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Introduction 
 

Towson University, previously identified by then-Maryland State Superintendent of Schools Nancy 

Grasmick as “Maryland’s preeminent teacher education institution” (Grasmick, 2003), offers a 

comprehensive slate of high quality professional education programs for the initial and advanced 

preparation of teachers and education specialists. Towson faculty, a diverse community of 

learners/teachers/scholars with a wide range of strengths and specialties, are committed to a common goal: 

to prepare and support the continuing professional development of educators at all levels for the challenges 

of education in the twenty-first century. 

At Towson University, the preparation of teachers and education specialists is an all-university 

responsibility.  University-wide coordination of policies and procedures associated with professional 

education programs is vested in the Teacher Education Executive Board (TEEB).  A long-established 

Standing Committee of the University Senate, its decisions are recognized as official policy for all 

professional education programs.  Chaired by the Dean of the College of Education, the TEEB includes 

representatives from all undergraduate and graduate education programs at the University (the roles and 

procedures of the TEEB are outlined in Unit Standard 6, Unit Governance and Resources).  This 

governance structure has provided a supportive and inclusive system within which the unit has been able to 

fulfill its approved mission.  Thus, at Towson University, the Professional Education Unit is the Teacher 

Education Executive Board (TEEB).  As chair of TEEB, the Dean of the College of Education is the unit 

head. 

Towson University graduates the largest number of teachers and education specialists in Maryland 

and has exercised numerous leadership roles in the evolving Maryland P-20 reform initiative.  To this end, 

Towson University has developed a common Conceptual Framework for all professional education 
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programs. 

Overview 
 

 The Conceptual Framework for Professional Education at Towson University is based upon a 

foundation of shared beliefs. These shared beliefs are performance-based – describing what educators 

must know and be able to do to improve student learning – and are specifically focused on professional 

knowledge, skills and dispositions. These shared beliefs place the learner at the center of an active learning 

process, and embrace a constructivist conception of learner-centered teaching and learning. The 

Conceptual Framework is grounded in Towson University’s strategic plan, TU2020: A Focused Vision 

for Towson University, the Teacher Education Executive Board’s mission and vision statements, and the 

belief that preparation of educators is a collaborative P-20 responsibility. It provides direction for unit 

programs, courses, teaching, candidate proficiencies, scholarship, service, and unit accountability.  

Reflecting continuous, systematic assessment, and internal and external reform efforts, the 

Conceptual Framework has been revised numerous times (1995-1996, 1997-1999, 2005-2006, and 

2011-2012) since the initial development of the unit “knowledge base” in 1990. This continuous evolution, 

evidence of growth and vitality, has been inclusive, reflecting input, review, and refinement from internal and 

external stakeholders, and is reflective of national and state educational policies. 

Development of the University’s Strategic Plan, Mission and Vision. The revision of the current strategic 

plan, mission, and vision statements for Towson occurred during AY 2009-10 and 2011-12 involving 

multiple campus, community, and business focus group sessions, communications with the entire campus 

community, and university and division planning activities. Resulting from those activities was a new 

strategic plan, TU2020: A Focused Vision for Towson University; in that document and its embedded 
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goals, and in its revised Maryland Higher Education Commission (MHEC) mission statement (2011), 

Towson University reaffirmed its mission and its commitment to professional education. 

 Towson’s current strategic plan, TU2020: A Focused Vision for Towson University, states: 

Towson University’s historic reputation in teacher education primes it to lead the nation as a 
model of best practices in teacher preparation and school leadership. Excellence and innovation 
in STEM, course redesign, arts integration, and special education will transform the future of 
the pre-K through 12 academic model for the youth of Maryland and the nation. Through 
academic transformation we will provide multidimensional support to enhance the talents of 
university faculty as leaders in teaching, scholarship and service. 
(http://www.towson.edu/main/abouttu/tu2020/index.asp)  
 
The university’s MHEC mission statement states: 
 
Towson University, as the state’s comprehensive Metropolitan University, offers a broad range 
of undergraduate and graduate programs in the liberal arts, sciences, arts and applied 
professional fields that are nationally recognized for quality and value. Towson emphasizes 
excellence in teaching, scholarship, research and community engagement responsive to the 
needs of the region and the state…. 
 
The certification and professional development of educators has been and will remain central to 
Towson University’s future. As the largest single provider of certified teachers in Maryland, 
Towson plays a leadership role in the continuing professional development of the state’s 
educators….Education’s strategies for improving the quality of teacher preparation serve as 
regional and national models, as do its highly regarded Professional Development School 
Network and the professional development programs of its different centers and projects. To 
meet the critical needs for more and better teachers in Maryland and the nation, the University 
has expanded programming in teacher education with plans to add specialized master’s and 
doctoral programs responding to market demands and the Maryland State Plan. (Towson 
University, Undergraduate Catalog, 2011-2012, p. 222.) 

 
Developing the Unit’s Mission and Vision Statements and Conceptual Framework. The unit’s NCATE 

Steering Committee established by the Teacher Education Executive Board (consisting of twelve unit 

faculty and an MSDE representative) held its initial meeting in September, 2011 to identify tasks needed 

for its 2014 accreditation. Representing the Unit, its early task was to review and provide feedback to the 

previous Mission and Vision Statements and Conceptual Framework, in light of TU2020, continuing 

http://www.towson.edu/main/abouttu/tu2020/index.asp
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changes within national and state policy initiatives, and research in the field that are impacting educational 

environments, especially performance-based and professional association standards and assessments for 

initial and advanced preparation.  

 Representative of the policy initiatives at the national level that have impacted professional 

education are the continued emphasis on No Child Left Behind (2002), edTPA 1 (American Association of 

Colleges of Teacher Education, 2012; formerly known as the Teacher Performance Assessment), ongoing 

focus on clinical practice and professional development schools (PDS), continuing priority of evidence-

based and performance-based accreditation standards, the 2011 revision of the InTASC Standards,  the 

emergence of the Common Core State Standards Initiative, and Race to the Top (RTTT) (Obama, 2009). 

The ongoing focus on clinical practice and professional development schools (PDS) standards 

continues to impact the unit. The unit continues its fidelity to both NCATE (NCATE, 2001) and Maryland 

PDS Standards (Maryland State Department of Education, 2005), and is addressing NCATE’s 

Transforming Teacher Education Through Clinical Practice: A National Strategy to Prepare 

                                                 
1 As an early pilot participant in the nationally-recognized, normed, and  practiced-based  

assessment edTPA (formerly known as the Teacher Performance Assessment), the  Elementary Education 
Dept  has explored the edTPA as an important instructional improvement associated with professional and 
pedagogical skill, and specifically targeting the use and analysis  of student assessment data to enhance 
learning for all students. 

As summarized by AACTE,  edTPA captures authentic teaching practice  by requiring candidates to 
demonstrate (through a series of teaching artifacts) “the skills necessary to meet the daily challenges of 
classroom teaching, such as how their planning aligns with national and state curriculum standards (including 
the Common Core), “designing instruction for students based on their varied needs, teaching a series of 
lessons and adapting them in response to student progress, assessing student learning, developing academic 
language needed for deep content understanding,” and “analyzing teaching effectiveness and modifying 
instruction based on student outcomes” (AACTE Advisor, Sept. 6, 2012).  Faculty analysis of candidates’ 
field test results facilitates examination of teacher candidate impact on student performance, thereby enabling 
programmatic revisions to provide greater coherence and enrich clinical experiences associated with edTPA, 
as well as ensuring candidates have the skills needed to advance student learning.  



5 

Effective Teachers-Report of the Blue Ribbon Panel on Clinical Preparation AND Partnerships FOR 

Improved Student Learning (NCATE, 2010a). 

Finally, the priority of evidence-based and performance-based accreditation standards from 

NCATE (2008) and the Middle States Commission (2006), and awareness that as a result of national and 

state education reforms that “education as a profession has never been improvement oriented” (Murray, 

2012) reinforces the university’s and unit’s focus on the centrality of student learning as the ultimate 

outcome of our work. 

 Representative of the policy initiatives within the State of Maryland focused on improving student 

learning are the evolution of the Maryland Institutional Performance Criteria (Maryland State 

Department of Education (MSDE), 2011), and Maryland’s Third Wave of Reform: From National 

Leader to World-Class (MSDE, 2010). The evolution of the Maryland Institutional Performance 

Criteria involved an expanded definition of diversity, which initiated changes in the unit’s assessment 

system.  Maryland’s Third Wave of Reform includes three major components: Maryland’s new Common 

Core State Curriculum, the Partnership for Assessment of College and Careers (PARCC) assessments, 

and new teacher and principal evaluations. The successful implementation of these initiatives requires that 

University faculty and candidates receive ample training and support.  

From fall 2011 to fall 2012, the unit Mission, Vision, and Conceptual Framework evolved 

through the collaborative efforts of the Teacher Education Executive Board, the NCATE Steering 

Committee, unit faculty, and external stakeholders. On December 11, 2012, the unit’s mission and vision 

statements and Conceptual Framework were approved as “final copy” by the TEEB. The mission and 

vision statements are found in Table 1.  
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Reflecting TU2020, the prominence of the unit’s unifying mission--to inspire, educate, and prepare 

facilitators of active learning for diverse and inclusive communities of learners in environments that 

are technologically advanced-- continues in the 2012 unit mission statement, emphasizing the ongoing 

centrality of student learning. This statement also includes the multiple levels of academic programming for 

initial and advanced programs. The vision statement reflects Towson University’s heritage and reputation 

for leadership and advocacy in professional education, its continued commitment to quality program 

planning and implementation, and its role in public policy formulation. Reflecting the national, state, and 

local educational environment, the vision statement delineates seven integrated themes/goals/commitments, 

focused on the essential knowledge, skills, and dispositions needed to enhance teaching and learning for all 

students, which form the foundation for the Towson University Conceptual Framework for professional 

education. 

With the integrated themes of the Vision statement, focused on teaching and learning for all 

students, serving as the foundation of the Conceptual Framework, and reflecting feedback from the 

TEEB, the NCATE Steering Committee, unit faculty, and P-16 stakeholders, the NCATE Steering drafted 

the revised Conceptual Framework. Upon completion of this process, the graphic representation of the 

Conceptual Framework was developed (see Figure 1), illustrating the linkage between the following: 

mission statement; seven integrated themes from the vision statement; national specialty professional 

associations (SPA) and state performance-based standards and assessments for initial and advanced 

programs; and the underlying mission/theme: facilitators of active learning for diverse and inclusive 

communities of learners. 
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Table 1.  Mission and Vision Statements for Professional Education 

MISSION STATEMENT 
 

The mission of the Professional Education Unit at Towson University is to inspire, educate, and prepare 
educators as facilitators of active learning for diverse and inclusive communities of learners in 
environments that are technologically advanced. In this process, faculty assume responsibility for 
designing, developing, implementing, and assessing academic programs for: 
 

 entering college freshmen 
 

 transfer students (e.g., Associate of Arts in Teaching) 
 

 post-baccalaureate students seeking certification (approved programs, MAT) 
 

 master’s degree students 
 

 post-master’s students seeking continuing professional development 
 

 doctoral students acquiring expertise to shape the future of education. 
 

VISION STATEMENT 
 

The vision for Professional Education at Towson University is to build upon its rich heritage and excellent 
reputation and to position itself to enhance its leadership role in academic program planning and public policy 
formulation. Through its leadership, the Professional Education Unit can ensure that active learning occurs in 
diverse and inclusive educational environments where contemporary information resources are available. Thus, 
the unit can, in collaboration with other public/private agencies, assist in the readiness of all learners to succeed 
in a rapidly changing, diverse, and highly technical world.  In order to achieve this vision, the unit at Towson 
University is committed to: 
 

 ensuring the mastery of appropriate content and intellectual skills in the University’s general 
studies/Core Curriculum in the liberal arts and sciences as well as in specific academic disciplines and 
advanced fields of study 

 

 reflecting upon and refining best practices -- professional and pedagogical knowledge and skills -- to 
develop a repertoire of instructional and assessment strategies  

 

 preparing educators for diverse and inclusive communities of learners, including systematic exposure to 
heterogeneous populations 

 

 utilizing appropriate technologies which reflect best practices in education 
 

 helping develop, internalize, and display professional conscience (commitment to professional practice, 
caring for the success and well-being of all students, and collaboration with colleagues and 
stakeholders) 

 

 developing collaborative partnerships with the public and private sectors  
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 providing leadership in professional education through scholarly endeavors. 



