faculty beliefs, knowledge, and skills related to UDL.  

 
What is the timeline for the first year of the UDL PDN at TU? 

• Fall 2013: Initial half-day introduction to UDL, open to all campus. 
• November 2013: Applications reviewed for core group of coaches. 
• December 2013 and January 2014:   

 Three (3) face to face coaches workshops (dates TBD, please complete doodlepoll). 
 Bookstudy and online discussion:  UDL Theory and Practice: 

http://udltheorypractice.cast.org/login 
• January 15, 2014: Towson University January Conference  ** UDL coaches are strongly 

encouraged to attend the keynote with Dr. David Rose and breakout sessions on UDL** 
• January 15 - 31, 2014:  PLC members recruited from all colleges at TU. 
• February, March, April, May 2014:   

 Coaches will meet with PLCs (dates determined by coaches). 
 UDL facilitator will provide coaches with agendas and materials for PLC meetings. 
 PLC members will be required to complete a product designed using the UDL 

framework (e.g., digital learning modules, flexible syllabi, flipped lectures, etc.; 
additional information will be provided). 

 
• Summer 2014- additional professional development will be offered as needed/requested. 

 
What are the roles and responsibilities of UDL PDN members? 
 
Office of Academic Innovation 

1. Work with CAST and UDL facilitator to design UDL PDN plan. 
2. Explore additional funding/grant opportunities related to UDL. 
3. Assist with materials and resources for professional development sessions. 
4. Provide funding for coach and PLC stipends. 
5. Support marketing and dissemination of products created by UDL PDN. 

 
Facilitator 

1. Plan and deliver campus wide professional development.  

http://doodle.com/8ymuuh7wtu7auxsn
http://udltheorypractice.cast.org/login
http://www.cast.org/about/staff/drose.html


                                                                                                                                                                                           
2. Plan and deliver professional development and facilitation workshops for coaches. 
3. Serve as a liaison between OAI and UDL Coaches. 
4. Design PLC agendas and assist coaches with facilitation.  
5. Share models of instructional/course materials created from available templates designed 

by CAST. 
6. Provide online support through UDL Connect.  
7. Be available to coaches for just-in-time support. 

 
Coaches 

1. Attend UDL and facilitation workshops in December and January. 
2. Read UDL: Theory and Practice and participate in online discussion. 
3. Work with the UDL Facilitator to support a cross-campus PLC in the Spring of 2014. 
4. Create instructional/course materials from available templates designed by CAST, 

and share these materials with PLC. 
5. Participate in educator surveys and interviews. 

 
PLC Members 

1. Participate in a thriving Professional Learning Community (PLC) which includes: 
o Participation in face-to-face and online professional development. 
o Active engagement in an online community that provides supports and 

resources for UDL implementation. 
2. Create instructional/course materials from available templates designed by CAST, 

and share these materials with PLC. 
3. Participate in educator surveys and interviews. 

 
 
UDL Coaches 
Yellow Shading = Unit Faculty 
 

Last Name 
First 
Name Title Department 

College of 
Education       
Fewster Darlene Dr. Special Education 
Holman Katherine Dr. Special Education 
        
Guerrero Judith Dr. Early Childhood Education 
        
Hickey Michael Dr. Instructional Leadership & Professional Development 
        
Maras Bonnie Ms. Educational Technology & Literacy 
        



                                                                                                                                                                                           
College of Fine 
Arts & 
Communication       
Halligan Emily Ms. Art + Design, Art History, Art Education 
        
Simon Kathryn Dr. Music 
        
College of 
Liberal Arts       
Aseltine Elyshia Dr. Sociology, Anthropology & Criminal Justice 
Scheuerman Heather Dr. Sociology, Anthropology & Criminal Justice 
        
Fracasso Maria Dr. Psychology 
Mosser Elizabeth Ms. Psychology 
        
Wesner Melissa Ms. Family Studies & Community Development 
Willis Hepp Bethany Dr. Family Studies & Community Development 
        
Cook Library       
Holmes Claire Ms.   
        
        
        
        

UDL PLC List 

Heather 
Scheuer
man 

hscheuerman@tows
on.edu CLA SOAN 

Assistant 
Professor 

I am seeking to learn new and 
innovative teaching techniques 
that will allow all students to 
learn. 

Kathryn 
Simon 

ksimon@towson.ed
u 

COF
AC Music 

Assistant 
Professor   

Heather 
Skelley 

hskelley@towson.ed
u COE 

Early 
Childhood 
Education Lecturer   

Kathleen 
Stein kstein@towson.edu COE SPED 

Assistant 
Professor 

I teach methods classes for the 
SPED Department and currently 
model using UDL in the classroom. 
However I would like to expand my 
knowledge of UDL and enhance my 
ability to model UDL in my 
courses. 

Jeremy 
Tasch jtasch@towson.edu CLA 

Geography 
& Environ 

Assistant 
Professor   

mailto:hscheuerman@towson.edu
mailto:hscheuerman@towson.edu
mailto:ksimon@towson.edu
mailto:ksimon@towson.edu
mailto:hskelley@towson.edu
mailto:hskelley@towson.edu
mailto:kstein@towson.edu
mailto:jtasch@towson.edu


                                                                                                                                                                                           
-mental 
Planning 

Ocie 
Watson-
Thompso
n 

owatson-
thompson@towson.e
du   

Early 
Childhood 
Education Professor   

Melissa 
Wesner 

mwesner@towson.e
du CLA 

Family 
Studies & 
Communit
y 
Developm
ent 

Clinical 
Assistant 
Professor   

Brenda 
Conley 

bconley@towson.ed
u COE ILPD 

Visiting 
Assistant 
Professor   

            
            

 
 
R.4.4.b.6 

https://www.towson.edu/coe/about/accreditation2014/documents/standard4/R.4.4.b.6.pdf 

 

Exhibit R.4.5.a: Program Evaluation, Mentor and Liaison/Supervisor Capstone Internship 
Evaluations Confirm Candidates Worked with Specialized Resource Personnel 

 

Rating Scale:  5=Strongly Agree  4=Mildly Agree  3=Neutral  2=Mildly Disagree  1=Strongly Disagree 

Program Evaluations 
F12 SP13 AY 13 

Weighted 
Mean 

Internship Experiences N=163 N=406 N=569 

Field Experiences (prior to capstone internship): 
   

17.  Provided opportunities to collaboratively plan and teach with 
specialized resource personnel (ex., guidance counselor, resource 
teacher, special educator, reading specialist, media specialist, speech 
pathologist). 

3.85 3.96 3.93 

Capstone Internship Experiences: 
   

22. Provided opportunities to collaboratively plan and teach with 
specialized resource personnel (ex., guidance counselor, resource 4.34 4.22 4.26 

mailto:owatson-thompson@towson.edu
mailto:owatson-thompson@towson.edu
mailto:owatson-thompson@towson.edu
mailto:mwesner@towson.edu
mailto:mwesner@towson.edu
mailto:bconley@towson.edu
mailto:bconley@towson.edu
https://www.towson.edu/coe/about/accreditation2014/documents/standard4/R.4.4.b.6.pdf


                                                                                                                                                                                           
teacher, special educator, reading specialist, media specialist, speech 
pathologist). 

 

Mentor Teachers: F12 SP13 Weighted 
Mean 

Diversity Performance Factors: N=215 N=568 N=783 

5. Collaboratively plan and/or teach with specialized resource personnel 
(ex., guidance counselor, resource teacher, special educator, reading 
specialist, media specialist, speech pathologist). 

4.40 4.33 4.35 

 

University Supervisors: 
F12 SP13 Weighted 

Mean 

Diversity Performance Factors: N=216 N=573 N=789 

5. Collaboratively plan and/or teach with specialized resource personnel 
(ex., guidance counselor, resource teacher, special educator, reading 
specialist, media specialist, speech pathologist). 

4.44 4.23 4.29 

 

 

Exhibit 5.4.a.1.a: List of Professional Education Faculty with Qualifications 
Facu
lty 
Mem
ber 
Nam
e 

DE
PT 

Facul
ty 
Rank 

Tenu
re 
Statu
s 

Highes
t 
Degree
, Field, 
& 
Univer
sity 

What 
Role do 
you play 
at 
Towson 
Universit
y?  
(Instruct
or/ 
Clinical 
Supervis
or/ PDS 
Liaison, 
etc.) 

Scholarshi
p, 
Leadership 
in 
Profession
al 
Associatio
ns, and 
Service: 
List up to 3 
major 
contributio
ns in the 
past 3 
years: 

Teaching 
or other 
professio
nal 
experienc
e in P-12 
schools: 

FTP
T 

GEN
DER 

RA
CE / 
ET
HNI
CIT
Y 

Alegr
e-
Gonz
alez, 

FO
LA 

Assoc 
Prof 

Tenur
e 
Track 

Ph.D. 
Mediev
al 
Arabic 

Faculty - 
Teaches 
Spanish 
language, 

Published a 
critical 
edition of 
"Artículos 

None Full 
Tim
e 

Fema
le 

His
pani
c / 



                                                                                                                                                                                           
Mari
a 

Literatu
re – 
Universi
dad 
Autóno
ma de 
Madrid  

culture 
and 
literature 
courses 

de 
costumbres
" by Larra in 
Cervantes 
& Co. 
Classics; 
another 
critical 
edition of 
"Cartas 
marruecas" 
by Cadalso 
is 
forthcoming
; published 
one article 
in the 
Journal of 
Teaching 
and 
Education 
and another 
one in the 
Hispanic 
Journal.  

 

Presented 
4 papers in 
internationa
l 
conference
s.  

 

3) 
Coordinator 
of the 
Arabic 
Program; 
Director of 
the Winter 
Study 
Abroad 
Program in 
Argentina in 
2012 and 

Lati
no 



                                                                                                                                                                                           
2013; 
Spanish 
OPI rater in 
Spanish; 
serves at 
the Council 
of Liberal 
Arts; served 
at the 
Fulbright 
National 
Screening 
Commitee, 
ETA in 
Spain, 
2013. 

Alt, 
Patri
cia 

HL
TH 

Prof Tenur
ed 

PhD, 
Political 
Science
, 
Universi
ty of 
North 
Carolin
a, 
Chapel 
Hill, NC 

Faculty Co-author 
of article on 
Creating 
Learning 
Prisms with 
an 
Interdiscipli
nary Case 
Study 
Workshop  
 
Co-author 
of textbook 
chapter on  
Legal and 
Ethical 
Issues in 
Health  
 
Chair of 
Towson 
University 
IRB and of 
Maryland 
state Dept. 
of Health 
and Mental 
Hygiene 
IRB 
 
Developed 
and taught 

PTSA 
President - 
several 
times 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
courses on 
Responsibl
e Conduct 
of 
Research 

Baile
y, 
Meg
han 
Mari
e 

HL
TH 

Lectur
er 

Non-
Tenur
e 

MS, 
Health 
Science
, 
Towson 
Universi
ty 

Instructor 
/ 
Communi
ty Health 
Intern 
field 
superviso
r 

Presented 
during 
Plenary 
Session at 
2013 
Undergradu
ate 
Education 
for Public 
Health 
Summit.  
 

Participated 
in 
CDC/Ameri
can Cancer 
Society's 
Advanced 
Academy in 
2013; 
presented 
related 
topics at 
MAHPERD 
 

Co-author 
of 
presentatio
n selected 
for Best 
Brief Oral 
Presentatio
n at 2013 
AAHE 
meeting. 

none Full 
Tim
e 

Fema
le 

Whi
te 

Bam
berg
er 
,Honi 
J. 

MA
TH 

Prof Tenur
ed 

PhD., 
Educati
on 
(Curricu
lum and 

Professor Race to the 
Top – 
District 
Grant, 
Enlarged 

Classroom 
teacher at 
The Park 
School, in 
Brookland

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Instructi
on) 
Universi
ty of 
Marylan
d, 
College 
Park 

City School 
District of 
Middletown, 
New York, 
2013 – 
2016, 
Program 
Director for 
Mathematic
s 
Professiona
l 
Developme
nt 

 

Hub, Spoke 
and 
Capstone: 
STEM 
Grant 
(MSDE), 
Co-
Principal 
Investigator 

 

Math 
Misconcepti
ons: From 
Misunderst
anding to 
Understand
ing (2012). 
Series of 
three 
books, 
Heinemann 
Publication
s, Inc. 

ville, MD 
(1978 – 
1989); 
Mathemati
cs 
Coordinato
r at The 
Park 
School, 
1984 - 
1989 

Barc
zyk, 
Cecy
lia B. 

MU
ED 

Prof Tenur
ed 

MM 
Yale 
Universi
ty 

Faculty 
(cello, 
chamber 
music, 
lower 
strings) 

Artistic 
Director of 
the 
Internationa
l Music 
Institute 
and 

 Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Festival 
USA; Chair 
of the 
Internationa
l Friends of 
Cello; 
Concert 
tours in 
Lithuania, 
Mexico, 
Cuba, 
recital at 
Dickinson 
College 

Barre
to 
Espi
no, 
Reiz
elie 

SCI
E 

Asst 
Prof 

Tenur
e 
Track 

Ph.D., 
The 
Pennsyl
vania 
State 
Universi
ty 

Faculty, 
science 
education 

Active 
member of 
the National 
Association 
for 
Research in 
Science 
Teaching 
(NARST) 
including 2 
committees
. Currently 
involved in 
partnership
s with 
Alabama A 
& M 
University 
and 
University 
of 
Tasmania, 
Australia. 
Has 
submitted 
several 
manuscript
s to peer-
reviewed 
journals 
and 
submitted 
grants for 

Actively 
engaged 
with 
Baltimore 
City Public 
School 
System 
(BCPSS) 
in 
curriculum 
writing, 
assessme
nt, 
profession
al 
developme
nt and 
consulting 
work. 
Served as 
an 
assessme
nt expert 
for the 
American 
Associatio
n for the 
Advancem
ent of 
Science 
(AAAS) 

Full 
Tim
e 

Fema
le 

His
pani
c / 
Lati
no 



                                                                                                                                                                                           
research 
support. 

Barte
ls, 
Susa
n M. 

SC
PY 

Prof Tenur
ed 

Ph.D., 
School/
Clinical 
Child 
Psychol
ogy, 
Universi
ty of 
Virginia 

Program 
Director, 
Instructor, 
Practicum 
Coordinat
or 

Board 
member, 
NASP 
Program 
Approval 
BoardBoard 
member, 
NASP 
Program 
Approval 
Board; 

 

Bartels, S., 
Eskow, K., 
& Greene-
Havas, M. 
(2012) 
Fostering 
Family/Prof
essional 
Collaboratio
n. National 
Association 
of School 
Psychologis
ts Annual 
Conference
; 

 

Bartels, S. 
(2011) 
Helping 
School-
Based 
Problem 
Solving 
Teams Get 
Unstuck. 
National 
Association 
of School 
Psychologis

Nationally 
Certified 
School 
Psychologi
st; 
employed 
in public 
school 
system as 
school 
psychologi
st 17 years 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
ts Annual 
Convention. 

Berk
eley, 
Terry 
R. 

EC
ED 

Profe
ssor 

Tenur
ed 

Ed.D., 
Adminis
tration, 
Plannin
g, and 
Social 
Policy, 
Harvard 
Universi
ty 

Chair, 
Departme
nt of 
Secondar
y 
Education 

Co-Editor, 
Rural 
Special 
Education 
Quarterly 

 

Issue 
Editor:  Rur
al Special 
Education 
Quarterly, 
2010-11, 
29(1), (2), 
(3), (4)  

 

30-Year 
Retrospecti
ve on Rural 
Special 
Education:  
in four 
issues 

Director, 
The 
Children’s 
Center, 
Keene, 
NH: A 
Collaborati
ve serving 
four LEAs 
providing 
special 
education 
and 
related 
services in 
southwest
ern NH 

Full 
Tim
e 

Male Whi
te 

Berk
ey III, 
Fran
k N. 

EL
ED 

Lectur
er 

Non-
Tenur
e 

M.Ed. 
In 
Elemen
tary 
Educati
on, 
Towson 
Universi
ty 

PDS 
University 
Liaison 

Revision of 
Portfolio 
Handbook 

Scorer – 
edTPA 
Learning 
Segments 

35 years in 
Baltimore 
County 
Public 
Schools 
 
11 years 
as 
elementar
y 
classroom 
teacher 
 
24 years 
as 
elementar
y assistant 
principal 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
Bern
stein, 
Sam
uel B 

PE
TE 

Lectur
er 

Non-
Tenur
e 

    Full 
Tim
e 

Male Unk
now
n 

Berq
uist, 
Eliza
beth 
Tessi
er 

SP
ED 

Asst 
Prof 

Tenur
e 
Track 

Ed.D., 
Instructi
onal 
Technol
ogy, 
Towson 
Universi
ty 

University 
Superviso
r 

CAST 
National 
UDL 
Faculty 
Cadre 
 
Presenter 
at CEC, 
SITE, 
TASH, 
ISTE 
 
MSDE UDL 
Expert--
CCR AERA 
Grant  

 

Towson 
University 
Office of 
Academic 
Innovation 
UDL 

Professiona
l Learning 
Community 
Facilitator 

Certificatio
ns: 
Secondary 
Social 
Studies, 
Special 
Education, 
Administra
tor I 
 
Teaching 
Experienc
e:  Middle 
School, 
High 
School, 
Special 
School, 
Resource 
 
Current 
clinical 
supervisor 
for interns 

Full 
Tim
e 

Fema
le 

Whi
te 

Blak
e Jr, 
Robe
rt W. 

EL
ED 

Prof Tenur
ed 

Ph.D. in 
Curricul
um 
Design/
Science 
Educati
on, 
Universi
ty of 
Illinois 
at 
Chicag
o 

Professor Blake, 
R.W., Jr. 
and Blake, 
B. E. (Eds). 
(2012). 
Becoming a 
teacher: 
Using 
Narrative 
as reflective 
practice. A 
cross-
disciplinary 
approach. 

Barnstable 
Middle 
School, 
Hyannis, 
MA. 1996-
1997.Seve
nth grade 
science.   

 

Sleepy 
Hollow 
Middle 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
New York, 
NY: Peter 
Lang 
Publishers.  

 

Blake, 
R.W., Jr.; 
Frederick, 
J.A., 
Haines, S, 
and Lee, S. 
(2010). 
Inside-Out: 
Environmen
tal Science 
in the 
Classroom 
and the 
Field, 
Grades 3-8. 
Arlington, 
VA. NSTA 
Press. 

 

Executive 
Editor 
(2012-
present). 
Science 
Activities. 
Classroom 
projects 
and 
curriculum 
ideas. 
Philadelphi
a. 
Routledge 
US 
Education 
Journals, 
Taylor & 
Francis 
Group, 
LLC. 

School, 
North 
Tarrytown, 
NY. 1995-
1996. 
Eighth 
grade 
science.   

 

Sleepy 
Hollow 
High 
School, 
North 
Tarrytown, 
NY. 1990-
1991. 
Ninth 
grade 
science. 

 

Taconic 
High 
School, 
Pittsfield, 
MA. 1988-
1990. 

Ninth 
grade 
science. 



                                                                                                                                                                                           
 

Brac
e, 
Andr
ea 
Mich
elle 

HL
TH 

Asst 
Prof 

Tenur
e 
Track 

PhD., 
Health 
Promoti
on and 
Behavio
r, 
Universi
ty of 
Georgia 

Instructor Namageyo-
Funa, A., 
Rimando, 
M., Brace, 
A.M., 
Christiana, 
R.W., 
Fowles, 
T.L., 
Latham-
Davis, T., 
Martinez, 
L.M., & 
Sealey, D. 
(in press). 
Recruitmen
t in 
qualitative 
public 
health 
research: 
Lessons 
learned 
during 
dissertation 
sample 
recruitment. 
Qualitative 
Inquiry.  

 

Wilson, 
M.G., & 
Brace, A.M. 
(in press). 
Weight 
Manageme
nt in US 
Occupation
al Settings. 
In Oxford 
Bibliographi
es in Public 
Health. Ed. 
David 
McQueen. 

 Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
New York: 
Oxford 
University 
Press, 
forthcoming
. 

 

Brace, 
A.M., 
Hekler, E.B, 
& Davis, M. 
(2013, 
September)
. Promoting 
local, 
sustainable 
food 
choices to 
improve 
eating 
behaviors 
among 
college 
students 
using a 
stealth 
nutrition 
intervention
.  Paper 
presented 
at the 
Internationa
l Food 
Studies 
Conference
, Austin, 
TX. 

Broa
dwat
er, 
Kath
erine 
A. 

AR
ED 

Assoc 
Prof 

Tenur
ed 

PhD 
Arts 
and Art 
Educati
on, 
Union 
Institute 
and 

Coordinat
or of Art 
Education
, Summer 
Graduate 
Director, 
Curriculu
m Expert: 
Arts 

2000-2014- 
Governing 
Board for 
AEMS, Arts 
Education 
in Maryland 
Schools, 
Higher 

Baltimore 
County 
Public 
Schools- 
Art 
Teacher 
(seven ½ 
years) 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Universi
ty 

Integratio
n Institute 

Education 
Task Force 

 

2002-2014- 
Higher 
Education 
Chair-
Maryland 
Art 
Education 
Association 
Council 

 

Broadwater
, 2012 
Published 
Papers: 
Being an 
Agent of 
Change, 
Thinking 
Outside the 
Box, What 
Box? 
Maryland 
Art 
Education 
Association 
Gazette. 
Rigorous 
Professiona
l 
Developme
nt, 
Southeast 
Center for 
Education 
in the Arts, 
University 
of 
Tennessee  

 

Broadwater 
2014- First 

 

2000-
2014-
Serve as 
Curriculum 
Expert for 
the 
Towson 
University 
Arts 
Integration 
Institute:  
Teach 
graduate 
level 
courses: 
Arts 
Across the 
Curriculum
, Art 
Forms, 
Teaching 
Reading 
Through 
Art, 
Capstone 
Seminar 
and 
Capstone 
Project in 
various 
public 
school 
districts 
including: 
Baltimore 
County, 
Baltimore 
City, Anne 
Arundel 
County, 
Montgome
ry County, 
Queen 
Anne’s 
County, 
etc. These 
classes 



                                                                                                                                                                                           
Born, 
Horowitz 
Center for 
Visual and 
Performing 
Arts, 
Towson 
University 
Faculty Art 
Exhibition 

are taught 
and action 
research is 
conducted 
in the 
public 
school 
setting.  

 

1994-2014 
Partnershi
ps with 
several 
Baltimore 
City Public 
Schools 
connecting 
Art 
Education 
students 
with urban 
youth. 

Brow
n, 
Bonn
ie 
Ann 

ED
TL 

Lectur
er 

Non-
Tenur
e 

MS, 
Instructi
onal 
Technol
ogy, 
Towson 
Universi
ty 

Lecturer: 
Education
al 
Technolo
gy and 
Literacy 

Brown, B. 
A. (2013, 
Aug 21). 
The ADHD 
Brain. 
Workshop 
presented, 
as a 
certified 
trainer 
representin
g UDO, at 
Baltimore 
County 
Public 
Schools 
Professiona
l 
Developme
nt Day for 
school 
guidance 
counselors. 

Facilitator 
K-10 
Alternative 
Education 
(for Home 
School in 
Baltimore 
County); 
Liaison for 
EDTL to 
the PDS 
Committee
, which 
places 
interns into 
county 
schools; 
Certified 
Presenter  
for UDO’s 
Brain 
Based 
Learning 
workshops 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Reisterstow
n, MD. 

 

Brown, B. 
A. (2012, 
Aug 20). 
Engaging 
Students 
with Active 
Learning. 
Presentatio
n for Cook 
Library’s 
Seminar on 
the Towson 
Seminar. 
Towson, 
MD. 

Delta 
Kappa 
Gamma 
Society 
Internationa
l (a society 
for female 
educators).  
Member 
since 
September, 
2012. 

for public 
school 
teachers, 
administrat
ors, 
counselors
, and 
parents; 
and 
Instructor 
to 
graduate 
candidate, 
most of 
whom are 
educators 
in the 
public 
schools 

Bunc
h, 
Kim 
(Kari
n) 

EL
ED 

Lectur
er 

Non-
Tenur
e 

M.A. in 
Adminis
tration 
and 
Supervi
sion, 
Johns 
Hopkins 
Universi
ty, 1977 

PDS 
University 
Liaison, 
Instructor 

2013 
Course 
Lead Elem 
Ed 
311.003- 
Children 
and the 
Elementary 
School 
Curriculum 
and 
Assessmen
t  
2013 
Portfolio 

 Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Handbook - 
revised 
October 15, 
2012   
Kappa 
Delta Pi 
Presentatio
n on 
Interviewing 

Burr, 
Kathl
een 
Anne 

ED
TL/
MA
T 

Lectur
er 

Non-
Tenur
e 

Certific
ate of 
Advanc
ed 
Study 
(C.A.S.
E.), 
Educati
on 
(Admini
stration 
& 
Special 
Ed.), 
Johns 
Hopkins 
Universi
ty 

MAT 
Superviso
r & PDS 
Liaison 

Program 
orientation 
and on-
going 
mentorship 
to new MAT 
Supervisor 
- Summer 
2013. 
Strategic 
planning 
with 
Baltimore 
County 
PDS sites - 
Summers 
2012 & 
2013.   

 

Conference 
Chairperso
n for 
Maryland 
Association 
of 
Elementary 
Principals 
(MAESP) - 
April 2012. 

Principal - 
Abingdon 
Elementar
y School, 
HCPS, 
2001 - 
2011. 
Principal - 
Joppatown
e 
Elementar
y School, 
HCPS, 
1997 - 
2001.  
Assistant 
Principal - 
North 
Harford 
Elementar
y School, 
1995 - 
1997.  
Special 
Education 
Teacher 
for HCPS 
at 
Elementar
y, Middle, 
and High 
School 
grades 
from 1979- 
1995. 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Butle
r, 
Anitr
a 
Esth
erm 

ED
TL 

Lectur
er 

Non-
Tenur
e 

M. A. 
Curricul
um and 
Instructi
on, 
George 
Washin
gton 
Universi
ty 

Instructor Awards: 
Phi Delta 
Kappa 
Emerging 
Leaders 
Award 
 
Professiona
l 
Presentatio
ns: 
The 
Authentic 
Literacy 
Model: 8th 
Pan-African 
Reading for 
All 
Conference 
in Nairobi, 
Kenya 2013 
 
The Art of 
Close 
Reading: 
State of 
Maryland 
Internationa
l Reading 
Association 
Council 
(SoMIRAC) 
Annual 
Convention, 
Hunt 
Valley, MD, 
2013 

Special 
Education 
Coordinato
r, August 
2006 to 
July 2011 
Westover 
Elementar
y School, 
Silver 
Spring, 
MD 
 
Reading 
Specialist, 
August 
2000 to 
June 2001  
Beacon 
Heights 
Elementar
y, New 
Carrollton, 
MD 
 
Reading 
Initiative 
Teacher, 
August 
2005 to 
August 
2006 
Westover 
Elementar
y School, 
Silver 
Spring, 
MD 
 
Elementar
y Educator 
Grades 4-
6, January 
1998 to 
July 2000 
Langley 
Park 
McCormic

Full 
Tim
e 

Fema
le 

Afri
can-
Am
eric
an 
or 
Blac
k 



                                                                                                                                                                                           
k 
Elementar
y School, 
Hyattsville, 
MD 

Carst
ense
n, 
Kathl
een 
M. 

EC
ED 

Lectur
er 

Non-
Tenur
e 

Ed.D., 
Adminis
tration, 
Curricul
um, and 
Instructi
on, 
Universi
ty of 
Nebras
ka 

Towson 
Faculty, 
Main 
campus 
ECED 
341 
ECED 
342 
ECED 
352 

ECED 
421 

P PDS 
Committee; 
Portfolio 
Review 
Committees
; Level I/II 
Internship 
Handbook 
Committee 
DS 
Committee 

Supervisio
n student-
teacher 
interns 
 

Principal – 
Hawaii 

 

Teacher – 
California  

 
Coordinato
r 
profession
al 
developme
nt school 
partnershi
ps 

Full 
Tim
e 

Fema
le 

Whi
te 

Carte
r, 
Lillia
n 
Cook 

HL
TH 

Assoc 
Prof 

Tenur
ed 

PhD, 
CHES 
Health 
Educati
on, 
Temple 
Universi
ty, 
Philadel
phia, 
PA 

Faculty Author of 
instructional 
methods 
published in 
sexuality 
textbook 
instructor s 
guide. 

1 year 
teaching 
experience 
in middle 
school 
health 
education 
grade 8 
 
6 years 
teaching in 
HS health 
education 
grades 10-
12 

Full 
Tim
e 

Fema
le 

Whi
te 

Castr
o-
Vazq
uez, 

FO
LA 

Assoc 
Prof 

Tenur
e 
Track 

Ph.D. 
Spanish 
Literatu
re – 

Faculty - 
Teaches 
Spanish 
language, 

1) 
Published 
first 
monograph 

Taught 
English as 
a foreign 

Full 
Tim
e 

Fema
le 

His
pani
c / 



                                                                                                                                                                                           
Isabe
l 

Florida 
State 
Universi
ty  

culture 
and 
literature 
courses 

on the 
works of 
contempora
ry Spanish 
author 
Manuel 
Rivas, as 
well as 
articles on 
contempora
ry literature 
2) 
Coordinate
d Spanish 
100 and 
200 levels 
3) led first 
TU study 
abroad in 
Spain 

language 
in Spain. 

Lati
no 

Cawl
ey, 
Hann
ah 

EC
ED 

Lectur
er 

Non-
Tenur
e 

M.Ed., 
Langua
ge and 
Literacy
, 
Universi
ty Of 
Illinois 

Towson 
Faculty 
Main 
campus 
and Anne 
Arundel 
County 
Public 
Schools 
ECED 
201 
ECED 
341 & 
343 
ECED 
342 & 
344 
ECED 
351/352 
ECED 
665 

EDUC 
203 
ECED 
607 

Portfolio, 
Curriculum, 
PDS 
Committees 
 
Pepsi grant 
for 
undergradu
ate service 
learning 
project 
 
Wiltz, N., 
Watson-
Thompson, 
O., Cawley, 
H. Skelley, 
H., (2010) 
Chinese 
Edition. 
Developing 
and 
presenting 
the 
professiona
l portfolio in 
early 
childhood 

Kindergart
en and 
Pre-
Kindergart
en teacher 

 

1st Grade 
0-3 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
education. 
Pearson/Pr
entice Hall 

 

Member 
NAEYC 

 

Presenter 
at Maryland 
Chapter 
SPNNY 
2013 

Chap
man, 
Mary 
L 

SP
ED 

Lectur
er 

Non-
Tenur
e 

M.ED. 
in 
Special 
Educati
on, 
Loyola 
College 

Instructor/
Superviso
r PDS 
Liason 

ASCD 
Member 
 
Board of 
Directors or 
Towson 
Presbyteria
n Church 
Preschool 

 

Serves on 
TU 
Scholarship 
Committee 

Elementar
y School 
Administra
tor (24 
years) 
 
Special 
Education 
Teacher 
(10 years) 
 
University 
Supervisor 
(6 years) 

Full 
Tim
e 

Fema
le 

Whi
te 

Chee
ks, 
Celle
stine 

ED
TL 

Assoc 
Prof 

Tenur
ed 

Ph.D., 
Educati
onal 
Commu
nication
s & 
Technol
ogy, 
Universi
ty of 
Pittsbur
gh 

On-
campus 
Classroo
m 
Instructor, 
&Towson 
Learning 
Network, 
(Off-
Campus),  
Practicum 
Superviso
r 

Scholarship
: 
Dissertation 
Committee 
Member 
(2011), 
Jones 
Internationa
l University,  
Title:  “An 
Examinatio
n of the 
Relationshi
p between 
School 
Library 

Team 
Teaching : 
Collaborati
on with 
Baltimore 
County 
Public 
School 
(BCPS), 
Library 
Media 
faculty 
 

Full 
Tim
e 

Fema
le 

Afri
can-
Am
eric
an 
or 
Blac
k 



                                                                                                                                                                                           
Media 
Centers 
and 
Academic 
Achieveme
nt” 

 

Leadership 
in 
Professiona
l 
Association
s: 

 

Maryland 
State 
Department 
of 
Education 
(MSDE) 
School 
Library 
Media 
Advisory 
Committee 
Member ; 

 

MSDE 
Higher 
Education 
Committee 
, Common 
Core State 
Standards 
(Elementar
y/ 
Language 
Arts Gap 
Analysis); 
and 
Maryland 
Association 
of School 
Librarians 



                                                                                                                                                                                           
(MASL), 
Member 

School 
Library 
Advocacy 
Project,  
Baltimore 
County 
Public 
School 
Librarians & 
Professiona
ls Service: 

 

Chairperso
n, College 
Council, 
Faculty 
Assembly 
of the 
College of 
Education 
2011 – 
2013 

 

Coordinator
, Lead 
Marshal, 
Towson 
University, 
Commence
ment 
Committee, 
2011, 2012, 
2013, 
College of 
Education  

 

Chairperso
n, 
Curriculum 
Committee, 



                                                                                                                                                                                           
College of 
Education 

Chen
g, 
Dian
a S 

MA
TH 

Asst 
Prof 

Tenur
e 
Track 

EdD in 
Mathem
atics 
Educati
on, 
Boston 
Universi
ty 
School 
of 
Educati
on 

Assistant 
Professor 

Cheng, D. 
& Sabinin, 
P. (2012) 
Making 
Algebra 
Accessible: 
How Steep 
Can It Be 
for 
Teachers? 
Ed. Boufoy-
Bastick, B.  
In “Cultures 
of Teacher 
Education: 
Comparativ
e Issues of 
Pedagogy, 
Curriculum 
and 
Attainment,
” 
Strasbourg, 
France: 
Analytrics. 