9 

Figure 1: Conceptual Framework 
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The Conceptual Framework for Professional Education 
 

The mission for professional education at Towson University is to inspire, educate, and prepare 

teachers and education specialists as facilitators of active learning for diverse and inclusive communities of 

learners in environments that are technologically advanced. To support this mission, the unit’s vision is to 

build upon its rich heritage and excellent reputation and to maintain its leadership and advocacy role in 

academic program planning and public policy formulation. Thus, the Professional Education Unit, in 

collaboration with other public/private agencies, can assist in the readiness of all learners to succeed in a 

rapidly changing, diverse, and technologically advanced world. In order to achieve this mission and vision, 

the Professional Education Unit at Towson University is committed to the seven themes delineated below. 

Theme 1: Ensuring the mastery of appropriate essential content and intellectual skills in the 
University’s general studies (pre-fall 2011)/Core Curriculum in the liberal arts and sciences as 
well as in specific academic disciplines and advanced fields of study.   
 
 Ongoing demands to restructure P-20 education in America to ensure that all students are  
 
college and career ready, and to meet the requirements of an increasingly competitive, knowledge-based, 

global economy continue to redefine the mission of schooling and professional education, requiring 

substantially more knowledge and skill of educators.  Recent national and state reforms (Race to the Top, 

Common Core Curriculum/Maryland’s new Common Core State Standards, the Partnership for 

Assessment of College and Careers (PARCC) assessments, and new teacher and principal evaluations) 

hold schools and professional educators increasingly accountable for ensuring higher degrees of success 

and performance for all learners. 

 A continuing series of highly visible educational reform proposals that began in the 1980’s (e.g., 

National Commission on Excellence in Education, A Nation at Risk, 1983; Holmes Group, 1986; 

Redesign of Teacher Education, MHEC, 1995; NCLB, 2002; Race to the Top (Obama, 2009)) have 
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asserted that educational change and improved student learning rest in large part on improving the teacher 

quality and sophisticated teaching quality of the teaching force. While repeatedly reaffirmed (American 

Association of Colleges of Teacher Education and the Partnership for 21st Century Skills (P21), 2010; 

Cochran-Smith & Fries, 2005; Darling-Hammond, 2010b;  National Research Council, 2010; NCATE, 

2010b; National Commission on Teaching and America’s Future, 2003; Race to the Top, Obama, 2009; 

Rice, 2003; Tomlinson & McTighe, 2006), the single statement from the National Commission on 

Teaching and America’s Future - “what teachers know and can do makes the crucial difference in what 

children learn” (1996, p. 5) – encapsulates all of the historical and contemporary demands that teachers 

and other school personnel must possess high levels of theoretical and practical knowledge in the liberal 

arts and sciences as well as in their specific academic disciplines and advanced fields of study to meet 

professional, state, and institutional standards. 

Strong academic preparation, the cornerstone of the unit’s content and performance-based 

standards and a key disposition, is an all-campus responsibility and is designed to ensure that our 

candidates are knowledgeable professionals who possess both a theoretical and practical knowledge base. 

To be knowledgeable means to have a thorough grounding in the liberal arts and sciences content expected 

of an educated person for the 21st century. All candidates acquire a broad undergraduate background of 

essential intellectual skills through the liberal arts and sciences based on the University’s General Education 

(pre-fall 2011)/Core Curriculum requirements, upon which they then build concentrated study in their 

major fields of study. Advanced programs for the continuing preparation of teachers and other school 

personnel have the prerequisite demand that all candidates present evidence of a strong undergraduate 

academic foundation upon which their specialized program knowledge is constructed. 

For all candidates in both initial and advanced programs, to be knowledgeable means developing 
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and demonstrating a rich understanding of their major field of study. As a result, professional education is 

the responsibility, and reflects the expertise, of the entire university. 

 
Theme 2: Reflecting upon and refining best practices – professional and pedagogical knowledge 
and skills -- to develop a repertoire of instructional and assessment strategies that improve 
student learning 
 
 In today’s educational environment, schools and professional educators must educate increasingly 

diverse and inclusive communities of learners to 21st century standards, to be college and career ready, 

ensuring that student learning exceeds mastery of core subjects to include 21st century knowledge and 

skills like critical thinking, communication, collaboration, and technology literacy.  Meeting the challenges of 

the 21st century classroom requires educators to possess and demonstrate a repertoire of evidence-based 

instructional and assessment practices as diverse as the needs of their students. 

 
The unit’s Essential Dispositions for Educators reflect the requirement that educators possess 

the essential knowledge and skills to apply effectively a wide range of pedagogical and assessment 

practices to support student learning. This caliber of skillful and flexible teaching demands understanding of 

student development along a number of dimensions: physical, social, emotional, cognitive, and linguistic 

(Boykin & Noguera, 2011; Council of Chief State School Officers (CCSSO), 2011; Darling-Hammond, 

2010b; Horowitz et al, 2005; Tomlinson & McTighe, 2006). Knowledge of how students learn best, and 

the ability to create rich learning environments to facilitate that learning, demonstrates the educator’s ability 

to differentiate instruction to address the developmental levels and individual needs of all students. Effective 

learning environments continually evolve based on students’ needs, and requires continuous assessment 

thereby allowing the teacher to make appropriate adjustments to the environment.  This mission for 

educators defies a single formulaic approach to instruction and assessment. To be successful, educators 
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must demonstrate a broad repertoire of student-centered and evidenced-based instructional and 

assessment strategies to design and evaluate their teaching based on the standard of student learning and 

instruction to advance learning for all students, and adapt their instruction as needed (Bransford et al, 2005; 

Darling-Hammond & Schon, 1996; Heritage,Vendlinski, & Herman, 2009; McTighe & O’Connor, 2005; 

MetLife, 2011; MSDE, 2012; National Board for Professional Teaching Standards, 2010; NCATE, 

2010b; NCATE, 2005; Sato, Wei, & Darling-Hammond, 2008; Shulman, 1987; Tomlinson & Imbeau, 

2010). 

 Education that ensures increased levels of success for all students demands academic mastery on 

the part of educators, thereby providing educators with the capacity to help students make the connections 

between what they know and new concepts, information, or skills they need to acquire. However, equally 

important, and directly linked to the quest for increased content knowledge, is the impact of research on 

pedagogical content knowledge, “the parallel development of teaching knowledge that is specific to the 

content being taught” (NCATE, 2010b, p. 4), and its role in teacher effectiveness (CCSSO, 2011; 

Grossman, 2005; Grossman & Schoenfeld, 2005; Marzano & Pollock, 2001; NCATE 2010b; Rice, 

2003; Shulman, 1987). Although educators must first deeply comprehend their content, they must also 

transform content and make it accessible and meaningful in ways that foster student learning.  This 

transformation of content occurs as educators critically reflect on and interpret content and determine 

appropriate examples and instructional representations. This transformational, pedagogical content 

knowledge differentiates “expert teachers” in content fields from “content area experts” (Howey, 1996).  

Reflective of the previously identified environmental forces, the  increasing movement toward 

performance-based standards for educators, and efforts underway to develop more sophisticated and 

authentic assessments for teachers (MHEC Redesign, 1995; National Board for Professional Teaching 
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Standards; Partnership for Assessment of College and Careers (PARCC) assessments), professional 

education at Towson views teaching as a complex, cognitive process grounded in design decisions 

contingent upon students’ development, academic and social needs, and instructional goals, and is 

continually adjusted based on assessment of students’ learning (Boykin & Noguera, 2011; Darling-

Hammond & Baratz-Snowden, 2005; Darling-Hammond & Schon, 1996; Darling-Hammond, 2010b; 

Elliott, 2010; Horowitz et al, 2005; Rice, 2003; Shulman, 1987; Stiggins, 2000). The unit believes that 

what constitutes effective teaching/teaching quality, what the National Board for Professional Teaching 

Standards identified as “the architecture of accomplished teaching” (National Board for Professional 

Teaching Standards, 2010, p. 24), to improve student learning is increasingly known and documented. The 

unit believes that there are certain teaching competencies and performances relevant to all fields and 

programs in the unit, and that effective educators consistently demonstrate a blend of content knowledge 

and professional and pedagogical knowledge, skills, and dispositions. 

Accordingly, the unit has adopted the 2011 InTASC Standards as its performance-based 

standards at the initial certification level, and the guidelines and standards of specialty organizations at the 

advanced level that are capable of capturing educators’ reasoned judgments. The InTASC standards 

identify a set of model professional practice standards-- grouped into the four general categories of the 

learner and learning, content, instructional practice, and professional responsibility—which delineate the 

essential professional knowledge, dispositions, and performances all current and future educators must 

“know and be able to do to ensure every K-12 student reaches the goal of being ready to enter college or 

the workforce in today’s world” (CCSSO, 2011, p. 3).  Further enhancing the InTASC standards are the 

guidelines and requirements within specialized fields of studies such (e.g., fine arts and special education).  



16 

These standards are then translated into unit and program-specific performance-based assessments used to 

document what candidates know and can do to improve student learning in authentic teaching settings..   

Professional education incorporates a well-planned sequence of professional and pedagogical 

courses and multiple and rich field and clinical experiences that provide initial and advanced level 

candidates with knowledge about and ability to use a broad repertoire of “best practices.” Reflecting 

performance-based standards, candidates must demonstrate a repertoire of evidence-based instructional 

and assessment strategies that reflect knowledge and skills in instructional design, organization and 

management of the learning environment to support instructional goals, and effective individual and group 

motivational strategies that create meaningful learning opportunities and result in learning by all students.  

Education is increasingly being transformed into a data-driven, improvement-oriented enterprise.  

In this increasingly performance-based setting, and now driven by RTTT reforms, teaching effectiveness is 

directly linked to student learning.  In turn, the unit continues its focus on candidates’ “assessment literacy” 

(Alliance for Excellent Education, 2011; Cibulka, 2010; Fullan, 2001; Heritage, Kim, Vendlinski, & 

Herman, 2009; Miller, 2009; Murray, 2012; NCATE, 2005; Popham, 2011; Sato, Wei, & Darling-

Hammond, 2008; Stiggins, 2010, 2000).  Candidates must know about, create, and use appropriate and 

effective assessments in teaching to prove and improve all students’ learning. Reflecting this initiative, 

“teaching, learning, and assessment must be viewed as interactive and cyclical by candidates” (Darling-

Hammond & Baratz-Snowden, 2005, p. 23; also see Darling-Hammond, 2010b; Elliott, 2010; MetLife, 

2011).  

Candidates must also know and appropriately use emerging technologies (Darling-Hammond et al, 

2005; Maryland Business Roundtable Ribbon Committee on Technology in Education, 2002; Maryland 

Teacher Technology Standards, MSDE, 2002; McDiarmid & Clevenger-Bright, 2008; TU2020, 2012), 
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and newly emerging technological resources, such as Maryland’s Online Curriculum Toolkit “to maximize 

and individualize learning, and allow learners to take charge of their own learning” (InTASC, 2011, p. 3); 

MSDE, 2012).  (Also see Theme 4.)  Technology skills are viewed as a tool to assist in the acquisition of 

knowledge and a means of applying that knowledge in new and innovative ways. Using technology for 

furthering research, and ultimately discovery, contributes to overall learning and affords candidates, and 

their students, access to 21st century skills that allow them to be competitive in a global economy. 