 

Cheng, D. , 
Star, J. & 
Chapin, S. 
(2013). 
Middle 
school 
students’ 
steepness 
and 
proportional 
reasoning. 
New waves 
– 
Educational 
research 
and 

Mathemati
cs teacher, 
Grades 8-
12, Boston 
Trinity 
Academy, 
2004-2006 

 

Massachu
setts initial 
teacher 
certificatio
n 

 -  
Mathemati
cs, Grades 
8-12 

- Physics, 
Grades 8-
12 

- 
Mathemati
cs and 
Science, 
Grades 5-
8 

 

-
Mathemati
cs, Grades 
K-6 

Full 
Tim
e 

Fema
le 

Asia
n 



                                                                                                                                                                                           
developme
nt journal.  

 

Cheng, D. 
& Sezen-
Barrie, A. 
(Nov 2013 
– January 
2014) 
“STEM on 
Ice: Using 
figure 
skating and 
modeling to 
apply 
scientific 
concepts.”  
Journal on 
Educational 
Psychology
. 

Ches
wick, 
Barb
ara 

SP
ED 

Lectur
er 

Non-
Tenur
e 

M.S., 
Commu
nicative 
Disorde
rs, 
Johns 
Hopkins 
Universi
ty 

Instructor/ 
Superviso
r 

COE 
Curriculum 
Committee 
member 
Professiona
l 
Membershi
ps (ASCD 
and CEC) 
 

Sponsor 
Autism 
Roars, May 
2014 

Principal, 
Baltimore 
County 
Public 
Schools 
 

Special 
Education 
Coordinato
r, 
Baltimore 
County  
Schools 
 

Assistant 
Principal, 
Baltimore 
County 
Public 
Schools 
 

Special 
Education 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Departme
nt 
Chairperso
n, 
Baltimore 
County 
Schools 
 

Special 
Education 
Teacher, 
Baltimore 
County 
Schools, 
Baltimore 
City 
Schools, 
Prince 
George s 
County 
Schools 
 

General 
Education 
Teacher, 
Baltimore 
City 
Schools 

Chris
tenso
n, 
LeaA
nn 

EC
ED 

Asst 
Prof 

Tenur
e 
Track 

PhD 
Curricul
um and 
Instructi
on 
Universi
ty of 
Marylan
d, 
College 
Park 

Assistant 
Professor 
Early 
Childhoo
d 
Education 
College 
of 
Education 

Christenson
, L. 
(submitted) 
Whole 
Class 
Interactive 
Reading 
Aloud 
(CIRA): a 
Collective 
and 
Individual 
Case Study 
of Four 
Expert 
Kindergarte
n Teachers, 
Journal of 

18 years in 
California 
Public 
Schools 
 
*Kindergar
ten, First 
and 
Second 
Grade 
teacher 
*English 
as a 
Second 
Language 
Teacher 
*Learning 
Coordinato

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Ethnograph
ic and 
Qualitative 
Research. 
 
NAEYC: 
National 
Association 
for the 
Education  
of Young 
Children 
The little 
engine that 
could: How 
a  
preschool 
enhanced 
its 
curriculum 
and 
boosted  
enrollment 
by running 
on STEAM. 
 
Common 
Core State 
Standards 
in pre-K?  
Isn t that 
just  
for older 
kids? 
Developme
ntally 
appropriate  
implications 
for 
educators.  
Washington
, DC,  
November 
20-23, 2013 
 
2011-2012 
Reading/La
nguage 

r (in 
charge of 
School 
Improvem
ent Plan 
Implement
ation) 
*Title VII 
Project 
Director (in 
charge of 
developing 
ELL 
(English 
Language 
Learner) 
program 
*Assistant 
Principal 
Elementar
y School 



                                                                                                                                                                                           
Arts 
Specialist 
Maryland 
State 
Department 
of 
Education 
Recruited 
as part of a 
Race to the 
Top grant 
to assist  
with the 
developme
nt of 
curriculum 
frameworks
,  
toolkits as 
well as 
content for 
state-wide 
professiona
l  
developme
nt to 
support the 
state of 
Maryland s  
adoption of 
the 
Common 
Core State 
Standards. 

Cimi
no, 
Kare
n M. 

SCI
E 

Staff Non-
Tenur
e 

Masters
’ 
Equival
ency, 
Elemen
tary 
Educati
on – 
Gouche
r 
College
/PCPS 

Instructor 
and 
Science 
Internship 
Coordinat
or for 
Elementa
ry 
Education 

 Supervise 
16-18 
elementar
y science 
interns per 
semester, 
former 
elementar
y teacher 
(6 years) 
with 
current 
MSDE 
Advanced 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Profession
al 
Teaching 
Certificate 
(Grades 1-
8) 

Cogs
well, 
Fred
erick 
W. 

ED
TL/
MA
T 
TL
N 
CO
E 
Lec
ture 

Lectur
er 

Non-
Tenur
e 

M.Ed. 
in 
Educati
on 
Supervi
sion 
and 
Adminis
tration, 
1969 

PDS 
Superviso
r 

Presented 
results of 
Mentor/Inte
rn 
Orientation 
to PDS Site 
Liaisons at 
regularly 
scheduled 
meeting 
Developed 
and 
presented a 
Mentor/Inte
rn 
Orientation 
in Howard 
County 
8/2010 
Developed 
an 
intern/ment
or book 
club to 
discuss 
Teach Like 
A 
Champion 

Towson 
University 
PDS 
Liaison to 
Howard 
County 
Public 
School 
System 
Taught 
SCED 797 
and 798 
Assisted in 
revising 
the 
INTASC 
Principles 
for 
Portfolio 
Reviews 
Assisted in 
interviewin
g 
applicants 
for an 
MAT PDS 
Site 
Coordinato
r position 
Participate
d in 
orientation
s for one 
year and 
extended 
year 
applicants 
to the MAT 
Program 
Principal, 
Newport 
High 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
School 
Bellevue, 
WA 
Director of 
the N & W 
Schools, 
Bellevue, 
WA 
Supervise 
and 
evaluate 
Principals 
and K-12 
Schools  
Director of 
English as 
a Second 
Language 
Pre K-12, 
Bellevue, 
WA 
Principal, 
Lansdown
e High 
School, 
Baltimore 
County, 
MD 
Director of 
Humanitie
s, 
Baltimore 
County, 
MD 
Principal, 
Kenwood 
High 
School, 
Baltimore 
County, 
MD 
Principal, 
Owings 
Mills High 
School, 
Baltimore 
County, 
MD 



                                                                                                                                                                                           
Cole, 
Jack 
N. 

SC
ED 

Lectur
er 

Non-
Tenur
e 

Ph.D., 
Second
ary 
Readin
g 
Educati
on, 
Universi
ty of 
Marylan
d  
College 
Park 

Instructor, 
Secondar
y 
Education 
and 
Elementa
ry 
Education 
 
SCED 
web site 
developer 
 
Manage/d
evelop 
departme
nt e-
portfolio 
collection/
evaluatio
n process 

Annual 
Presentatio
n to 
Teaching 
Assistant 
Summer 
Workshop 
(2011, 
2012, 2013) 

 
Career 
Readiness 
Presentatio
n, Baltimore 
County 
Public 
Library 
Summer 
intern 
Program 
(2011) 

Harford 
County 
Public 
Schools 
(English, 
History, 
Geograph
y, 
Journalism
) 

Full 
Tim
e 

Male Two 
or 
Mor
e 
Rac
es 

Conl
ey, 
Bren
da J. 

ILP
D 

Asst 
Prof 

Non-
Tenur
e 

Ed.D. 
George 
Washin
gton 
Universi
ty 

Faculty Board 
Member, 
Maryland 
Council of 
Staff 
Developers 
 
Maryland 
State 
Teacher 
Education 
Council 

Clinical 
Supervisio
n 
 
Cert: 
Teacher, 
Supervisor
/Principal 

Full 
Tim
e 

Fema
le 

Afri
can-
Am
eric
an 
or 
Blac
k 

Conn
olly, 
Prisci
lla G. 

EL
ED 

Lectur
er 

Non-
Tenur
e 

M.Ed. 
In 
Elemen
tary 
Educati
on, 
Towson 
Universi
ty 

PDS 
University 
Liaison, 
Lecturer 

Assist with 
edTPA 
coordinatio
n duties, 
Elementary 
Education 
Department 

Member, 
Professiona
l 
Developme

Harford 
County 
Public 
Schools: 

1997-
2008, 
Elementar
y School 
Principal 

1992-
1997, 
Elementar

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
nt School 
Council 

Member, 
Maryland 
edTPA 
Collaborativ
e 
Committee 

y Assistant 
Principal 

1991-
1992, 
Teacher-
in-Charge, 
Classroom 
Teacher 

1982-
1991, 
Classroom 
Teacher 

Cox, 
Donn
a M. 

HL
TH 

Prof Tenur
ed 

PhD, 
Policy 
Science
s, 
Universi
ty of 
Marylan
d 
Baltimo
re 
County 

Faculty 

 

Director, 
Towson 
University 
Alcohol, 
Tobacco 
& Other 
Drug 
Preventio
n Center 

Alcohol, 
Tobacco & 
Other Drug 
Prevention 
Center.   
D.M. Cox, 
Director. 
$139,031 
awarded by 
Alcohol & 
Drug 
Administrati
on, 
Department 
of Health & 
Mental 
Hygiene, 
Maryland  
FY2009-
2011 (Total 
amount for 
3 year 
period 
$415, 419) 
 
Co-
authored 
article  
Battle of the 
Binge: 
Alcohol, 
Life 
Transitions 
and 

Presented 
to Harford 
County 
Public 
Schools 
parent 
group, HZ 
Cares, 
related  to 
underage 
and high-
risk 
drinking 
among 
adolescent
s, March 
10, 2010 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Student 
Success,  
(D. Cox & 
J. Spivack) 
published in 
Parent 
Pride 
Resource 
Guide 
(spring 
2009) 
 
Cox, D.M., 
Satterlee D. 
& 
McKusick, 
J.  Faculty 
Involvemen
t in Campus 
Alcohol/Dru
g 
Prevention.   
Poster 
presentatio
n at 
American 
Public 
Health 
Association 
annual 
meeting, 
Philadelphi
a, PA, 
November 
2009 

Croc
e, 
Keri-
Anne 

EL
ED 

Assoc 
Prof 

Tenur
ed 

Ph.D. in 
Curricul
um & 
Instructi
on 
(Langu
age and 
Literacy
), 
Arizona 
State 

Faculty PUBLICATI
ONS 

 

Refereed 
Journal 
Articles 
(Peer 
Reviewed)  

 

General 
Education 
Classroom 
teacher, 
Meyer 
Elementar
y School 

Tempe, 
AZJuly 
1999-

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Universi
ty 

Croce, K. 
(in press). 
Assessmen
t of 
Burmese 
Refugee 
Students’ 
Meaning 
Making of 
Scientific 
Information
al Texts. 
Journal of 
Early 
Childhood 
Literacy 

 

Croce, K. 
(2010). 
Exploring 
Assessmen
t of 
Students 
from 
Different 
Language 
Background
s: A Look at 
Reading 
Comprehen
sion Using 
Information
al Texts. 
English in 
Education, 
44: 126–
145. 

 

Maderazo, 
C., 
Martens, 
P., Croce, 
K., 
Martens, 
R., Doyle, 

August 
2001 

Migrant 
Education 
Specialist 

 

Migrant 
Education 
Program,  

Herkimer, 
New York 
May 1996-
January 
1998 

 



                                                                                                                                                                                           
M. 
Aghalarov, 
S., Noble, 
Rob. 
(2010). 
Beyond 
Picture 
Walks: 
Revaluing 
Picturebook
s as Written 
and 
Pictorial 
Texts, 
Language 
Arts, v87 n6 
p437-446 

 

Croce, K., 
Martens, 
P., 
Maderazo, 
C., & 
Martens, R. 
(2009). 
Students 
Developing 
as Meaning 
Makers of 
the Pictorial 
and Written 
Texts in 
Picturebook
s. 58th 
National 
Reading 
Conference 
Yearbook. 
Oak Creek, 
Wisconsin, 
National 
Reading 
conference 

 



                                                                                                                                                                                           
Book 
Chapter  

 

Martens, 
R., 
Martens, 
P., Croce, 
K., & 
Maderazo, 
C. (2010). 
Reading 
picturebook
s: 
Integrating 
the written 
and 
pictorial 
texts to 
construct 
meaning. In 
P. Albers & 
J. Sanders 
(Eds.), 
Literacy 
and the 
Arts, 
Multimodalit
y, and 21st 
Century 
Literacies: 
Perspective
s in 
Research 
and 
Practice 
from the 
Commissio
n On Arts 
and 
Literacies. 
Urbana, IL: 
National 
Council of 
Teachers of 
English.  



                                                                                                                                                                                           
 

Dissertation 

 

Croce, K. 
(2007). 
Fourth and 
Fifth Grade 
Latino(a) 
Students 
Making  
Meaning of 
Information
al Text., 
Unpublishe
d 
dissertation 
thesis, 
Arizona 
State 
University, 
Tempe, 
Arizona, 
USA.  

 

GRANTS 

 

2009 
 Stu
dents 
Developing 
as 
Meaning-
Makers of 
the Pictorial 
and Written 
Texts in 
Picturebook
s, National 
Art 
Education 
Association    



                                                                                                                                                                                           
$5000 Co-
PI 

 

2011 
 Re
ading 
Assessmen
t and 
Instruction 
for 
Burmese 
Refugee 
Students, 
Center for 
the 
Expansion 
of 
Language 
and 
Thinking 
Reading 
Miscue 
Research 
Awards 
$640 PI 

SERVICE 
TO THE 
UNIVERSIT
Y  

 

-Fall 2011-
Spring 
2013 

Committee 
member, 
University 
Faculty 
Grievance 
Committee  

 

 



                                                                                                                                                                                           
SERVICE 
TO THE 
COLLEGE  

 

-Fall 2012-
present 

Committee 
member, 
Curriculum 
Committee 

 

-Fall of 
2012 

Head of the 
Search 
Committee  

In charge of 
the search 
to find a 
faculty 
member to 
fill the 
position of 
Assistant 
Professor 
Specializing 
in Literacy  

- Fall of 
2011 

Crow
e, 
Nanc
y 
Heat
her 

PE
TE 

Asst 
Prof 

Non-
Tenur
e 

Ph.D.; 
Sport 
and 
Exercis
e 
Educati
on: 
Cognat
e in 
Lifespa
n Motor 
Develo
pment; 

PETE 
Undergra
duate 
Program 
Coordinat
or, PETE 
Internship 
Coordinat
or 

Goodway, 
J. D., 
Robinson, 
L., & 
Crowe, H. 
(2010).   
Gender 
differences 
in 
fundamenta
l motor skill 
developme
nt in 

2 years 
experience 
as a 
Physical 
Education 
teacher; 
University 
Supervisor 
of teacher 
candidates 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Ohio 
State 
Universi
ty 

preschooler
s from two 
geographic
al regions 
who are 
disadvanta
ged.  
Research 
Quarterly 
for Exercise 
and Sport, 
81 (1), 17-
24. 

Dam
asio, 
Bruc
e L. 

ED
TL/
MA
T 

Lectur
er 

Non-
Tenur
e 

MS in 
Econo
mic 
Educati
on, The 
Johns 
Hopkins 
Universi
ty 

PDS 
Superviso
r 

Past 
President of 
Maryland 
Council for 
the Social 
Studies 
(2007-
2009) 
 
Past 
President of 
GATE 
(Global 
Association 
of Teachers 
of 
Economics)
; 2006-2009 
and 
currently on 
the Board 
of Directors 
until 2012. 
 
Served as 
board 
member for 
2 terms 
with the 
National 
Council for 
the Social 
Studies 
(NCSS ) 
2004-2007 

Retired 
from 
Middle 
School 
teaching 
(1974-
1977 in St. 
Mary's 
County 
and 1977-
1980 in 
Carroll 
County) 
and High 
School 
teaching 
(1980-
2008) at 
Liberty 
High 
School in 
Carroll 
County. 
 
Social 
Studies 
Departme
nt 
Chairperso
n at 
Liberty 
High 
School (25 
years) 
  

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
and 2007-
2010 

Tennis 
coach at 
Liberty 
High 
School 
from 1980 
to 2008  
 
Tennis 
coach at 
Loyola 
Blakefield 
from 2008 
to 2011. 
 
AP exam 
reader for 
Economics 
from 1989 
to 2009 
and a 
certified 
consultant 
and trainer 
for College 
Board in 
Economics 
from 2002 
to 2011 
 
Employed 
currently 
with the 
Maryland 
Council for 
Economic 
Education 
and the 
Virginia 
Council for 
Economic 
Education 
as a 
consultant 
and trainer 
for 
teachers 
 



                                                                                                                                                                                           
Presenter 
at 
numerous 
conferenc
es for 
NCSS, 
GATE and 
states 
from 2006 
to 2011 

Dani
els, 
Jane
se 
Kerr 

EC
ED 

Assoc 
Prof 

Tenur
ed 

PhD, 
Human 
Develo
pment 
Educati
on, 
Universi
ty of 
Marylan
d 

Towson 
Faculty, 
Main 
campus 
ECED 
321 
ECED 
407 
ECED 
610 
ECED 
606 

ECED 
341 

ECED 
342 

ECED 
343 

ECED 
344 

ECED 
611 

 

Graduate 
Program 
Director 

Wheeler, E. 
J. & 
Daniels, J. 
(2008, 
October). 
Increasing 
Preservice 
Teachers  
Competenci
es in Urban 
Settings: 
Seven 
Inquiry-
based 
Approaches
. 
Symposium 
presented 
at the 2008 
Annual 
Conference 
& Expo of 
the National 
Association 
for 
Education 
of Young 
Children, 
Dallas, TX.  
 
Daniels, J., 
Wheeler, 
E., Watson-
Thompson, 
O., & 
Washington
, P. (2008, 
August). 

Public 
school 
teacher 
1992-
2001. 
Teacher 
trainer in 
public 
schools 
and Head 
Start 
programs, 
1997   
present 

Full 
Tim
e 

Fema
le 

Afri
can-
Am
eric
an 
or 
Blac
k 



                                                                                                                                                                                           
Project 
BR:IDGE, A 
partnership 
between St. 
Veronica s 
Head Start 
and 
Towson 
University s 
Department 
of Early 
Childhood 
Education. 
Session 
presented 
at the 2008 
College of 
Education 
Faculty 
Retreat, 
Towson, 
MD. 
 
Daniels, J. 
(2009, 
July). Using 
Digital 
Storytelling 
to Enhance 
the 
Curriculum. 
Session 
presented 
at the 
Annual 
Teacher 
Academy of 
Maryland 
Summer 
Leadership 
Institute 
2009, 
Towson, 
MD. 

De 
Patri
cio, 

FO
LA 

Asst 
Prof 

Tenur
e 
Track 

Ph.D. 
Spanish 
Literatu
re - 

Faculty - 
Teaches 
Spanish 
language, 

Published 
article on 
Golden Age 
Spanish Lit 

Taught 
Spanish 
for foreign 
students in 

Full 
Tim
e 

Male His
pani



                                                                                                                                                                                           
Ger
man 

Universi
ty of 
Virginia 

culture 
and 
literature 
courses 

writer 
Quevedo in 
La Perinola, 
in 2011, 
and has 
another one 
in press for 
same 
review.  

 

Translated 
3 Dutch 
novels into 
Spanish for 
Editorial 
Debate, 
Madrid.  

 

Member of 
CLA 
Council 
Comite. 4) 
Editor of TU 
Foreing 
Languages 
Gazette. 5) 
Director of 
Study 
Abroad 
program in 
Madrid 
2014 

Madrid, 
English for 
Spaniards 
in Madrid, 
and 
Spanish 
for 
secondary 
schools in 
Madrid 
and Cadiz, 
Spain. 

c/La
tino 

Delta
c, 
Saun
dra 
Mari
e 

EL
ED 

Asst 
Prof 

Tenur
e 
Track 

Ph.D. 
Educati
onal 
Studies, 
Emory 
Universi
ty 

Instructor Member 
and 
Instructor 
for 
Maryland 
Teaching 
Consortium 
(MTC), 
funded 
through 
Maryland 
State 
Department 

9-10 years 
as ESL 
Instructor 
K-6 Metro 
Atlanta, 
GA 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
of 
Education 
grant to 
support an 
instructional 
partnership 
(about 
English 
Learners) 
between 
Towson 
University, 
Thomas 
Johnson 
Elementary 
School, and 
Armistead 
Gardens 
Elementary 
School.   

Committee 
Member, 
TUAP, 

Elementary 
Education 
Library 
Liaison 

 

Dive
n, 
Dian
e 
Hann
a 

SP
ED 

Lectur
er 

Non-
Tenur
e 

M.S. of 
Educati
on in 
Commu
nicative 
Disorde
rs from 
Johns 
Hopkins 
Universi
ty 

Faculty/P
DS 
Superviso
r and 
Lecturer 
of 
Undergra
duate and 
Graduate 
Courses 
in the 
Departme
nt of 
Special 
Education 

Special 
Education 
Department 
Diversity 
Committee 
 
TU College 
of 
Education 
Awards 
Committee 
 
ELA – 
Workshop 
Facilitator 
(Summer 

MSDE 
Certificatio
n   
elementar
y/middle 
(grades 1-
8) and 
special 
education 
(grades 1-
8). 
 
Elementar
y Teacher   
12 years; 
Middle 
School 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
’13-Spring 
’14) 

 

Induction 
Committee 

 

SEAS 
Committee 

Teacher   
25 yers 

Dobr
osiel
ski, 
Devo
n A. 

PE
TE 

Asst 
Prof 

Tenur
e 
Track 

Ph.D. 

Exercis
e 
Physiol
ogy 

Louisia
na 
State 
Universi
ty 

Instructor Dobrosielsk
i DA, Patil 
S. Weight 
Loss and 
Obstructive 
Sleep 
Apnea: 
What Lies 
AHEAD? 
SLEEP. 
2013;36(5):
627-629. 

 

Barone 
Gibbs B, 
Dobrosielsk
i DA, 
Althouse 
AD, Stewart 
KJ. The 
effect of 
exercise 
training on 
ankle-
brachial 
index in 
type 2 
diabetes. 
Atheroscler
osis. 
2013;230(1
):125-30. 

 

 Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
Dobrosielsk
i DA, 
Barone 
Gibbs B, 
Chaudhari 
S, Ouynag 
P, Silber 
HA, Stewart 
KJ. Effect 
of exercise 
on 
adbdominal 
fat loss in 
men and 
women with 
and without 
type 2 
diabetes. 
BMJ Open. 
2013 Nov 
25;3(11): 
e003897 

Dora
n, 
Patri
cia 
Rice 

SP
ED 

Asst 
Prof 

Tenur
e 
Track 

Ed.D., 
Special 
Educati
on, The 
George 
Washin
gton 
Universi
ty 

Faculty Rice Doran, 
P. (2013).  
Parentally 
placed 
students in 
private 
schools:  A 
brief review 
of policy 
and 
practice in 
the United 
States.  
The Journal 
of the 
Internationa
l 
Association 
of Special 
Education.  
 
 Rice 
Doran, P., 
Mazur, A., 
and Llagas, 
C. (2012).  

1.5 years 
in MD 
public 
school; 4 
years in 
MD private 
school; 4 
years 
supervisin
g graduate 
students in 
practicum 
experience
s in MD 
public 
school 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Factors 
influencing 
needs of 
young dual-
language 
learners 
and their 
families. 
Young 
Exceptional 
Children 
Monograph 
Series 14: 
Supporting 
Young 
Children 
who are 
Dual 
Language 
Learners 
with or at 
Risk for 
Disabilities.  
Arlington, 
VA: Council 
for 
Exceptional 
Children.  
 
Rice Doran, 
P. (2012).  
Professiona
l 
developme
nt for 
teachers of 
diverse 
learners: A 
qualitative 
study of 
teacher 
perceptions
. American 
Educational 
Research 
Association 
Annual 
Meeting, 



                                                                                                                                                                                           
Division K 
(Teaching 
and 
Teacher 
Education).  
Vancouver, 
British 
Columbia: 
April, 2012.  

Dreie
r, 
Winn
ie A 

SP
ED 

Lectur
er 

Non-
Tenur
e 

M.Ed., 
Educati
on, 
Special 
Educati
on, 
McDani
el 
College 

PDS 
Liaison, 
Instructor 

Professiona
l 
Organizatio
ns: 
 

Council for 
Exceptional 
Children  
 

National 
Society for 
Experiential 
Education 
 

National 
Association 
for Multi-
Cultural 
Education 
 
Hussman 
Center:  
Saturdays 
on the 
Spectrum 
Series 
 

Evenings 
with 
Extraordina
ry Artists:  
Role of The 
Arts In 
Education 
and 

Howard 
County 
Public 
Schools: 
  Special 
Education 
Teacher 
  
Departme
nt Head 
  
Administra
tor 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Community 
 

ReVision 
Dance 
Company:  
History of 
Disability in 
America 

Dudi
ak, 
Maris
a 

EC
ED 

Lectur
er 

Non-
Tenur
e 

Master 
of 
Teachin
g from 
Johns 
Hopkins 
Universi
ty 

Towson 
Faculty 
Main 
campus 
and 
Shady 
Grove 
ECED 
360 

Faculty 
advisor for 
the Student 
Education 
Association
, 
Committee 
member of 
Ed RTI and 
P & I, Co-
lead e-
portfolio 
pilot 
student 
group. 

Elementar
y 
Classroom 
teacher, 
Reading 
Specialist, 
& Literacy 
Coach in 
K-12 
environme
nts. 

Full 
Tim
e 

Fema
le 

Whi
te 

Ebac
her, 
Colle
en 
M. 

FO
LA 

Assoc 
Prof 

Tenur
ed 

Ph.D. in 
Spanish
, 
Universi
ty of 
Utah 

Faculty - 
Teaches 
Spanish 
language, 
culture 
and 
literature 
courses 

1) 
Published 
article on 
service 
learning in 
Hispania 2) 
serves on 
the Faculty 
Council of 
the 
Washington 
Model of 
American 
States 3) 
serves as 
Program 
Advisor for 
Fulbright. 

None Full 
Tim
e 

Fema
le 

Whi
te 

Eich
er-
Bear
d, 

SC
ED 

Lectur
er 

Non-
Tenur
e 

M.S.,  
Readin
g 
(Wester

Instructor
-SCED 
460 

Secondary 
Literacy 
Search 

English 
Teacher,  
Baltimore 
County 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Bren
da 
M. 

n 
Marylan
d 
College
, now  
McDani
el 
College
) 

M. L 
.A.,  
Liberal 
Arts 
(Johns 
Hopkins 
Universi
ty) 

Committee, 
College of   

Education 
(2013-
2014) 

 

Department
al NCATE-
YASU  
Syllabi 
Editor 
(2014) 

Public 
Schools, 

(1976-
1996) 

 

Reading 
Specialist, 
Baltimore 
County 
Public 
Schools 

(1997-
2006) 

 

Literacy 
Coach, 
Upper 
Adams 
School 
District, 
PA 

(2007-
2013) 

Eusti
s, 
Ann 
Mart
ha 

EL
ED 

Instru
ctor 

Non-
Tenur
e 

M.Ed. 
in 
Elemen
tary 
Educati
on, 
Universi
ty of 
Marylan
d 

Clinical 
Instructor 
in 
Elementa
ry 
Education
/edTPA 
Coordinat
or 

Maryland 
Teaching 
Consortium 
(working 
with high 
poverty/hig
h minority) 
pre-service 
sites in 
Baltimore 
City; 
developing 
state 
guidelines 

 

Statewide 
Committee 
and 

10 years in 
Prince 
George’s 
and 
Howard 
Counties; 
Profession
al 
Developm
ent 
Schools 
Joint 
Position 
with 
Howard 
County 
Public 
Schools 
and 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Conference 
Planning 
Committee 
with MSDE, 
University 
of Maryland 
and Morgan 
State 
University 
on edTPA 
implementa
tion/promisi
ng 
practices 

 

COE 
Assessmen
t 
Committee 
Co-Chair 
for 2013-14 
(with Dr. 
Ron 
Thomas) 

Towson, 3 
yrs. ; PDS 
work in 
Maryland, 
20 years 

Fews
ter, 
Darle
ne H. 

SP
ED 

Assoc 
Prof 

Tenur
ed 

Ed.D. in 
Special 
Educati
on, 
Johns 
Hopkins 
Universi
ty 

Faculty Leadership: 
Chair, 
Department 
of Special 
Education 
Faculty 
Search 
Committee 

 

Chair, 
Department 
of Special 
Education 
Promotion 
and Tenure 
Committee 

 

Scholarship
:  Fewster, 

Maryland 
State 
Departme
nt of 
Education 
Certificatio
n Areas: 
 
(1)Element
ary 
Education 
1-6 & 
Middle 
School 
 
(2)Generic 
Special 
Education 
1-8  
 
(3) 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
D. (2012) 
Developing 
a Sense of 
Becoming a 
Special 
Educator. 
In R.W. 
Blake, Jr. & 
B.E. Blake 
Becoming a 
teacher: 
Using 
Narrative 
as reflective 
practe: A 
cross-
disciplinary 
approach 
(pp. 32-57) 
New York, 
NY: Peter 
Lang 
Publishers 

Psychome
trist 

Foley
, 
John 
Tho
mas 

SC
ED 

Lectur
er 

Non-
Tenur
e 

Masters 
of 
Educati
on 
(History 
Concen
tration) 
Towson 
Universi
ty 

Lecturer Professiona
l 
Developme
nt 
Presentatio
n to Pine 
Grove 
Middle 
School 
Staff   
Student 
Centered 
Learning 
 
Professiona
l 
Developme
nt Staff 
Presentatio
n to TU 
Secondary 
Education 
Department   
Common 
Core 

Principal   
Dundalk 
Middle 
School, 
Sparrows 
Point 
Middle 
School 
Assistant 
Principal   
Dundalk 
Middle 
School, 
Loch 
Raven 
Academy  
Social 
Studies 
Departme
nt 
Chairperso
n   
Hereford 
Middle 
School 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
Implications 
 
Various 
Mentor 
Training 
Workshops/
Presentatio
ns at PDS 
sites 

Itinerant 
Teacher   
Gifted and 
Talented   
Social 
Studies 7 
& 8 
Teacher   
Social 
Studies 8 
& 9  

Gartl
and, 
Debo
rah 

SP
ED 

Prof Tenur
ed 

Ph.D. in 
Special 
Educati
on, 
The 
Pennsyl
vania 
State 
Universi
ty 

Faculty Gartland, 
D., 
Strosnider, 
R., & 
Williams, S. 
(2013). The 
stages of 
Professiona
l 
Developme
nt: A 
Resource 
for ALL 
Teachers 
Responsibl
e for the 
Achieveme
nt of 
Students 
with 
Disabilities. 

 

Council for 
Learning 
Disabilities, 
Board of 
Trustees 
Member & 
Liaison 
Committee 
Chair 

 

Towson 
University 

PDS IHE 
Liaison 
and 
Supervisor 
for 
Elementar
y 
Education/
Special 
Education 
Howard 
County 
partnershi
p. 
 
Current 
certificatio
ns in: 
Special 
Education 
Teacher 
 
Elementar
y Teacher 
(K-8); 
Reading 
Specialist 
 
Supervisor
/Director: 
Reading 
 
Principal/A
ssistant 
Principal 
(K-8). 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Institutional 
Review 
Board for 
the 
Protection 
of Human 
Participants 
Chair 

Ghen
t, 
Cynt
hia 
Anne 

SCI
E 

Asst 
Prof 

Tenur
e 
Track 

Ph.D. 
Science 
Educati
on at 
Universi
ty of 
Marylan
d 

Faculty, 
Science 
education 
and 
biology 

Article 
published in 
Journal of 
College 
Science 
Teaching 
 
Authored 
course text 
for non-
majors 
biology 
course 
 
Supervise 
6-8 
graduate 
teaching 
assistants 
 
Presentatio
ns at 
various 
education 
conference
s (ASTE, 
NSTA, PLT, 
MAEOE; 
HICE) 

Profession
al 
developme
nt of in-
service 
teachers 
P-12 in 
environme
ntal 
education 

Full 
Tim
e 

Fema
le 

Whi
te 

Goet
sch, 
Lesli
e 

ILP
D 

Lectur
er 

Non-
Tenur
e 

MLA  
Johns 
Hopkins 
Universi
ty 

Lecturer, 
ILPD 

Director, 
Maryland 
Writing 
Project, 
2012-
present 

28 years 
teaching 
high 
school and 
middle 
school 
English, 8 
years 
English 
departmen

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
t chair, 15 
years 
English 
departmen
t 
coordinato
r 

Goul
d, 
Kathl
een 

HL
TH 

Asst 
Prof 

Non-
Tenur
e 

M.A, 
RD, 
Health 
Care 
Adminis
tration, 
Framin
gham 
State 
College
, 
Framin
gham, 
Massac
husetts 

Faculty Provided 
nutrition 
programs 
for various 
student 
groups on 
campus 
including 
dance 
majors and 
residents of 
the 
wellness 
dorm 
 
Serving as 
Co-chair of 
the 
nominating 
committee 
in the 
Central 
District of 
the 
Pennsylvan
ia Dietetic 
Association 

Served for 
2 years as 
a Health 
Educator 
for pre-K 
through 
Grade 12 
in a 
regional 
health 
education 
center. 

Full 
Tim
e 

Fema
le 

Whi
te 

Grec
o-
Smit
h, 
Amy 
Joan
ne 

SCI
E 

Lectur
er 

Non-
Tenur
e 

Bachelo
r of 
Science
, 
Interdis
ciplinar
y 
Studies, 
Towson 
Universi
ty 

Instructor Provided 
science 
education 
programmin
g to K-12 
schools in 6 
states 
across the 
mid-Atlantic 
region with 
the 
Maryland 

Baltimore 
County 
Public 
Schools – 
taught 
high 
school 
biology 
2008 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Academy of 
Sciences 

Guer
rero, 
Judit
h R 

EC
ED 

Assoc 
Prof 

Tenur
e 
Track 

Ph.D., 
Curricul
um and 
Instructi
on, 
Universi
ty of 
Kansas 

Towson 
Faculty 
Main 
campus, 
Shady 
Grove, 
Arundel 
County 
Public 
Schools. 
 
ECED 
203 
ECED 
360 
ECED 
341 
ECED 
342 
ECED 
351/352 
ECED 
460 
ECED 
605 
ECED 
607 
ECED 
670 

Cruzado-
Guerrero, 
J.R. & 
Kenreich, 
T. (2008).  
Making 
global 
connections 
with family 
book bags.  
Social 
Studies and 
the Young 
Learner, 
20(4), 1-4. 
 
Cruzado-
Guerrero, 
J.R., 
Castro, D. 
& Torres, P. 
(2008, 
November).  
Culturally 
and 
linguistically 
responsive 
training for 
Latino 
family child 
care 
providers.  
National 
Association 
for the 
Education 
of Young 
Children 
Conference 
Dallas, TX. 
 
Cruzado-
Guerrero, 
J.R. (2009, 
June). 
Working 

Field 
experience 
supervisio
n in PDS; 
 
Baltimore 
City High 
School 
Students 
in Towson 
Summer 
Camp 
 
Senior 
Program 
Associate, 
Early 
Head Start 
National 
Resource 
Center at 
ZERO TO 
THREE 

Full 
Tim
e 

Fema
le 

His
pani
c / 
Lati
no 



                                                                                                                                                                                           
with dual 
language 
learners.  
National 
Association 
for Family 
ChildCare. 
Baltimore, 
MD. 

Guidi
, 
Toni 

SP
ED 

Clinic
al 
Instru
ctor 

Non-
Tenur
e 

Master 
of 
Science 
in 
Elemen
tary and 
Special 
Educati
on, 
Hofstra 
Universi
ty 

Faculty 
Member; 
Program 
Coordinat
or for the 
EESE 
and 
ECSE 
UG 
Programs 
at 
Towson 
University 
in 
Northeast 
Maryland; 

 

Program 
Coordinat
or for 
Campus-
Based 
EESE 
Program 

 

Advisor 
for EESE 
and 
ECSE 
students 
in TUNE 

ASCD and 
CEC 
Member 
 

Towson 
University 
PDS 
Council 
Member 

 

SPED 
Dept. 
Faculty 
Search 
Committee 

Clinical 
Supervisio
n of 
interns in 
the field of 
special 
education, 
grades 1-8 
and all 
content 
areas; IHE 
PDS 
liaison; 
MSDE 
Advanced 
Profession
al 
Certificate; 
Special 
Education 
Teacher; 
Special 
Education 
Middle 
School 
Departme
nt Chair 

Full 
Tim
e 

Fema
le 

Whi
te 

Hain
es, 

SCI
E 

Prof Tenur
ed 

PhD, 
Zoology
, 
Universi

Faculty, 
Science 
Education 

Published 
in Atlas 
Journal of 
Science 

Clinical 
supervisio
n of 
student 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Sara
h A. 

ty of 
Georgia 

and 
Biology;  

Education, 
Journal of 
Civic 
Commitme
nt, and 
Research in 
Higher 
Education; 
Five 
children's 
science 
trade book 
reviews 
published in 
Science & 
Children; 
13 
children's 
science 
trade books 
published 
online at 
NSTA 
website; 38 
conference 
presentatio
ns; 5 grants 
totalling 
$163,000; 
Board of 
Trustees, 
Maryland 
Association 
for 
Environmen
tal & 
Outdoor 
Education; 
Board of 
Directors, 
Irvine 
Nature 
Center, 
State 
Coordinator
, Project 
Learning 
Tree; 

interns; 
inservice 
training of 
teachers, 
teaching in 
a PDS 
(BIOL 301- 
Field & 
Natural 
Science) 

Grade 7-
12 biology 
teaching 
certificate; 
taught 
middle 
school 
science 
(Grade 7) 



                                                                                                                                                                                           
served on 
Governor's 
Partnership 
for Children 
& Nature 

Han, 
Keun
su 

PE
TE 

Asst 
Prof 

Tenur
e 
Track 

Ph.D. 

Sport 
Manage
ment 

Florida 
State 
Universi
ty 

Instructor Han, K., 
Quarterman
, J., Strigas, 
E., Ha, J., & 
Lee, S. 
(2013). 
Committed 
sport event  

volunteers, 
ICHPER-
SD Journal 
of 
Research, 
8(2), 45-54.  

 

Quarterman
, J., Hwang, 
J., Han, K., 
Jackson, N. 
E. & Pitts, 
B. (2013). 
Statistical 
data  

analysis 
techniques 
used in the 
Internationa
l Journal of 
Sport 
Manageme
nt during its 
first ten 
years. 
Internationa
l Journal of 
Sport 
Manageme
nt, 14(3), 
296-316.  

 Full 
Tim
e 

Male Asia
n 



                                                                                                                                                                                           
 

Ha, J., Ha, 
J. P., & 
Han, K. 
(2013). 
Online 
sport 
consumptio
n motives: 
why does 
an ethnic  

minority 
group 
consume 
sports in a 
native and 
host 
country 
through the 
internet? 
Internationa
l Journal of 
Sport 
Manageme
nt, 
Recreation 
& Tourism, 
11(d), 63-
89. 

Hart 
Smit
h, 
Kath
y E. 

EC
ED 

Lectur
er 

Non-
Tenur
e 

Ph.D., 
Educati
on; 
Curricul
um and 
Instructi
on, 
Literacy
, 
Louisia
na 
State 

Instructor 
and 
Intern 
Superviso
r 

Upcoming 
Presentatio
n (2014, 
March 15). 
School 
Readiness: 
Practical 
ideas from 
the primary 
classroom. 
Workshop 
for the 
Virginia 
Association 
for Early 
Childhood 
Education, 

Classroom 
Teacher 
and 
Reading 
Specialist: 
Massachu
setts, 
Illinois, 
Michigan, 
Maryland, 
Virginia; 
University 
Instructor: 
University 
of 
Louisiana, 
Towson 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Roanoke 
VA 

 

(2013, 
August 21) 
School 
readiness 
foundations
: What 
school 
readiness 
means for 
programs 
0-5. 
Workshop 
presented 
for Higher 
Horizons 
Faculty and 
Staff Head 
Start, 
Fairfax VA 

 

(2013, May 
1) School 
readiness 
from ABCs 
to listening 
ears: 
Practical 
ideas from 
the primary 
classroom. 
Seminar 
presented 
at the 
National 
Head Start 
Conference
, 
Washington 
DC 

University; 
Consultant
: Head 
Start 



                                                                                                                                                                                           
Hayn
ie, 
Lauri
e 
Wise 

EL
ED 

Lectur
er 

Non-
Tenur
e 

• 
Currentl
y 
complet
ing 
Ph.D. in 
Organiz
ational 
Leaders
hip from 
Universi
ty of 
Marylan
d 
Eastern 
Shore 

• 
Advanc
ed 
Certific
ate 
(Master’
s plus 
30) 
College 
of Notre 
Dame 
of 
Marylan
d 

• 
Master’
s 
Degree 
in 
Curricul
um and 
Instructi
on 
Wester
n 
Marylan
d 
College 

Program 
Coordinat
or 
College 
of 
Southern 
Maryland/ 
Towson 
2+2 
Program 

Court 
Appointed 
Special 
Advocate 
for Children 
– Calvert 
County 
Jurisdiction 

Profession
al 
developme
nt 
workshops 
(book 
talks) held 
in 
Profession
al 
developme
nt schools 
in St. 
Mary’s and 
Calvert 
County 
Public 
Schools 

 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Hayn
ie, 
Theo
dore 
R. 

ILP
D 

Lectur
er 

Non-
Tenur
e 

Ed.D., 
The 
George 
Washin
gton 
Univ. 

Faculty 1. National 
trainer and 
consultant 
for PD 360 
online 
professiona
l 
developme
nt program 
 
2. Advisor 
for 
Educational 
Leadership 
Program at 
SMHEC 

Clinical 
Supervisio
n, 
Superinten
dent of 
Curriculum 
& 
Instruction, 
Calvert 
County, 
MD 
 
Cert: 
Teacher, 
Supervisor
/Principal, 
Superinten
dent 

Full 
Tim
e 

Male Whi
te 

Heat
h, 
Mari
e 
Kathl
een 

SC
ED 
(ED
TL) 

Lectur
er 

Non-
Tenur
e 

In 
progres
s: 
Ed.D., 
Instructi
onal 
Technol
ogy, 
Towson 
Universi
ty 
 
M.A.T., 
Second
ary 
Educati
on 
Social 
Studies, 
Towson 
Universi
ty 

Lecturer   
Secondar
y 
Education 

Heath, M. 
(2013). 
Using 
TPACK to 
effectively 
integrate 
technology. 
Presented 
at 
Professiona
l 
Developme
nt training 
for Loch 
Raven 
Academy, 
Baltimore, 
MD. 
 
Heath, M. & 
Greenwood
, J. (2013). 
Using 
Google+ 
and Google 
Hangouts 
as an 
asynchrono
us and 
synchronou

Secondary 
Social 
Studies 
Educator, 
Baltimore 
County 
Public 
Schools, 
2002-
2008; 
Designed 
and 
developed 
AP World 
History 
Curriculum 
for 
Baltimore 
County 
Public 
Schools, 
2007; 
Piloted AP 
World 
History 
Curriculum 
for BCPS, 
2007-
2008; 
Mentor for 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
s 
collaborativ
e tool in 
distance 
education. 
Presented 
at Maryland 
Distance 
Learning 
Association 
conference, 
Linthicum, 
MD. 

new 
Baltimore 
County 
Social 
Studies 
teachers, 
2006-
2008; 
Served as 
mentor 
and liaison 
between 
BCPS and 
TU for 
MAAPP 
Science 
and Math 
teachers, 
2010-2011 

 

Henr
y, 
Patri
cia 

EL
ED 

Lectur
er 

Non-
Tenur
e 

M.Ed., 
Readin
g 
Speciali
st, 
Loyola 
Universi
ty, 
Baltimo
re MD 

Instructor COE 
Diversity 
Committee 

ELED 
Diversity 
Committee 

Faculty 
Advisor 

29 years 
as an 
Elementar
y 
Education 
classroom 
teacher 
(grades 2, 
3, & 4) 

 

4 years as 
a Reading 
Specialist 
(Grades 1-
6) 

Full 
Tim
e 

Fema
le 

His
pani
c / 
Lati
no 

Herb
ert, 
Patri
ck C 

HL
TH 

Asst 
Prof 

Tenur
e 
Track 

Ph.D., 
Health 
Behavio
r, 
Indiana 
Universi
ty 

Instructor/
Intern 
superviso
r 

Herbert, P. 
& 
Lohrmann, 
D. (2012). 
Obesity: 
Implications 
for 
Children, 
Families, 
and 

7 years: 
Health 
Education 
Teacher at 
the 
Secondary 
Level 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
Schools. 
The Health 
Education 
Monograph 
Series, 
(29), 1, 15-
21.Herbert, 
P. & 
Lohrmann, 
D. (2012). 
Obesity: 
Implications 
for 
Children, 
Families, 
and 
Schools. 
The Health 
Education 
Monograph 
Series, 
(29), 1, 15-
21.Herbert, 
P. & 
Lohrmann, 
D. (2011). 
It’s all in the 
delivery! An 
analysis of 
instructional 
strategies 
from 
effective 
health 
education 
curricula. 
Journal of 
School 
Health, 81, 
251-257. 

Herm
ann, 
Faith 

EL
ED 

Lectur
er 

Non-
Tenur
e 

M.Ed. 
In 
Classro
om 
Teachin
g, 
Loyola 
College 

PDS 
Liason/Le
cturer in 
ELED 

“Reframing 
Intern 
Supervision
” -
Presentatio
n at 
National 
PDS 

English 
teacher, 
grades 6-
11;  
English 
departmen
t chair, 
grades 6-

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
of 
Marylan
d 

Conference 
2014 

“How Am I 
Doing?”Pre
sentation at 
National 
PDS 
Conference 
2013 

“What 
edTPA 
Taught Us”- 
Presentatio
n at mid-
Atlantic 
edTPA 
Conference 
in June, 
2013 

“Giving and 
Getting 
Feedback”- 
State PDS 
Conference 
2012 

8;  middle 
school 
principal 

Herm
ann, 
Rona
ld 

SCI
E 

Asst 
Prof 

Tenur
e 
Track 

Ed.D 
Science 
Educati
on at 
Morgan 
State 
Universi
ty 

Faculty, 
Science 
education 

Hermann, 
R.S. & 
Miranda, R. 
J. (2013). 
From cars 
to 
creatures: 
converting 
analogies 
into 
student-
centered 
activities. 
The 
Science 
Teacher, 
80, 7, 3-7.       
Hermann, 
R.S. (2013) 
On the 

Taught 
high 
school 
science for 
11 years; 
supervise 
student 
interns 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
legal issues 
of teaching 
evolution in 
the public 
school. The 
American 
Biology 
Teacher, 
75, 8, 538-
542.                         
Hermann, 
R.S. 
(2013). 
High school 
biology 
teachers' 
views on 
teaching 
evolution: 
Implications 
for science 
teacher 
educators. 
Journal of 
Science 
Teacher 
Education, 
24, 4, 597-
616.                                        
Served as 
co-PI on 
our three-
year 
Physics 
Teacher 
Education 
Coalition 
(PhysTEC) 
grant 

Herz
og, 
Robe
rt 
Mark 

SC
ED 

Lectur
er 

Non-
Tenur
e 

Masters 
of 
Educati
on, 
Towson 
State 
Universi
ty 

PDS 
Liaison/M
AT 
Director/I
nstructor 

 

Awards 
Committee 
(2011-13) 
STEM 
Grant 
advisor 
Science 
Activities 

 Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
SCED 
305, 
SCED 
499, 
SCED 
401 

Journal 
reviewer 

Hick
ey, 
Mich
ael 
E. 

ILP
D 

Prof Tenur
ed 

Ed.D., 
Universi
ty of 
Washin
gton 

Distinguis
hed 
Professor
; Director 
of the 
Center for 
Leadershi
p in 
Education 

1. 
Presenter, 
EDUStat 
2009 
Conference
, University 
of Virginia. 
Data 
Coach: An 
Introduction 
 
2. Co-
author, The 
Real Work 
of School 
Teams, 
Principal 
Matters, 
The Journal 
for 
Secondary 
School 
Principals 
in Australia 
(2010). 
 
3. Co-
author, 
Classroom-
Focused 
Improveme
nt Process 
(CFIP) 

Clinical 
Supervisio
n,  
 
Inservice 
Training, 
 
Mediation 
and 
Administra
tive 
advising to 
superinten
dents 
       
Cert:Teac
her, 
Principal/S
upervisor, 
Superinten
dent 

Full 
Tim
e 

Male Whi
te 

Hill, 
Davi
d B 

SP
ED 

Lectur
er 

Non-
Tenur
e 

M.ED 
Special 
Educati
on 
Coppin 
State 
Universi
ty 

Lecturer/ 
University 
Superviso
r 

Scholarship
- 
Member of 
the Council 
for 
Exceptional 
Children 
Have 

Served as 
the 
University 
Supervisor 
for 
students in 
the M.ED 
and MAT 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
30 
Hours 
beyond 
Masters 
Special 
Educati
on/ 
Adminis
tration 
and 
Supervi
sion 
Universi
ty of 
Marylan
d 

participated 
in the 
developme
nt of 
lunchtime 
seminars 
related to 
the topic of 
Diversity. 
Ongoing 
research 
related to 
the 
preparation 
of my 
classes 
Service- 
Served on 
the College 
of 
Education 
Diversity 
Committee 
Have 
served on 
two 
department 
search 
committees 
Have 
served on 
the 
department 
Promotion 
and Tenure 
Committee 

programs 
in the 
completion 
of their 
internship 
in special 
education.  
The 
interns 
have 
completed 
their 
internships 
in both 
inclusive 
and non 
public 
settings.   
Certified in 
Special 
Education 
and 
Administra
tion and 
Supervisio
n 
(Retired 
High 
School 
Principal) 

Holm
an, 
Kath
erine 
C. 

SP
ED 

Asst 
Prof 

Tenur
e 
Track 

Ph.D., 
Early 
Childho
od 
Special 
Educati
on, 
Universi
ty of 
Marylan
d 

Full-time 
Faculty, 
ASD 
graduate 
program 
coordinat
or 

Publication 
Landa, R. 
J., Holman, 
K. C., 
O'Neill, A. 
H., & 
Stuart, E. 
A. (2011). 
Intervention 
targeting 
developme
nt of 

Implementi
ng current 
MSDE 
grant in 
BCPS 
early 
interventio
n program. 

 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
socially 
synchronou
s 
engagemen
t in toddlers 
with autism 
spectrum 
disorder: A 
randomized 
controlled 
trial. 
Journal of 
Child 
Psychology 
and 
Psychiatry, 
52, 13-21. 
Grants 
Awarded 
Maryland 
State 
Improveme
nt Grant, 
Maryland 
State 
Department 
of 
Education, 
Graduate 
Program 
Developme
nt:  Teacher 
as Leader 
in Autism 
Spectrum 
Disorders.  
Role:  
Recipient 
Project 
Manager-
funding 
year, 
7/2010-
9/30/2011. 
France-
Merrick 
Faculty 
Research 

Served as 
an 
educationa
l 
consultant 
and have 
provided 
numerous 
profession
al 
developme
nt 
workshops 
on 
effective 
instruction
al 
programmi
ng for 
students 
with ASD 
for the last 
eight years 
in the P-12 
public 
school 
setting. 



                                                                                                                                                                                           
Award, 
Research 
Project 
entitled,  
The 
Validation 
of 
Evidence-
based 
Practices in 
Early 
Intervention 
Programs 
for Children 
with Autism 
Spectrum 
Disorders .  
Towson 
University, 
College of 
Education, 
awarded in 
2010. 
Service 
Member of 
the Faculty 
Developme
nt and 
Research 
Committee 
for the 
College of 
Education, 
Merit 
Committee, 
Diversity 
Committee, 
and Search 
Committee 
for the 
Special 
Education 
Dept, and 
Board 
Member for 
the 
Baltimore 
Chesapeak



                                                                                                                                                                                           
e Autism 
Support 
Group. 

Hom
ana, 
Gary 
Alan 

EL
ED 

Lectur
er 

Non-
Tenur
e 

Ph.D., 
Depart
ment of 
Educati
on 
Policy 
Studies 
(Socio-
Cultural 
Founda
tions of 
Educati
on), 
Universi
ty of 
Marylan
d   
College 
Park 

Full-Time 
Lecturer   
Departme
nt of 
Elementa
ry 
Education 

Homana, 
G. & Passe, 
J. (2013) 
Not too hot, 
not too 
cold: Social 
studies in 
today's 
middle 
schools. In 
Jeff Passe 
& Paul G. 
Fitchett 
(Eds.) 
Research 
on the 
status of 
social 
studies: 
Views from 
the field. 
Charlotte, 
NC: 
Information 
Age. 
 
Bailis, L., 
Homana, 
G. & 
Melchior, A. 
(2010). 
Formative 
Evaluation 
of 
YouthTruth: 
Final 
Report. 
Waltham, 
MA: Center 
for Youth 
and 
Communitie
s, The 
Heller 
School for 

Music 
Therapist/
Teacher 
and 
Special 
Education 
Consultant 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
Social 
Policy and 
Manageme
nt, Brandeis 
University. 
Prepared 
for The Bill 
& Melinda 
Gates 
Foundation.  
 
Comparativ
e 
Internationa
l Education 
Society 
Treasurer, 
Citizenship 
and 
Democratic 
Education 
SIG 

How
ard, 
Edith 

ED
TL/
MA
T 

Lectur
er 

Non-
Tenur
e 

Master 
of 
Science
, 
Supervi
sion 
and 
Adminis
tration, 
Johns 
Hopkins 
Universi
ty 

PDS 
Superviso
r for 
Cluster 
One   
Howard 
County 
Instructor 
for EDUC 
797 and 
EDUC 
798 

National 
Association 
of 
Elementary 
School 
Principals 
(2012   
2013)  
         
Served as a 
principal 
mentor in 
BCPS  
 
Maryland 
Association 
of 
Elementary 
School 
Principals 
(2011   
2013) 
         
Served as 
principal 
representati

Baltimore 
County 
Public 
Schools 
  Served 
as a 
principal in 
an 
elementar
y school 
(1999   
2013) 
  Served 
as 
assistant 
principal in 
several 
elementar
y school 
(1993   
1999) 
  Served 
as a Title 
One 
resource 
teacher for 

Full 
Tim
e 

Fema
le 

Afri
can-
Am
eric
an 
or 
Blac
k 



                                                                                                                                                                                           
ve for 
BCPS.  

several 
Title One 
schools 
(1992   
1993) 
  Served 
as an 
elementar
y school 
classroom 
teacher. 
(1975   
1992) 

Hugg
ins, 
Shell
y 
Solo
mon 

ED
TL 

Lectur
er 

Non-
Tenur
e 

Ed.D., 
Urban 
Educati
onal 
Leaders
hip), 
Morgan 
State 
Universi
ty 

Lecturer  
for the 
Graduate 
Reading 
Program 
(EDTL) 

Volunteer 
Tutor for 
Classical 
Conversatio
ns School 
Reading 
Coach for 
two public 
elementary 
schools 

12 years in 
k-12 
schools as 
a teacher, 
reading 
specialist 
and 
administrat
or 

Full 
Tim
e 

Fema
le 

Whi
te 

Hugh
es, 
Mary
ann 

EL
ED 

Lectur
er 

Non-
Tenur
e 

M.S. in 
Adult 
and 
Continu
ing 
Educati
on, 
Johns 
Hopkins 
Universi
ty 

PDS 
Liaison 

What We 
Learned 
about 
Supervision 
from 
edTPA. Co-
presented 
at National 
PDS 
Conference 
in Las 
Vegas, NV. 
March 2014 

How to 
Give 
Effective 
Feedback 
to Interns. 
Co-
presented 
at National 
PDS 
Conference 

Baltimore 
County 
Public 
Schools, 
30 years. 
Includes 
teaching 
English 
and 
Language 
Arts at 
junior high, 
middle 
school and 
high 
school 
levels. 
Interdiscipl
inary team 
leader at 
middle 
school for 
3 years. 
English 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
in New 
Orleans, 
LA. 
February 
2013. 

Membershi
p 
recruitment 
chair on 
Executive 
Board for 
Baltimore 
County 
Retired 
School 
Personnel 
Association
. 2009 to 
present. 

Departme
nt chair 
position for 
15 years 
at both 
middle and 
high 
school 
levels. 
Teacher 
Mentor for 
3 years at 
high 
school 
level. 

Hutto
n 
Roge
rs, 
Laur
encia 

HL
TH 

Asst 
Prof 

Non-
Tenur
e 

DrPH, 
Morgan 
State 
Universi
ty 

Chairpers
on 

1) SOPHE- 
Community 
College 
Taskforce  

2) Werts, N. 
& Hutton-
Rogers, L. 
(2013). 
Barriers to 
achieving 
e-health 
literacy. 
American 
Journal of 
Health 
Sciences, 
4(3): 115-
120.   

10th grade 
– 1 year 

Full 
Tim
e 

Fema
le 

Afri
can-
Am
eric
an 
or 
Blac
k 

Jame
s-
Hass
an, 
Mart
ha 
Jane 

PE
TE 

Asst 
Prof 

Tenur
e 
Track 

Ed.D.  

Critical 
Pedago
gy 
(Curricu
lum & 

-
Instructor 

-Program 
Director 
(Master 
of 
Science 
degree in 

  Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Instructi
on) 

Universi
ty of St. 
Thomas 
(Minnea
polis, 
MN) 

Kinesiolo
gy for 
certified 
physical 
education 
teachers) 

Jero
me, 
Geral
d J 

PE
TE 

Assoc 
Prof 

Tenur
ed 

Ph.D. 

Exercis
e 
Psychol
ogy 
emphas
is 

 

Universi
ty of 
Illinois, 
Urbana-
Champ
aign 

Instructor 

 

Assistant 
Chair, 
Departme
nt of 
Kinesiolo
gy 

Coughlin, 
J.W., 
Gullion, 
C.M., 
Brantley, 
P.J., 
Stevens, 
V.J., Bauck, 
A., 
Champagn
e, C., 
Dalcin, 
A.T., Funk, 
K.L., Hollis, 
J.F., 
Jerome, 
G.J., Lien, 
L.F., Loria, 
C.M., 
Myers, 
V.H., Appel, 
L.J. (2013). 
Behavioral 
Mediators 
Of 
Treatment 
Effects In 
The Weight 
Loss 
Maintenanc
e Trial. 
Annuals of 
Behavioral 
Medicine. 
46(3):369-
81 
doi:10.1007
/s12160-
013-9517-

 Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
3. PMID 
23813320.  

 

Daumit, 
G.L., 
Dickerson, 
F.B., Wang, 
N.Y., 
Dalcin, A., 
Jerome, 
G.J., 
Anderson, 
C.A., 
Young, 
D.R., Frick, 
K.D., Yu, 
A., 
Gennusa, 
J.V.3rd, 
Oefinger, 
M., Crum, 
R.M., 
Charleston, 
J., 
Casagrand
e, S.S., 
Guallar, E., 
Goldberg, 
R.W., 
Campbell, 
L.M., Appel, 
L.J. (2013). 
A 
behavioral 
weight-loss 
intervention 
in persons 
with serious 
mental 
illness. New 
England 
Journal of 
Medicine. 
368(17):15
94-602. doi: 
10.1056/NE
JMoa12145



                                                                                                                                                                                           
30. 
doi:10.1056
/NEJMoa12
14530. 
PMCID: 
PMC37430
95.  

 

Rubin RR, 
Peyrot M, 
Wang NY, 
Coughlin 
JW, Jerome 
GJ, 
Fitzpatrick 
SL, Bennett 
WL, Dalcin 
A, Daumit 
G, Durkin 
N, Chang 
YT, Yeh 
HC, Louis 
TA, Appel 
LJ. [2013 
Epub 
ahead of 
print] 
Patient-
reported 
outcomes 
in the 
practice-
based 
opportunitie
s for weight 
reduction 
(POWER) 
trial. Quality 
Life 
Research. 
DOI 
10.1007/s1
1136-013-
0363-3 



                                                                                                                                                                                           
Jin, 
Lijun 

EL
ED 

Prof Tenur
ed 

Ed.D. in 
Elemen
tary 
Educati
on 
(Curricu
lum & 
Instructi
on), 
Indiana 
Universi
ty of 
Pennsyl
vania 

China 
Program 
Director 

Jin, L. 
(2012). 
Chinese 
Culture in 
Three 
Contexts: 
China, 
Hong Kong, 
and 
Taiwan: 
Empowerin
g American 
Public 
School 
Teachers to 
Transform 
Curriculum 
in 
Secondary 
Classrooms
. Fulbright-
Hays Group 
Projects 
Abroad. 
$108,686.0
0. 

 

Ruan, J. & 
Jin, L. 
(2012). 
Primary 
School 
Chinese 
Language 
and 
Literacy 
Education 
in China, In 
C. Leung & 
J. Ruan 
(Eds.) 
Perspective
s on 
Teaching 
and 
Learning 
Chinese 

2 years K-
12 
teaching 
experience 

Full 
Tim
e 

Fema
le 

Asia
n 



                                                                                                                                                                                           
Literacy in 
China. Spri
nger. 
http://www.
springer.co
m/educatio
n+%26+lan
guage/book
/978-94-
007-4821-
7?changeH
eaderThe 
 

Jin, L. 
(2010). 
Destination 
China: 
Restructuri
ng Social 
Studies 
Curriculum 
in American 
Middle 

and High 
Schools. 
Fulbright-
Hays Group 
Projects 
Abroad, 
$89,659.00. 