Candidates must also recognize that they are contributing members of multiple learning communities 

(e.g., professional organizations, school faculty and the larger community).  As such, they use their 

knowledge, skills, and dispositions to form collaborative partnerships, which contribute to improving 

student learning and the educational setting for all members of the learning community.  

Embedded within all of the unit’s programs are the learning and development of professional ethics. 

 The professional ethics required of our candidates are the framework of ethical, responsive, performance-

based practice, and are assessed within the Essential Dispositions for Educators. 

Our candidates must also be practitioners who continually engage in self-reflective assessment to 

refine their practices (Au, 2009; Aubusson, Ewing, & Hoban, 2009; Darling-Hammond & Bransford, 

2005; Daniels & Bizar, 2005). Developing this sophisticated level of expertise requires many years of 

experience. Rather than a finite set of knowledge and skills, educators continually acquire new knowledge 

and skills to meet the needs of all members of the community, especially the needs of their learners. Our 

goal is to provide candidates with knowledge of teaching and learning that provides them with a strong 

foundation upon which they continue to development as professionals. “This perspective views teachers’ 

capacity not as a fixed storehouse of facts and ideas, but as ‘a source and creator of knowledge and skills 

needed for instruction.’  The goal “is to help candidates become ‘adaptive experts’ who are prepared for 
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effective lifelong learning” (Bransford, Darling-Hammond, & LePage, 2005, p. 3; Daniels & Bizar, 2005).   

Similarly, the unit views teaching, learning, performance assessment, and lifelong learning as 

interactive and cyclical in its assessment system. For an overview of the unit assessment system, see 

Appendix A. Using the Conceptual Framework, the integrated, standards-aligned themes of the Vision 

Statement, input of our P-12 partners, and feedback from our previous accreditation, the unit refined and 

expanded its assessment system to ensure that it regularly assesses the performance of its candidates, 

graduates, faculty, and unit operations through a comprehensive and integrated set of formative and 

summative performance measures. Technology plays an increasingly important role as data are collected, 

analyzed, and used to document, inform, and improve candidate performance, faculty performance, and 

unit programs and operations. 

Theme 3: Preparing educators for diverse and inclusive communities of learners, including 
systematic exposure to heterogeneous populations   
 

The “explosion of learner diversity” (CCSSO, p. 3) continues to alter the face of K-12 and post-

secondary education nationally and in Maryland. Contemporary schools are more diverse and inclusive 

than ever before and will become more so in the future (Banks & Banks, 2010; CCSSO, 2011; Gollnick 

& Chinn, 2009; InTASC, 2011; Maryland Higher Education Commission, 2004; Miller, 2009; National 

Commission on Teaching and America’s Future, 1996 & 2003; Robinson and West, 2012). As reaffirmed 

by Robinson and West, “the rapid rise in the ethnic and cultural diversity of the PreK-12 school population, 

as well as in the number of students with disabilities who spend most of their time in general classrooms, 

compels us…. to prepare teachers skilled in supporting and educating the diverse individuals enrolled in 

America’s schools” (p. 291). 

 It is our ethical obligation and  professional imperative to teach all children effectively – an essential 
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unit disposition - teachers and candidates “must be prepared to address the substantial diversity … that 

children bring with them to school, that is, the range of language, cultures, exceptionalities, learning styles, 

talents, and intelligence” (Darling-Hammond & Schon, 1996, p. 68), as well as gender issues that require, 

in turn, an equally rich and varied repertoire of teaching strategies (Banks, 2010; Banks & Banks, 2010; 

Darling-Hammond & Schon, 1996; Delpit, 1995; Gollnick & Chinn, 2009; Grant & Sleeter, 2010; 

CCSSO, 2011; MetLife, 2011; Pritchy-Smith, 1998; Pugach, 2005; Robinson and West, 2012).  

If the benefits of diversity in higher education are to be realized, crucial attention must be given to 

the institutional context in which that diversity is enacted. As noted in Towson University’s Diversity Vision 

Statement, “Towson University values diversity and fosters a climate that is grounded in respect and 

inclusion” (2011; http://www.towson.edu/main/abouttu/comdiv/). Accordingly, the development and 

implementation of multicultural education across the University, as well as in the unit, is an all-campus 

responsibility. It is not sufficient to simply bring together diverse and inclusive groups of students, while an 

“important first step in creating opportunities for students to learn from diversity, it can not be the only step 

that is taken.”  

The institution and the unit must address curricula and “create additional opportunities and 

expectations for students to interact across racial and other social differences” (Chang, 2005, p. 11). In 

recognition that diversity initiatives profoundly alter the university and everyone connected with the 

university, numerous Towson policies and illustrate the broad campus commitment to intentional 

institutional efforts that drive, reinforce and extend the unit’s efforts.  As a result of the success of Towson’s 

intentional institutional efforts, Towson University was recognized in 2010 as one of eleven higher 

education institutions nationwide that have conquered the “graduation gap,” where graduation rates for 

minority students meet or exceed those of whites (deVise, 2010), and in September 2012 was identified by 

http://www.towson.edu/main/abouttu/comdiv/
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The Education Trust as third among the nation’s public institutions as a Top Gainer in Black Student 

Graduation rates (Nguyen, Bibo, & Engle, 2012). 

Guided by the University’s Diversity Vision Statement, and a detailed Diversity Action Plan, the 

Diversity Coordination Council, chaired by the Provost, provides dedicated leadership for these efforts 

(http://www.towson.edu/odeo/diversity_resources/diversity%20action%20plan.asp).  In addition, a 

Diversity Action Committee has been established to focus on implementation and achievement of diversity 

goals (http://www.towson.edu/odeo/diversity_resources/diversity_advanc_committee.asp); unit faculty 

serve on its Education Scholarship, Reflective Process, and Representation work groups to facilitate 

communication and follow up action. At the university level, the Office of Diversity and Equal Opportunity 

oversees the University’s Diversity Action Plan and university policy and practices “to promote equal 

treatment, access and opportunity in all educational activities and employment decisions” 

(http://www.towson.edu/odeo/diversity_resources/diversity%20action%20plan.asp). Towson University’s 

Reflective Process for Diversity has initiated advancement toward an institutionalized model for diversity 

(http://www.towson.edu/reflectiveprocess/index.asp). 

 Numerous intentional university activities have been and continue to be undertaken to raise and 

demonstrate the faculty and university community’s awareness, knowledge, and commitment to diversity 

issues. For example, the University holds multiple events each year, including an annual Multicultural 

Conference for Towson faculty.  At this annual event hosted by the Provost, faculty have the opportunity to 

hear keynote speakers who are experts in the field of diversity and multiculturalism, and engage in 

professional development and discuss diversity initiatives with their colleagues from across the university. 

Recent conference topics include “Engaging Diversity in Today’s Academy:  Connecting Service, 

Scholarship and Teaching for Faculty Success and Academic Excellence” (2012) and “Dangerous 

http://www.towson.edu/odeo/diversity_resources/diversity%20action%20plan.asp
http://www.towson.edu/odeo/diversity_resources/diversity_advanc_committee.asp
http://www.towson.edu/odeo/diversity_resources/diversity%20action%20plan.asp
http://www.towson.edu/reflectiveprocess/index.asp
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Teaching: Diversity for a Better, More Effective Classroom” (2011).   

 To further recognize and promote diversity, the President's Diversity Awards were established in 

2011 to recognize individuals and departments that have made efforts to foster greater awareness, 

understanding and advancement of diversity and inclusiveness at Towson University. In 2011 and 2012, 

recipients of the President’s Diversity Award for  academic department, faculty, and research included unit 

faculty and programs (http://www.towson.edu/main/abouttu/comdiv/diversityaward-2011.asp; 

http://www.towson.edu/etu/insider/022912/story_wpic1.html)  Such intentional actions, as well as the 

specific focus on diversity under President Loeschke, reiterate and demonstrate the University’s 

commitment. 

 Among the dedicated resources that support the university’s mission statement and its Diversity 

Vision Plan, the Center for Student Diversity (CSD; http://www.towson.edu/diversity/) was established to 

aid the institution in its efforts to foster inclusion, collaboration, and relationship building. The center 

provides academic, social, and transition support for underserved students and promotes exchange and 

dialogue between individuals of diverse backgrounds and lifestyles. Engaging numerous unit faculty, CSD 

supports the access and academic success of historically under-represented groups through programs and 

services that enhance the student experience.  Additionally, the office of Disability Support Services (DSS; 

http://www.towson.edu/dss/) supports the diversity mission by providing services that afford students with 

disabilities an equal opportunity to participate in all aspects of the educational environment.  Promoting a 

broad definition of diversity that appreciates disability as an integral part of the human experience, DSS 

collaborates with students, faculty and staff to create a welcoming campus that meets the needs of students 

with disabilities, fosters student independence, and recognizes students on the basis of their abilities rather 

than their disabilities.  

http://www.towson.edu/main/abouttu/comdiv/diversityaward-2011.asp
http://www.towson.edu/etu/insider/022912/story_wpic1.html
http://www.towson.edu/diversity/
http://www.towson.edu/dss/
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Critical components of Towson’s dedicated cultural diversity and student retention plan program 

efforts are Students Achieve Goals through Education (SAGE; http://www.towson.edu/sage/) in which 

freshmen from disadvantaged backgrounds are paired with mentors trained to practice "intrusive caring" 

(gently but firmly prying into every aspect of the freshman's life, probing for problems), and Support for 

Student Success (http://www.towson.edu/assessment/tustudentexperience/fye/studentsucesspgr.asp), an 

11-week overview of every resource available to Towson students. 

Committed to the belief that diversity enriches professional education preparation by ensuring that 

different perspectives are represented on campus, that role models are available for all candidates, and that 

increasing knowledge and awareness of the issues surrounding a diverse and inclusive learning environment 

are crucial, the University and the unit strive for diversity in the composition of faculty, staff, and student 

body. This longstanding commitment to creating a multicultural campus has been reaffirmed in TU2020: A 

Focused Mission for Towson University and Towson’s 2011 MHEC Mission Statement.  Both commit 

the university to initiatives aimed at recruiting and retaining a diverse faculty, student body, and staff, and 

that “provide a direction that mirrors the face of the population in the region and the state, and foster and 

model a respectful and inclusive environment that serves to prepare all members of the institution to 

appreciate differences and to live comfortably within an increasingly multicultural society” (Towson 

University Undergraduate Catalog, Fall 2011, p. 222).  

A specific outcome of Towson’s earlier mission statement (Towson 2010) was establishment of the 

University’s Top Ten Percent Scholars program as a demonstration of the University’s commitment to 

enhance student diversity (http://www.towson.edu/assessment/tustudentexperience/fye/top10percent.asp). 

This ongoing initiative offers scholarships and provides ongoing supports to students from Baltimore City 

and Baltimore County public high schools that completed a college preparatory curriculum and graduated 

http://www.towson.edu/sage/
http://www.towson.edu/assessment/tustudentexperience/fye/studentsucesspgr.asp
http://www.towson.edu/assessment/tustudentexperience/fye/top10percent.asp
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in the top ten percent of their class. 

 With the specific intent of building a “grow your own” recruitment pipeline to increase the diversity 

of candidates, the University and the unit have undertaken other significant and long-term engagements with 

the Baltimore City Public School System (BCPSS). These efforts build on TU2020, and the President’s 

and Provost’s public commitments to Towson’s role as “the state’s comprehensive metropolitan institution” 

(Towson University Undergraduate Catalog, Fall 2011, p. 222) that will “further strengthen its commitment 

to diversity and continue to provide a safe, inclusive, welcoming and peaceful community that is respectful 

to all.” (TU2020, 2012). 

Representative examples of these unit initiatives (which also reflect Theme 6, Collaboration)  

include the establishment of professional development schools in Baltimore City, partnering with three high 

schools to develop and implement Teacher Academies (a pathway to a “grow-your-own” pipeline of future 

teachers), the Baltimore Excellence in STEM Teaching (BEST) Project (a multi-year project designed to 

improve STEM education in the metropolitan Baltimore area, the Towson Opportunities in STEM (TOPS) 

program (a 5-year, $2,000,000 National Science Foundation grant dedicated to the academic success of 

underrepresented students and the recruitment of Baltimore City high schools students into STEM 

programs), and a Classroom-Focused Improvement Process professional development initiative for leaders 

in the Cherry Hill Learning Zone.  Additionally, the unit continues to lead the multi-year, University-wide 

Cherry Hill Learning Zone Partnership, in collaboration with the Baltimore City Public School System, 

Baltimore City Government, and neighborhood organizations in the Cherry Hill community of south 

Baltimore.  The partnership is designed to improve simultaneously the Cherry Hill area’s economic, 

community and educational development. As part of the effort to facilitate student participation, 

transportation is provided for Cherry Hill Learning Zone students to attend the on-campus Reading Clinic 
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during the academic year, and the Summer Reading Clinic is based in a Cherry Hill elementary school. 

(http://www.towson.edu/tuinthecommunity/cherryhill.aspx). 

 Multicultural education is described as “an idea or concept, an educational reform movement, and 

a process” designed to enable all students – regardless of their gender, social class, ethnic, racial and 

cultural characteristics, or disability/skill diversity – to “have an equal opportunity to learn in school” 

(Banks, 2010, p. 3) and to attain the knowledge, skills, and dispositions needed to function effectively in a 

diverse and inclusive nation and world (Banks, 2010; Gollnick & Chinn, 2009; Grant & Sleeter, 2010; 

Hollins & Guzman, 2005; Howard, Cavanaugh, & Ernsberger, 2005; Pritchy-Smith, 1998). Infusing 

culturally responsive pedagogy and a multicultural perspective into education preparation programs, what 

Musil (2005, p. 1) identified as “the civic work of diversity,” has been a major focus of professional 

literature and numerous national, state, and local education reform initiatives (from the AACTE 

Commission on Multicultural Education, 1972 [Lopez, 1979], to the 1996, 1997, and 2003 reports of the 

National Commission on Teaching and America’s Future), a permeating concern in the NCATE standards, 

and an ongoing goal of the unit. The research is clear on multicultural education: 

When teachers use knowledge about the social, cultural, and language backgrounds of 
their students when planning and implementing instruction, the academic achievement 
of students can increase. And, when teachers know how to address learning needs 
associated with cognitive differences and disabilities, children’s academic achievement 
also increases (Banks et al., 2005, p. 233). 
 
Accordingly, professional education at Towson University emphasizes culturally responsive 

pedagogy, incorporates knowledge, skills, and dispositions, and encourages reflection on issues of diversity 

and inclusivity, on “the complex intersections of race, social class, gender, culture, and disability” (Robinson 

and West, p. 291), through its general education/Core Curriculum and program-specific course 

requirements. Unit curricular intentionality reflects and supports the institution’s intentional efforts.  The 

http://www.towson.edu/tuinthecommunity/cherryhill.aspx
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Diversity Committee, a standing committee in the College of Education, has as one of its primary goals to 

facilitate inclusion of issues related to diversity, enabling education faculty to integrate scholarship which 

reflects diversity and commonalities in a global society.  Other goals include revising curriculum, developing 

diversity-focused education courses, supporting interdepartmental collaboration, organizing unit 

professional development and conferences, and participation in other diversity-related campus events.  

Past results of their work include the development and implementation of a new General Education 

course, EDUC 203: Teaching and Learning in a Diverse Society, which is a Core Curriculum 

requirement as of fall 2011 for College of Education, Physical Education, and Dance candidates.  More 

recent activities have included a professional development series of faculty-presented “Tools for Inclusion” 

meetings.  The October 2010 faculty meeting focused on “Disability Support Services: Department 

overview and strategies to assist faculty with classroom concerns.”  The Spring 2011 “Tools for Inclusion” 

faculty meeting focused on “A Taste of Culturally Responsive and Inclusive Strategies” (with topics 

including “Using Boal's Theater of the Oppressed Techniques to Provoke Classroom Teaching about 

Difference and Diversity,” “Responsibly Reading Otherways with Multiculturalism in Mind: Looking for 

Latent Messages as Curricular Opportunities,” “A Discussion about Culturally Relevant Teaching,” 

“Working toward Cultural Responsiveness: A Shared Journey,” and “Tools for Instructor Diversity: 

Strategies to Facilitate Cooperation”).  

The Spring 2012 “Tools for Inclusion” faculty meeting focused on “Putting Multiculturalism into 

Action: Demonstrations of Culturally and Linguistically Relevant Practices” (with topics including a 

“Privilege Walk,” “Queering Children’s Literature: Exploring the Roles and Representations of 

LGBT Characters/Matters in Children’s Books,” and “Exploring Cultural and Language 

Differences through Study Abroad Programs.” In fall 2012, the Diversity Committee launched a 
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“Lunch-and-Learn Series” (with topics including “¿Hablas Español? Strategies for Supporting English 

Language Learners and their Families,” and “Write this Way, Madam President: Deconstructing Notions of 

Gender & Empowerment in a Nonfiction Children’s Book.” 

New programs have been developed to enhance the unit’s focus on diversity and inclusivity, 

specifically the integrated Early Childhood/Special Education (Infant Primary) program, and Teacher as 

Leader in Autism Spectrum Disorder concentration in the Special Education M. Ed.  Three new and/or 

revised courses have been developed to address University Core Curriculum categories required as of fall 

2011 for College of Education, Physical Education, and Dance candidates and specifically to support 

interns’ understanding and preparation for the diverse and inclusive classrooms in which they will (EDUC 

202: Historical and Contemporary Perspectives on America’s Urban Schools (Metropolitan Perspectives), 

EDUC 203: Teaching and Learning in a Diverse Society (Diversity Perspectives category) , and SCED 

304: Education, Ethics, and Change (Ethical Perspectives category).  Additionally, a graduate, three 

course ESL/ESOL sequence (REED/EDUC 650, Second Language Literacy, REED/EDUC651, 

Instruction and Assessment for Second Language learners, REED/EDUC 652, Introduction to Linguistics 

for Teachers of Language and Literacy (also offered off-campus to facilitate inservice teacher access) that 

prepares teachers for the ESOL Praxis leading to ESOL certification in Maryland; new, required ESOL 

courses in Early Childhood Education (ECED 460, Dual Language Learners in Early Childhood Settings) 

and Elementary Education (ELED 357, Linguistically Diverse Learners in the Classroom) was developed 

to enhance the unit’s focus on diversity and inclusivity.   Additionally, multiple and systematic, extensive and 

substantive field experiences in diverse and inclusive communities of learners are required for professional 

education candidates.  

Present and future educators must acquire the knowledge, skills, and dispositions needed to 
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address the opportunity and achievement gaps that exist in P-12 public education, and to enhance the 

achievement of all students. Reaching this goal involves not only knowledge and skills, but also a 

professional conscience – the personal and professional awareness of diversity and commitment to 

implement multicultural education and eliminate the opportunity and achievement disparities in educational 

opportunities among all students—and ethical obligation to serve all learners (Banks & Banks, 2010; 

Boykin and Noguera, 2011; Byrd & McIntyre, 1997; Bransford, Darling-Hammond, & Lepage, 2005; 

Cochran-Smith, 2005; Gollnick & Chinn, 2009; MetLife, 2011; Robinson and West, 2012; Takaki,1999; 

Zeichner, 2011). (Professional conscience is addressed in Theme 5.) 

 A culturally responsive and representative teaching force is necessary to meet the educational 

challenges of the new millennium. However, as student diversity in the state of Maryland (and the nation) is 

increasing, the pool from which educators come does not reflect the diversity of our schools (Cochran-

Smith & Fries, 2005; Dantas, 2006; MSDE Teacher Staffing Report, 2012b; Zumwult & Craig, 2005).  

This lack of diversity among candidates is an additional impetus for professional education at Towson 

University to be responsive and provide the knowledge, skills, and dispositions needed for initial and 

advanced level candidates to educate diverse and inclusive communities of learners successfully. 

Theme 4: Utilizing appropriate technologies which reflect best practices in education 

 The task of educators is to prepare initial and advanced candidates to function in the classrooms of 

a “flattening, interconnected world of the 21st century” (Berry, 2010, p. 2).  In recognition of this task and 

the potential of constantly evolving sophisticated technologies to further transform teaching and learning, the 

unit continued its progress in integrating instructional technology within required general education (e.g., 

Using Information Effectively category) and professional education coursework, and in developing student 

and faculty expertise in the use of instructional technology to help all students learn. Overall, technology has 
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been infused throughout unit programming and is perceived as an integral component of the 

teaching/learning process. This recognition has been accompanied by continuing investments in technology 

resources that extend the capacity of every faculty member and student to connect with an infinite variety of 

resources and tools for teaching and customizing learning for individual students, as well as the faculty 

development necessary to use and model technology.  

 Three strategic foundations support use of technology throughout the unit: (1) the integration of 

state and national standards within coursework, (2) significant faculty development with technology 

resources, and (3) the College of Education Technology Plan (2009).  

 Integration of Technology Standards within Coursework.  The National Education Technology 

Plan (2010) outlines five essential areas where a model of technology-powered learning can be established: 

learning, assessment, teaching, infrastructure, and productivity. As the largest teacher preparation program 

in the state of Maryland, Towson’s Professional Education Unit is often seen as the “pioneer” with respect 

to major teaching-related initiatives. One such initiative was in the creation and adoption of the seven 

Maryland Teacher Technology Standards for all candidates within Unit initial certification programs. 

 At Towson University, the use and integration of technology are major components of 

programming both at initial and advanced levels, requiring candidates to take courses that ensure that they 

demonstrate knowledge, skills, and experience in the instructional integration of technology. The 

professional education program also contains a range of classroom experiences that enables candidates to 

gain experience and skills in applying the Maryland Teacher Technology Standards (MTTS).  

 Table 2 illustrates the relationship of the seven Maryland Teacher Technology Standards with 

required courses in general education, instructional technology and in professional education. The two 

required Instructional Technology courses within the initial teacher preparation program fully cover all seven 
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of the MTTS. The MTTS skills are also integrated in required professional and pedagogical education 

coursework at the initial (e.g., ECED 407, Interactive Technology and the Young Child; EDUC 417, 

Children’s Literature and other materials for reading and language arts in elementary school; MATH 420, 

Applications of Technology for Secondary School Teachers; KNES 423, Adaptive Physical Education; 

SPED 413, Assistive Technology for Students with Disabilities K-12;  Internships;) and advanced levels 

(e.g., in required graduate research courses – EDUC 605, Research and Information Technology; EDUC 

761, Research in Education & ISTC 685, Research in Instructional Technology —as well as program-

specific Specialized Professional Association (SPA) standards, such as the American Library Association 

(ALA) and Educational Leadership Constituent Council (ELCC).  

 Towson is committed to educating current and future educators who will provide their students with 

rich possibilities and creative experiences that foster higher level thinking and learning. Technology is one 

vehicle that will fulfill a crucial role in delivering on the promise, providing educators with opportunities to 

express themselves in new, dynamic and interactive ways,  

Table 2.  Maryland Teacher Technology Skills and Teacher Education Coursework 

 
Courses 

 
Standards 

ISTC 201 
Using Information 
Effectively 

ISTC 301 
Integrating 
Instructional 
Technology 

Required Courses: 
Initial and Advanced 
Content, 
Professional and 
Pedagogical 
Knowledge 

I. Information Access, Evaluation, 
Processing & Application 

X  X 

II. Communication 
Use technology to- 
A. interact electronically. 
B. communicate information 
in a variety of formats 

X X X 

III. Legal, Social and Ethical Issues 
Demonstrate an understanding of the 
legal, social and ethical issues 

X  X 
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IV. Assessment for Administration and 
Instruction  X X 

V. Integrating Technology into the 
Curriculum and Instruction 
Design, implement and assess learning 
experiences that incorporate use of 
technology 

 X X 

VI. Assistive Technology 
Understand human, equity and 
developmental issues surrounding the 
use of assistive technology  

 X X 

VII. Professional Growth 
Develop professional practices that 
support continual learning and 
professional growth in technology. 