Jose
ph, 
Laur
a 

MA
TH 

Lectur
er 

Non-
Tenur
e 

MAT, 
Educati
on 
(Early 
Childho
od and 
Elemen
tary 
dual 
certifica
tion), 
Towson 
Universi
ty 

 

Instructor Co-
Principal 
Investigator 
(8/2011 – 
5/2012)  

TU/ BCPS 
Partnership
, “Race To 
The Top” 
Grant, 
external, 
funded 

 

Kindergart
en 
Teacher, 
Baltimore 
City Public 
Schools 
(8/2000 – 
6/2003) 

 

Mentor for 
BCPS 
teachers 
at 
Hawthorne 
and 

Full 
Tim
e 

Fema
le 

Whi
te 

http://www.springer.com/education+%26+language/book/978-94-007-4821-7?changeHeaderThe
http://www.springer.com/education+%26+language/book/978-94-007-4821-7?changeHeaderThe
http://www.springer.com/education+%26+language/book/978-94-007-4821-7?changeHeaderThe
http://www.springer.com/education+%26+language/book/978-94-007-4821-7?changeHeaderThe
http://www.springer.com/education+%26+language/book/978-94-007-4821-7?changeHeaderThe
http://www.springer.com/education+%26+language/book/978-94-007-4821-7?changeHeaderThe
http://www.springer.com/education+%26+language/book/978-94-007-4821-7?changeHeaderThe
http://www.springer.com/education+%26+language/book/978-94-007-4821-7?changeHeaderThe
http://www.springer.com/education+%26+language/book/978-94-007-4821-7?changeHeaderThe


                                                                                                                                                                                           
MA, 
Counse
ling 
Psychol
ogy, 
Towson 
Universi
ty 

Joseph, LA.  
2011. It 
Makes 
Sense to 
Reinforce 
Number 
Sense with 
Games. 
Mathematic
s Education 
Club 
Meeting, 
October 12, 
2011.  Oral 
Presentatio
n. 

Colgate 
Elementar
y (in 
conjunctio
n with 
RTTT 
grant, 
8/2011 – 
5/2012)   

 

Kean
e, 
Kelly 
Jane 

ED
TL 

Lectur
er 

Non-
Tenur
e 

Master 
of 
Science
, 
Instructi
onal 
Technol
ogy 
from 
Towson 
Universi
ty 

Instructor, 
Instructio
nal 
Technolo
gy 
Program 

I am 
working on 
my 
dissertation
.  It will 
examine 
the 
perceptions 
and 
reflections 
of newly 
hired 
teachers 
about the 
instruction 
they 
received 
regarding 
technology 
integration 
in their 
teacher 
education 
program 
and how it 
applies to 
their 
instruction 
in the 
classroom 
once hired. 

3rd grade 
teacher, 
5th grade 
teacher – 
Great 
Valley 
School 
District in 
PA 

5th grade 
teacher – 
Anne 
Arundel 
County 
School 
District in 
MD  

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Kenr
eich, 
Todd 
W. 

SC
ED 

Prof Tenur
ed 

Ph.D., 
Social 
Studies 
and 
Global 
Educati
on, The 
Ohio 
State 
Universi
ty 

Director 
of the 
Graduate 
M.Ed. 
Programs 
in 
Elementa
ry and 
Secondar
y 
Education 

Instructor 
for SCED 
781/ELE
D 775 
Capstone 
Seminar, 
SOSC 
401 
Topics in 
Social 
Science, 
and 
SCED 
304 
Ethics, 
Education
, and 
Change 

Kenreich, 
T. W. (Ed.). 
(2013). 
Geography 
and Social 
Justice in 
the 
Classroom.  
New York, 
NY: 
Routledge. 

 

Kenreich, 
T. W. 
(2011). 
Effectivene
ss of 
teaching 
pedagogica
l content 
knowledge 
through 
summer 
geography 
institutes. In 
G. S. 
Elbow, D. J. 
Rutherford, 
& C. 
Shearer 
(Eds.), 
Geographic 
literacy in 
the United 
States: 
Challenges 
and 
opportunitie
s in the 
NCLB era 
(pp. 45-50). 
Washington
, DC: 
National 
Council for 

High 
School 
Social 
Studies 
Teacher, 
Montgome
ry County 
Public 
Schools, 
MD 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
Geographic 
Education. 

 

Three-Year 
Term as 
Book 
Review 
Editor for 
Theory & 
Research in 
Social 
Education, 
the leading 
U.S. journal 
for social 
studies 
education  

 

CUFA 
Treasurer 
2009-2010 

Kim, 
Hae 
Kyou
ng 

EC
ED 

Asst 
Prof 

Tenur
e 
Track 

Ph.D., 
Curricul
um and 
Instructi
on, 
Universi
ty of 
Florida 

Towson 
Faculty 
Main 
campus, 
Shady 
Grove, 
Howard 
County, 
Anne 
Arundel 
County 
ECED 
461 

Published 
three peer-
review 
journal 
articles, 
presented 
at annual 
conference
s of AERA 
and 
NAEYC, 
serve in 
COE 

Teaching 
3 to 5-year 
old 
children 
for 5 years 

Full 
Tim
e 

Fema
le 

Asia
n 



                                                                                                                                                                                           
ECED 
609 
ECED 
605 
ECED 
611 

Diversity 
Committee 
 
Kim, H. K. 
& Kemple, 
K. M. 
(2011). Is 
music an 
active 
developme
ntal tool or 
simply a 
supplement
? Early 
childhood 
preservice 
teachers  
beliefs 
about 
music. 
Journal of 
Early 
Childhood 
Teacher 
Education, 
32(2), 135-
147.  
 
Kemple, K. 
M., & Kim, 
H. K. 
(2011). 
Suspected 
child 
maltreatme
nt: 
Recognize 
and 
respond. 
Dimensions 
of Early 
Childhood, 
39(2),3-11.  
 
Kim, H. K. 
(in press). 
Developme
ntally 



                                                                                                                                                                                           
appropriate 
practice 
(DAP) as 
defined and 
interpreted 
by early 
childhood 
preservice 
teachers: 
Beliefs 
about DAP 
and 
influences 
of teacher 
education 
and field 
experience. 
Journal of 
the 
Southeaste
rn Regional 
Association 
of Teacher 
Educators. 

King-
Whit
e, 
Ryan 
E. 

PE
TE 

Asst 
Prof 

Tenur
e 
Track 

Ph.D. 

 Kinesiolog  
(Concentr  
Sport 
Commerc   

       and Cultu  

Universi
ty of 
Marylan
d-
College 
Park, 
College 
Park, 
Marylan
d 

Instructor King-White, R  
(2013). I am n   
scientist: Bein   

honest with o  
and the resea  
in critical 
interventionis  
research. Soc  
of Sport Journ   

30(3), 296-32   

 

King-White, R  
Newman, J. I   
Giardina, M. (  
Articulating fa  
Obesity, 
neoliberalism   
the scientific 
tautologies of  
accumulation    

 Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
Review of 
Education, 
Pedagogy, an  
Cultural  

Studies 35(2)  
102. 

 

Wiest, A. & K
White, R. (20  
Selling out (in   

sport manage  
Practically 
evaluating the   

of the (Americ  
sporting) unio  
Sport Educati   

& Society, 
18(2), 200-
221. 

Kinn
ey, 
Rebe
cca 

MA
TH 

Lectur
er 

Non-
Tenur
e 

Masters 
in 
Educati
on, 
Middle 
Grades 
Math 
and 
Science 
Concen
trations 

Mathemat
ics 
Education 
Lecturer 

Participant 
in the Race 
to the Top 
Grant 
Program at 
Colgate 
Elementary 
School: 
2012-2013 

 

Hired by 
Montgomer
y County 
Public 
Schools to 
conduct a 
mathematic
s audit for 
Title 1 
Elementary 
Schools 

Middle 
Grades 
Mathemati
cs 
Teacher 
1996-2006 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Kirch
en, 
Jessi
ca 

SP
ED 

Asst 
Prof 

Tenur
e 
Track 

Ed. D., 
Educati
on 
(Special 
Educati
on), 
The 
George 
Washin
gton 
Universi
ty 

Faculty-
Departme
nt of 
Special 
Education 

Dissertation  
The George 
Washington 
University, 
June 2013 
The 
Receiving 
Special 
Educators' 
Perception 
of the 
Transition 
Process 
Implemente
d for 
Students 
with 
Disabilities 
Exiting 
Preschool 
and 
Entering 
Kindergarte
n 
 
The 2013 
Expeditiona
ry Learning 
National 
Conference 
2013 
 My Better 
Half : Co-
teaching 
Fractions 
through the 
Common 
Core 
Presenters: 
Jessica 
(Lucas) 
Kirchen and 
Tina 
Uddeme 
 
AERA 
Annual 
Meeting 

ANNE 
ARUNDEL 
COUNTY 
PUBLIC 
SCHOOL 
SYSTEM 
2012-2013 
MONARC
H 
ACADEM
Y 
CHARTER 
SCHOOL, 
Special 
Education 
Teacher 
(Grades 3-
4) 
 
TOWNSO
N 
UNIVERSI
TY 
INTERN 
MENTOR, 
2009-
2010, 
2011-2012 
WAVERLY 
ELEMENT
ARY 
SCHOOL 
PDS 
SCHOOL 
PARTNER
SHIP 
 
HOWARD 
COUNTY 
PUBLIC 
SCHOOL 
SYSTEM 
WAVERLY 
ELEMENT
ARY 
SCHOOL 
2008-2012 
Special 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
April 2014 
The 
Transition 
Into 
Kindergarte
n for 
Children 
with 
Disabilities: 
Innovating  
How We 
Examine 
Relationshi
p Building 
Presenters: 
Jessica 
Kirchen, 
Maxine 
Freund, 
and Susan 
Swayze 
Accepted 
   
AERA 
Annual 
Meeting 
April 2014 
Using 
Hartman's 
Ecomap 
Tool to 
Gather 
Qualitative 
Data on 
Relationshi
ps:  
The Case 
of 
Kindergarte
n Transition 
Presenters: 
Jessica 
Kirchen, 
Susan 
Swayze, 
and Maxine 
Freund 
Accepted 

Education 
Departme
nt Team 
Leader 
Special 
Education 
Teacher 
(Grades 2-
3) 
 
FAIRFAX 
COUNTY 
PUBLIC 
SCHOOL 
SYSTEM 
LITTLE 
RUN 
ELEMENT
ARY 
SCHOOL, 
Fairfax, 
VA 
Special 
Education 
Teacher 
(Grades k-
1) 2006-
2008 
Local 
Screening 
Committee 
Chairperso
n 
Learning 
Disabilities 
Teacher 
(Grades 2-
3) 
 
FAIRFAX 
COUNTY 
PIBLIC 
SCHOOL 
SYSTEM 
FORT 
HUNT 
ELEMENT
ARY 



                                                                                                                                                                                           
SCHOOL, 
Alexandria
, VA 2003-
2005                                                                                        
Learning 
Disabilities 
Teacher 
(Grades K-
4) 
 
REGIONA
L 
DISTRICT 
#13  
BREWST
ER 
ELEMENT
ARY 
SCHOOL, 
Durham, 
CT 2001-
2003 
Inclusion 
Teacher 
(Grades k-
2) 
 
PALMER 
SCHOOL 
DISTRICT 
OLD MILL 
POND 
ELEMENT
ARY 
SCHOOL, 
Palmer, 
MA,1999-
2001 
Inclusion 
Teacher, 
Grade 1 

Kirch
ner, 
Mary 
Susa
n 

DA
NC 

Prof Tenur
ed 

Ed.D Instructor  

451 
Dance 
Education

Board of 
Director 
Chairperso
n of 
   Members
hip for 
National 

None Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
 and Publi
c Policy;  

493 Pro-
seminar 
in 
Teaching 

 

Dance 
Education 
Association 
(NDEO);  
Site Visitor 
and 
Chairperso
n of Ethics 
for  
   National 
Association 
of Schools 
of Dance 
(NASD); 
Since 2007 
Commissio
ner for  
Baltimore 
County 
Commissio
n of Arts 
and 
Sciences. 

Kirk, 
Marg
aret 
Yeou
mans 

EL
ED 

Lectur
er 

Non-
Tenur
e 

M. Ed. 
Early 
Childho
od 
Educati
on, 
Towson 
Universi
ty 

PDS 
Liason 

None Harford 
County 
Public 
Schools 

20 years 
as a 
classroom 
teacher 

5 years as 
an 
assistant 
principal 

13 years 
as a 
principal 

Full 
Tim
e 

Fema
le 

Whi
te 

Kirm
ani, 
Mubi
na H. 

EC
ED 

Prof Tenur
ed 

Ed.D, 
Teachin
g, 
Curricul
um and 
Learnin
g 

Towson 
Faculty 
Main 
campus, 
Anne 
Arundel 
County 

Kirmani M. 
& Mukundi, 
P. (2010). 
Seeking 
Ancestral 
Roots and 
Planting 

Kirmani M. 
& 
Mukundi, 
P. (2010). 
Seeking 
Ancestral 
Roots and 

Full 
Tim
e 

Fema
le 

Asia
n 



                                                                                                                                                                                           
Environ
ments. 
Harvard 
Universi
ty 

ECED 
201 
EDUC 
203 
ECED 
351/352 
ECED 
607 

New Ones:  
Oral 
literature of 
diaspora 
indians in 
East Africa. 
Sankofa: 
Journal of 
African 
Children s 
and Young 
Adult 
Literature, 
9, 45-52. 
 
Kirmani, M., 
& Kirmani, 
S. (2009) 
Recognition 
of Seven 
Spiritual  
Identities 
and its 
Implications 
on  
Children: 
Internationa
l Journal of  
Children s 
Spirituality. 
14 (4) 369-
383.  
 
Kirmani, M., 
Davis, M., 
Kalyanpur, 
M.  
(2009) 
Young 
Children 
Surfing:  
Gender 
Differences 
in 
Computer 
Use: 
 SECA. 
Dimensions 

Planting 
New 
Ones:  
Oral 
literature 
of 
diaspora 
indians in 
East 
Africa. 
Sankofa: 
Journal of 
African 
Children s 
and Young 
Adult 
Literature, 
9, 45-52. 
 
Kirmani, 
M., & 
Kirmani, S. 
(2009) 
Recognitio
n of Seven 
Spiritual 
Identities 
and its 
Implication
s on 
Children: 
Internation
al Journal 
of Children 
s 
Spirituality. 
14 (4) 369-
383.  
 
Kirmani, 
M., Davis, 
M., 
Kalyanpur, 
M. (2009) 
Young 
Children 
Surfing: 
Gender 



                                                                                                                                                                                           
of Early 
Childhood. 
 37 (2) 16-
23. 
Spring/Sum
mer 2009 
issue. 

Difference
s in 
Computer 
Use: 
SECA. 
Dimension
s of Early 
Childhood 
37 (2) 16-
23. 
Spring/Su
mmer 
2009 
issue. 

Klein
, 
Nanc
y J. 

EL
ED 

Lectur
er 

Non-
Tenur
e 

Masters 
,Eleme
ntary 
Educati
on/Rea
ding 

Loyola 
College 

 

(Instructo
r / Clinical 
Superviso
r / PDS 
Liaison, 
etc.) 

Assisted 
interns with 
the 
developme
nt of the 
following 
projects: 
Planning for 
Instruction 
Project; 
Action 
Research; 
EdTPA   

Assisted 
new 
teachers 
with 
developme
nt of 
lesson 
plans (P-
6th grade) 
in Prince 
Georges 
County 
(State 
Departme
nt) 

Full 
Tim
e 

Fema
le 

Whi
te 

Knut
h, 
Nicol
as 
Dean 

PE
TE 

Asst 
Prof 

Tenur
e 
Track 

Ph.D., 
Kinesiol
ogy, 
Universi
ty of 
Michiga
n 

Instructor Ferrucci L, 
Schrack JA, 
Knuth ND, 
and 
Simonsick 
EM. Aging 
and the 
energetic 
cost of life. 

J Am 
Geriatr Soc, 
2012 
Sept:60:17
68-9. 

 

 Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
Johannsen 
DL*, Knuth 
ND*, 
Huizenga 
R, Rood J, 
Ravussin E, 
and Hall 
KD. 
Metabolic 

slowing 
with 
massive 
weight loss 
despite 
preservatio
n of fat-free 
mass. J 
Clin 
Endocrinol 

Metab, 
2012 
Jul;97(7):24
89-96. 
Epub 2012 
Apr 24. (* 
denotes 
authors 
contributed 
equally to 

this work) 

 

Ferrucci L, 
de Capo R, 
Knuth ND, 
and 
Studenski 
S. Of Greek 
heroes, 
wiggling 
worms, 

mighty 
mice, and 
old body 
builders. J 



                                                                                                                                                                                           
Gerontol A 
Biol Sci 
Med Sci, 
2012 
Jan;67(1):1
3-6. 

Epub 2011 
Nov 23. 

Knut
son, 
Jaye 
A. 

DA
NC 

Prof Tenur
ed 

MA, 
Dance, 
Universi
ty of 
Hawaii, 
Manoa 

Professor Co-
Director.  
(2005-
Present) K-
12 State 
Certification 
in Dance 
Program. 
Towson 
University. 

Moving to 
Learn: 
Growing Up 
Great with 
Dance and 
Environmen
tal Science 
(2013).  
Interdiscipli
nary 
curriculum 
& 
instruction 
for 
preschool 
learners. 
Port 
Discovery 
Museum. 

Preschool 
Dance 
(2013). 
Essential 
component
s for dance 
for young 
children. 

None Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
American 
College 
Dance 
Festival 
Association
.  University 
of North 
Carolina, 
Greensboro
.   

Board of 
Directors.  
(2011-
Current)Am
erican 
College 
Dance 
Festival 
Mid-Atlantic 
Region.  

Member.  
(2003-
Present). 
Higher 
Education 
Task Force.  
Arts 
Education 
in Maryland 
Schools.   

Director. 
(1991-
2005) K-12 
State 
Certification 
in Dance 
Program. 
Towson 
University. 

Krac
h, 
Rich
ard 
M. 

MA
TH 

Prof Tenur
ed 

Ph.D., 
Curricul
um & 
Instructi
on, The 
Ohio 

Teacher, 
advisor, 
Transfer 
Petition 
Coordinat
or 

Co-
authored a 
geometry 
textbook 
(Exploration
s in 

Supervisio
n of 
secondary, 
mathemati
cs student 
teachers. 

Full 
Tim
e 

Male Asia
n 



                                                                                                                                                                                           
State 
Universi
ty 

Geometry, 
2012 Linus 
Publication
s).  Co-PI 
for three 
externally 
funded 
grants 
(MEHC & 
NSA).  
Assistant 
chair of the 
Department 
of 
Mathematic
s (2006 – 
2013). 

One 
semester 
sabbatical 
at a local 
elementar
y school. 
One 
semester 
sabbatical 
at a local 
middle 
school. 

Kubit
z, 
Karla 
A. 

PE
TE 

Assoc 
Prof 

Tenur
ed 

Ph.D. 

Exercis
e 
Science
/Sport 
Psychol
ogy 

Arizona 
State 
Universi
ty 

-
Instructor 

-
Coordinat
or, 
Exercise 
Science 
Program 

Cooley, D., 
Kubitz, K.A, 
Pedersen, 
S., & 
Williams, A. 
(2013). 
Improving 
the Odds of 
Compliance
: Using a 
Brief 
Telephone 
Call to 
Decrease 
Pre-
treatment 
Attrition in 
Cardiac 
Rehabilitati
on. 
Universal 
Journal of 
Public 
Health 1(2): 
20-25, 
http://www.
hrpub.org  

DOI: 
10.13189/uj

 Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
ph.2013.01
0202.  

 

Kubitz, K.A. 
(2013). 
Personality 
and Sport 
Module. 
Team-
based 
Learning 
Collaborativ
e Resource 
Bank. 
Available 
from: 
http://www.t
blcollaborati
ve.org/trade
mark.  

 

Kubitz, K.A. 
(2012). 
Mental 
Health 
Benefits of 
Exercise 
Module. 
Team-
based 
Learning 
Collaborativ
e Resource 
Bank. 
Available 
from: 
http://www.t
blcollaborati
ve.org/trade
mark. 

Kuth
y, 
Dian
e L. 

AR
ED 

Lectur
er 

Non-
Tenur
e 

MFA 
Marylan
d 
Institute 

Faculty 2013-14 
Faculty 
Sponsor for 
the National 
Art 

 
Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
College 
of Art 

Education 
Association 

 

2013  

ChinaVine’s 
EduVine: A 
Curriculum 
on Learning 
about 
Cultural 
Identity, 
American 
Folklore 
Society’s 
Annual 
Meeting, 
Providence, 
RI 

 

ChinaVine/
EduVine, 
Report on 
the 
Baltimore 
Pilot, Minzu 
University, 
Beijing, 
China 

Lang
e, 
Maril
yn 
Anne 

EL
ED 

Lectur
er 

Non-
Tenur
e 

UMBC 
Certific
ate 
Progra
m in 
ESOL, 
UMBC 

M.S. 
Commu
nicative 
Disorde
rs, 
Johns 
Hopkins 

PDS 
Liaison/L
ecturer 

Annual 
Mentor 
Training 
Presenter, 
Howard 
County 
Public 
Schools 
Ellicott City 
Triad 2012, 
2013 

Steering 
Committee 
participant 
quarterly for 

Administra
tor in the 
Baltimore 
County 
Public 
Schools, 
Assistant 
Principal 

Elementar
y Teacher 
(K, 2nd, 3rd, 
5th grades) 
Endorsem
ents 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Universi
ty 

B.S. 
Elemen
tary 
Educati
on, 
Universi
ty of 
Colorad
o 

 

the Howard 
County 
PDS Triad 
2012, 2013 
and 
currently 

Completed 
training and 
scorer 
calibration 
to 
participate 
in the 
Teacher 
Performanc
e 
Assessmen
t 

My work as 
assistant 
principal at 
McCormick 
Elementary 
School, a 
Title One 
school, 
from 2007 
to 2011, 
resulted in 
the 
increase of 
MSA 
scores.  

Attended 
the 
Maryland 
State 
Professiona
l 
Developme
nt Schools 
Annual 
Conference 
2010, 2011, 
2012, 2013 

Administra
tive I/II. 
Elementar
y 
Education 
1-5 & 
Middle 
School, 

Elem-
Middle 
School 
Principal/S
upervisor, 
ESOL 
PreK-12, 
Kindergart
en 

Special 
Education 
Kindergart
en - 12 

 



                                                                                                                                                                                           
Volunteer 
at Orlando 
Science 
Center 
Preschool 

Attended 
the MSTA 
Conference 
in Ocean 
City, MD 
2011, 2012 

 

Laste
r, 
Barb
ara 
P. 

ED
TL 

Prof Tenur
ed 

Ed.D. 
Educati
on, 
Virginia 
Tech 
Universi
ty 

Graduate 
Reading 
Education 
Program 
Director 
 
Instructor 

Laster, B. 
P. (2013, 
April-May). 
The water 
wheel 
effect: What 
makes for 
potent 
classroom 
collaboratio
n. Reading 
Today. 
Newark, 
DE: 
Internationa
l Reading 
Association
. 

 
Laster, B. 
(2013). A 
historical 
view of 
student 
learning 
and teacher 
developme
nt in 
reading 
clinics. In E. 
Ortlieb and 
E. Cheeks 
(Eds.) 

1977-1992 
Reading 
Specialist, 
Fairfax Co. 
Public 
Schools, 
VA. 
Mt.Vernon 
High 
School; 
Twain 
Middle; 
Cooper 
Middle; 
Thoreau 
Middle 
Schools 
 
1975-77 
Title I 
Elementar
y Teacher, 
Wilmingto
n, MA.  
 
2001-2010     
Hunter Mill 
District 
Represent
ative, 
Human 
Relations 
Advisory 
Committee 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Literacy, 
research, 
practice, & 
evaluation: 
From clinic 
to 
classroom. 
Bingley, 
UK: 
Emerald 
Group. 

 

Watts-
Taffe, S., 
Laster, B., 
Broach, L., 
Marinak, B., 
Conner, C., 
Walker-
Dalhouse, 
D. (2012, 
December). 
Differentiat
ed 
Instruction: 
Making 
Informed 
Teacher 
Decisions. 
The 
Reading 
Teacher. 

of the 
Fairfax 
County 
School 
Board. 

Li, 
Qing 

ED
TL 

Prof Tenur
ed 

PhD., 
Educati
on 
(Curricu
lum and 
Educati
onal 
Technol
ogy), 
Universi
ty of 
Toronto 

Professor Li, Q., 
Cross, D., 
Smith, P. 
(Eds.) 
(2012). 
Bullying in 
the Global 
Village. 
Boston: 
Wiley-
Blackwell 
Publishing.  
 
Li, Q. 

Secondary 
math 
teacher 

Full 
Tim
e 

Fema
le 

Asia
n 



                                                                                                                                                                                           
(2012). 
Understand
ing 
enactivism: 
A study of 
affordances 
and 
constraints 
of engaging 
practicing 
teachers as 
digital 
game 
designers. 
Educational 
Technology 
Research 
and 
Developme
nt. 60(5), 
785-806. 
(Acceptanc
e rate 9%, 
Tier one 
journal) 
 
Li, Q., 
Lemieux, 
C., 
Vandermei
den, E. & 
Nathoo, S. 
(2013). Are 
you ready 
to teach 
secondary 
mathematic
s in the 
21st 
century? A 
study of 
pre-service 
teachers  
digital 
game 
design 
experience. 
Journal of 



                                                                                                                                                                                           
Research 
on 
Technology 
in 
Education. 
45(4), 309-
337.  

Lism
an, 
Peter 
Jaco
b 

PE
TE 

Asst 
Prof 

Tenur
e 
Track 

Ph.D.  

Exercis
e 
Physiol
ogy 

Universi
ty of 
Miami 

Instructor Lisman P, 
O’Connor 
F, Deuster 
P, and 
Knapik J. 
Functional 
movement 
screen and 
aerobic 
fitness 
predict 
injuries in 
military 
training. 
Medicine 
and 
Science in 
Sports and 
Exercise 
45(4):636-
43, 2013.  

 

Lisman P, 
Signorile J, 
Del Rossi 
G, Asfour 
S, Eltoukhy 
M, 
Stambolian 
D, and 
Jacobs K. 
Investigatio
n of the 
effects of 
cervical 
strength 
training on 
neck 
strength, 

 Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
EMG, and 
head 
kinematics 
during a 
football 
tackle. 
Internationa
l Journal of 
Sport 
Science 
and 
Engineering 
6(3): 131-
140, 2012.  

 

Teyhen D, 
Bergeron 
M, Deuster 
P, 
Baumgartn
er N, 
Beutler A, 
de la Motte 
S, Jones B, 
Lisman P, 
Pauda D, 
Pendergras
s T, Pyne 
S, 
Schoomake
r E, Sell T, 
O’Connor 
F. 
Consortium 
for Health 
and Military 
Performanc
e and 
American 
College of 
Sports 
Medicine 
Summit: 
Utility of 
functional 
movement 
assessment 



                                                                                                                                                                                           
in 
identifying 
musculoske
letal injury 
risk. 
Current 
Sports 
Medicine 
Reports 
2013 (in 
press). 

Liu, 
Xiao
ming 

EL
ED 

Asst 
Prof 

Tenur
e 
Track 

Ph.D. in 
Curricul
um & 
Instructi
on, 
Texas 
Tech 
Universi
ty 

Instructor Liu, X., 
Akrofi, A., 
Janisch, C., 
& Napoli, 
M. (in press 
for fall, 
2011). 
Students 
compose 
narratives 
from a 
wordless 
picture 
book: The 
Red Book 
travels to 
China, 
Ghana, and 
Back to the 
U.S. 
Childhood 
Education. 
 
Liu, X. 
"Exploring 
Fourth 
Grade Boys  
Preference
s in 
Reading," 
funded by 
the France-
Merrick 
Award, 
College of 
Education, 
Towson 

Teacher of 
English in 
a 
vocational 
school in 
China 
(equivalent 
of grades 
10-12) 

Full 
Tim
e 

Fema
le 

Asia
n 



                                                                                                                                                                                           
University, 
$3,000. 
 
Chair, 
Literacy 
Research 
Association 
Internationa
l 
Committee/
Innovative 
Community 
Group, 
2009-2012. 

Lobel
, Elin 
E. 

PE
TE 

Assoc 
Prof 

Tenur
ed 

Ph.D., 
Coordin
ation, 
Control, 
& Skill, 
Universi
ty of 
Illinois, 
Urbana-
Champ
aign 

Faculty Editor of 
the Journal 
of Laban 
Movement 
Studies 
 
Editorial 
Board 
Member for 
the Journal 
of Dance 
Education 
 
Co-
authoring 
contracted 
book on 
Dance 
Instruction 
and 
Somatic 
Techniques 
to be 
published 
Spring 
2012 

None in 
schools, 
but 
extensive 
dance 
studio 
teaching in 
the private 
sector 

Full 
Tim
e 

Fema
le 

Whi
te 

Lotte
ro-
Perd
ue, 
Pam
ela 

SCI
E 

Assoc 
Prof 

Tenur
ed 

Ph.D., 
Curricul
um & 
Instructi
on - 
Science 
Educati

Faculty, 
Science 
Education
, Director 
- STEM 
Integratio
n Project 

Chair-Elect, 
K-12 & Pre-
College 
Division of 
American 
Society for 
Engineering 

High 
school 
physics 
and pre-
engineerin
g teacher 
(1998-

Full-
time 

Fema
le 

Whi
te 



                                                                                                                                                                                           
on, 
Universi
ty of 
Delawa
re 

for 
Practicing 
Teachers 

Education; 
Co-PI 
Exploring 
the Efficacy 
of 
Elementary 
Engineering 
Project ($3 
million; TU 
share 
~$165,000); 
Lottero-
Perdue, 
P.S., 
Roland, C., 
Turner, K., 
†† & Pettitt, 
J.†† 
(February, 
2013). 
Lunch 
Trash Solar 
Stills: 
Learning 
about the 
Engineering 
Design 
Process 
through 
Earth 
Science. 
Science 
Scope, 
36(6), pp. 
62-70. 

2002); 
provided 
profession
al 
developme
nt for 
hundreds 
of 
elementar
y teachers 
in Harford 
and Cecil 
Counties 
in 
engineerin
g and 
science 
education 

Luca
s, 
Ashl
ey G 

SC
ED 

Assoc 
Prof 

Tenur
ed 

Ph.D., 
Curricul
um and 
Instructi
on, 
Indiana 
Universi
ty 

Associate 
Professor 

Ballock, E., 
& Lucas, A. 
(2013). 
Going 
Beyond 
Maps and 
Globes: 
Exploring 
the Five 
Geographic 
Themes 
Using 
Children s 

Teacher 
(middle 
school 
Language 
Arts)   St. 
Luke s 
School, 
Indianapoli
s, Indiana 
(1998-
2000). 
 
Teacher 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Literature. 
Social 
Studies and 
the Young 
Learner.26(
1), 14-P4. 
 
Patterson, 
N., Lucas, 
A., & 
Kithinji, M. 
(November,
2012). 
Higher 
order 
thinking in 
social 
studies 
activities: 
An 
examinatio
n of 
teachers  
uses of 
primary 
source 
documents. 
Social 
Studies 
Research 
and 
Practice 
8(3).  
 
Lucas, A., 
& Hagan, 
Heather. 
(Fall, 2012). 
Notable 
trade book 
lesson plan: 
Moon over 
Manifest. 
Social 
Studies 
Research 
and 
Practice.  

(middle 
school 
Reading 
and Social 
Studies)   
Annunciati
on, 
Hollywood, 
Florida 
(1995-
1998). 



                                                                                                                                                                                           
 
Lucas, A. 
(2011). 
Notable 
trade book 
lesson plan: 
Through 
time 
London: 
From 
Roman 
capital to 
Olympic 
city. Social 
Studies 
Research 
and 
Practice 
6(2), p. 
129-133. 
 
Passe, J. & 
Lucas, A. 
(2011). 
Introduction
; Social 
studies 
teachers  
beliefs and 
practices 
for teaching 
students 
with 
disabilities: 
A progress 
report. In T. 
Lintner & 
W.Schwede
r (Eds.) 
Practical 
strategies 
for teaching 
k-12 social 
studies in 
inclusive 
classrooms. 
Charlotte, 
NC: 



                                                                                                                                                                                           
Information 
Age Publ.  

Lust
man, 
From
a B. 

MA
TH 

Lectur
er 

Non-
Tenur
e 

MHS, 
Biostati
stics, 
Johns 
Hopkins 
School 
of 
Hygien
e & 
Public 
Health 

Instrurcto
r/FYE 
Advisor 

Working on 
a website 
which will 
enhance 
the 
experience, 
beauty, & 
wonder of 
Geometry 
in the world 
around us.   

OAI 
collaboratio
n; part of 
PANOPTO 
extended 
evaluation. 

Working on 
Instructiona
l Videos. 

Taught 2 
years in 
Sudbrook 
Magnet 
Middle 
School, to 
integrate 
math and 
science 

Full 
Tim
e 

Fema
le 

Whi
te 

Luth
er, 
Fran
ces 
D. 

ED
TL 

Asst 
Prof 

Tenur
ed 

Ph.D., 
Educati
onal 
Adminis
tration, 
Universi
ty of 
Saskatc
hewan 
(Also 
MLIS 
Universi
ty of 
Alberta) 

Professor Luther, F. 
D. & 
Woods, A. 
(2013). 
Reading 
promotion:  
Maryland 
Humanities 
Council’s 
One 
Maryland 
One Book 
Program for 
high school 
and adult 
readers.  
The Delta 
Kappa 
Gamma 
Bulletin 
79(3), 25-
28.  

1987-1990

 

school 
terms 
Dene Tha 
Education

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
 

Luther, F. 
D., 
Seeberger, 
D., 
Simpson, 
S. & 
Phelan, S. 
(2011).  
Incentives 
for  

enhancing 
campus 
climate at 
the post-
secondary 
level. The 
Delta 
Kappa 
Gamma 
Bulletin 
77(4), 15-
20. 

 

MSDE SLM 
Advisory 
Committee 
Member 
(2001-
present) 

al   
Authority, 
Chateh, 
AB 

 

1981-1983
  

Classroom 
Teacher 

school 
terms 
Kawacato
ose Indian 
Education 
Complex, 
Raymore, 
SK 

 

1980-1981
  
Teacher-
Librarian 
school 
termEsterh
azy High 
School, 
Esterhazy, 
SK 

 

Mack
s, 
Judit
h M. 

MA
TH 

Lectur
er 

Non-
Tenur
e 

M.Ed., 
Mathem
atics 
Educati
on, 
Loyola 
College 
(Baltim
ore, 
MD) 

Instructor/ 
Clinical 
Superviso
r 

Conference 
session: “Is 
that a fact? 
Using data 
collection to 
engage 
students in 
learning.” 
National 
Council of 
Teachers of 
Mathematic
s Regional 

High 
School 
Mathemati
cs 
Teacher 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Conference
, October 
18, 2013. 

Macks, J 
(August 
2013). The 
Dog Pen 
Problem,  

Mathematic
s Teacher, 
80 

Association 
of Maryland 
Mathematic
s Teacher 
Educators: 
treasurer 
2011 to 
current 

Malo
y, 
Rebe
cca 
A. 

EL
ED 

Lectur
er 

Non-
Tenur
e 

M.A. in 
Leaders
hip in 
Teachin
g, 
College 
of Notre 
Dame 
of 
Marylan
d 

Instructor/
Superviso
r in PDS 
Schools 
in Harford 
County 

Secretary – 
COE 
Technology 
Committee 

 

NCATE 
Gallery 
Walk 
Coordinator 
for 
Elementary 
Education 
Department 

Teacher – 
Harford 
County 
Public 
Schools, 
August 
1998 – 
June 2004 

Full 
Tim
e 

Fema
le 

Whi
te 

Man
ning, 
Maur
een 
Anne 

SC
PY 

Asst 
Prof 

Tenur
e 
Track 

Ph.D., 
School 
Psychol
ogy, 
Universi
ty of 
Delawa
re 

Instructor/
Internship 
Coordinat
or for 
School 
Psycholo
gy 
Program 

1). Bear, G. 
G., & 
Manning, 
M. A. (in 
press). Best 
practices in 
school 
discipline. 
In A. 
Thomas & 
P. Harrison 

1) 
Nationally 
Certified 
School 
Psychologi
st (NCSP); 
also 
certified by 
state of 
MD; 
employed 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
(Eds.), Best 
Practices in 
School 
Psychology 
VI. 
Bethesda, 
MD: 
National 
Association 
of School 
Psychologis
ts. 2). Bear, 
G. G., & 
Manning, 
M. A. (in 
press). 
Positive 
psychology 
and school 
discipline. 
In M. 
Furlong, R. 
Gilman, & 
E. S. 
Huebner 
(Eds.), The 
Handbook 
of Positive 
Psychology 
in the 
Schools 
(2nd ed.). 
New York: 
Taylor & 
Francis. 3). 
Member of 
the 
Executive 
Board of 
the 
Maryland 
School 
Psychologis
ts 
Association 
(Towson 
University 
faculty 

as a 
school 
psychologi
st for 9 
years in 
Anne 
Arundel 
County 
Schools, 
MD. 2) 
State-
certified 
school 
psychologi
st in LA; 
school 
psycholog
y 
internship 
through 
the 
Louisiana 
School 
Psycholog
y 
Internship 
Consortiu
m 
(LASPIC); 
worked as 
a school 
psycholog
y intern in 
New 
Orleans 
Public 
Schools. 
3) PA 
certificatio
n in 
elementar
y (K-6) 
and 
special 
education 
(K-12); 
employed 
as an 



                                                                                                                                                                                           
representati
ve) 

extended 
daily 
substitute 
for the 
Chester 
County 
Intermedia
te Unit 

Mart
ens, 
Prisc
a A. 

EL
ED 

Prof Tenur
ed 

Ph.D. in 
Langua
ge, 
Readin
g, and 
Culture, 
Universi
ty of 
Arizona 

Instructor Martens, P. 
(in press). “I 
already 
know how 
to read!”  
Home and 
school 
perceptions 
of literacy. 
In B. Kabuto 
& P. 
Martens 
(Eds.), 
Linking 
families, 
learning, 
and 
schooling: 
Parent-
research 
perspectives. 
New York: 
Routledge/
Taylor & 
Francis. 
 

Martens, 
P., 
Martens, 
R., Doyle, 
M., Loomis, 
J., & 
Aghalarov, 
S.  (2012) 
Reading 
picturebook
s  

17 years 
teaching 
grades K-3 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
multimodall
y in first 
grade.  The 
Reading 
Teacher, 
66(4), 285-
294.  

 

Whole 
Language 
Umbrella 
(WLU) 
(Conferenc
e 

of the 
National 
Council of 
Teachers of 
English) 

Board of 
Directors, 
2012 – 
present 

Mart
ens, 
Ray
mon
d 

AR
ED 

Assoc 
Prof 

Tenur
ed 

Ed.D 
Art 
Educati
on, 
Arizona 
State 
Universi
ty 

Graduate 
Director, 
Art 
Education 

Martens, 
P., 
Martens, 
R., Doyle, 
M., Loomis, 
J., & 
Aghalarov, 
S. (2013) 
“Now it’s 
getting 
happier  

because it’s 
more 
colorful”:  
Reading 
the art in 
picturebook
s. Dragon 
Lode, 
31(2), 3-12.   

7 ½ years  
Litchfield 
Park, 
Arizona 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
 

Martens, 
P., & 
Martens, 
R., (2013). 
Artists 
Reading 
and 
Thinking: 
Developing 
intercultural 
understandi
ngs  

through 
global 
literature. 
WOW 
Stories, 
IV(7a).  

http://wowlit
.org/on-line-
publications
/stories/stor
iesiv7a/3/    

 

Martens, 
P., 
Martens, 
R., Loomis, 
J., & Doyle, 
M. (2013).  
Writing 
Pictures, 
Drawing 
Stories:  

Reclaiming 
Multimodal 
Composing 
in First 
Grade. In 
R. Meyer & 
K. 
Whitmore 
(Eds.), 



                                                                                                                                                                                           
Reclaiming 
writing: 
Bringing 
voice, 
contention, 
interrogatio
n, and job 
back into 
the 
classroom 
(pp. 119-
130). New 
York:  
Taylor & 
Francis/Ro
utledge. 

Marti
nez 
Ibarr
a, 
Fran
cisco 

FO
LA 

Asst 
Prof 

Tenur
e 
Track 

Ph.D. 
Spanish 
Linguist
ics – 
SUNY 
Buffalo  

Faculty - 
Teaches 
Spanish 
language, 
culture 
and 
linguistics 
courses 

Coordinate
s 
compliance 
with ACTFL 
standards, 
advises 
Spanish 
SCED 
majors, 
serves as 
liaison with 
COE.  

 

Published 
'Qualitative 
research 
and the 
study of 
language 
use and 
attitudes.' 
Approachin
g 
methodolog
ies. RMN 
Newsletter. 
Vol.4, 
pp.140-150 
(May 2012).  

Taught 
English at 
a high 
school in 
Spain for 
one year. 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
 

President of 
the 
executive 
committee 
of the MLA 
Discussion 
Group on 
Comparativ
e Romance 
Linguistics 

Marti
nez-
Alba, 
Gilda 

ED
TL 

Assoc 
Prof 

Tenur
ed 

Ed.D. 
Educati
on, 
Johns 
Hopkins 
Universi
ty 

Instructor Martinez-
Alba, G., & 
Pitcher, S. 
(In Press).  
Technology 
to support 
writing for 
English 
learners:  
The 
language 
experience 
approach 
goes digital 
(LEAD).  In 
R. Ferdig, 
Raskinski, 
T., & 
Pytash, K 
(Eds.), 
Technology 
and writing:  
New 
approaches 
to literacy.  
Bloomingto
n, IN:  
Solution 
Tree Press. 

 

TESOL 
Internationa
l Book 
Publication

1996-
2000:  
taught in 
grades 2 
and 4 in 
the regular 
classroom, 
and 
provided 
Spanish 
classes in 
the 
afternoons 
as well as 
science 
enrichmen
t programs  

2000-
2005:  was 
a Reading 
Specialist 
for pre-K 
through 
adults at 
the Center 
for 
Reading 
Excellence
, which 
was a 
partnershi
p between 
the 
Maryland 
State 

Full 
Tim
e 

Fema
le 

His
pani
c / 
Lati
no 



                                                                                                                                                                                           
s 
Committee 
– review 
books and 
proposals 
for TESOL 
publisher 

Departme
nt of 
Education, 
Johns 
Hopkins 
University, 
and the 
Kennedy 
Krieger 
Institute 

2005 – 
present:  
provide 
profession
al 
developme
nt/teach 
courses in 
reading to 
teachers 
and 
parents as 
requested 
at local 
schools 

Maso
n, 
Mari
a 
Lisa 

EC
ED 

Lectur
er 

Non-
Tenur
e 

M.ED. 
Early 
Childho
od, 
Towson 
Universi
ty 

 

C.A.S. 
Early 
Childho
od 
Educati
on 
Towson 
Universi
ty 

Towson 
Faculty 
Main 
campus, 
Shady 
Grove, 
Anne 
Arundel 
County, 
Howard 
County  
ECED 
341 
ECED 
342 
ECED 
351/352 

ECED 
609 
ECED 
608 

Coordinator 
ECE-MAT, 
External 
Programs, 
Assistant 
Graduate 
Program 
Director 

2013-2014 

 

Undergradu
ate and 
Graduate 
Portfolio, 
Assessmen
t, Howard 
County – 
TU ECE 
Committees
, 

PDS 
Supervisor 
 
PDS 
Coordinato
r 

 

Preschool 
Teacher 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
ECED 
612 
ECED 
605 

ECED 
773 

Undergradu
ate Portfolio 
Hand book 
(2013-
2014), 
TEEB 
(2013-
2014) 

McC
abe, 
Melis
sa 

MU
ED 

Asst 
Prof 

Tenur
e 
Track 

Interdis
ciplinar
y Ph.d., 
Music 
Educati
on/Edu
cation, 
Universi
ty of 
Missour
i-
Kansas 
City 

Faculty McCabe, 
M. (2012). 
“Learning 
Together 
Online: An 
Investigatio
n of 
Collaborativ
e 
Instruction 
on 
Students’ 
Demonstrat
ed Levels 
of Cognition 
in an Online 
Music 
Appreciatio
n Course”; 
Internationa
l Society of 
Music 
Education 
30th ISME 
World 
Conference 
Proceeding
s, ISBN-
978-0-
9873511-0-
4 2012, pp. 
241-249; 
2012: 
Internationa
l Society for 
Music 
Education 
30th ISME 
World 
Conference 

7 years of 
public 
school 
teaching 
grades 5-
8; 2 years 
private 
school 
teaching 
grades 5-
12. 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
on Music 
Education, 
poster 
session 
presenter. 
“Reflective 
Practices in 
Music 
Teacher 
Education: 
Implementi
ng a 
Reflective 
Thinking 
Training 
Model in 
Music 
Teacher 
Preparation 
Courses”. 
Thessalonik
i,  Greece, 
July 2012; 
2012-
present: 
Served as 
President of 
the 
Maryland 
Colleges 
and 
Universities 
Music 
Educators 
Association 
(MCUMEA)
. 

McC
ool, 
Geor
ge J. 

FO
LA 

Assoc 
Prof 

Tenur
ed 

Ph.D. in 
French, 
Cornell 
Universi
ty 

Faculty - 
Teaches 
French 
language, 
culture 
and 
linguistics 
courses 

1) 
Coordinate
d 
department
al 
assessment 
program 2) 
chaired 
steering 
committee 
for 

None Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
internationa
l 
conference 
hosted by 
department 
3) 
presented 
papers on 
French 
literature 
and 
cinema. 

McC
ormic
k, 
Mont
ana 
K 

SC
ED 

Assoc 
Prof 

Tenur
ed 

Ph.D., 
Readin
g 
Educati
on, 
August 
2006 
Universi
ty of 
Virginia 

Associate 
Professor
/Instructor
/Advisor 
 
Coordinat
or for 
Validated 
Practices 
Project, 
SCED 
program 
evidence 
of student 
learning 
assessm
ent 

McCormick, 
M.K., & 
McTigue, 
E.M. 
(2011). 
Teacher 
read-alouds 
make 
science 
come alive. 
Science 
Scope, 34, 
45-49. 
 
McCrudden
, M.T, 
McCormick, 
M.K., & 
McTigue, 
E.M. 
(2011). Do 
the spatial 
features of 
an adjunct 
display that 
readers 
complete 
while 
reading 
affect their 
understandi
ng of a 
complex 
system? 
Internationa
l Journal of 

Middle 
School 
Teacher, 
Henry 
County 
Public 
Schools, 
McDonoug
h, GA; 
August 
1999   
June 2003 
High 
School 
English 
Teacher, 
Caribbean 
School, 
Ponce, 
Puerto 
Rico; 
August 
1997 - 
June 1998 
Staff 
Developm
ent 
Instructor, 
Luella 
Middle 
School, 
Locust 
Grove, 
GA; 
August 
2001 - 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Science 
and 
Mathematic
s 
Education, 
9,163-185.  
 
Pitcher, 
S.M., 
Martinez , 
M., 
Dicembre, 
E.A., 
Fewster, 
D., & 
McCormick, 
M.K. 
(2010). The 
Literacy 
Needs of 
Adolescent
s in Their 
Own 
Words. 
Journal of 
Adolescent 
and Adult 
Literacy, 
53, 636-
645. 

June 2002  
Reading 
Departme
nt Head, 
Luella 
Middle 
School, 
Locust 
Grove, 
GA; 
August 
2001   
June 2003 

McF
all, 
Alan
a 
Mari
e 

SP
ED 

Lectur
er 

Non-
Tenur
e 

MA 
from 
College 
of Notre 
Dame 

Instructor  Special 
Education, 
Art 
Teacher 

Full 
Tim
e 

Fema
le 

Whi
te 

McN
ary, 
Scot 

ED
TL 

Assoc 
Prof 

Tenur
ed 

Ph.D., 
Clinical/
Commu
nity 
Psychol
ogy, 
Universi
ty of 
Marylan
d 

Faculty Patrizio, K., 
Ballock, E. 
& McNary, 
SW. 
(2011). 
Developing 
as teacher 
educator-
researchers
. Studying 
Teacher 

 Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
College 
Park 

Education, 
7(3), 263-
279. 
doi:10.1080
/17425964.
2011.61713
1. 

Ashby, J, 
Sadera, W 
& McNary, 
SW. 
(2011). 
Comparing 
student 
success 
between 
developme
ntal math 
courses 
offered 
online, 
blended, 
and face-
to- face. 
Journal of 
Internationa
l Online 
Learning, 
10(3), 128-
140. 

 

Song, L & 
McNary, 
SW. 
(2011). 
Analyzing 
discussion 
board 
posts. 
Journal of 
Internationa
l Online 
Learning, 
10(1), 1-14. 



                                                                                                                                                                                           
McN
ulty, 
Morn
a 
McD
ermo
tt 

EL
ED 

Assoc 
Prof 

Tenur
ed 

Ph.D. in 
Resear
ch and 
Evaluati
on, 
Universi
ty of 
Virginia 

Associate 
Professor 

McDermott, 
M. (2012). 
The left 
handed 
curriculum: 
Empowerin
g teachers 
through 
creativity. 
Charlotte, 
NC: 
Information 
Age Press. 

Executive 
Governing 
Council and 
Chair of the 
Publication
s 
Committee; 
Curriculum 
and 
Pedagogy 
Group 
(2010-
2013). 

 

McDermott, 
M., Mogge, 
S., and 
Rankie 
Shelton, N. 
(2012). 
Preservice 
teachers’ 
perceptions 
of  

immigrants 
and 
possibilities 
of 
transformati
ve 
pedagogy." 
Internationa

Taught k-
12 special 
education 
and 
regular 
education 
from 1989-
1999. 
Included 
teaching in 
CT and  
VA. 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
l Journal of 
Multicultural 
Education 
14(2), 25-
35. 

 

McQ
uitty, 
Vicki 

EL
ED 

Asst 
Prof 

Tenur
e 
Track 

Ph.D., 
Teachin
g & 
Curricul
um, 
Syracus
e 
Universi
ty 

Faculty Dotger, S., 
& McQuitty, 
V. (in 
press).  
Describing 
teachers 
integrated 
knowledge 
and 
practices 
via lesson 
study: A 
case of 
elementary 
science 
instruction, 
writing, and 
inclusion. 
Elementary 
School 
Journal. 
McQuitty, 
V. (in 
press). 
Process 
writing 
instruction 
in 
elementary 
classrooms: 
A review of 
effective 
practices 
from the 
research 
literature. 
Writing and 
Pedagogy. 
McQuitty, 
V. (2012). 
Emerging 

5th grade 
teacher, 
Believer s 
Chapel 
Academy 
(Private), 
Cicero, 
NY, 2000-
2002 
2000-2002 
 
5th grade 
teacher, 
Corey 
Elementar
y School 
(Public), 
Arlington, 
TX, 1994-
1997 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
possibilities
: A complex 
account of 
learning to 
teach 
writing. 
Research in 
the 
Teaching of 
English, 46, 
358-389. 
In press as 
of Jan 22, 
2014  

Mee, 
Molly 

SC
ED 

Assoc 
Prof 

Tenur
ed 

Ed.D., 
Curricul
um and 
Instructi
on, 
George 
Washin
gton 
Universi
ty 

Faculty 
Coordinat
or, Middle 
School 
Education 
Major 
Program 

University 
superviso
r of 
English 
student 
teachers, 
PDS 
University 
liaison,  
Instructor 
for SCED 
342, 
Principals 
of Middle 
School 
Education 

 

Mee, M. 
(2013). 
Struggling 
Students 
Back on 
Track; 
ASCD 
Express 9 
(4). 

 

Haverback, 
H., Mee, M. 
(2013) 
Middle 
School 
Teachers’ 
Perceptions 
of the 
Benefits 
and 
Barriers of 
Common 
Planning. 
Journal of 
Curriculum 
and 
Instruction.  

 

Mee, M., 
Rogers 
Haverback, 

Teach 
SCED 342 
Principles 
of Middle 
School 
Education 
which 
includes a 
field 
experience 
in a middle 
or high 
school.   
Worked 
with PDS 
schools as 
PDS 
liaison . 
Supervise
d student 
teachers. 

Coordinate 
Middle 
School 
program 

 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
H., & 
Passe, J. 
(December 
2012) For 
the love of 
the middle: 
A glimpse 
into why 
one group 
of 
preservice 
teachers 
chose 
middle 
grades 
education. 
Middle 
Grades 
Research 
Journal 
Special 
Themed 
Issue: 
Teacher 
Preparation 
for Young 
Adolescent
s. 
Information 
Age. 

 
Council 
Member, 
Middle 
Level 
Education 
Research 
Special 
Interest 
Group of 
American 
Education 
Research 
Association
.  This is a 
nominated 
and elected 
position 



                                                                                                                                                                                           
with a two-
year tenure. 
(2010 – 
2012) 
 
Executive 
Board 
Member 
(Secretary), 
Maryland 
Middle 
School 
Association
. This is a 
nominated 
and elected 
position 
with a 
three-year 
tenure.  
(2007- 
2009) 

Metz, 
Jenni
fer 
Lynn 

PE
TE 

Asst 
Prof 

Tenur
e 
Track 

Ph.D. 

Sociocu
ltural 
Kinesiol
ogy 

Universi
ty of 
Illinois, 
Urbana-
Champ
aign 

Instructor McGannon, 
K.R., 
Hoffmann, 
M.D., Metz, 
J.L., & 
Schinke, 
R.J.  
(2012). A 
media 
analysis of 
a sport 
celebrity: 
Understand
ing an 
informal 
“team 
cancer” role 
as a socio-
cultural 
constructio
n. 
Psychology 
of Sport 
and 
Exercise, 

 Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
13, 26-35. 

Giardina, 
M.D., Metz, 
J. L., & 
Bunds, K. 
S. (2012). 
Celebrating 
Humanity? 
Spectacle 
Pedagogy 
and the 
Global 
Branding of 
Multicultural
ism. In S. 
Wagg and 
H. Lenskyj 
(Eds.),  
Handbook 
of Olympic 
Studies (pp. 
337-357). 
London: 
Palgrave-
Macmillan. 

 

Metz, J. L. 
(2011). 
Dancing in 
the 
Shadows of 
War: 
Pedagogica
l 
Reflections 
on the 
Performanc
e of Gender 
Normativity 
and 
Racialized 
Masculinity. 
Cultural 
Studies/Crit
ical 
Methodolog



                                                                                                                                                                                           
ies, 11(6), 
565-573. 

Meye
r, 
Charl
es C. 

SP
ED 

Lectur
er 

Non-
Tenur
e 

C.A.S 
from 
Johns 
Hopkins 
Universi
ty, 
Adminis
tration 
Supervi
sion 
and 
Special 
Educati
on 

Faculty TU Honors 
College 
Curriculum  
Committee,  
 
TU College 
of 
Education 
Scholarship 
Committee, 
 
TU 
University 
Students in 
Transition 
Committee 

 

TU Senate: 
Lecturer at 
Large 

 

Department 
of Special 
Education 
Search 
Committee 
Member 

Principal 
BCPS (11 
years), 
Assistant 
Principal 
HCPS (11 
years), 
SPED 
Supervisor 
HCPS, 5th 
grade and 
Resource 
Teacher, 
Curriculum 
Writing 
Committee 
member, 
Nutritional 
Education 
Curriculum 
Developm
ent 
Committee
, Title I 
Parent 
Coordinato
r 
 
Certificatio
n: 
SPED 
Supervisor 
Advance 
Profession
al 
Certificate 
SPED 
Principal 
SPED K-
12 
Elem-
Middle 
School 
Principal-
Supervisor 
Grades 1-

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
6 
Grades 6-
8 
Administra
tor II 
Superinten
dent 

Miller
, 
Brian 
Willia
m 

EL
ED 

Asst 
Prof 

Tenur
e 
Track 

PhD., 
Educati
onal 
Psychol
ogy, 
Universi
ty of 
Illinois, 
Urbana-
Champ
aign 

Assistant 
Professor 

Miller, B.W. 
(April 
2013). 
Using 
reading 
times and 
comprehen
sion to 
measure 
student 
engagemen
t. 
Presentatio
n at the 
annual 
meeting of 
the 
American 
Educational 
Research 
Associate, 
San 
Francisco, 
CA. 
 
Miller, B., 
Sun, J., 
Wu, X., & 
Anderson, 
R. C. 
(2012). 
Child 
leaders in 
collaborativ
e groups. In 
C. Hmelo-
Silver, C. 
Chinn, C. 
Chan, & A. 
M. O 
Donnell 

Consultant 
for 
Hainesport 
Township 
School 
District 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
(Eds.), 
Handbook 
of 
Collaborativ
e Learning. 
 
Lin, T.-J., 
Anderson, 
R. C., 
Hummer, J. 
E., 
Jadallah, 
M., Miller, 
B. W., 
Nguyen-
Jahiel, K., 
Morris, J., 
Kuo, L.-J., 
Kim, I.-H., 
Wu, X., & 
Dong, T. 
(2012). 
Children s 
use of 
analogy 
during 
collaborativ
e 
reasoning. 
Child 
Developme
nt, 83, 
1429-1443.    

Miller
, 
Linda 

EL
ED 

Lectur
er 

Non-
Tenur
e 

M.Ed. 
in 
Elemen
tary 
Educati
on 
(Admini
stration 
and 
Supervi
sion), 
Towson 
Universi
ty 

Lecturer Member of 
Scholarship 
Committee 
(2013-
present) 

Course 
Lead ELED 
323 (2011-
present) 

Train 
assistant 
professors, 
lecturers 

Supervise 
Level 1 
interns in 
Baltimore 
County 
School, 
Past 
Teacher, 
Instruction
al Support 
Teacher 
and ed 
administrat
or, 
Baltimore 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
and adjunct 
faculty in 
ELED 
363and 
ELED 323 
(2008-
present) 

City Public 
Schools 

Mira
nda, 
Rom
mel 

SCI
E 

Assoc 
Prof 

Tenur
ed 

Ed.D 
Science 
Educati
on at 
Morgan 
State 
Universi
ty 

Faculty, 
Science 
Education 

(1) 
Miranda, 
R.J., & 
Damico, 
J.B. (2013). 
Science 
Teachers' 
Beliefs 
about the 
Influence of 
their 
Summer 
Research 
Experience
s on their 
Pedagogica
l Practices. 
Journal of 
Science 
Teacher 
Education, 
24, 1241-
1261.  

(2) 
Miranda, 
R.J., & 
Hermann, 
R.S. (2013) 
Integrating 
science and 
engineering 
practices in 
an inquiry-
based 

lesson on 
wind-
powered 
cars. 
Science 

Taught 
secondary 
school 
science for 
6 years; 
supervised 
K-12 
student 
interns; 
provided 
profession
al 
developme
nt for K-12 
science 
teachers 

Full 
Tim
e 

Male Nati
ve 
Ha
waii
an 
or 
Paci
fic 
Isla
nde
r 



                                                                                                                                                                                           
Scope, 
36(6), 24-
30. 

(3) 
Miranda, 
R.J. (2012). 
Urban high 
school 
teachers’ 
beliefs of 
essential 
science 
teaching 

dispositions
. Science 
Educator, 
21, 44-50.   

(4) Served 
co-PI for 
Project 
ASTRO.  

(5) Served 
as Co-PI 
and internal 
evaluator 
for the 
Baltimore 
Excellence 
in STEM 
Teaching 
Program.  

(6) Co-
Editor 
ASTE 
Newsletter. 

Mog
ge, 
Step
hen 
G. 

ED
TL 

Assoc 
Prof 

Tenur
ed 

Ph.D. 
Educati
on, 
Universi
ty of 
Illinois 
at 

Graduate 
Reading 
Education 
Program 
Director  
 
Instructor 

McDermott, 
M, Shelton, 
N. & 
Mogge, S. 
(Fall 2012). 
Pre-service 
Teachers’ 
Perceptions 
of 

Leader of 
Green 
Middle 
Charter 
School 
Planning 
Team 
 
Consultant 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
Chicag
o 

Immigrants 
and 
Possibilities 
of 
Transforma
tive 
Pedagogy: 
Recommen
dations for 
a Praxis of 
“Critical 
Aesthetics”. 
Internationa
l Journal of 
Multicultural 
Education.  

 

Mogge, S. 
(November 
2012). 
Disciplinary 
Literacy 
Practices of 
Whitewater 
Adventure 
Professiona
ls and a 
College 
Program 
that 
Prepares 
Them. 
Literacy 
Research 
Association
. San 
Diego, CA. 

 

Mogge, S. 
(2011, 
November). 
Literacy 
and 
Whitewater 
Adventure: 

for Belair 
Edison 
Schools & 
Towson 
Partnershi
p 
 
Board 
Member: 
Baltimore 
Reads 



                                                                                                                                                                                           
Implications 
for Career 
Opportuniti
es. 
Association 
of 
Experiential 
Education. 
Jacksonvill
e, FL. 

Moor
e, 
Jessi
ca 
Lee 

SP
ED 

Lectur
er 

Non-
Tenur
e 

M.Ed. 
in 
Special 
Educati
on 
Towson 
Universi
ty 

Instructor 

 

Superviso
r 

 

PDS 
Liason 

Course 
Lead for 
Undergradu
ate 
Courses 

 

Member of 
committee 
for Course 
Design 

 

Member of 
Department 
Merit 
Committee 

 

Member of 
COE/Depar
tment 
Diversity 
Committee 

General 
Educator  
Grade 6  
 

Grade 
Level 
Coordinato
r Grade 6 
 

Special 
Educator 
Grade 6 & 
8 
 

Certificatio
n- 
Elementar
y 
Education, 
Special 
Education 

Full 
Tim
e 

Fema
le 

Whi
te 

Mort
enso
n, 
Bruc
e P. 

SC
PY 

Assoc 
Prof 

Tenur
ed 

Ph.D., 
School 
Psychol
ogy, 
Louisia
na 
State 
Universi
ty 

Instructor 1. 
Presentatio
n at the 
Council for 
Exceptional 
Children 
Annual 
Conference
(2013) 
Intervention 
to Prevent 

Nationally 
Certified 
School 
Psychologi
st; 
Consulting 
school 
Psychologi
st to the 
Deaf/Hard 
of Hearing 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
Summer 
Slide. 
Mortenson, 
Rush, 
Wimpenny 
and 
Bortmes.  
2. 
Presentatio
n to the 
Trainers of 
School 
Psychologis
ts (2012) 
An 
Overview of 
an 
Intensive 
Summer 
Program for 
At-Risk 
Students: 
Examples 
of Graduate 
Student 
Field 
Experience
s: 
Mortenson. 
3. Invited 
presentatio
n on Mental 
Health 
Issues and 
Deafness: 
Updates 
and 
Strategies 
for 
Educational 
Interpreters
. Presented 
to staff of 
the Lincoln 
Intermediat
e Unit #12. 
Mortenson. 

program in 
York and 
Adam's 
County 
PA, 
Consulting 
Education
al 
Specialist 
with 
Mississippi 
State 
Departme
nt of 
Education 



                                                                                                                                                                                           
Moye
r, 
Todd 

MA
TH 

Assoc 
Prof 

Tenur
ed 

Ed. D., 
in 
CITE-
Math, 
Temple 
Universi
ty 

Instructor Moyer, T. 
“Trigonome
tric 
Functions 
through 
Right 
Triangle 
Similarities.
” The Ohio 
Journal of 
School 
Mathematic
s. 
Publication 
in Fall 
2013. 

 

Moyer, T. 
“Non-
geometry 
Mathematic
s and The 
Geometer’s 
Sketchpad.” 
Article with 
Student 
Activity 
Sheets in 
Reasoning 
and Sense-
Making 
Activities 
for High 
School 
Mathematic
s: 
Selections 
from 
Mathematic
s Teacher, 
NCTM: 
Reston, VA. 
pp. 167 – 
178. 

 

Ephrata 
Area 
School 
District, 
High 
School 
Mathemati
cs 
Teacher, 
15 years 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
Moyer, T. 
(lead 
author). 
Exploration
s in 
Geometry.  
Text book 
authored 
with Hall, J. 
Michael, 
Kaplan, G., 
and Krach, 
R. Michael, 
submitted 
for 
publication , 
Linus 
Publication
s, May 
2012.   