X X X 

 
empowering well-prepared educators to synthesize a multitude of technological tools as they work with 

digital age, iGeneration students. These information and technology literacy skills--defined as the ability to 

“access and evaluate information critically and competently; (and) manage the flow of information from a 

wide variety of sources… (and) use technology as a tool to research, organize, evaluate and communicate 

information” (American Association of Colleges of Teacher Education and the Partnership for 21st Century 

Skills (P21), 2010, p. 10), are what candidates need to ensure their competence and competitiveness in 

the evolving educational arenas of the 21st century (AT&T, 2009; Berry, 2010; Goldhaber & Hannaway, 

2009; Maryland Business Roundtable, 2002). Towson is committed to educating current and future 

educators who will provide their students with rich digital-age learning tools “to maximize and individualize 

learning, and allow learners to take charge of their own learning” (CCSSO, 2011, p. 3; also see AT&T, 

2009; MetLife, 2011). 

Faculty development with technology. The unit continues to College of Education invest in faculty 

development with technology. Following the success of the 2002-2005 Technology Integration Project, the 

College of Education funded a Technology Mentoring Program that aimed to “provide training to COE 
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faculty members in the use of technology for classroom instruction, with a special focus on new and 

emerging technologies such as interactive whiteboards, student response systems, and Web 2.0 

technologies” (College of Education Instructional Technology Committee, 2009; Wizer, Sadera, & 

Bannerjee, 2005). Specifically, the Technology Mentoring Program was designed to provide one-on-one 

training and support for novice technology users by paring them with experienced technology users.   The 

novice technology users were protégés, and the experienced technology users were mentors. The design of 

the College of Education Technology Mentoring Program was based on the research findings that 

suggested the incorporation of on-time support and mentoring to help teachers effectively integrate 

technologies in classroom instruction (e.g., Glazer, Hannafin, Song, 2005).  Eight pairs of mentor-protégé 

completed the mentoring program during fall 2010 and spring 2011 semesters. Each protégé participated in 

the program was able to integrate learned technology in his/her classroom instruction the following 

semester. 

 One significant investment in faculty development with technology is the establishment of the 

Education Innovation Lab in fall 2010. The charge of the Education Innovation lab is to help faculty from all 

Professional Education Unit programs to model appropriate instructional technology use for their teacher 

candidates. The lab is a place and a resource for faculty to learn and explore the use of various instructional 

technologies and technological pedagogies.  One goal of the lab is to provide help in using the same 

technologies available in the classroom spaces in Hawkins Hall, and the technologies that are commonly 

available in the K-12 schools where our candidates will have their internships. Education Innovation lab 

staff members regularly conduct a variety of technology demonstrations and hands-on workshops, on 

topics ranging from basic Office productivity tools (e.g., PowerPoint, Excel) to interactive whiteboards to 

screen capture tools (e.g., Jing) to Google Drive (e.g., Google Docs) to tablet computers and their uses in 
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interactive classrooms. 

 College of Education Technology Plan. (College of Education Instructional Technology Committee, 

2009). To support the infusion of technology throughout unit programming as an integral component of the 

teaching/learning process, the technology plan is a five-year, forward looking plan that addresses faculty, 

staff, and student needs on-campus, in PDS, and at off-campus sites. It was designed to drive ongoing 

investments in technology—hardware, software, support, and facilities—required to extend the capacity of 

every faculty member and student to connect with a wide variety of resources and tools for 

teaching/learning, as well as the professional development and mentoring development necessary to use and 

model technology. The present plan calls for increased numbers of “smart classrooms” in each of our 

instructional buildings, budgetary support for discipline-specific instructional hardware and software, 

support for faculty members who wish to “push the envelope” regarding instructional technology use with 

learners, and increased attention on emerging trends in the field of instructional technology. 

Theme 5: Helping develop, internalize, and display professional conscience (dispositions of 
commitment, caring, and collaboration 
 

A growing body of literature, reflecting on the emerging educational demands of our knowledge-

based and global society continues to point to the urgent need to “reaffirm a consensus about the role and 

purposes of public education in a democracy and the prime importance of learning in meeting those 

purposes” (National Commission on Teaching and America’s Future, 1996, p. 11; National Commission 

on Teaching and America’s Future, 2003; also see Goodlad, Soder & Sirotnik, 1990; Schussler, 

Stooksberry, & Bercaw, 2010; Strike, 1996; Villegas, 2007). Indeed, much of the rhetoric of the 

educational reform reports of the last two decades, which centered almost exclusively on the instrumental 

role of schools in creating jobs and on the technical competence of teachers, failed to address the moral 
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and ethical roots of education (Bransford, Darling-Hammond, & LePage, 2005; Colby et al., 2003; 

Fenstermacher, 1990; Goodlad, 1994; Goodlad, Soder & Sirotnik, 1990; Goodlad, 2001; Musil, 2005; 

National Commission on Teaching and America’s Future, 2003). In recognition of the shortsightedness of 

these reform reports, the National Commission on Teaching and America’s Future (1996) declared that: 

Education must not attend simply to the nation’s well-being, but to its human core as well. We 
must reclaim the soul of America. And to do so, we need an education system that helps people 
to forge shared values, to understand and respect other perspectives, to learn and work at high 
levels of competence, to take risks and persevere against the odds, to work comfortably with 
people from diverse backgrounds, and to continue to learn throughout life (pp.11-12). 
 

 As a result, the challenge for professional education extends beyond preparing educators with the 

technical competencies needed for contemporary schools. Rather, the basis for all professional preparation 

must address this “ethical drift” (Sternberg, 2012, p. 58) and rest on the fundamental moral and ethical 

relationships of “society, schooling, teaching and preparing to teach” (Sirotnik, 1990, p. 296; also see 

Bransford, Darling-Hammond, & LePage, 2005) as we construct a “future that is just and humane as well 

as productive, that is socially vibrant and civil in its pluralism as it is competitive” (National Commission on 

Teaching and America’s Future, 1996, p. 11; Putnam, 1995). 

Accordingly and reflecting the unit’s mission and vision, professional education addresses the 

development, internalization, and display of professional conscience—the dispositions of commitment, 

caring, and collaboration—by our initial and advanced level candidates that promote student learning and 

respond to the role and purpose of schools in a democratic society and the ethical responsibilities of public 

education and educators (Fullan, 2001; Sirotnik, 1990). The concept of professional conscience has long 

been one of the major themes of the unit Vision Statement, and a statement of unit dispositions was 

developed by faculty in 2005 to operationalize “professional conscience.” Teacher candidates, as well as 

their students, are impacted by three major dispositions: 
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• commitment to professional practice 

• caring for the success and well-being of all students 

• collaboration with colleagues and stakeholders 

 The concept of professional conscience –as demonstrated by identified and assessed dispositions- 

is integrated throughout all aspects of Towson University’s preparation of educators.  The commitment to 

professional dispositions provides a mechanism to mentor and provide feedback to interns related to their 

growth and development as emerging professionals. Embracing the professional imperative, a “social 

calling” (Bransford et al, p.12; also see Darling-Hammond & LePage) on behalf of all students, 

professional education strives to serve as a change agent guided by a critical perspective addressing issues 

of social justice in this country and in the larger global society. In this perspective, professional education 

develops educators’ capacities for reflective practice and advocacy in order to help them thoughtfully 

examine the moral, ethical, political, and instrumental issues embedded in daily educational practice. These 

daily practices reflect comprehensive partnership efforts and experiences with all stakeholders, and most 

importantly with the families and communities of all children. (Hallam, 2009; Howey, 1996; Colby et al., 

2003; Epstein, 2001; Fullan, 2001; Grossman, 2005; Noddings, 2003).  

This dispositional awareness is the foundation of professional development, allowing educators to 

see the relationship of curriculum, instruction, and assessment, and leadership to the nurturing of individuals 

and groups. It is a professional conscience that drives educators’ role as agents for change and causes the 

work of educators to be transformative and schools to be democratic sites for social transformation. 

Theme 6: Developing collaborative partnerships with the public/private sector 

Renewal, redesign, restructure, and reform remain the agenda for both P-12 and higher education, 

specifically teacher education. Central to that reform agenda has been the expectation for the simultaneous 
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renewal of P-12 and teacher education to improve student learning. Extended school-university 

collaboration has become the cornerstone of this quest to provide for the continuous professional 

development of educators, from preservice through induction and throughout their professional careers 

(AACTE, 2010; Carnegie, 1986; Darling-Hammond, 1994, 2006; Goldhaber & Hannaway, 2009; 

Holmes Group, 1986, 1990, 1995; Levine, 1988, 1992; Levine & Trachtman, 1997; Maryland Higher 

Education Commission, 1995; National Commission on Teaching and America’s Future, 1996, 1997, 

2003; NCATE, 2010a).  

The unit believes that continuous improvement that ensures currency and standards of program 

excellence results from collaboration, which is not the same as cooperation. A key unit disposition, 

collaboration means teacher education and its multilayered stakeholders work together toward commonly 

established goals, whereas cooperation means stakeholders help teacher education to achieve its goals. 

Professional education at Towson is in the forefront of educating teachers "in partnerships that are 

becoming exemplars of what is possible rather than mired in what has been” (National Commission on 

Teaching and America’s Future, 1996, pp. 31-32). Among the multilayered stakeholders engaged in 

collaboration are the Teacher Education Executive Board, faculty throughout the university, P-12 school 

systems and school personnel, the Maryland State Department of Education (MSDE), and other influential 

private sector education-related groups, such as the Maryland Business Roundtable and the Greater 

Baltimore Committee. 

Towson adheres to the twin maxims that the education of teachers and education specialists is an 

all-campus responsibility and that programs for the preparation of educators thrive in a university culture 

that values quality teaching. Reflecting these beliefs, regular campus collaboration occurs among teacher 

education faculty, among all university faculty and among the colleges on campus. The Teacher Education 
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Executive Board, a standing committee of the University Senate which includes representatives from all 

undergraduate and graduate education programs, coordinates this collaboration as the primary means to 

maintain and enhance program integrity. Close linkages between the University’s annual Multicultural 

Conference and unit faculty supports the vision to enhance faculty and candidate’s knowledge, skills, and 

dispositions related to diversity and inclusivity.  

Curricular initiatives, notably in the area of Science, Technology, Engineering, and Mathematics 

(STEM) are illustrative of collaborative efforts between faculty designed to enhance the academic and 

pedagogical preparation of candidates.  Representative of these initiatives are the STEM Education Center 

in the Fisher College of Science and Mathematics (http://www.towson.edu/csme/), development and 

implementation of the Towson UTeach program (http://www.towson.edu/uteach/), and the Cherry Hill 

Math Initiative.  Involving faculty from Fisher College and the College of Education, the National Science 

Foundation’s Robert Noyce Teacher Scholarship program is a five-year effort aimed at addressing 

University System of Maryland Chancellor Kirwan’s goal for the University System to triple its output of 

secondary-certified teachers in STEM disciplines by 2014. The program awards scholarships to new 

students who will become STEM teachers in high-needs school districts, enhance their teacher preparation 

experience, and provide support for the new teachers during their induction years in the classroom.  