Muell
er, 
Alicia 

MU
ED 

Assoc 
Prof 

Tenur
ed 

Ed.D., 
Music 
and 
Second
ary 
Educati
on, 
Arizona 
State 
Universi
ty 

Faculty PTRM Co-
Chair, 
Winter 
2013-
Winter 
2014, 
Department 
of Music, 
College of 
Fine Arts 
and 
Communica
tion, 
Towson 
University; 
National 
Association 
of Schools 
of Music 
Report 
Writer, 
2011-2013, 
Department 
of Music, 
COFAC, 
TU; Music 
Education 
Division 

7 yrs. full-
time 
faculty 
(Asst., 
then 
Assoc. 
Prof.) 
Washingto
n State 
University, 
Pullman, 
WA; 2 yrs. 
part-time 
elem. 
music 
teacher 
Kyrene 
Public 
Schools, 
Phoenix, 
AZ; 2 yrs. 
teaching 
asst., 
Arizona 
State 
Univ.; 5 
yrs. full-
time elem. 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Leader, 
2007-
present, 
Department 
of Music, 
COFAC, 
TU;  Back 
to the 
Basics of 
Orff 
Workshop 
Session 
Clinician, 
February 
22, 2013, 
Maryland 
Music 
Educators 
Association 
Annual In-
Service 
Conference
, Baltimore, 
MD; 
Rediscover 
Your ‘Inner’ 
Folk 
Dancer 
Workshop 
Session 
Clinician, 
October 21, 
2012, 
MMEA Fall 
In-Service 
Conference
, Columbia, 
MD. 

music 
teacher 
Fairfax Co. 
Public 
Schools 
and Prince 
Wm. Co. 
Public 
Schools, 
VA; 1 yr. 
teaching 
asst., 
Univ. of Ill, 
Champaig
n-Urbana, 
IL. 

Mull, 
Eliza
beth 

SP
ED 

¾ 
Lectur
er 

Non-
Tenur
e 

M.S., 
Special 
Educati
on, 
Johns 
Hopkins 
Universi
ty 

¾ 
Lecturer 

Member of 
the Council 
for 
Exceptional 
Children 
(CEC) 

Harford 
County 
Public 
Schools, 
Bel Air, 
MD 
Special 
Educator, 
Hickory 
Elementar

   



                                                                                                                                                                                           
y School, 
July 2008 
– 2011 

 

Kennedy 
Krieger 
Institute, 
Baltimore 
MD 
Assistant 
Teacher II, 
Fairmount 
Campus, 
2007 – 
2008 

Program 
Aide II, 
LEAP 
Campus, 
Summer 
2006 

Program 
Aide II, 
Fairmount 
Campus, 
2006-2007 

Nels
on 
Jr, 
Hube
rt W. 

HL
TH 

Prof Tenur
ed 

Ed.D., 
Special 
Educati
on 
Johns 
Hopkins 
Universi
ty 

Departme
nt Chair 

Neville, E. 
(2010).  
Utilizing a 
school-
university 
collaborativ
e 
partnership 
to design, 
present, 
and support 
prek-12 
coursework 
on 
differentiate
d 
instruction.  
School-
University 

Experienc
e: 
Speech-
Language 
Pathologis
t pre-k-8 
(20 years). 
Middle 
School 
Student 
Services 
Coordinato
r (11 
years). 
District 
Special 
Education 
Coordinato
r pre-k-12 

Full 
Tim
e 

Male Am
eric
an 
Indi
an 
or 
Alas
ka 
Nati
ve 



                                                                                                                                                                                           
Partnership
s, 4(2). 
Neville, E.  
(2009).  
Integrating 
university 
interns into 
the PDS 
special 
education  
strategic 
plan 
yielding 
immediate 
student 
academic 
gains.  PDS 
Partners, 
5(2), 6.    
 
Towson 
University 
Disability 
Advisory 
Committee, 
invited 
member, 
9/10   
present. 

(5 years). 
Certificatio
ns: 
 Certificate 
of Clinical 
Competen
ce - 
Speech-
Language 
Pathology 
American 
Speech, 
Language 
& Hearing 
Associatio
n; 
 Advanced 
Profession
al 
Certificatio
n    
Speech 
Language 
Pathology,  
Special 
Education 
Supervisio
n  
Special 
Education 
Administra
tion  
Maryland 
State 
Departme
nt of 
Education 

Nevill
e, 
Eliza
beth 
K. 

SP
ED 

Clinic
al 
Profe
ssor 

Non-
Tenur
e 

Ed.D., 
The 
Johns 
Hopkins 
Universi
ty 

Departme
nt Chair 

Faculty 

Grants --  

Neville, E. 
(2013) 
Maryland 
State 
Improveme
nt Grant, 
MSDE, 
Graduate 
Program/C

 Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
ourse 
Developme
nt, 
Culturally 
Responsive 
Practice in 
Speial 
Education, 
$16,200 

 

Richman, L. 
& Neville, 
E. (2013-
2015) 
Transitionin
g to the 
Next 
Generation 
Science 
Standards: 
Integrating 
the Science 
and 
Engineering 
Practices, 
UDL, 
Common 
Core 
Standards 
to Promote 
Learning for 
All Middle 
School 
Students, 
ITQ Grant, 
$150,000 

 

Presentatio
ns -- 

Neville, E. 
(2013) 
University/
middle 
school 
collaboratio



                                                                                                                                                                                           
n to 
successfull
y 
develop/im
plement the 
school's 
special 
education 
strategic 
plan.  
Presentatio
n at the 
CEC 
Teacher 
Education 
Division 
Conference
, Ft. 
Lauderdale, 
Florida 

Nich
olas, 
Maril
yn L. 

ILP
D 

Lectur
er 

Non-
Tenur
e 

Ed.D. 
George 
Washin
gton 

 

Online 
Superviso
r, Acting 
Graduate 
Director 

Nicholas, 
Marilyn, 
and 
Neapolitan, 
Jane 
(2012).  
Creating a 
Global 
Community 
of Learners: 
What it 
takes to 
develop 
and Online 
Master’s 
Degree 
Program? A 
paper 
presented 
at the 
Annual 
Meeting of 
the 
Association 
of Teacher 
Educators, 
San 

Taught 
first grade, 
Teach 
taught, 
Clinical 
Supervisor 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Antonio, 
Texas. 

  

Nicholas, 
Marilyn and 
Dyer, 
LaTonya, 
(2011). 
Using Self 
Sustaining 
Models to 
Develop 
Online 
Programs. 
A paper 
presented 
at the 
Southeaste
rn 
Association 
of Teacher 
Educators, 
Savannah, 
Ga. 

 

Dyer, 
LaTonya, 
Cutler, 
Audrey and 
Nicholas, 
Marilyn 
(2011).  
Using Self 
Sustaining 
Models to 
Develop 
Online 
Programs.  
A paper 
presented 
at the 
Maryland 
Distance 
Learning 
Association 



                                                                                                                                                                                           
Spring 
Conference
. 

 

ATE- 
Association 
Developme
nt 
Specialist- 
Registration 
since 2004 
KDP 
Reviewer 
for Record 
since 2006 
Online 
Coordinator
- 2011-
present 

Oben
shain
, 
Suza
nne 
S. 

ED
TL 

Lectur
er 

Non-
Tenur
e 

M.S. 
Instructi
onal 
Technol
ogy,  
Towson 
Universi
ty 

Lecturer Piloted new 
course 
(Towson 
Seminar) 
Committees 
(TEEB and 
Annual 
Review) 
Piloted 
Panopto 
(lecture 
capture 
software) 

Certified to 
teach Art 
(K-12) in 
1982 

Full 
Tim
e 

Fema
le 

Whi
te 

O'Do
nnell, 
Jaim
e 
Lynn 

EL
ED 

Lectur
er 

Non-
Tenur
e 

M.Ed. 
Educati
onal 
Leaders
hip, 
July 
2011 
Grand 
Canyon 
Universi
ty, 
Phoenix 
AZ 

Lecturer Course 
Lead (363) 

edTPA 
scorer 

Pilot Cohort 
Spring 14 

ELED 363 
Language 
and 

KIDS 
COMMUNI
TY 
COLLEGE 
CHARTER 
SCHOOL, 
Riverview, 
FL    2007 - 
2011      

Elementar
y Teacher 
2nd & 4th 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Literacy 
Internship 

ELED 323 
Principles 
and 
Practices of 
Instruction 
in Reading 
and 
Language 
Arts 

EDUC 417 
Children’s 
Literature 
and Other 
Materials 
for Reading 
and 
Language 
Arts in 
Elementary 
School 

 

Developed 
and 
implement
ed 
comprehe
nsive 
lesson 
plans that 
accommod
ated 
differential 
learning 
levels. 
Fostered 
creative 
hands on 
learning 
environme
nt to meet 
the 
individual 
needs of 
students 

SYLVAN 
LEARNIN
G 
CENTER, 
Riverview, 
FL                                                                
2006-2007 

Director of 
Education 
Managed 
staff of 10 
persons 
and 
supported 
monthly 
operating 
budget. 
Performed 
daily tasks 
of student 
course 
organizatio
n 



                                                                                                                                                                                           
 

BALTIMO
RE 
COUNTY 
PUBLIC 
SCHOOLS
, 
Baltimore, 
MD 2004-
2006 

Lansdown
e Middle 
School 

Reading 
Teacher   

Composed 
comprehe
nsive 
lessons 
with a 
focus on 
reading 
strategies 
and 
comprehe
nsion.  
Enhanced 
students 
reading 
skills 
though 
unique 
methods 
of 
instruction. 

O'Ha
nlon, 
Eliza
beth 

SP
ED 

Lectur
er 

Non-
Tenur
e 

Ph.D., 
Special 
Educati
on 
(Early 
Childho
od), 
Universi
ty of 
Marylan

Instructor 
& Adviser 
to ECSE 
program 

O Hanlon, 
E. (2013).  
Religion 
and 
disability: 
The 
experience
s of families 
of children 
with special 

Communit
y 
Connectio
ns Project, 
University 
of 
Maryland, 
College 
Park, 
Graduate 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
d, 
College 
Park 

needs.  
Journal of 
Religion, 
Disability, 
and Health, 
17(1), 42-
61.Taylor 
Francis: 
Philadelphi
a, PA. 
 
O Hanlon, 
E. (2012, 
April).  
Religion & 
disability: 
Experience
s of families 
of children 
with special 
needs.  
Poster 
presentatio
n at the 
Council for 
Exceptional 
Children 
Internationa
l 
Conference
, Denver, 
CO.  
 
Faculty 
Adviser, 
Best 
Buddies 
Student 
Chapter, 
Towson 
University, 
2011 to 
present. 

Assistant/ 
Inclusion 
Program 
Trainer, 
1999-
2002. 
 
Prince 
George s 
County 
Infant and 
Toddler 
Program, 
Service 
Coordinati
on, 1996-
1999. 

Parr, 
Gail 
P. 

PE
TE 

Prof Tenur
ed 

Ph.D. Instructor Anderson, 
M.K., & 
Parr, G.P.  
(2013). 
Foundation

Taught 
high 
school 
(grades 9-
12) 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Human 
Develo
pment 

Universi
ty of 
Marylan
d, 
College 
Park 

s of athletic 
training: 
Prevention, 
assessment
, & 
manageme
nt, 
5thedition. 
Baltimore, 
MD: 
Lippincott, 
Williams, & 
Wilkins. 

 

Parr, G.P.  
(2013). 
Online 
Faculty 
Resource 
Center to 
accompany 
Foundation
s of Sports 
Injury 
Manageme
nt: 
Prevention, 
Assessmen
t, and 
Manageme
nt, 5th 
edition. 
Baltimore, 
MD: 
Lippincott 
Williams & 
Wilkins.   

 

Parr, G.P. 
(2013). 
Online 
Student 
Resource 
Center to 
accompany 

physical 
education 
for 9 
years. 



                                                                                                                                                                                           
Foundation
s of Sports 
Injury 
Manageme
nt: 
Prevention, 
Assessmen
t, and 
Manageme
nt, 5th 
edition. 
Baltimore, 
MD: 
Lippincott 
Williams & 
Wilkins.  

Parri
sh, 
Andr
ea H 

SP
ED 

Lectur
er 

Non-
Tenur
e 

M. Ed. 
(Special 
Educati
on, 
Johns 
Hopkins 
Universi
ty) 

Lecturer, 
Departme
nt of 
Special 
Education 

Towson 
University 
representati
ve on the 
Baltimore  
County 
Public 
Schools 
Local 
Interagency  
Coordinatin
g Council 
(LICC), Fall 
2013 
 
Member of 
the Council 
for 
Exceptional 
Children 
and 
the Council 
for 
Exceptional 
Children s 
Division on 
Autism and 
Developme
ntal 
Disabilities 
 
Serve 

Special 
Education 
Classroom 
Teacher, 
2004-2007 
 

School 
District 
Central 
Office 
Administra
tive 
Position, 
2007-2011 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
annually on 
the 
planning 
committee 
for the  
Baltimore 
County 
Public 
Schools 
Very 
Special Arts  
Festival 
(2011, 
2012, 2013, 
2014) 

Pask
o, 
Mich
elle 
Rene
e 

SP
ED 

Lectur
er 

Non-
Tenur
e 

M.A. 
Instructi
onal 
System
s 
Develo
pment 
(Conce
ntration 
in Math 
Ed.) 
UMBC 

Lecturer 
and 
EESE 
Superviso
r 

Member, 
ELED 
Diversity 
Committee 
2011-2013 
 

Member, 
ELED 320 
Writing 
Instructors 
Committee 
2011-2013 
  

Wynkoop, 
E. and 
Pasko, M. 
Growing 
mathematic
ians 
through 
mathematic
al 
discourse. 
BCPS 
Professiona
l 
Developme
nt 2013 

Served as 
Kindergart
en 
Instruction
al Coach 
for 
Investigati
ons 
Program 
as part of 
Race to 
the 
Top/BCPS 
Partnershi
p, 2012-
2013 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Pere
z, 
Sand
ra 

DA
NC 

Assoc 
Prof 

Tenur
ed 

MA, 
CMA 

Co-
director 
dance 
education
, 
Professor 
251 
Methods 
of 
Teaching 
Dance, 
student 
teaching 
superviso
r  

Board of 
Directors 
for CORPS 
de Ballet 
Internationa
l 

 

Wrote 
Lessons 
Seeds on 
Common 
Core 
Literacy for 
dance,  Rac
e to the  

 

Top for 
MSDE 

Presented 
on Three 
Topics for 
National 
Dance 
Education 
Organizatio
n 

6 years at 
Blake High 
School, 
Montgome
ry County 

Full 
Tim
e 

Fema
le 

Whi
te 

Perki
ns, 
Matt
hew 
Philli
p 

SCI
E 

Lectur
er 

Non-
Tenur
e 

Ph.D. 
Universi
ty of 
Tennes
see 

Faculty, 
physics, 
astronom
y, and 
science 
education 

President, 
Tennessee 
section of 
the 
American 
Association 
of Physics 
Teachers.  

 

Galileo 
Education 
Network 
facilitator, 
Astronomic
al Society 
of the 

10 years 
as a full-
time high 
school 
physics 
teacher in 
Somerset, 
KY and 
Oak 
Ridge, TN. 

 

4 years as 
the 
director of 
the 
Robeson 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
Pacific 
Beginning 
qualitative 
case study 
of high 
school 
robotics 
teams to 
examine 
how 
students 
learn 
through 
legitimate 
peripheral 
participatio
n 

Planetariu
m and 
Science 
Center, 
part of the 
Public 
Schools of 
Robeson 
County   

Philip
pako
s, Zoi 
Apos
tolia 

ED
TL 

Asst 
Prof 

Non-
Tenur
e 

Ph.D., 
Literacy
, 
Universi
ty of 
Delawa
re 

Instructor Books 

Walpole, 
S., 
McKenna, 
M., 
Philippakos 
Z.A.  

(2011). 
Differentiat
ed reading 
instruction 
in grades 

4 and 5: 
Strategies 
and 
resources. 
New York: 
Guilford 
Press. 

 

Philippakos
. Z. A., 
MacArthur, 
C. A. & 
Coker, D. L. 
(under 
contract). 

Kindergart
en 
Teacher 
(Greece) 

First-
Grade 
Teacher 
and 
reading 
specialist 
(Wilmingto
n, 
Delaware) 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Genre-
based 
writing 

Instruction 
in Grades 
3-5: 
Resources 
for strategic 
teaching. 
New York: 
Guilford 
Press 

 

Articles 

MacArthur, 
C. A., & 
Philippakos
, Z. A. 
(2013). 
Self-
regulated 
strategy 
instruction 
in 

developme
ntal writing: 
A Design 
research 
project. 
Community 
College 
Review. 41, 
2, 

176-195. 

 

Pitch
er, 
Shar
on 

ED
TL 

Prof Tenur
ed 

Ed.D. 
Educati
on, 
Universi
ty of 
Marylan
d 

Instructor Pitcher, S., 
Martinez, 
D., 
Dicembre, 
E., Fewster, 
D., & 
McCormick, 

Literacy 
Profession
al 
Developm
ent 
Consultant 
- Fund for 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
M. (2010) 
The literacy 
needs of 
adolescents 
in their own 
words.  
Journal of 
Adolescent 
and Adult 
Literacy. 
53(8), 636-
645. 
 
Pitcher, S., 
Delaney, 
C.,  Gillis, 
V., 
Martinez, 
G., & 
Walker, N. 
(2010). 
Teachers  
Voices in 
the Use of 
Literacy 
Practices in 
Secondary 
Schools. 
Literacy 
Research 
Association 
Conference
, Ft. Worth, 
TX. 
 
Pitcher, S. 
M., Albright, 
L. K., 
Seunarinesi
ngh, K., & 
McNary, S. 
(2009).  
Different 
global 
perspective
s on how 
adolescents 
view 

Education
al 
Excellence 
August 
1999 to 
May 2005 
 
Primary 
(Grades K-
2) Reading 
Specialist - 
Cromwell 
Valley 
Magnet 
Technolog
y School, 
Baltimore 
County 
August 
1997 to 
June 1999  
 
Primary 
Reading 
Specialist - 
Chadwick 
Elementar
y School, 
Baltimore 
County 
August 
1997 to 
June 1999 



                                                                                                                                                                                           
literacy 
reflective of 
past 
research 
and their 
future 
world. 
Paper 
presented 
at the 
National 
Reading 
Conference
. 

Ponc
e, 
Patri
cia 
Lorri
e 

PE
TE 

Asst 
Prof 

Non-
Tenur
e 

DPT 
(Doctor 
of 
Physica
l 
Therap
y) 

Physica
l 
Therap
y 

Temple 
Universi
ty 

Instructor Ponce, PL. 
"Rehabilitati
on of the 
Tibiofemora
l Joint." 
Therapeutic 
Exercise 
From 
Theory to 
Practice. 
Ed. 
Higgins, M. 
1st ed. 
Philadelphi
a: FA 
Davis, 
2011. 349--
‐420. Print. 

 

Konin, J., 
Higgins, M., 
Ponce, P., 
and 
Nadelen, 
M. (2011). 
The Use of 
Clinical 
Prediction 
Rules in the 
Treatment 
of Cervical,  

 Full 
Tim
e 

Fema
le 

His
pani
c / 
Lati
no 



                                                                                                                                                                                           
Thoracic 
and Lumbar 
Spine: A 
manual 
therapy 

approach. 
Monterey, 
CA: Healthy 
Learning 
DVD. 

 

Higgins, M., 
Ponce, 
P.L., & 
Nadelen, 
M. Learning 
Lab: The 
Use of 
Clinical 
Prediction 
Rules and 
the Use of 
Manual 
Therapy in 
Treating 
Spinal 
Conditions. 
2012 
National 
Athletic 
Trainers’ 
Association 
Annual 
Meeting & 
Clinical 
Symposia. 

Pool, 
Mary 
Lu 

EL
ED 

Lectur
er 

Non-
Tenur
e 

Master 
of 
Educati
on, 
Towson 
Universi
ty 

PDS 
Liason/Le
cturer 

Spring 
2011- Fall 
2013  

Participated 
in Portfolio 

Training 
and scoring 

2010-2012 
Howard 
County 
Schools 
Cohort: 
Clemens 
Crossing 
Elementar
y, Jeffers 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
of EdTPA 
assessment 

 

December 
2011 
Photograph
ed and 
developed 
slide 
presentatio
n for 
Dean’s 
Reception 
for 
December 
graduates 

 

May 2012 

Co-
presented 
session on 
Intern/Ment
or 
Feedback 
at Maryland 
PDS 

 Co
nference 
held at 
Towson 
University 

 

Fall 2012 – 
Present 
Mentoring 
of new 
Towson 
PDS liaison 
for Howard 
County 

 

Hill 
Elementar
y, Forest 
Ridge 
Elementar
y : 
supervisin
g 12 
Towson 
interns two 
days a 
week in 
the 
classroom, 
observing 
all interns 
weekly in 
the 
classroom, 
teaching 
interns in a 
weekly 
seminar, 
consulting 
with 
mentors 
and 
administrat
ors, and 
coordinatin
g PDS 
staff 
developme
nt 

 

2012- 
present 
Harford 
County 
Schools 
Cohort: 
Red Pump 
Elementar
y, 
Meadowva
le 
Elementar



                                                                                                                                                                                           
December 
2012Photo
graphed 
and 
developed 
slide 
presentatio
n for 
Dean’s 
Reception 
for 
December 
graduates 

 

February 
2013Attend
ed National 
PDS 
Conference
; did 
photograph
y for one of 
the TU 
Presentatio
ns 

y, Havre 
de Grace 
Elementar
y: 
supervisin
g 12 
Towson 
interns five 
days a 
week in 
the 
classroom, 
observing 
all interns 
weekly in 
the 
classroom, 
teaching 
interns in a 
weekly 
seminar, 
consulting 
with 
mentors 
and 
administrat
ors, and 
coordinatin
g PDS 
staff 
developme
nt 

 

Pow
ell, 
Carol
e V. 

ED
TL/
MA
T 

Lectur
er 

Non-
Tenur
e 

M.Ed.  
in 
Adminis
tration 
and 
Supervi
sion; 
Loyola 
Universi
ty 
Marylan
d 
(formerl
y 

PDS 
Coordinat
or, MAT 
Program 

2008 - 
2014: 
Mentorship 
of incoming 
MAT 
supervisors
. 2005 - 
2014: 
Participant 
in designing 
and 
revising 
MAT 
Handbooks, 

2004-
2014: PDS 
Coordinato
r/Liaison 
for MAT 
ELED/EC
ED 
Partnershi
p. 2004-
2014: 
Instructor 
for EDUC 
797, 798.  
2004-

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Loyola 
College
) 

program 
requirement
s.  2004 - 
2014: 
Chairperso
n of AACPS 
MAT 
ECED/ELE
D Steeting 
Committee. 

2014: 
Supervisor 
of all MAT 
ELED/EC
ED 
interns/stu
dent 
teachers in 
Anne 
Arundel 
County 
Public 
Schools.  
2000-
2004: 
Supervisor 
of MAT 
ELED/EC
ED 
interns/stu
dent 
teachers 
in: 
Baltimore 
City, 
Baltimore 
County, 
Anne 
Arundel 
County, 
Howard 
County, 
Harford 
County, 
Carroll 
County 
public 
schools as 
well as in 
parochial 
and 
private 
schools in 
Baltimore 
and 
Howard 
Counties. 
1999-



                                                                                                                                                                                           
2000: 
Course 
instructor 
and field 
supervisor 
for 
Towson 
University 
Elementar
y 
Educaton 
Departme
nt 
students/in
terns/stud
ent 
teachers. 
1998-
1999: 
Consultant
/new 
teacher 
mentor in 
Baltimore 
County. 
1994-
1998: in-
house new 
teacher 
mentor at 
Hernwood 
Elementar
y in 
Baltimore 
County. 
1970-
1998: 
Mentor for 
interns/stu
dent 
teachers 
from 
Towson 
University, 
Morgan 
State 
University, 
Coppin 



                                                                                                                                                                                           
State 
University, 
Goucher 
College, 
UMBC, 
Johns 
Hopkins 
University.  
1967-
1998: 
Teacher in 
Baltimore 
County, 
grades 2, 
3, 4, 5, 6. 

Radi
us, 
Susa
n M. 

HL
TH 

Prof Tenur
ed 

Ph.D., 
MCHES 
Social 
Relatio
ns, The 
Johns 
Hopkins 
Universi
ty, 
Baltimo
re, MD 

Faculty 
Graduate 
Program 
Director 

(1)Recipien
t, American 
Association 
for Health 
Education, 
Research 
Coordinatin
g Board 
Presentatio
n Awards, 
Professiona
l Brief Oral 
Presentatio
n for 
Radius, 
SM, Bailey, 
MM and TK 
Jackson. 
GPA and 
Health 
Educator 
Success: 
Do Grades 
Really 
Matter? 
Charlotte, 
NC, 26 
April 2013. 

(2) Chair, 
Executive 
Board 
American 

1 year 
experience 
in 2nd 
grade 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Public 
health 
Association
, 2011-
2012. (3) 
Radius, SM 
and K Tran. 
Perfect 
Pitch: A 
Turbo 
Training 
Technique 
for Self, 
Issue and 
Profession 
Advocacy. 
Health 
Promotion 
Practice, 
November 
2011. 

Raje, 
Sona
li 

SCI
E 

Asst 
Prof 

Tenur
e 
Track 

Ph.D. 
Universi
ty of 
Delawa
re 

Faculty, 
Chemistr
y & 
Science 
Education 

Stieff, M., & 
Raje, S. 
(2010). 
Expertise 
algorithmic 
and 
imagistic 
problem 
solving 
strategies 
in 
advanced 
chemistry. 
Spatial 
Cognition & 
Computatio
n. 10(1), 
53-81.  
 
Kodali, 
V.K., 
Gannon, 
S.A., 
Paramasiva
m, S., Raje, 
S., 
Polenova, 

PI on the 
MHEC 
CPIP 
grant,, 
involved in 
improving 
Algebra 
HSA 
performan
ce for 
Dundalk 
High 
students. 
 
Provided 
hands on 
college lab 
experience 
for those 
students. 

Full 
Tim
e 

Fema
le 

Asia
n 



                                                                                                                                                                                           
T., and 
Thorpe, C. 
(2011). A 
Novel 
Disulfide-
Rich 
Protein 
Motif from 
Avian 
Eggshell 
Membranes
.  PLoS 
ONE 6, 1-
11. 
 
Obtained 
$113,000 in 
funding 
from 
MHEC-
CPIP 
Served on 
a national 
panel for 
the Exams 
Institute for 
ACS at the 
Spring 
2011 
meeting. 

Ram
sdell, 
Lea 
A. 

FO
LA 

Prof Tenur
ed 

Ph.D. in 
Roman
ce 
Langua
ges, 
Universi
ty of 
New 
Mexico 

Faculty - 
Teaches 
Spanish 
language, 
culture 
and 
literature 
courses 

1) 
Organized 
campus-
wide events 
focusing on 
Latin 
America 2) 
published 
articles in 
Diálogo and 
Latin 
American 
Music 
Review 3) 
served as 
coordinator 
of Spanish 
program 

None Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
and 
Director of 
Latin 
American 
and 
Latino/a 
Studies. 

Rapp
a, 
Rose
mary 
Conn
elly 

SP
ED 

Clinic
al 
Instru
ctor 

Non-
Tenur
e 

CAS: 
Assistiv
e 
Technol
ogy, 
The 
Johns 
Hopkins 
Universi
ty 
M.S. 
Commu
nicative 
Disorde
rs, The 
Johns 
Hopkins 
Universi
ty 

Special 
Education 
Faculty 
 

Graduate 
Program 
Director 

 
Advisor: 
EESE 
Program 
& 
MAT 
Program 

Council for 
Exceptional 
Children 
(2004-
2014) 

 

MSDE 
Monitoring 
Team Early 
Intervention
/Special 
Education 
(2005-
2013) 

 

Training 
and 
mentoring 
advisors for 
Special 
Education 
Department 
(2010 - 
present) 

 

Developme
nt of 
Honors 
SPED 301 

 

Revision of 
Graduate 
Handbook 

Baltimore 
County 
Public 
Schools: 
1.Supervis
or- Non-
public 
Placement
s 
 
2. 
Specialist- 
Special 
Education 
 
3. 
Assistant 
Principal_ 
Rolling 
Road/Maid
en Choice 
School 
4. 
Diagnostic
/Prescripti
ve 
Specialist 
5. Special 
Educator   
Overlea 
High 
School 
 
6. Special 
Educator- 
Woodlawn 
Middle 
School 
 
Baltimore 
City Public 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
(2012-
2014) 

 

Destination 
Towson, 
TU Cares, 
Graduate 
School 
Welcome 
and 
Orientation 

Schools 
- Special 
Educator- 
Morrell 
Park 
Elementar
y School 
- ARD 
Chair 
Morrell 
Park 
Elementar
y 

Reilly
, 
Cole 

EL
ED 

Asst 
Prof 

Tenur
e 
Track 

Ph.D. in 
Curricul
um & 
Instructi
on and 
Women
's 
Studies, 
Pennsyl
vania 
State 
Universi
ty 

Assistant 
Professor 

Reilly, C. 
(2013). Ira 
Shor: 
Shoring up 
pedagogy, 
politics, and 
possibilities 
for 
educational 
empowerm
ent. In J. D. 
Kirylo (Ed.), 
A Critical 
Pedagogy 
of 
Resistance: 
34 
Pedagogue
s We Need 
to Know. 
(pp. 113-
116). 
Rodderdam
, The 
Netherland
s: Sense 
Publishers. 

  

Reilly, C. & 
Murad, Z. 
(2012). 
Browning 
beyond 

5 years in 
elementar
y teaching, 
including 
positions 
as lead 
teacher 
and 
chairperso
n 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
debate: 
Mapping an 
excursion 
through 
power, 
privilege 
and praxis. 
In B. Sams, 
J. Job, & J. 
C. Jupp 
(Eds.), 
Excursions 
and 
Recursions 
through 
Power, 
Privilege, 
and Praxis. 
(pp. 9-25). 
New York, 
NY: 
Information 
Age 
Publishing.  

 

Reilly, C. 
(2011). “To 
what extent 
am I part of 
the 
problem?” 
Strategizing 
identity 
politics 
while 
instructing 
a 
multicultural 
teacher 
education 
course. In 
C. Reilly, V. 
Russell, L. 
K. Chehayl, 
& M. 
McDermott 
(Eds.), 



                                                                                                                                                                                           
Surveying 
borders, 
boundaries, 
and 
contested 
spaces in 
curriculum 
and 
pedagogy. 
(pp.123-
139). 
Charlotte, 
NC: 
Information 
Age 
Publishing. 

Reilly
, 
Kathl
een 
Anne 

ILP
D 

Asst 
Prof 

Tenur
e 
Track 

Ph.D. Faculty Reilly, K.A. 
(2013 
Dec.). 
Images and 
Words: 
Transformin
g and 
Accessing 
Meaning-
Making and 
Nonverbal 
and Verbal 
Texts.  
Research 
presented 
at 
Transforma
tive 
Literacy: 
Theory, 
Research, 
and 
Reform, the 
63rd Annual 
Conference 
of the 
Literacy 
Research 
Association 
Annual 

20 years 
teaching 
English at 
the 
secondary 
level in 
public, 
independe
nt, and 
internation
al schools.   

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Meeting, 
Dallas, TX. 

 

Reilly, K.A. 
(2012 Nov.) 
Artist or 
Author?: 
Constructin
g Meaning 
through 
Images and 
Verbal 
Texts in 
Secondary 
English 
Language 
Arts.  
Research 
presented 
at Dream, 
Connect, 
Ignite!, the 
102nd 
Annual the 
Annual 
Convention 
of the 
National 
Council of 
Teachers of 
English, 
Las Vegas, 
NV. 