Launched in October 2012, the School of Emerging Technologies (http://www.towson.edu/set/) at 

Towson University works to advance interdisciplinary and collaborative educational and research programs 

that address the development, application, implications and ramifications of emerging technologies. Housed 

administratively within the Fisher College of Science and Mathematics, SET’s unit-related goals include 

establishing K-12 outreach initiatives to encourage more students at the pre-college level to pursue 

http://www.towson.edu/csme/
http://www.towson.edu/uteach/
http://www.towson.edu/set/
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technology-based careers, and serving as a catalyst to make technology and issues related to technology 

integral parts of the undergraduate educational experience spanning both general education and major 

course offerings.  

 The unit’s rich collaboration with P-12 schools continues to expand, reflecting the national reform 

emphasis on clinically-based preparation. Reflecting Maryland’s Redesign of Teacher Education 

(Maryland Higher Education Commission, 1995), national and Maryland PDS Standards, and NCATE’s 

Blue Ribbon Panel on Clinical Preparation, professional education at Towson has been proactive in its 

response to the need to intersect more coherently with the wisdom of practice in P-12 schools to better 

meet the needs of P-12 students (AACTE, 2010; Darling-Hammond & Baratz-Snowden, 2005; 

Grossman, 2010; Howey, 1996, 2011; Levine, 2010; MHEC, 1995; NCATE, 2010; The National 

Research Council, (2010); National Commission on Teaching and America’s Future, 1996 & 2003).  

Most significantly, strong clinical practice is essential for professional education; our collaborative, strategic 

partnerships with P-12 schools provide the structure, clinical context, and mentoring to “support the close 

coupling of practice, content, theory and pedagogy…to enhance student learning” and that requires 

performance evaluation tied to the teacher licensure process and high standards for beginning practice 

grounded and demonstrated in a meaningful context (NCATE, 2010, p. iii). 

Professional education programs at Towson incorporate extensive and varied field and clinical 

experiences with diverse and inclusive communities of learners to support candidates’ learning in and from 

practice. Reflecting national and state standards (e.g., NCATE and Maryland PDS Standards), and 

supported and supervised by University and P-12 personnel, these collaboratively designed, implemented, 

and evaluated experiences provide authentic learning experiences where preservice teachers and 



38 

candidates for advanced certification have multiple opportunities to build, refine and demonstrate their 

repertoire of knowledge, skills, and dispositions to demonstrate mastery.  

It is in the professional development school (PDS) initiative, transforming the context for the 

standards-based preparation and continuous professional development of teachers, that Towson and its P-

12 partners have successfully collaborated to achieve distinction. Involving twelve Maryland school 

systems and including 120+ schools in fall 2012, the success of the Towson University PDS Network 

(http://www.towson.edu/coe/cpp/pds/index.asp) has been repeatedly recognized nationally and in 

Maryland.  In collaboration with the Baltimore County Public Schools, it was the recipient of the 

Association of Teacher Educators' 1998 Distinguished Program in Teacher Education. Additionally, 

the Towson/Baltimore County Public Schools PDS Network served from 1998-2000 as one of NCATE's 

PDS Standards Field Test Project sites at a Baltimore County Public School. In 2000-2001, the 

Towson/Howard County Public Schools PDS Network was selected as a pilot site for the review and 

implementation of the Maryland State Department PDS Standards. 

In 2003, Maryland State Superintendent of Schools Nancy Grasmick wrote that “the College of 

Education has shown my staff, Maryland local school systems, and the teacher education community 

nationwide how to improve teaching and learning for K-16 students in professional development schools. 

Your teacher education students are ready to teach upon graduation and are much more like second year 

teachers than their predecessors” (2003). In 2004, Teitel noted that “Towson University and its school 

partners have long played leadership roles in state and national professional development schools 

development” (Neapolitan, et al., 2004, p. i).  

In 2005, Teitel cited the “powerful personal and institutional … growth and transformation” of 

Towson’s PDS Network, and commended our efforts as “a dramatic scale-up story- proof that with 

http://www.towson.edu/coe/cpp/pds/index.asp
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conviction, hard work, and a collaborative spirit, school and university partners can bring high quality PDS 

to scale, even in a large teacher-producing university” (Teitel, p. xi). Additionally, Towson University's 

PDS Network received the Maryland Association for Supervision and Curriculum Development’s 

Excellence Award for Educational Programs in May 2005. Due to the Network's recognition by the 

National Association of PDS Conference (NAPDS) as an exemplar, Towson's director of the unit's Center 

for Professional Practice and PDS (CPP; http://www.towson.edu/coe/cpp/) Institute chair was invited to 

NAPDS' summer 2007 PDS Summit to focus on national PDS issues.  

In 2008, in recognition of its long-term PDS efforts, the unit received the American Association of 

Colleges of Teacher Educators’ AACTE’s Edward C. Pomeroy Award for Outstanding Contributions 

to Teacher Education, as well as the National Association of Professional Development Schools’ Spirit 

of Partnership award in recognition of an institution's ongoing support for partnerships and work in the 

Professional Development Schools. 

 Additionally, reflecting Maryland’s Redesign of Teacher Education Institutional Performance 

Criteria and 2009 report of the Maryland Teacher Professional Development Advisory Council (Ensuring 

High-Quality Professional  Development For All  Maryland Teachers), and in response to school 

system identified needs, the unit’s collaborative efforts with P-12 schools through the Towson Learning 

Network (TLN; http://www.towson.edu/tln/index.asp), the Center for Leadership in Education (CLE; 

http://www.towson.edu/coe/cle/leadshpcenter.asp), and departmental outreach have resulted in numerous 

collaboratively designed professional development programs to respond to school system identified 

professional development needs of inservice teachers and leaders, as well as needs of school systems for 

qualified personnel in the areas of educational leadership, reading, special education, school library media, 

and instructional technology. The well-recognized success of the Towson Learning Network is enhanced 

http://www.towson.edu/coe/cpp/
http://www.towson.edu/tln/index.asp
http://www.towson.edu/coe/cle/leadshpcenter.asp
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by a reduced tuition model for school system employees in active service and a tuition redistribution model 

for academic departments that deliver the off-campus programming. 

 Representative examples include the High School Geomatics Academies (in which Mathematics 

Education and Geography faculty worked with Prince Georges County and Wicomico County faculty and 

students on various STEM projects), and developing the new Teacher as Leader in Autism Spectrum 

Disorder concentration in the Special Education M.Ed. in collaboration with Baltimore County and Harford 

County Public Schools and offering it as a field-based program in multiple Baltimore metropolitan area 

school systems.  The unit is also engaged with the Harford County Public Schools to implement the national 

“Engineering is Elementary” curriculum to foster engineering and technological literacy in the Harford 

County Public Schools elementary schools. (As a result of its Engineering-is-Elementary curricular efforts, 

the national Engineering is Elementary organization recognized Towson University as a regional hub.) 

Towson University also recognizes that the contemporary educational environment requires 

interagency as well as other public and private sector collaborations. Accordingly, Towson regularly 

collaborates with the Maryland State Department of Education (e.g., Race to the Top, new initial 

certification integrated general education/special education programs, and advanced level autism program, 

the  Child Care/Career Development programming for eligible students working in child care), expanding 

the Teacher Academy of Maryland program to now include 15 school systems),  and the University 

System of Maryland (USM) (establishing and directing the USM’s Center for Application and Innovation 

Research in Education (CAIRE) at Towson which is responsible for the formative and summative 

evaluation of MSDE’s $250M RTTT award; revisions to the Associate of Arts in Teaching degree and 2 

& 2 programs).  Finally, in collaboration with Maryland Teachers of English to Speakers of Other 

Languages (MD TESOL), a professional, non-profit association dedicated to the improvement and 
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advancement of teaching English to speakers of other languages, the unit hosted the MD TESOL’s 2010 

and 2011 conferences.   

As a result of the unit’s collaborative efforts, it was recognized by the Maryland Higher Education 

Commission (MHEC) at its January, 2012 Education Policy Committee meeting. The Education Policy 

Committee praised the unit’s effort, noting that “Towson University for example, has become particularly 

adept at establishing agreements with community colleges, private institutions and public school districts” 

(MHEC, 2012, p. 15). 

 Numerous private sector collaborations also exist; examples include continuing collaboration with 

Maryland Business Roundtable (Ready at Five Committee, STEM related activities, MSDE website 

development), the Greater Baltimore Committee (Higher Education subcommittee), and the Baltimore 

Community Foundation (a Baltimore City philanthropic foundation funding the Towson 

University/Baltimore Civitas Middle Grades Partnership with a BCPSS middle school to improve 

mathematics teaching and student achievement through a series of professional development, outreach, and 

summer day camp activities).  These efforts ensure that all public and private sector avenues are engaged to 

support ongoing improvement in undergraduate and graduate programming. 

Theme 7: Playing a leadership role in professional education through scholarly endeavors 
 

Reflecting the previous themes, unit faculty are teacher scholars who model best professional 

practices in teaching, scholarship, and service, including the same knowledge, skills, and dispositions 

required of our candidates. Unit faculty continue to play a leadership and advocacy role in state and 

national education policy formulation. In addition to Towson’s recognized state and national leadership in 

professional development schools (as previously noted), unit faculty are actively involved with P-12 

education and professional associations, and have been repeatedly recognized for their service on the state 
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and national levels.  

 Accountability and improvement in professional education are central to the unit’s mission and 

vision. As higher education in the United States continues to evolve, the roles and responsibilities for faculty 

also continue to evolve; Table 3 illustrates this evolution, including, for example, changes in the dominant 

faculty theme from "Research Development" to "Professional Development" and the major faculty 

characteristic from "Research Scholar" to "Teacher Scholar"(Cochran, 1992; see also Hutchings & 

Shulman, 1999; Shulman, 1999; Uniscope, 2000). 

Table 3.  Evolutionary Nature of Higher Education in America 

Century 
Dominant 
Faculty 
Theme 

Major 
Faculty 
Characteristic 

Basic 
Educational 
Theme 

Primary 
Instructional 
Modes 

Foremost 
Educational 
Outcome 

19th Intellectual 
Development Scholar Transmission of 

Knowledge 
Passive 
Learning Learn Facts 

20th Research 
Development 

Research 
Scholar 

Generation of 
Knowledge 

Problem 
Solving 

Develop Skills/ 
Abilities 

21st Professional 
Development 

Teacher 
Scholar 

Facilitation of 
Learning Active Learning Demonstrate 

Concepts 
 
 At the present time, senior faculty are facing performance expectations dramatically different from 

those when they entered the profession. While these changes in faculty expectations have been substantial 

over the past two decades, the changes may be even more dramatic in the decades to come. Cochran 

(1992) indicates that contemporary faculty members: 

Must continuously study their disciplines and put applications into practice. They must be 
practicing scholars to maintain a state of art commensurate with the title of ‘professor.’ A 
professor must be a teacher. A teacher must be a learner, constantly testing new insights on 
peers as well as students. Teaching, then, in its broadest sense, extends to students in the 
classroom, to colleagues across the campus, to scholars throughout the disciplines, and to 
professionals in the external community as well. Regardless of one’s discipline, the option of 
having no scholarly activity is not a viable alternative for the present-day professional in higher 
education . . . . The essence of a faculty member is to perform intellectual activity within an 
academic setting—to engage in the art of inquiry, discovery, and mastery (pp. 62-63). 
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 In Scholarship Reconsidered (1990), Boyer proposed a new paradigm for scholarly activities—

the scholarship of 1) discovery, 2) integration, 3) application, and 4) teaching. Such a change in the 

scholarship paradigm was endorsed by Cochran (1992) and operationalized by Glassick, Huber, & 

Maeroff (1997) in Scholarship Assessed—the sequel to Boyer’s Scholarship Reconsidered. The 

challenge given to higher education by Boyer, Cochran, and Glassick was to implement the new paradigm 

to enable faculty to demonstrate their competence and currency through a multidimensional model of 

scholarship. 

Nevertheless, the concern espoused by Boyer continues to be expressed that faculty involvement in 

P-12/HE collaborative partnerships is antithetical to traditional faculty roles, responsibilities and reward 

structures (Clift & Brody, 2005; Uniscope, 2000; Zimpher & Howey, 2005). In Scholarship 

Reconsidered (1990), Boyer indicated that "on campuses across the nation, there is a recognition that the 

faculty reward system does not match the full range of academic functions and that professors are often 

caught between competing obligations" (p. 1). He argued that "the time has come to move beyond the tired 

old 'teaching versus research' debate and give the familiar and honorable term 'scholarship' a broader, more 

capacious meaning, one that brings legitimacy to the full scope of academic work” (p. 16). 

Towson University believes that teaching and learning must be informed by scholarship, research and 

effective practice. We are committed to addressing the many issues surrounding the evolving roles and 

responsibilities of faculty.  The institution’s emphasis on the Boyer model, embedded (once again) in the 

university’s new Policy on Appointment, Rank, and Tenure (ART; 

https://inside.towson.edu/generalcampus/tupolicies/documents/02-

01.00%20Towson%20University%20Policy%20on%20Appointment,%20Rank%20and%20Tenure%20

https://inside.towson.edu/generalcampus/tupolicies/documents/02-01.00%20Towson%20University%20Policy%20on%20Appointment,%20Rank%20and%20Tenure%20of%20Faculty.pdf
https://inside.towson.edu/generalcampus/tupolicies/documents/02-01.00%20Towson%20University%20Policy%20on%20Appointment,%20Rank%20and%20Tenure%20of%20Faculty.pdf
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of%20Faculty.pdf), continues the examination and application of the Boyer/Cochran/Glassick model.   

Reflecting the new ART document, the unit has been engaged in the process of developing college 

and departmental documents that address more detailed guidelines for workload, promotion, tenure, and 

merit to provide for the diversity of faculty work. Their efforts focus on institutionalizing an expanded view 

of scholarship to include teaching and work in professional development schools, and the application of 

research, in addition to the more traditional forms of scholarship. This effort is what the Uniscope (2000) 

model identifies as outreach, defined as “the generation, transmission, application, preservation, and 

enhancement of knowledge between the University and external audiences” (p. 11), which the unit refers to 

as a community of learners. As the work on the documents continues to evolve concurrently with the 

changing expectations for faculty, it will provide the review mechanism for faculty who are playing a 

leadership role in teacher education through scholarly endeavors.  

Finally, faculty in professional education must attend not only to the evolving faculty roles and 

responsibilities in the general higher education milieu, but also to continuing national and state policy 

initiatives impacting teacher education and the related evolution of roles and responsibilities in teacher 

education.  One of the foci of the NCATE and Maryland Professional Development Schools Standards 

Project, reinforced by NCATE’s Blue Ribbon Panel on Clinical Preparation and Partnerships for 

Improved Student Learning,  is to determine the extent to which "faculty are engaged in inquiry about 

practice." Specifically, this goal relates to faculty involvement in a different "academic setting"—the 

Professional Development School (or comparable P-12/Higher Education collaborative). 

Among the national and state and policy initiatives impacting unit faculty are the Race to the Top 

and Common Core State Standards Initiative, implemented in Maryland as its Third Wave of Reform.  

The state efforts include three major components: Maryland’s new Common Core State Curriculum, the 

https://inside.towson.edu/generalcampus/tupolicies/documents/02-01.00%20Towson%20University%20Policy%20on%20Appointment,%20Rank%20and%20Tenure%20of%20Faculty.pdf
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Partnership for Assessment of College and Careers (PARCC) assessments, and new teacher and principal 

evaluations (MSDE, 2010).  

In March 2012, in recognition of the unit’s ongoing leadership and advocacy role in teacher 

education, as well as to support the unit’s future leadership and advocacy roles in these major reforms, 

President Loeschke appointed Dr. Nancy S. Grasmick, former superintendent of Maryland State Schools, 

and alumna of Towson, as a Towson University Presidential Scholar for Innovation in Teacher and Leader 

Education.  Led by Dean Lorion and Dr. Grasmick, the unit has launched Preparing for Public 

Education in the 21st Century (http://www.towson.edu/coe/pd/) a year-long faculty professional 

development initiative to ensure deep knowledge and understanding of the state and national perspectives 

for each of four education megatrends: the Common Core Standards Initiative, new national assessments, 

the new teacher and principal evaluation system, and data analysis and use to improve student achievement. 

The effort will ensure that the Unit’s teacher education students have the knowledge and skills required to 

successfully teach the children of 21st-century classrooms.  

Additionally, in corresponding recognition of the unit’s excellence and capacity, the COE Dean has 

established and directs the University System of Maryland’s Center for Application and Innovation 

Research in Education (CAIRE) at Towson which is responsible for the formative and summative 

evaluation of MSDE’s $250M RTTT award.  CAIRE’s investigative team is directed by the Dean of 

COE; its Associate Director is Dr. Eugene Schaffer, Chair of the Department of Education at the 

University of Maryland at Baltimore County (UMBC); and its applied researchers include faculty from 

multiple colleges across the Towson campus as well as faculty from UMBC; University of Maryland 

Eastern Shore, Salisbury and other USM institutions. CAIRE’s work is supported by a $4.75M award 

http://www.towson.edu/coe/pd/
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and involves examining the process, product, utilization and impact of MSDE’s fifty four RTTT projects as 

well as the 154 projects MSDE supports through twenty two of Maryland’s twenty four school systems. 

CAIRE has been designed to remain a University System of Maryland-based resource for the evaluation of 

educational interventions even after RTTT funding.  
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Summary 

The Conceptual Framework for Professional Education at Towson University is based upon a 

foundation of shared beliefs. Reflecting professional, state, and institutional standards, these shared beliefs 

are performance-based, describing what educators should know and be able to do to improve student 

learning, and are specifically focused on professional standards for essential knowledge, skills, and 

dispositions. The Conceptual Framework is grounded in TU2020: A Focused Vision for Towson 

University, the Teacher Education Executive Board’s mission and vision statements, and the belief that 

preparation of educators is a collaborative, P-20 responsibility. Reflecting continuous, systematic 

assessment and internal and external reform efforts, the Conceptual Framework has been revisited and 

revised numerous times, from 1990 to the present. This continuous evolution, evidence of growth and 

vitality, has been inclusive, reflecting input, review, and refinement from internal and external stakeholders.  

The seven themes and the supporting standards of the Conceptual Framework are the foundation 

for the teaching, service, scholarship, policies, assessment, and program development of the Professional 

Education Unit at Towson University. Drawing upon the unit’s mission statement and model, “inspire, 

educate, and prepare facilitators of active learning for diverse and inclusive community of learners 

in environments that are technologically varied,” each initial and advanced level education program 

operationalizes the mission and vision statements and the themes and standards through a planned sequence 

of content, professional and pedagogical studies, integrated field and clinical experiences, and assessment 

of student outcomes required of candidates.  

Underlying the structure and content of the Conceptual Framework is the belief that teaching, as 

characterized by Shulman (1987), is a “learned profession” (p. 4). Improving the profession of education is 

our purpose, and professional education, at both initial and advanced levels, is our fundamental task. As 
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faculty in a professional program, we have the responsibility to provide the best possible preparation and 

continuous professional development for all educational personnel. Further, we have an obligation to 

prepare these educators with state-of-the-art knowledge from both research and the “wisdom of practice.” 

The focus on performance-based standards –targeted at improving student learning -- emphasizes the 

unit’s role in monitoring candidates’ progress through their programs of study by specifying required 

outcomes for program completion, assessed through a comprehensive and integrated set of performance 

measures. Accordingly, unit faculty model the same essential knowledge, skill, and dispositions expected of 

our initial and advanced level candidates. 

 



49 

Appendix A 



50 
 

SELECTED REFERENCES 
 
Alliance for Excellent Education, Civic Enterprises, and the Data Quality Campaign. (2011). Education 

as a data-driven enterprise: A primer for leaders in business, philanthropy, and 
education. Washington, DC: Authors.  

 
American Association of Colleges of Teacher Education (AACTE). (2010). The clinical preparation of 

teachers: A policy brief. Washington, DC: Author. 
 
American Association of Colleges of Teacher Education Advisor (AACTE). (September 6, 2012). 

edTPA national launch underway.  Washington, DC: Author. 
 
American Association of Colleges of Teacher Education (AACTE) & the Partnership for 21st Century 

Skills (P21). (2010). 21st century knowledge and skills in educator preparation. 
Washington, DC: Authors. 

 
American Association of University Professors (AAUP). (1994, January-February). The work of 

faculty: Expectation, priorities, and rewards, Academe. Washington, DC: Author. 
 
AT&T (2009, December 6-8). Redefining teacher education for digital age learners: A call to action. 

The summary report of the invitational summit. Austin, TX: Executive Education and 
Conference Center, University of Texas.  

 
Au, W. (2009). Fighting with the text: Contextualizing and recontextualizing Freire’s critical pedagogy. 

In M. W. Apple, W. Au, & L. Gandin (Eds.), The Routledge international handbook on 
critical education (pp. 221-295). New York, NY: Routledge. 

 
Aubusson, P., Ewing, R., & Hoban, G. (2009). Action learning in schools: Reframing teachers’ 

professional learning and development. New York, NY: Routledge. 
 
Banks, J.A. (2005a). Approaches to multicultural curriculum reform. In J.A. Banks & C.A. McGee-

Banks (Eds.), Multicultural education: Issues and perspectives (5th ed., pp. 242-264). NJ: 
John Wiley. 

 
Banks, J.A. (2005b). Multicultural education: Characteristics and goals. In J.A. Banks & C.A. McGee-

Banks (Eds.), Multicultural education: Issues and perspectives (5th ed., pp. 3-30). NJ: John 
Wiley. 

 
Banks, J.A. (2010). Multicultural education: Characteristics and goals. In J.A. Banks & C.A. McGee-

Banks (Eds.), Multicultural education: Issues and perspectives (7th ed., pp. 3-30). NJ: John 
Wiley. 

 
Banks, J., et al. (2005). Teaching diverse learners. In L. Darling-Hammond & J. Bransford, Preparing 

http://www.redefineteachered.org/


51 
 

teachers for a changing worlds (pp. 232-274). San Francisco: Jossey-Bass. 
 
Banks J., & Banks, C.A., (2005). Issues and concepts. In J.A. Banks & C.A. McGee-Banks (Eds.), 

 Multicultural education: Issues and perspectives (5th ed., pp. 3-30). NJ: John Wiley. 
 
Banks J., & Banks, C.A. (2010). Preface. In J.A. Banks & C.A. McGee-Banks (Eds.), Multicultural 

education: Issues and perspectives (7thth ed., pp. v-vii). NJ: John Wiley. 
 
Berkeley, T. (2004). Foreword. In Neapolitan, J., et al. (Eds.). Traditions, standards, and 

transformations: A model for professional development school networks. (pp. vii-ix). New 
York: Peter Lang. 

 
Berry, B. (2010). Teacher education for tomorrow. Center for teaching quality. Hillsborough NC: 

National Council for the Accreditation of Teacher Education. Retrieved from 
http://www.ncate.org/LinkClick.aspx?fileticket=%2B2Zb4p990%2F0%3D&tabid=715 

 
Boyer, E. (1990). Scholarship reconsidered: Priorities of the professoriate. Princeton: The  

Carnegie Foundation for the Advancement of Teaching. 
 
Boyer, J., & Baptiste, H. (1996). The crisis in teacher education in America: Issues of recruitment and 

retention of culturally different (minority) teachers. In J. Sikula, T. Buttery, & E. Guyton 
 (Eds.), Handbook of research on teacher education (2nd ed., pp. 779-794). New 
York: Simon and Schuster Macmillan. 

 
Boykin, A. W., & Noguera, P. (2011). Creating the opportunity to learn: Moving from research to 

practice to close the achievement gap. VA: ASCD. 
 