 

Reilly, K.A. 
(2012 Feb). 
Making 
Meaning: 
Pictures, 
Signs, 
Symbols, 
and 
Significanc
e in Tenth 
Grade 



                                                                                                                                                                                           
English. 
Research 
presented 
at Digital 
Discourses: 
Education 
and 
Ethnograph
y in the 21st 
Century, 
33rd Annual 
Ethnograph
y in 
Education 
Research 
Forum, 
University 
of 
Pennsylvan
ia, 
Philadelphi
a, PA.  

 

Rich
man, 
Laila 

SP
ED 

Asst 
Prof 

Tenur
e 
Track 

PhD., 
Special 
Educati
on 
(High-
Inciden
ce and 
Instructi
onal 
Technol
ogy), 
Universi
ty of 
Kansas 

Faculty, 
Coordinat
or ECSE 
Program 

1) 
Richman, L. 
J. (Principal 
Investigator
), & Neville, 
E. (2013). 
Transitionin
g to the 
Next 
Generation 
Science 
Standards: 
Integrating 
the Science 
and 
Engineering 
Practices, 
Universal 
Design for 
Learning, 
Co-
Teaching, 
and ELA 
Common 

Taught 8th 
grade 
special 
education; 
clinical 
supervisio
n; 
Partnershi
ps 
Coordinato
r 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Core 
Standards 
to Promote 
Learning for 
All Middle 
School 
Students, 
Improving 
Teacher 
Quality 
(ITQ) State 
Grant 
Program: 
Partnership 
Grants for 
Professiona
l 
Developme
nt (Phase 
12), 
Maryland 
Higher 
Education 
Commissio
n (MHEC). 
$150,000 
(2013-
2015). 
 
2) State 
Team 
Member, 
NCATE 
Board of 
Examiners 
(2013-
2014) 
  
3) 
Richman, 
L.J., 
Richman, 
W.A., & 
Fuller, D.P. 
(2011). 
Supporting 
universally 
designed 



                                                                                                                                                                                           
instruction 
through the 
use of iPod 
Touch 
technology. 
Journal of 
Special 
Education 
Technology 
26(1), 57-
60. 

Robi
nson, 
Davi
d 
Edwi
n 

ED
TL 

Clinic
al 

Assist
ant 

Prof 

Non-
Tenur
e 

Ed.D. 
Instructi
onal 
Technol
ogy, 
Towson 
Universi
ty 

Graduate 
Program 
Director – 
School 
Library 
Media 
Program, 
Instructor, 
and 
Clinical 
Superviso
r for 
School 
Library 
Media 
Candidat
es 

Robinson, 
D. and 
Wizer, D. 
(2014).  
Strategies 
for 
transformin
g face-to-
face 
courses to 
hybrid or 
fully online 
courses.  
Presentatio
n at the 
Towson 
University, 
January 
Conference 
held in 
Towson, 
Maryland. 

 

Frazier, L, 
Sadera, B. 
and 
Robinson, 
D. 
(2012).Tea
cher 
candidate 
technology 
use: The 
what and 
the why. 

Library 
Media 
Specialist 
and 
Teacher 
(1989-
2007); 
currently 
serving as 
a clinical 
supervisor 
for school 
library 
media 
candidates 
completing 
their 
practicum 
experience
s in 
Maryland 
P-12 
schools. 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
Presentatio
n at the 
Society for 
Information 
Technology 
& Teacher 
Education 
(SITE) 
Internationa
l 
Conference
, held in 
Austin, 
Texas.  

 

Book 
chapter: 

Sadera, W. 
& 
Robinson, 
D. (2010). 
Teaching 
across 
cultures: 
Factors for 
considerati
on in  
teaching 
students a 
world away. 
In 
Edmundson
, A. (Ed.), 
Cases on 
globalized 
and 
culturally 
appropriate 
elearning: 
Challenges 
and 
solutions 

 



                                                                                                                                                                                           
Rom
o, 
Letici
a I. 

FO
LA 

Assoc 
Prof 

Tenur
ed 

Ph.D. in 
Spanish
, 
Universi
ty of 
North 
Carolin
a 

Faculty - 
Teaches 
Spanish 
language, 
culture 
and 
literature 
courses 

1) Served 
as 
academic 
advisor for 
First-Year 
Experience 
2) 
published 
two articles 
on Spanish 
literature 3) 
directed 
Study 
Abroad in 
Cuernavac
a, Mexico. 

None Full 
Tim
e 

Fema
le 

His
pani
c / 
Lati
no 

Rothl
isber
ger, 
Dana 
J. 

MU
ED 

Prof Tenur
ed 

Ph.D. 
Universi
ty of 
Marylan
d, 
College 
Park 

Faculty MUED-MS 
Graduate 
program 
director; 
Member of 
the Higher 
Education 
in the Arts 
Task Force 
(HEAT 
Force); 
Maryland 
Music 
Educators 
Association 
In-service 
Conference
, Long 
Reach High 
School, 
Howard 
County, 
MD. 
Effecting 
Change in 
the 
Instrumenta
l Rehearsal, 
Oct. 19, 
2012; 
Conductor, 
TU 

Taught 
instrument
al music at 
Davis High 
School 
and 
Kaysville 
Middle 
School in 
Kaysville 
Utah from 
1976-
1980.  Hav
e been 
engaged 
in in-
service 
presentati
ons to 
music 
teachers 
during 30 
years at 
Towson 
University. 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
Symphonic 
Band 
performanc
e at the 
College 
Band 
Directors 
National 
Association 
Eastern 
Division 
Conference 
at Indiana 
University 
of 
Pennsylvan
ia on March 
2, 2012 
featuring 
Marguerite 
Levin, 
clarinet. 

Sade
ra, 
Willia
m 

ED
TL 

Prof Tenur
ed 

Ph.D., 
Instructi
onal 
Technol
ogy, 
Iowa 
State 
Universi
ty 

Faculty, 
Program 
Director 

Sadera, W., 
O’Niel, C. A., 
& Gould, K. 
(2013). 
Pedagogy in 
online nursing 
education. In 
C. A. O’Niel, 
C. A. Fisher & 
M. Rietschel 
(Eds.), Devel
oping online 
learning 
environments 
in nursing 
education 
(3rd ed.). 
New York, 
NY: Singer. 

 

Pusey, P. & 
Sadera, W. 
(2012). 
Cyberethics

 Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
, 
cybersafety 
and 
cybersecuri
ty: 
Preservice 
teacher 
knowledge, 
preparedne
ss, and the 
need for 
teacher 
education 
to make a 
difference.  
Journal of 
Digital 
Learning in 
Teacher 
Education 
28 (2), 82-
88 

 

Ashby, J., 
Sadera, W. 
& Mcnary, 
S. (2011). 
Comparing 
student 
success 
between 
developme
ntal math 
courses 
offered 
online, 
blended, 
and face-to-
face. 
Journal of 
Interactive 
Online 
Learning, 
10 (3), 128-
140. 



                                                                                                                                                                                           
 

Maryland 
Society for 
Educational 
Technology 
– Higher 
Education 
Committee 

 

Baltimore 
County 
Public 
Schools, 
Students 
and 
Teachers 
Accessing 
Tomorrow, 
1:1 Digital 
Conversion 
Project – 
Steering 
Committee 

 

Sain
son, 
Katia 
F 

FO
LA 

Prof Tenur
ed 

Ph.D. in 
French, 
New 
York 
Universi
ty 

Faculty - 
Teaches 
French 
language, 
culture 
and 
literature 
courses 

1) 
Published 
translations 
of Sénac 
poems 2) 
coordinated 
advising of 
all French 
majors and 
minors 3) 
received 
travel grant 
to study 
Sénac 
archives in 
Algeria and 
France 

None Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Sand
ifer, 
Cody 
W. 

SCI
E 

Prof Tenur
ed 

Ph.D, 
Science 
Educati
on, UC 
San 
Diego & 
San 
Diego 
State 
Universi
ty 

faculty, 
science 
education 
and 
physics 

Authored 
the course 
texts 
(inquiry-
based 
activity 
guides) for 
Physical 
Science I 
(PHSC 
101) and 
Earth-
Space 
Science 
(PHSC 
303). 
 
Serving as 
co-PI on 
our three-
year 
Physics 
Teacher 
Education 
Coalition 
(PhysTEC) 
grant 

Provided 
profession
al 
developme
nt for 
middle 
school 
teachers in 
science 
curriculum 
 
Supervisio
n of 
science 
interns in 
elementar
y schools 

Full 
Tim
e 

Male Whi
te 

Sant
acroc
e, 
Robe
rt A 

SP
ED 

Lectur
er 

Non-
Tenur
e 

M.S. 
Loyola 
College
, 
Counse
ling 
Psychol
ogy 

Lecturer/
Superviso
r 

2012-2014 
Faculty 
Search 
Committee 
 
Spring, 
2013 taught 
special 
education 
class for 
faculty 
member 
who was on 
emergency 
leave. 
 

2012-2014 
Advisor/Re
ader for the 
Neighborho

7/02   7/12  
Baltimore 
County 
Public 
Schools 
Principal, 
Sparrows 
Point High 
School 
 
7/98   7/02  
Baltimore 
County 
Public 
Schools 
Principal, 
Meadowoo
d 
Education 
Center 
 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
od 
Academy, 
Pittsburgh, 
PA 
Spring 
2014, 
Course 
Lead 
(SPED 607) 

12/94   
7/98 
Baltimore 
County 
Public 
Schools 
Assistant 
Principal, 
Pikesville 
High 
School 
 
7/93   
12/94 
Baltimore 
County 
Public 
Schools 
Northwest 
Area 
Specialist/
Superinten
dent s 
Designee 
 
9/79   7/93  
Baltimore 
County 
Public 
Schools 
Crisis 
Interventio
n/Resourc
e Teacher, 
White Oak 
School 
 
Summer, 
1980 
Specialist, 
Villa Maria 
School 
 
9/76   9/79  
Sheppard 
and Enoch 
Pratt 
Hospital, 



                                                                                                                                                                                           
Towson, 
Maryland 
Teacher, 
Forbush 
School 

Schu
lze, 
Amy 

EL
ED 

Lectur
er 

Non-
Tenur
e 

M.Ed. 
in 
Readin
g, 
Towson 
Universi
ty, 2000 

PDS 
University 
Liaison 

Summer 
2013- 
Participated 
in summer 
strategic 
planning for 
Harford 
County 
PDS  

Summer 
2013- Held 
mentor 
training for 
Harford 
County 
teachers at 
Abingdon 
Elem. 

Spring 
2013- Held 
portfolio 
workshop 
for ELED 
Level 4 
interns 

Spring 
2013- 
Participated 
in portfolio 
reviews for 
graduating 
seniors 

Fall 2013- 
Participated 
in TPA 
scoring for 
graduating 
seniors 

Baltimore 
City Public 
Schools  - 
7 Years 

Second 
Grade  

Instruction
al Support 
Teacher/R
eading 
Specialist 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Seze
n, 
Asli 

SCI
E 

Asst 
Prof 

Tenur
e 
Track 

Ph.D, 
Science 
Educati
on, 
Pennsyl
vania 
State 
Universi
ty 

Faculty 
Science 
Education 
and 
PAGS 

Learning 
Scientist, 
MADE-
CLEAR 
(Maryland 
and 
Delaware 
Climate 
Change 
Education 
Assessmen
t and 
Research) 
– an NSF 
funded 
project. 

STEM 
Education 
Specialist 
at Morgan 
State 
University's 
Visual 
Analytics 
for Science 
and 
Technology 
Project 
funded by 
DHS 

Sezen-
Barrie, A., 
Tran, M., 
McDonald, 
S. P., & 
Kelly, G. J. 
(2013) A 
cultural 
historical 
activity 
theory 
perspective 
to 
understand 
preservice 
science 
teachers’ 

Worked 
with 
Maryland 
& 
Delaware 
teachers 
on 
developing 
learning 
segments 
for climate 
change 
alligned 
with NGSS 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
reflections 
on and 
tensions 
during a 
microteachi
ng 
experience. 
Cultural 
Studies in 
Science 
Education, 
1-23. 

Shar
gel, 
Rebe
cca 
s. 

ED
TL 

Asst 
Prof 

Tenur
e 
Track 

The 
William 
Davidso
n 
School 
of 
Jewish 
Educati
on, 
New 
York, 
NY 
Doctor 
of 
Educati
on, May 
2008 

Faculty Shargel, R. 
& Passe, J. 
(2013). 
Reconfiguri
ng Havruta 
Tradition: 
Dyadic 
Learning in 
the Middle 
School 
Social 
Studies 
Class. Ohio 
Social 
Studies 
Review 
48(1). 
http://ocss.
org/publicat
ions/the-
review/. 
  
Shargel, R. 
(2013). Can 
we use the 
arts to 
reinforce 
and deepen 
the study of 
Bible? 
Jewish 
Educator 
Online 
Journal 3.  
NewCaje. 
http://theje

Classroom 
teacher: 
The 
Westchest
er/Fairfield 
Hebrew 
Academy, 
Greenwich
, CT. 
1998-
2001; The 
Abraham 
Joshua 
Heschel 
School, 
New York, 
NY 1993-
1998. 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
wisheducat
or.wordpres
s.com.  
 
Shargel, R. 
(2013). 
Dialogical 
education 
in the 
Jewish 
classroom. 
In Y. Rich, 
& Y.Katz, & 
Z. 
Mevarech, 
& S. 
Ohayon 
(Eds.), 
Jewish 
Literacy 
and 
Education. 
Bethesda, 
MA: 
University 
Press of 
Maryland. 

 

Shar
pe, 
Valer
ie S. 

SP
ED 

Lectur
er 

Non-
Tenur
e 

Ed.S., 
Special 
Educati
on, The 
George 
Washin
gton 
Universi
ty 

Program 
Coordinat
or, 
Superviso
r, PDS 
Liaison, 
and 
Lecturer 
for the 
Departme
nt of 
Special 
Education
: 
Elementa
ry 
Education
/Special 

1. January, 
2014: 
Served on 
the 
Educational 
Testing 
Service 
(ETS) 
Elementary 
Education 
Praxis II 
Panel to 
determine 
the 
Maryland 
cut score 
for the 
Revised 
Elementary 

1976-
1984: 
Special 
Education 
Teacher, 
Baltimore 
County 
Public 
School 
System 
   

1984-
1990: 
Special 
Education 
Departme
nt 
Chairperso

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Education 
program 

Education 
Praxis II, 
Princeton, 
NJ 
 
2. July, 
2013: 
Awarded a 
Maryland 
State 
Improveme
nt grant that 
addresses 
mentoring 
first and 
second 
year 
graduates 
from the 
EESE 
program at 
The 
Universities 
at Shady 
Grove, and 
serve as 
the Primary 
Investigator 
for this 
grant. 
Preliminary 
grant data 
was 
presented 
November, 
2013 at the 
Council for 
Exceptional 
Children 
Teacher 
Education 
Conference 
in Ft. 
Lauderdale, 
FL 
 
3. July, 
2012-July 

n and 
Special 
Education 
Teacher, 
Baltimore 
County 
Public 
School 
System 
   

1990-
1994: 
Instruction
al 
Specialist, 
Baltimore 
County 
Public 
School 
System 



                                                                                                                                                                                           
2015: 
Serve as a 
member of 
the 
Maryland 
Professiona
l Standards 
for Teacher 
Educators 
Board 
(PSTEB).  

Shille
r, 
Jessi
ca 

ILP
D 

Asst 
Prof 

Tenur
e 
Track 

PhD, 
Urban 
Educati
on, 
New 
York 
Universi
ty 

Professor
, 
Graduate 
Program 
Advisor 

Shiller, J. 
(2013).  
Preparing 
for 
democracy: 
How 
community-
based 
organizatio
ns build 
civic 
engagemen
t among 
urban 
youth,  
Urban 
Education 
48 (1) 69-
91. 
 
Shiller, J. 
(2012). City 
Prep: A 
culture of 
care in an 
era of data-
driven 
reform. In 
Maria 
Hantzapoul
os and Alia 
Tyner (Eds) 
Critical 
Small 
schools: 
Beyond 
privatization 

Profession
al 
developme
nt coach at 
Creative 
City 
charter 
school in 
Baltimore 
City 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
in New 
York City 
school 
reform. 
Charlotte, 
NC: 
Information 
Age 
Publishing. 
 
Shiller, J. 
(2011)  
Marketing 
Small 
Schools in 
New York 
City: A 
Critique of 
Neoliberal 
School 
Reform.  
Educational 
Studies. 47 
(2) 160-
173. 

Shirl
ey, 
Lawr
ence 

MA
TH 

Prof Tenur
ed 

Ph.D. 
Mathem
atics 
Educati
on, 
Ahmad
u Bello 
Universi
ty 
(Nigeria
) 

Instructor, 
Clinical 
Superviso
r 

Revista 
Etnomatem
atica 
special 
issue: 
ICEM-12, 
Korea,  
http://revist
a.etnomate
matica.org/i
ndex.php/R
LE/issue/cu
rrent, (co-
compiler 
and author 
of 
Introduction
, with Pedro 
Palhares), 
Vol 6, No 3, 
2013 

Secondary 
mathemati
cs 
teaching 
(3 years in 
Sierra 
Leone as 
Peace 
Corps 
Volunteer) 

20 years 
of intern 
supervisio
n in 
secondary 
schools in 
the US 
and 
Nigeria 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
 

 “The Work 
of 
Ethnomath
ematics” 
Keynote 
address for 
the Fourth 
Brazilian 
Conference 
on 
Ethnomath
ematics, 
Belém, 
Brazil, 
November 
2012 

 

Eight 
articles in 
Greenwald, 
Sarah and 
Thomley, 
Jill (editors) 
Encycloped
ia of 
Mathematic
s and 
Society, 
Salem 
Press 
(2011) 

Shor
e, 
Felic
e S 

MA
TH 

Assoc 
Prof 

Tenur
ed 

Ph. D. 
Mathem
atics 
Educati
on  
Universi
ty of 
MD, 
College 
Park 

Assistant 
Chair, 
Faculty, 
Mathemat
ics 
Departme
nt 

Phelps, 
C.M., 
Shore, F.S., 
Spitzer, 
S.S. (2014).  
Using 
Classroom 
Evidence to 
Inform and 
Improve 
Teaching.  

Annual 
Perspective

Currently 
teach 
methods 
and 
supervise 
interns in 
P-12 
schools 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
s in 
Mathematic
s 
Education.  
National 
Council of 
Teachers of 
Mathematic
s.   

 

F. Shore, L 
Richman, 
and S. 
Spitzer (co-
P.I.s): 
Improving 
Middle 
Grades 
Teachers’ 
Knowledge 
for 
Implementi
ng the 
Maryland 
Common 
Core State 
Mathematic
s 
Curriculum, 
Improving 
Teacher 
Quality 
(ITQ-12-
106) State 
Grant 
Program: 
Partnership 
Grants for 
Professiona
l 
Developme
nt (Phase 
10), 
Maryland 
Higher 
Education 
Commissio



                                                                                                                                                                                           
n (MHEC). 
March 2012 
– March 
2013 
($148,334) 

 

Shore, F 
and Spitzer, 
S. Learning 
To Learn 
From  

Teaching: 
Teachers’ 
Use of 
Lesson 
Experiment
s during 
Professiona
l 
Developme
nt. Paper 
presented 
at 
Association 
of 
Mathematic
s Teacher 
Educators, 
Orlando, FL 
January,  
2013 

Simo
n, 
Kathr
yn 
Lynn 

MU
ED 

Asst 
Prof 

Tenur
e 
Track 

Ph.D., 
Music 
Educati
on, 
Universi
ty of 
Miami 

Faculty American 
Choral 
Directors 
Association 
Leadership: 
Appointed 
to serve on 
the 
Executive 
Board of 
the 
Maryland/D
C American 
Choral 

Taught K-
12 general 
music and 
choir for 
Manton 
Consolidat
ed 
Schools 
(2002-
2006). 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Directors 
Association 
as Youth 
and 
Student 
Activities 
Chair (Fall 
2012-
present); 
Lead 
organizer, 
host, and 
conference 
developer 
for the 2014 
Mid-Atlantic 
Collegiate 
Choral 
Conference 
and High 
School 
Choral 
Leadership 
Excellence 
Forum 
(Spring 
2013-
present); 
Served on 
ACDA 
Eastern 
Division 
Conference 
Planning 
Committee 
(Fall 2012-
present). 

 

Simon, K.L. 
Predictors 
of 
Classroom 
Manageme
nt 
Challenges 
and 
Practices of 



                                                                                                                                                                                           
Secondary 
Choral 
Music 
Educators. 
Research 
poster 
presented 
at the 
Society for 
Music 
Teacher 
Education 
Symposium 
on Music 
Teacher 
Education 
(September 
2013). 

 

Gumm, 
A.J., 
Battersby, 
S.L, Simon, 
K.L., & 
Shankles, 
A.E. (2011). 
An 
investigatio
n of 
conductor-
distinguishe
d functions 
of 
conducting 
and 
relationship
s to 
experience 
level, 
ensemble 
type and 
level, and 
movement 
training. 
Research 
and Issues 
in Music 



                                                                                                                                                                                           
Education, 
9(1). 

Skell
ey, 
Heat
her A 

EC
ED 

Lectur
er 

Non-
Tenur
e 

Masters 
in 
Readin
g  
Towson 
Universi
ty 

Towson 
Faculty 
Main 
campus 
and 
Higher 
Education 
and 
Technolo
gy 
campus 
ECED 
313 

ECED 
344 

ECED 
341 
ECED 
342 
ECED 
360 
ECED 
361 
ECED 
351/352 
ECED 
618 
ECED 
621 
ECED 
623 

PDS, 
Portfolio 
and  
Research 
Committees 
 
Pepsi grant 
for 
undergradu
ate service 
learning 
project 
 
Wiltz, N., 
Watson-
Thompson, 
O., Cawley, 
H. Skelley, 
H., (2010) 
Chinese 
Edition. 
Developing 
and 
presenting 
the 
professiona
l portfolio in 
early 
childhood 
education. 
Pearson/Pr
entice Hall. 

 

College 
Council 
Secretary 

 

CCSS 
Steering 
Committee 

 

Teacher 
Baltimore 
County 
Public 
Schools 
1992-1999 
 
Fund for 
Education
al 
Excellence
- Staff 
Developer 
2000-2002 
 
Children s 
Literacy 
Initiative- 
Staff 
Developer 
2003- 
Present 
PDS 
Liaison- 
Middle 
River PDS 
 
Clinical 
Supervisio
n- 
Preprimary 
Interns, 
Primary 
Interns 
and 
Student 
Teachers 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Handbook 
Revision 

 

Course 
Revision 

 

Membershi
ps – 
NAECY 
and IXA 

Song
, 
Liyan 

ED
TL 

Assoc 
Prof 

Tenur
e 
Track 

Ph.D. in 
Instructi
onal 
Technol
ogy 
from 
the 
Universi
ty of 
Georgia 

Faculty 
and 
Graduate 
Program 
Director 
for the 
Instructio
nal 
Technolo
gy, 
Instructio
nal 
Design 
and 
Education
al 
Technolo
gy tracks. 

Song, L., 
Lohnes 
Watulak, 
S., 
Kritskaya, 
O., & 
Elmendorf, 
D. (in 
press). 
Exploring 
undergradu
ate 
students’ 
skills, level 
of comfort, 
and 
perceived 
benefit of 
using 
technology 
for learning, 
Internationa
l Journal of 
Technology 
in Teaching 
and 
Learning. 

 

Roush, C. 
& Song, L. 
(2013). The 
impact of 
using 

Mentoring 
an 
elementar
y school 
technology 
teacher 
with action 
research 
project. 

Full 
Tim
e 

Fema
le 

Asia
n 



                                                                                                                                                                                           
clickers 
technology 
on 
classroom 
instruction: 
Students’ 
and 
teachers’ 
perspective
s. The 
Canadian 
Journal of 
Action 
Research, 
14(1), 21-
37 

 

West, R. E., 
Hannafin, 
M. J., Hill, 
J. & Song, 
L. (2013). 
Cognitive 
perspective
s on online 
learning 
environmen
ts. In M. 
Moore (Ed.) 
Handbook 
of Distance 
Education 
(3rd ed., 
pp125-
142). 
Mahwah, 
NJ: 
Lawrence 
Erlbaum 
Associates. 

 

Song, L., & 
McNary, S. 
W. (2011). 
Understand



                                                                                                                                                                                           
ing 
students’ 
online 
interaction: 
Analysis of 
discussion 
board 
postings. 
Journal of 
Interactive 
Online 
Learning, 
10(1), 1-14. 
Available at 
http://www.
ncolr.org/jio
l/issues/sho
wissue.cfm
?volID=10&
IssueID=31 

 

Feng, J. & 
Song, L. 
(2011). 
Teaching 
and 
learning in 
Second 
Life: A case 
study. In G. 
Vincenti & 
J. Braman 
(Eds.), 
Multi-user 
virtual 
environmen
ts for the 
classroom: 
Practical 
approaches 
to teaching 
in 

Soro
kina, 

MA
TH 

Assoc 
Prof 

Tenur
ed 

Ph. D., 
Mathem
atics, 
Vander

Faculty 1. 
Excellence 
in 
Scholarship 

none Full 
Tim
e 

Fema
le 

Whi
te 

http://www.ncolr.org/jiol/issues/showissue.cfm?volID=10&IssueID=31
http://www.ncolr.org/jiol/issues/showissue.cfm?volID=10&IssueID=31
http://www.ncolr.org/jiol/issues/showissue.cfm?volID=10&IssueID=31
http://www.ncolr.org/jiol/issues/showissue.cfm?volID=10&IssueID=31
http://www.ncolr.org/jiol/issues/showissue.cfm?volID=10&IssueID=31
http://www.ncolr.org/jiol/issues/showissue.cfm?volID=10&IssueID=31


                                                                                                                                                                                           
Taty
ana 

bilt 
Universi
ty 

Award, 
Towson 
University, 
2011 

2. Grant to 
organize  
Mathematis
ches 
Forschungs
institut 
Oberwolfac
h Workshop 
on 
Multivariate 
Splines and 
Algebraic 
Geometry, 
April 19--
25, 2015. 

3.SOROKI
NA T., 
Redundanc
y of 
smoothnes
s conditions 
and 
supersmoot
hness of 
bivariate 
splines,  
IMA Journal 
of 
Numerical 
Analysis, to 
appear. 

Spei
cher, 
Suza
nne 

SP
ED 

Lectur
er 

Non-
Tenur
e 

Ph.D., 
Human 
Develo
pment, 
Universi
ty of 
Marylan
d,  
College 
Park 

Graduate 
Program  
Coordinat
or,  
Departme
nt of  
Special 
Education
,  
Towson 
University  

Liaison for 
the Higher 
Education 
Partnership 
for 
Montgomer
y County 
Public 
Schools 
and 
Towson 

25 Years 
experience 
in 
Montgome
ry County 
Public 
Schools as 
a special 
education 
teacher, 
instruction

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
at the 
Universiti
es at 
Shady 
Grove 

University 
(2012 - 
present) 

 

Recruitmen
t of 
prospective 
students 
through 
planning 
and 
convening 
monthly 
interest 
meetings at 
the 
Universities 
at Shady 
Grove 
(2012 - 
present) 

al 
specialist, 
administrat
or, and 
student 
services 
staff 
member. 

Spitz
er, 
Sand
y M. 

MA
TH 

Asst 
Prof 

Tenur
e 
Track 

Ph.D., 
Mathem
atics 
Educati
on, 
Universi
ty of 
Delawa
re 

Assistant 
Professor 

Phelps, C. 
M., Shore, 
F. S., & 
Spitzer, S. 
M. (2014).  
Better Data: 
Using 
Classroom 
Evidence to 
Improve 
Teaching 
Incremental
ly.  Annual 
Perspective
s in 
Mathematic
s 
Education. 

Phelps, C. 
M. & 
Spitzer, S. 
M. (in 
press).  
Prospective 

9-12 
teacher in 
public 
school for 
1 year, 
experience 
supervisin
g student 
interns in 
K-12 
schools 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
teachers’ 
conceptions 
and values 
about 
learning 
from 
teaching.  
Teachers 
and 
Teaching: 
Policy and 
Practice.  

Cooper, L., 
Spitzer, S. 
M., & 
Tomakyo, 
M. (2013).  
Become an 
Escher 
Sleuth.  
Mathematic
s Teaching 
in the 
Middle 
School. 
18(6), 378-
385. 

 

Steel
e, 
Barb
ara 

EC
ED 

Lectur
er 

Non-
Tenur
e 

M.Ed. 
Readin
g, 
Towson 
Universi
ty 

Towson 
Faculty 
Main 
campus 
ECED 
422 
ECED 
361 
ECED 
619 

ECED 
417 

ECED 
429 

Membershi
ps: 
Internationa
l Dyslexia 
Association
,  
Internationa
l Reading 
Association
,  
Association 
for 
Supervision 
and 
Curriculum 
Developme
nt, National 
Association 

Field 
supervisio
n at 
Baltimore 
City PDS 
Workshop 
Instructor: 
PRAXIS I 
Preparatio
n pre-
service & 
service 
teachers in 
the Balto. 
Area.  
 
Youth 
Coordinato

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
ECED 
621 

for the 
Education 
of Young 
Children, 
National 
Education 
Association 
& Maryland 
State 
Teachers  
Association
, National 
Council for 
Teachers of 
English 
 
Moderator 
of the 
Write-to-
Learn 
Saturday 
Workshops 
for area 
teachers   
2004   
present 

r : 
promotes 
awareness 
of faith 
traditions 
in the 
Baltimore 
area with 
high 
school and 
college 
students. 

Stein
, 
Kathl
een 
F. 

SP
ED 

Asst 
Prof 

Tenur
e 
Track 

PhD in 
Curricul
um & 
Instructi
on with 
an 
Empha
sis in 
Special 
Educati
on and 
Urban 
Educati
on, 
Universi
ty of 
South 
Florida 

Faculty Stein, K. F. 
(accepted 
in press). 
Experience
s of college 
students 
with 
psychologic
al 
disabilities: 
The impact 
of 
perceptions 
of faculty 
characterist
ics on 
academic 
achieveme
nt. 
Internationa
l Journal of 
Teaching 

The 
Pendleton 
School, 
Manatee 
County, 
Florida, 
August 
2005 to 
June 
2008,  
American 
Literature 
and 
English 
Survey 
Teacher 
 
Hillsborou
gh County 
School 
District, 
Florida, 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
and 
Learning 
and Higher 
Education 

 

Stein, K. F. 
(2013). 
DSS and 
accommod
ations in 
higher 
education: 
Perceptions 
of students 
with 
disabilities. 
Journal of 
Postsecond
ary 
Disabilities 
and 
Education, 
26(2), 145-
161 

 

Stein, K. F. 
(2012) 
Experience
s of 
selected 
emerging 
adults with 
emotional 
or 
behavorial 
difficulties 
in higher 
education. 
Career 
Developme
nt and 
Transition 
for 
Exceptional 
Individuals, 

1993 to 
2001, 
Teacher, 
Multiple 
subjects, 
Severe 
Emotional 
Disabilities 
and 
Specific 
Learning 
Disabilities 
 
Licensure: 
State of 
Florida; 
certificatio
n number 
DOE 
71706; 
Varying 
Exception
alities and 
Emotionall
y 
Handicapp
ed (K-12) 



                                                                                                                                                                                           
35(3), 168-
179 

Sun, 
Wei 

MA
TH 

Prof Tenur
ed 

Ed.D. 
Mathem
atics 
Educati
on, 
Columb
ia 
Universi
ty 

Faculty Zhang, J.; 
Sun, W., 
Powell, A. 
(2012). 
Mathematic
s Curricula 
and 
Teaching 
Materials in 
China from 
1950 – 
2000, in 
The First 
Sourcebook 
on Asian 
Research in 
Mathematic
s 
Education: 
China, 
Korea, 
Singapore, 
Japan, 
Malaysia 
and India. 
(Ed. Cai, J.) 
Information 
Age 
Publishing, 
Charlotte, 
NC. (In 
press) 

 

Nie, K., 
Zheng, T., 
Sun, W., 
Cai, J.) 
(2010) 
Current 
Mathematic
s Education 
Reform in 
the United 
States of 

 Full 
Tim
e 

Male Asia
n 



                                                                                                                                                                                           
America.  A 
book that 
discusses 
the current 
developme
nt in 
Mathematic
s Education 
in the US.  
People’s 
Education 
Press. 

Tade
sse 
Derib
e, 
Sela
mawi
t 

EC
ED 

Asst 
Prof 

Tenur
e 
Track 

Ph.D. 
Early 
Childho
od 
Universi
ty at 
Buffalo, 
SUNY 

Towson 
Faculty 
ECED 
201 
ECED 
315 

Member of 
NAEYC 
and ACEI 
Program 
Reviewer 
for 
NCATE/NA
EYC 
Tadesse, 
S., Hoot, J. 
L. & 
Watson-
Thompson, 
O., (2009). 
Exploring 
the special 
needs of 
African 
American 
refugee 
children in 
the U. S. 
Schools. 
Childhood 
Education, 
85 (6), 352-
356. 

Action 
research 
with Pre-K 
teacher in 
Baltimore 
City school 

Full 
Tim
e 

Fema
le 

Afri
can-
Am
eric
an 
or 
Blac
k 

Taylo
r, 
Kathr
yn 

FO
LA 

Lectur
er 

Non-
Tenur
e 

M.A. 
Spanish 
Literatu
re – 
Californ
ia State 

Faculty - 
Teaches 
Spanish 
language, 
culture 
and 

1) 
Published 
review 
articles in 
Revista 
Migracione
s y exilios 
2) 

Taught 
Spanish 
and 
French in 
secondary 
schools in 
Pennsylva

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Universi
ty  

literature 
courses 

Presented 
papers at 
conference
s on 
Hispanic 
literautres 
3) Worked 
toward 
completion 
of doctoral 
dissertation 

nia and 
Maryland 

Tessi
er, 
Debo
rah 
Lang 

SP
ED 

Lectur
er 

Non-
Tenur
e 

M.Ed. 
Loyola 
College
/Special 
Educati
on 
Admin.I
I Loyola 
College 

Lecturer/
Superviso
r Faculty 

 

Placemen
t 
coordinat
or for 
single 
cert and 
ECSE 

Member of 
BCPS/LICC 
attend 
monthly 
meetings 
as liaison 
for TU 
 

Member of 
CEC .co-
presenter at 
2011 
National 
Conference 
 

Mentor new 
Supervisor 
for our 
single 
certification 
interns 
2010-11 
 

Mentored 
instructors 
new to 
SPED. 301 

 

Supervisor 
for new 
ECSE 
program, 
work with 

TU 
Supervisor 
in Pre-K to 
grade five 
schools, 
co-taught 
to model 
instruction 
 

TU PDS 
Liaison to 
secure 
mentors 
for 2011-
12 
 

Prior to 
TU: 

Elementar
y Principal 
for 8 
Years.  

Special 
School 
and Middle 
School AP 
for 3 years 
 

Special 
Education 
Team 
Leader 
Middle 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
juniors, 
helped to 
create 
courses 
and 
supervisor 
in field for 
Infant/Prim
ary 
placements 
and Pre-K 
inclusive 
placement 

School for 
6 years 
 

Teaching 
experience
s included 
Kindergart
en, Infant 
Primary  
Middle 
School 
and 
Elementar
y 

Tho
mas, 
Rona
ld 

ILP
D 

Lectur
er 

Non-
Tenur
e 

Ph.D., 
Universi
ty of 
Marylan
d 

Associate 
Director, 
Center for 
Leadershi
p in 
Education
. 
 
Program 
Advisor, 
BCPS 
cohort 

1. 
Presenter, 
EDUStat 
2009 
Conference
, University 
of Virginia. 
Data 
Coach: An 
Introduction 
 
2. Co-
author, 
Classroom-
Focused 
Improveme
nt Process 
(CFIP) 
 
3. Author, 
My Nine 
Truths of 
Data 
Analysis, 
Education 
Week (June 
2011). 

Consulting 
with 
schools/sy
stems on 
assessme
nt & data-
based 
decisions 
 
Clinical 
Supervisio
n 
 
Cert. 
Teacher, 
Principal/S
upervisor, 
Superinten
dent 

Full 
Tim
e 

Male Whi
te 

Tom
ayko, 
Ming 

MA
TH 

Asst 
Prof 

Tenur
e 
Track 

Ph.D., 
Educati
on 
(Curricu
lum and 

Faculty, 
Assistant 
Professor 

Cooper, L., 
Spitzer, S., 
& Tomayko, 
M. 
(February 

Mathemati
cs 
Teacher 

Full 
Tim
e 

Fema
le 

Asia
n 



                                                                                                                                                                                           
Instructi
on), 
Universi
ty of 
Marylan
d 
(Colleg
e Park) 

2013). 
Become an 
Escher 
sleuth. 
Teaching 
Mathematic
s in the 
Middle 
School, 18 
(6), 378-
385. 

 

Tomayko, 
M., & Fike, 
S. (Fall 
2013). 
Using art to 
explore 
shapes and 
their 
properties 
in the early 
childhood 
classroom. 
New Jersey 
Mathematic
s Teacher, 
71 (2), 21-
26. 

 

Maryland 
Council of 
Teachers of 
Mathematic
s 
(Recording 
Secretary, 
2013-
present; 
College 
Level 
Representa
tive, 2008-
2013) 

Montgome
ry Blair 
High 
School 

Montgome
ry County 
Public 
Schools 
(Maryland) 
1998-2001 



                                                                                                                                                                                           
Tratt
ner, 
Lisa 
R 

EL
ED 

Lectur
er 

Non-
Tenur
e 

Masters 
of Arts 
in 
Teachin
g, 
Towson 
Universi
ty 

Instructor Member of  
Community 
College of 
Baltimore 
County 
Teacher 
Education 
Advisor 
Committee, 
2013 
Member of 
Portfolio 
Review 
Panel, 
Community 
College of 
Baltimore 
County, 
2011 

September 
2011  July 
2013 
Lansdown
e 
Elementar
y 
School/Ad
ministrativ
e Intern 
 
September 
1996-July 
2011 
Krieger 
Schechter 
Day 
School/Lo
wer 
School 
Science 
Coordinato
r/Teacher 
 
September 
1993-June 
1994 
Essex 
Elementar
y 
School/Fir
st Grade 
Teacher 

Full 
Tim
e 

Fema
le 

Whi
te 

Traut
h-
Nare, 
Amy 
Eliza
beth 

SCI
E 

Asst 
Prof 

Tenur
e 
Track 

Ph.D., 
Indiana 
Universi
ty 
Bloomin
gton 

Faculty, 
Science 
Education 
& Biology 

Obtained 
$110,000 in 
funding 
from MSDE 
to develop 
secondary 
EE 
curriculum; 
presented 
research at 
ASTE, MA-
ASTE, 
NAAEE, 
MAEOE; 
published 

Preservice 
and 
inservice 
profession
al 
developme
nt for K-12 
science 
teaching, 
served as 
co-PI 
oncourse 
redesign 
projects 
for non-

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
research in 
peer-
reviewed 
journals, 
Studying 
Teacher 
Education 
and 
Internationa
l Journal of 
Qualitative 
Studies in 
Education 

majors 
biology, 
invited 
workshop 
presenter 
at JHU 
and UMBC 
on 
postsecon
dary 
college 
science 
teaching 

Twis
s, 
Lisa 
Anne 

ED
TL 

Lectur
er 

Non-
Tenur
e 

Master 
of 
Science 
Degree 
from 
The 
Johns 
Hopkins 
Universi
ty’s 
School 
of 
Continu
ing 
Studies 
in the 
field of 
instructi
onal 
technol
ogy 

Instructor August 
2013 (my 
starting 
date), I 
served on 
the College 
of 
Education’s 
Diversity 
Committee. 
Additionally
, I 
participated 
in a focus 
group study 
for the 
Cook 
Library, and 
I have 
committed 
to serving 
on the 
Advisory 
Board for 
the 
Master’s 
Program in 
ISTC. 

Baltimore 
City Public 
Schools 
1995-2002 

The 
Paquin 
School 
and City 
College 
High 
School 

Full 
Tim
e 

Fema
le 

Whi
te 

Uhric
h, 
Taba
tha 
A. 

PE
TE 

Assoc 
Prof 

Tenur
ed 

Ph.D., 
Kinesiol
ogy 
(Curricu
lum and 
Instructi

Faculty Uhrich, T. 
A. (2009).  
The 
Hierarchy 
of reflective 
practice in 

Physical 
Education 
Teacher, 
Elementar
y (K-5), 11 
years 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
on), 
Temple 
Universi
ty 

physical 
education:  
A decision 
map for 
technical 
reflection-
in-cction.  
Reflective 
Practice 
10(4), pp. 
501   512 
 
Uhrich, T. 
A., Chepko, 
S., & 
Couturier, 
L. (in press; 
October 
2009 
release).  
National 
standards 
and 
guidelines 
for physical 
education 
teacher 
education 
(3rd ed.).  
Reston, VA:  
National 
Association 
for Sport 
and 
Physical 
Education 
 
Uhrich, T. 
A. & 
Swalm, R. 
L. (2007).  
A pilot 
study of a 
possible 
effect from 
a motor 
task on 
reading 

(1990-
2001); K-
12 Health 
and 
Physical 
Education 
Licensure, 
Pennsylva
nia 



                                                                                                                                                                                           
performanc
e.  
Perceptual 
and Motor 
Skills, 104, 
1035-1041. 

Vaid
ya, 
Krish 
L. 

HL
TH 

Instru
ctor 

Non-
Tenur
e 

MPA 
Universi
ty of 
Baltimo
re, 
Marylan
d. 1993. 
With 
Health 
Admin 
as 
concent
ration. 

Faculty   Full 
Tim
e 

Male Asia
n 

Vigo, 
Alex
ande
r 

PE
TE 

Asst 
Prof 

Tenur
e 
Track 

Ph.D., 
Physica
l 
Educati
on 
Teache
r 
Educati
on, 
Ohio 
State 
Universi
ty 

Faculty 2010-2011: 
School 
Physical 
Activity 
Policy 
Assessmen
t, Monica 
Lounsbery 
(Principal 
Investigator
) and 
Thomas 
McKenzie 
(Co-
Investigator
), East 
Region 
Director 
 
2006-2009: 
Eating 
habits, 
physical 
activity 
behavior 
patterns, 
and the 
body 

3 years K-
12 

Full 
Tim
e 

Male His
pani
c / 
Lati
no 



                                                                                                                                                                                           
composition 
indices of 
school-age 
adolescents 
and adults 
living in 
Puerto 
Rico, Co-
director 
(2006-
2008) and 
Director 
(2008-
2009);  
 
Grant 
recipient: 
2010-2011 
Physical 
activity 
policies and 
opportunity 
for Hispanic 
adolescents 
in 
secondary 
school 
environmen
ts, Funded 
Robert 
Wood 
Johnson 
Foundation 
(Active 
Living 
Research), 
Principal 
Investigator 

Vock
e, 
Davi
d E. 

SC
ED 

Prof Tenur
ed 

Ph.D., 
Social 
Studies 
Educati
on, The 
Universi
ty of 
Iowa 

Instructor, 
SCED 
200   
Foundatio
ns of 
Education
;  SCED 
355 
Teaching 
Social 

Ornstein, A., 
Levine, D., 
Gutek, & 
Vocke, D.E. 
(2013). 
Foundations 
of education 
(12th ed.) 
Belmont, 
CA: 

Coordinato
r, College 
Campus 
Visit Days 
for 
Teacher 
Academy 
of 
Maryland 
(TAM) 

Full 
Tim
e 

Male Whi
te 



                                                                                                                                                                                           
Studies in 
the 
Secondar
y School 
 
Clinical 
Superviso
r   
university 
superviso
r of social 
studies 
interns 

Wadsworth, 
Cengage 
Learning. 

 

“Changes in 
Teacher 
Evaluations: 
What 
Should 
Preservice 
Teachers 
Know Prior 
to Entering 
the 
Profession?
” Paper 
presented 
at the 
Annual 
Meeting of 
the 
Association 
of Teacher 
Educators 
(ATE), 
Atlanta, GA, 
February 
17, 2013. 

 

 

Ornstein, 
A., Levine, 
D., & 
Gutek, G. 
(with 
Vocke, 
D.E.). 
(2011). 
Foundation
s of 
education 
(11th ed.) 
Boston: 
Houghton 
Mifflin 

students 
from 
Eastern 
Technical 
High 
School, 
Marriotts 
Ridge 
High 
School, 
and Mt. 
Hebron 
High 
School  
sponsored 
by the 
College of 
Education, 
Towson 
University,  
2011. 
 
Faculty 
Associate 
for Parent 
Involveme
nt, Back-
to-the-
Future 
Grant.  A 
Maryland 
College 
Access 
Challenge 
Grant 
Program 
(MCACGP
) The 
program 
engaged 
middle 
level 
learners 
and 
parents in 
college 
awareness 
and career 



                                                                                                                                                                                           
Company 
 
 A 
Collaborativ
e 
Partnership   
Recruiting 
and 
Enlightenin
g Future 
Educators.   
Paper 
presented I 
collaboratio
n with 
Pamela 
Williams-
Morgan 
(UMBC) 
and 
LaJerne 
Cornish 
(Goucher 
College) at 
the National 
Conference 
of the 
Association 
of Teacher 
Educators, 
Orlando, 
FL, 
February 
14, 2011. 
 
Member, 
University 
Teaching 
Evaluation 
Task Force, 
appointed 
by Provost 
and Vice 
President 
for 
Academic 
Affairs, 
Marcia G. 

planning 
while 
enhancing 
their 
technology
, other 
literacy, 
and 
decision-
making 
skills.  
Baltimore 
City Public 
schools 
involved in 
the 
project: 
Grove 
Park 
Elementar
y/Middle 
School, 
Cherry Hill 
Elementar
y/Middle 
School, 
Winston 
Middle 
School, 
and the 
Barclay 
School. 
 
Staff 
Developm
ent for 
secondary 
teachers in 
the 
Teacher 
Academy 
of 
Maryland 
(TAM), 
Philosophi
es of 
Education 
and 



                                                                                                                                                                                           
Welsh, 
November 
2010 to 
present. 
 
NCSS/CUF
A Proposal 
Reviewer - 
Spring 
2011, for 
proposals 
for CUFA s 
Annual 
Conference
, December 
2011. 

Cycles of 
Reform, 
for 
incorporati
on into the 
TAM 
curriculum. 
 
Diamond 
Oaks 
Vocational 
School, 
Cincinnati, 
Ohio.  
Social 
studies 
instructor, 
grade 
twelve, 
American 
History and 
Governme
nt.   

 

Wats
on-
Tho
mpso
n, 
Ocie 

EC
ED 

Prof Tenur
ed 

Ed.D. 
Curricul
um and 
Instructi
on, 
The 
Universi
ty of 
Alabam
a 

Departme
nt 
Chairpers
on  
Towson 
Faculty 
Main 
campus, 
Anne 
Arundel 
County, 
Howard 
County 
Portfolio 
Assessm
ent  
ECED 
421 
ECED 
607 
ECED 
665 

Tadesse, 
S., Hoot, J. 
L. & 
Watson-
Thompson, 
O., (2009). 
Exploring 
the special 
needs of 
African 
American 
refugee 
children in 
the U. S. 
Schools. 
Childhood 
Education, 
85 (6), 352-
356. 
 
 Wiltz, N., 
Watson-
Thompson, 

Kindergart
en teacher 
Coordinato
r 
 
PDS for 
ECED 
Coordinato
r five 
schools 
(10 yrs) 
 
Supervise
d interns 
 
Prepared 
workshops 
and in 
service 
training 
sessions 

Full 
Tim
e 

Fema
le 

Afri
can-
Am
eric
an 
or 
Blac
k 



                                                                                                                                                                                           
O., Cawley, 
H. Skelley, 
H., (2010) 
Chinese 
Edition. 
Developing 
and 
presenting 
the 
professiona
l portfolio in 
early 
childhood 
education. 
Pearson/Pr
entice Hall. 
 
 Daniels, J., 
Wheeler, 
E., 
Washington
, P. & 
Watson-
Thompson, 
O. (2008). 
Project 
BR:DGE: 
Building 
Blocks for 
reading 
inspiring 
daily growth 
and 
excellence. 
A 
Partnership 
between St. 
Veronica s 
Head Start 
and 
Towson 
University. 
College of 
Education, 
Towson 
University. 



                                                                                                                                                                                           
Watt
s, 
Davi
dson 
C. 

ED
TL/
MA
T 

Lectur
er 

Non-
Tenur
e 

Master 
of Arts 
in 
English 
Langua
ge and 
Literatu
re, 
Universi
ty of 
Marylan
d 
College 
Park 

PDS 
Superviso
r 

Presentatio
ns at Anne 
Arundel 
County 
PDS 
Leadership 
Council, 
2008 and 
2010. 

 

Presentatio
ns to 
Towson 
Site 
Coordinator
s and to 
PDS 
Liaisons, 
October, 
2010. 

 

Presentatio
n at 
Maryland 
PDS 
Conference
, May 2011.  

Presentatio
n at 
National 
PDS 
Conference
, March 
2012.   

English 
teacher 
grades 10-
12, Anne 
Arundel 
County 
Public 
Schools 

 

Resource 
teacher in 
Language 
Arts, 
Arundel 
County 
Public 
Schools 

 

Assistant 
Principal, 
Arundel 
County 
Public 
Schools 

Full 
Tim
e 

Male Whi
te 

Watu
lak 
,Sara
h C 
Lohn
es 

ED
TL 

Asst 
Prof 

Tenur
e 
Track 

Ed.D, 
Commu
nication 
and 
Educati
on, 
Teache
rs 
College
, 

Faculty Lohnes 
Watulak, 
S., & 
Kinzer, C. 
K. (2012). 
Beyond 
technology 
skills: 
Toward a 
framework 

Consult on 
Technolog
y 
integration 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Columb
ia 
Universi
ty 

for critical 
digital 
literacies in 
pre-service 
technology 
education. 
In J. Ávila & 
J. Zacher 
Pandya 
(Eds.), 
Critical 
digital 
literacies as 
social 
praxis: 
Intersection
s and 
challenges, 
New York, 
NY: Peter 
Lang 
Publishing, 
Inc.  

 

Communica
tions Officer 
for the 
Instructiona
l 
Technology 
Special 
Interest 
Group of 
the 
American 
Educational 
Research 
Association 

 

Chairperso
n of the 
College of 
Education 
Instructiona
l 



                                                                                                                                                                                           
Technology 
Committee, 
2011-2013 

Wen
gert, 
Deitr
a E. 

HL
TH 

Prof Tenur
ed 

Ph.D., 
MCHES
, Health 
Educati
on, 
Universi
ty of 
Marylan
d 
College 
Park 

Faculty 
 
School 
Health 
Coordinat
or 

Member of 
Society of 
Public 
Health 
Education 
(SOPHE) 
School 
Health 
Education 
Task Force 
2013-2014 

 

Past 
President of 
Eastern 
District 
Association 
of the 
American 
Alliance for 
Health, 
Physical 
Education, 
Recreation 
and Dance 
(EDA/AAH
PERD) 

 

NCATE 
Board of 
Examiners 
(BOE); 
AAHE/NCA
TE Board of 
SPA 
Program 
Reviewers 
and 
Auditors; 
Member of 
the 
Baltimore 

Clinical 
supervisio
n Middle & 
Senior 
High 
Schools 
 
7 years 
grades 10-
12 Health 
Education 
 
1 year 7-9 
grades 
Health/Phy
sical 
Education 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
County 
Public 
School 
Health 
Advisory 
Board 

Wert
s, 
Niya 
F 

HL
TH 

Asst 
Prof 

Tenur
e 
Track 

PhD, 
Informa
tion 
System
s, 
UMBC, 
MIS, 
UMBC, 
MS 
Exercis
e & 
Health 
Science
, Miami 
U of 
Ohio 

Faculty Submission 
of 
Technology 
and Health 
Disparities 
session to 
the 
American 
School 
Health 
Association
.  
 
Submission 
accepted 
by the 
American 
School 
Health 
Association 
for 
presentatio
n in 
October 
2008.  
 
Presentatio
n at the 
Regional F 
Lewis 
Museum 
about 
Acupressur
e in the 
African 
American 
community.  
 
Staffed 
nutrition 
information 
table at the 

 Full 
Tim
e 

Fema
le 

Unk
now
n 



                                                                                                                                                                                           
Baltimore 
African 
American 

Wize
r, 
Davi
d R. 

ED
TL 

Prof Tenur
ed 

PhD in 
Curricul
um & 
Instructi
on, 
Universi
ty of 
Marylan
d 

Chair Scholarship 
 
Stevens, 
C., & Wizer, 
D.  (2009, 
March). A 
study of 
technology 
use through 
a learner-
centered 
series of 
professiona
l 
developme
nt sessions 
withclassro
om 
teachers. 
Paper 
presented 
at the 
annual 
meeting of 
the Society 
for 
Information 
Technology 
and 
Teacher 
Education, 
Charleston, 
SC. 
 
Wizer, D., & 
Macaulay, 
L. S. (2011, 
February).  
Elementary 
principals 
as 
technology 
leaders. 
Paper 
presented 

Supervisio
n of Ed. 
Technolog
y 
internships 
1 or 2 per 
year in the 
recent 
three 
years. 

Full 
Tim
e 

MAL
E 

Whi
te 



                                                                                                                                                                                           
at the 
annual 
meeting of 
the Eastern 
Educational 
Research 
Association
, Sarasota, 
FL.  
 
Dissertation 
advisor for 
5 students 
in the last 3 
years. 
 
Service: 
University 
New Core 
Curriculum 
Developme
nt 
Committee 
2007-2009 
 
University 
Academic 
Computing 
Committee 
2009-2011  
 
Coordinator 
of series of 
Universal 
design for 
learning 
presentatio
ns spring 
2011 

Woo
d, 
Cher
yl E. 

ED
TL 

Lectur
er 

Non-
Tenur
e 

M. Ed. 
Second
ary 
Educati
on – 
Educati
onal 
Technol
ogy – 

Instructor Member, 
University 
Sub-
committee 
on 
Undergradu
ate 
Educational 

Teacher of 
6 – 8 
grade 
English 
language 
arts and 
Social 
Studies at 
Mountain 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Towson 
Universi
ty 

Assessmen
t 

Member, 
University 
Sub-
committee 
on 
Graduate 
Educational 
Assessmen
t 

Member, 
Harford 
County 
Public 
Schools 
Advisory 
Committee 
on Career 
and 
Technology 
Education 

Christian 
School, 
Joppa, 
Maryland. 

Woo
d, 
Cynt
hia 
D. 

ILP
D 

Prof Tenur
ed 

Ed.D., 
Curricul
um and 
Teachin
g, 
Teache
rs 
College
, 
Columb
ia 
Universi
ty 

Chair of 
Instructio
nal 
Leadershi
p and 
Professio
nal 
Develop
ment 

Scholarship
: 
Deprez, L. 
& Wood, 
D.R. 
(2012).  
Teaching 
for human 
well-being:  
Curricular 
Implications 
for the 
Capability 
Approach.  
Journal of 
Human 
Developme
nt and 
Capabilities
.  13 (3), 
346-364. 
 
Wood, D.R. 
(2011).  

20 years 
as teacher 
and 
administrat
or in high 
schools 
(both 
public and 
private) 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
And then 
the basals 
arrived:  
School 
leadership, 
learning 
communitie
s, and 
professiona
lism.  
Internationa
l Journal of 
Leadership 
in 
Education. 
14 (4), 475-
497. 
 
Wood, 
D.R., 
Demulder, 
E., & 
Stribling, S. 
(2011).  
Teacher 
developme
nt as 
deliberative 
democratic 
practice:  A 
precursor to 
educating 
for 
democratic 
citizenship.  
In Factis 
Pax.  
Special 
Issue:  
Skills, 
Values, and 
Beliefs for 
Today s 
Democratic 
Citizenship. 
5 (2), 235-
257. 
 



                                                                                                                                                                                           
Service: 
Editorial 
Review 
Board of 
Teachers 
College 
Record 
NCATE 
Steering 
Committee, 
College of 
Education 
Office of 
Academic 
Innovation 
s Advisory 
Board 

Wort
hingt
on, 
Andr
ea L. 

PE
TE 

Lectur
er 

Non-
Tenur
e 

M.B.A. 

Manage
ment 

Florida 
Atlantic 
Universi
ty 

Instructor   Full 
Tim
e 

Fema
le 

Whi
te 

Wyn
koop, 
Eliza
beth 
H. 

EL
ED 

Lectur
er 

Non-
Tenur
e 

M.Ed. 
in 
Curricul
um & 
Instructi
on, 
Loyola 
College 
of 
Marylan
d 

PDS 
Liason 
and 
ELED 
Lecturer 

Presented 
at the 2012 
National 
PDS 
Conference 
in New 
Orleans  

 

Earned the 
2011/2012 
College of 
Education 
Excellence 
in 
Education 
Award 

 

10 years in 
Baltimore 
County 
Public 
Schools: 

Middle 
School 
Mathemati
cs 
Teacher/D
epartment 
Chair/Tea
m Leader  

Assistant 
Principal 

Elementar
y 
Mathemati

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
Created the 
only fully 
online 
course that 
is offered in 
ELED 

cs 
Specialist 

Yarn
evich
, 
Maur
een 
A. 

MA
TH 

Prof Tenur
ed 

Ph.D., 
Mathem
atics 
Educati
on, 
Americ
an 
Universi
ty 
(Washi
ngton, 
DC) 

Instructor, 
Mathemat
ics 
Education 
Graduate 
Director 

Graduate 
Director 
Mathematic
s Education 
Program: 
Oversee 
the on 
Campus 
program 
and the off 
Campus 
Program. 
Off Campus 
program 
created 
under the 
Towson 
Learning 
Network 
(TLN). The 
majority of 
our 
programs 
are TLN. 
We offer 
programs in 
Harford 
County, 
Baltimore 
County, 
Howard 
County, St. 
Mary’s/Cha
rles County, 
Prince 
Georges 
County. 
TLN Money 
generated 
by the off 
campus 
programs 

2010-
2012—
Worked 
with 
Teachers 
in 
Baltimore 
City 
Cherry Hill 
neighborh
ood 

Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
directly 
benefits the 
mathematic
s 
department, 
generated 
over 
$400,000 
over the 
last 3 
years. 

New 
Programs 
started:Mid
dle School 
Track- 
Howard 
County 
(Fall 2012), 
Baltimore 
County(Fall 
2011), 
Harford 
County 
(Fall 2009), 
St. 
Mary’s/Cha
rles County 
(Fall 2009);  

Secondary 
School 
Track-
Baltimore 
County 
(Fall 2010), 
St 
Mary’s/Cha
rles/Cecil 
County 
(Fall 2011) 

 

Yarnevich, 
M., and 
McShea, B. 
(2012). 



                                                                                                                                                                                           
Invited 
Speaker, 
Conducted 
Workshop 
entitled 
“Problems 
Students 
Want to 
Solve: 
Bringing 
Problems 
from 
Student’s 
everyday 
Life” 
Association 
of 
Independen
t Maryland 
& DC 
Schools 
(AIMS). 
Baltimore 
City, MD. 
November 
5, 2012. 

 

Bamberger, 
Honi, 
Macks, 
Judith, 
Yarnevich, 
Maureen. 
Improving 
Teachers’ 
Knowledge 
of Teaching 
Mathematic
s for 
Understand
ing. 
Maryland 
Higher 
Education 
Commissio
n (MHEC). 
November 



                                                                                                                                                                                           
2011- June 
2012, 
(approximat
ely 
$250,000). 

Zmo
da, 
Mari
anne 

EC
ED 

Lectur
er 

Non-
Tenur
e 

M.Ed 
Readin
g 
Educati
on, 
Towson 
Universi
ty 

Towson 
Main 
Campus 
Lecturer 

 

ECED 
422 

ECED 
360 

ECED 
341/343 

ECED 
342/344 

 

Internship 
Superviso
r 

Course 
Developer/I
nstructor – 
“Transition 
to Towson 
University” 
reading/stu
dy skills 
course. TU 
Partner: 
Baltimore 
City Public 
Schools 
(Spring 
2012) 

 

MDTESOL 
Board 
Member 
(2011-
2012) 

 

MDTESOL 
Conference 
Roundtable 
Co-
Presenter. 
ECED/ELE
D 
Education 
Issues 
(2011) 

Pre-K 
Teacher; 
HCPS – 
“Reconnec
ting Youth” 
– Literacy 
Tutor; ESL 
Literacy 
Tutor  

 

ECED 
Intern 
Supervisor 

Full 
Tim
e 

Fema
le 

Whi
te 

Zuck
er, 
Debr
a L 

EL
ED 

Provo
st  
Lectur
er 

Non-
Tenur
e 

Advanc
ed 
Professi
onal 
Degree  

Professio
nal 
Develop
ment 
School 

Contributio
ns: 

Scholarship
, Maryland 
Teaching 
Consortium

 Full 
Tim
e 

Fema
le 

Whi
te 



                                                                                                                                                                                           
(Master
s Plus 
60) 
Curricul
um and 
Supervi
sion 

College 
of Notre 
Dame 

Superviso
r 

-Working 
with 
Poverty 
Students 
and closing 
the 
achieveme
nt gap, 
Trained as 
a scorer for 
Teacher 
Performanc
e Program, 
Calibrated 
Ed TPA 
Scorer, 
Coordinator
/Creator of 
Mentor 
Training 
Module for 
PDS, 
Academic 
Language 
Text 
Committee, 
Brain 
Targeted 
Teaching 
Model 

 

Leadership, 
Coordinator 
and 
Presenter 
of 
Professiona
l 
Developme
nt in PDS 
Partnership 
Schools on 
DEVELOPI
NG 
NUMBER 
SENSE in 
MATHEMA



                                                                                                                                                                                           
TICS and 
POSITIVE 
BEHAVIOR 
MANAGEM
ENT 
STRATEGI
ES, PDS 
STEERING 
COMMITTE
E 
CHAIRPER
SON 

 

Service, 
Teacher 
Performanc
e 
Assessmen
t Scorer 
(TPA) for 
Towson 
University 
and 
Pearson, 
Presenter 
for Towson 
University 
at 
DESTINATI
ON 
TOWSON, 
Presenter 
of 
Workshop 
in PDS 
Developing 
Number 
Sense in 
Mathematic
s, 
Presenter 
of Positive 
Behavior 
Manageme
nt Plans for 
Classroom 
Use, PDS 



                                                                                                                                                                                           
Steering 
Committee 
Chairperso
n 

Zum
bo, 
Salv
atore 
M. 

FO
LA 

Prof Tenur
ed 

Ph.D. in 
Spanish
, 
Universi
ty of 
Arizona 

Faculty - 
Teaches 
Spanish 
language, 
culture 
and 
literature 
courses 

1) 
Published a 
book on 
Italian & 
Spanish 
Renaissanc
e Pastoral 
Literature 
2) serves 
on the 
Editorial 
Board of 
Quaderni 
Ibero 
Americani 
3)serves on 
the PTRM 
Committee 

 Full 
Tim
e 

Male Whi
te 

 

R.4.4.c.5 

 



                                                                                                                                                                                           
R.4.4.c.6 

 

R.3.5.e 

AY 12-13 Full-time Interns per PDS site 

School System Number of 
Schools 

Number of 
Interns 

Average 

Anne Arundel 14 75 5 
Baltimore City 2 19 9 
Baltimore County 42 392 9 
Calvert County 1 5 5 
Carroll County 2 10 5 
Charles County 1 3 3 
Harford County 15 117 7 
Howard County 21 145 7 
Montgomery County 10 44 4 
Prince George’s County 1 1 1 
St. Mary’s County 1 3 3 

 


	Demographic data for the unit’s Fall 12-Spring 13 “other school professionals” (R.4.4.f.2,3,4,5) provide documentation that candidates had experiences with diverse and inclusive communities of learners.