Bransford, J., Darling-Hammond, L., & LePage, P. (2005). In L. Darling-Hammond & J. Bransford, 

Preparing teachers for a changing worlds (pp. 1-39). San Francisco: Jossey-Bass. 
 
Bransford, J., et al. (2005). Theories of learning, and their roles in teaching. In L. Darling-Hammond & 

J. Bransford, Preparing teachers for a changing worlds (pp. 40-87). San Francisco: Jossey-
Bass. 

 
Braskamp, L., & Ory, J. (1994). Assessing faculty work. San Francisco: Jossey-Bass. 
 
Byrd, D., & McIntyre, D. (Eds.). (1997). Research on the education of our nation’s teachers. CA: 

Corwin Press. 
 
Carnegie Forum. (1986). A nation prepared: Teachers for the twenty-first century. New York: 

Carnegie Forum on Education and the Economy. 
 
Chang, M. (2005). Reconsidering the diversity rationale. Liberal Education, 91(1), 6-13. 

http://www.ncate.org/LinkClick.aspx?fileticket=%2B2Zb4p990%2F0%3D&tabid=715
http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?_encoding=UTF8&field-author=A.%20Wade%20Boykin%20%26%20Pedro%20Noguera&ie=UTF8&search-alias=books&sort=relevancerank


52 
 

 
Cibulka, J. (2010). Taking assessment to the next level: Incorporating new types of data-driven 

assessment in preparation programs. The Newsletter of the National Council for 
Accreditation of Teacher Education, 19(2), 1-4. 

 
Cliff, R., & Brady, P. (2005). Research on methods courses and field experiences. In Cochran-Smith, 

M., & Zeichner, K. (Eds.), Studying teacher education: The report of the AERA panel 
 on research and teacher education (pp. 309-424). NJ: Lawrence Erlbaum 
Associates. 

 
Cochran, L. (1992). Publish or perish: The wrong issue. Cape Girardeau, MO: StepUp Corporation. 
 
Cochran-Smith, M. (2008). Toward a theory of teacher education for social justice. Paper prepared for 

the Annual Meeting of the American Educational Research Association.  New York City, 
March 2008. Retrieved from http://tne.bc.edu/documents/AERA08_MCS_theor_000.pdf 

 
Cochran-Smith, M., & Fries, K. (2005). The AERA panel on research and teacher education: Context 

and goals. In Cochran-Smith, M., & Zeichner, K. (Eds.), Studying teacher education: The 
report of the AERA panel on research and teacher education (pp. 1-36). NJ: Lawrence 
Erlbaum Associates. 

 
Cochran-Smith, M., & Zeichner, K. (Eds.). (2005). Studying teacher education: The report of the 

AERA panel on research and teacher education. NJ: Lawrence Erlbaum Associates. 
 
Colby, A., et al. (2003, November/December). Educating undergraduates for responsible citizenship. 

Change, 35(6), 40-48. 
 
College of Education, Instructional Technology Committee (2009). Faculty Technology Mentoring 

Program for College of Education. A Grant Proposal to the Dean of the College of 
Education. Towson, MD: Author. 

 
Council of Chief State School Officers (CCSSO) (2011). Interstate Teacher Assessment and 

Support Consortium (InTASC) model core teaching standards: A resource for state 
dialogue. Washington, DC: Author. Retrieved from 
http://www.ccsso.org/documents/2011/intasc_model_core_teaching_standards_2011.pdf 

 
Daniels, H., & Bizar, M. (2005). Methods that matter. New York, NY: Stenhouse. 
 
Danielson, C. (2002). Enhancing student achievement: A framework for school improvement. 

Washington, DC: ASCD. 
 
Dantas, M. (2006, January). Preparing teachers to work in a diverse, global society. AACTE 

presentation, San Diego. 

http://tne.bc.edu/documents/AERA08_MCS_theor_000.pdf
http://www.ccsso.org/documents/2011/intasc_model_core_teaching_standards_2011.pdf


53 
 

 
Darling-Hammond, L. (Ed.). (1994). Professional development schools: Schools for developing a 

profession. New York: Teachers College Press. 
 
Darling-Hammond, L. (2006). Constructing 21st-century teacher education.  Journal of Teacher  

Education, 57 (3), 1-15. 
 
Darling-Hammond, L. (2008). Teacher learning that supports student learning. In B. Z. Resseisen (Ed.), 

Teaching for intelligence (pp. 91-100).  Thousand Oaks, CA: Corwin Press. 
 
Darling-Hammond, L. (2010a). Performance counts: Assessment systems that support high-quality 

learning. Washington, DC: Council of Chief State School Officers. Retrieved from 
http://jacksoncisd.schoolwires.com/cms/lib/MI01000251/Centricity/Domain/37/Session5/Perfor
mance%20Counts%20Assessment%20Systems%20that%20Support%20High%20Quality%2
0Learning.pdf 

 
Darling-Hammond, L. (2010b). Policy brief May 2010: Recognizing and developing effective 

teaching: What policy makers should know and do. Washington, DC: Partnership for 
Teacher Quality. 

 
Darling-Hammond, et al. (2005). Educational goals and purposes: Developing a curricular vision for 

teaching. In L. Darling-Hammond & J. Bransford (Eds.), Preparing teachers for a changing 
world (pp. 169-200). San Francisco: Jossey-Bass.  

 
Darling-Hammond, L. & Baratz-Snowden, J. (Eds.). (2005a). A good teacher in every classroom: 

Preparing the highly qualified teachers our children deserve. San Francisco: Jossey Bass. 
 
Darling-Hammond, L. & Bransford, J. (Eds.). (2005b). Preparing teachers for a changing world: 

What teachers should learn and be able to do. San Francisco: Jossey Bass. 
 
Darling-Hammond, L., & Schon, E. (1996). Who teaches and why: Dilemmas of building a profession 

for twenty-first century schools. In J. Sikula, T. Buttery, & E. Guyton (Eds.), Handbook of 
research on teacher education (2nd ed., pp. 67-101). New York: Simon and Schuster 
Macmillan. 

 
Delpit, L. (1995). Other people’s children: White teachers, students of color, and other cultural 

conflicts in the classroom. New York: The New Press. 
 
deVise, D. (2010, December 12). Md.'s Towson University conquers 'graduation gap.  Washington 

Post. Retrieved from http://www.washingtonpost.com/wp-
dyn/content/article/2010/12/11/AR2010121103752.html?referrer=emailarticle 

 
Elliott, E. (1997). Standards project emphasizes performance assessment. NCATE Quality Teaching, 

http://jacksoncisd.schoolwires.com/cms/lib/MI01000251/Centricity/Domain/37/Session5/Performance%20Counts%20Assessment%20Systems%20that%20Support%20High%20Quality%20Learning.pdf
http://jacksoncisd.schoolwires.com/cms/lib/MI01000251/Centricity/Domain/37/Session5/Performance%20Counts%20Assessment%20Systems%20that%20Support%20High%20Quality%20Learning.pdf
http://jacksoncisd.schoolwires.com/cms/lib/MI01000251/Centricity/Domain/37/Session5/Performance%20Counts%20Assessment%20Systems%20that%20Support%20High%20Quality%20Learning.pdf


54 
 

6(2), 6-8. 
 
Elliott, E. J. (2010). Assessment as a critical element in clinical experiences for teacher 
preparation. NCATE. Retrieved from 
http://www.ncate.org/LinkClick.aspx?fileticket=oo50CSYDEFM%3D&tabid=715 
 
Epstein, J. L. (2001). School, family, and community partnerships: Preparing educators and 

improving schools. Boulder, CO: Westview Press. 
 
Feinberg, W. (1990). The moral responsibilities of public schools. In J. Goodlad, R. Soder, & K. 

Sirotnik (Eds.), The moral dimensions of teaching (pp. 155-187). San Francisco: Jossey-
Bass. 

 
Fenstermacher, G. (1990). Some moral considerations on teaching as a profession. In J. Goodlad, R. 

Soder, & K. Sirotnik (Eds.), The moral dimensions of teaching (pp. 130-151). San 
Francisco: Jossey-Bass. 

 
Fullan, M. (2001). Leading in a culture of change. San Francisco: Jossey-Bass. 
 
Glassick, C., Huber, M., & Maeroff, G. (1997). Scholarship assessed: Evaluation of the 

professoriate. Princeton: The Carnegie Foundation for the Advancement of Teaching. 
 
Glazer, E. M., Hannafin, M. J., & Song, L. (2005). Promoting technology integration through 

collaborative apprenticeship. Educational Technology Research and Development, 53(4), 
57-67. Bloomington, IN: Association for Educational Communications and Technology.  

 
Goldhaber, D., & Hannaway, J., eds. (2009). Creating a new teaching profession. Washington, DC: 

The Urban Institute Press. 
 
Gollnick, D., & Chinn, P. (2006). Multicultural education in a pluralistic society (7th ed.). NJ: 

Rearson Prentice Hall. 
 
Goodlad, J. (1994). What schools are for (2nd ed.). Indiana: Phi Delta Kappa. 
 
Goodlad, J., Soder, R., & Sirotnik, K. (Eds.). (1990). The moral dimensions of teaching. San 

Francisco: Jossey-Bass. 
 
Goodlad, S. (Ed.). (2001). The last best hope: A democracy reader. San Francisco: Jossey-Bass. 
 
Grant, C. & Sleeter, C. (2010). Race, class, gender and disability in the classroom. In J.A. Banks & C. 

A. McGee Banks (Eds.), Multicultural education: Issues and perspectives (7rd ed., pp. 59-
82).  NJ: John Wiley. 

 

http://www.ncate.org/LinkClick.aspx?fileticket=oo50CSYDEFM%3D&tabid=715
http://www.urban.org/books/newteachingprofession/


55 
 

Grasmick, N. (2003, July). Personal communication to Robert Caret, President, Towson University. 
 
Grossman, P. (2005). Research on pedagogical approaches in teacher education. In Cochran-Smith, 

 M., & Zeichner, K. (Eds.). (2005). Studying teacher education: the report of the 
AERA panel on research and teacher education (pp. 425-476). NJ: Lawrence Erlbaum 
Associates. 

 
Grossman, P. (2010, May). Policy brief: Learning to practice: The design of clinical experience in 

teacher preparation. Washington. DC: The Partnership for Teacher Quality. Retrieved from 
http://www.nea.org/assets/docs/Clinical_Experience_-_Pam_Grossman.pdf 

 
Grossman, P., & Schoenfeld, L. (2005). Teaching subject matter. In L. Darling-Hammond & J. 

Bransford, Preparing teachers for a changing world (pp. 201-231). San Francisco: Jossey-
 Bass. 

 
Grossman, P., Wilson, S., & Shulman, L. (1989). Teachers of substance: Subject matter knowledge for 

teaching. In M. Reynolds (Ed.), Knowledge base for the beginning teacher (pp. 23-36). 
Oxford: Pergamon Press. 

 
Hallam, M. K. (2009). Another piece of the language learning puzzle: Why teacher dispositions are a 

crucial aspect of student success. The Language Educator (pp. 26-29).  
 
Heritage, M., Kim, J., Vendlinski, T., & Herman, J. (2009) From evidence to action: A seamless 

process in formative assessment. Educational Measurement: Issues & Practice, 28(3), 24-
31. doi: 10.1111/j.1745-3992.2009.00151.x 

 
Hollins, E., & Guzman, M. (2005). Research on preparing teachers for diverse populations. In L. 

Darling-Hammond & J. Bransford, Preparing teachers for a changing worlds (pp. 477-
548). San Francisco: Jossey-Bass. 

 
Holmes Group. (1986). Tomorrow’s teachers: A report of the Holmes group. MI: The Holmes 

Group. 
 
Holmes Group. (1990). Tomorrow’s schools: Principles for the design of professional 

development schools. MI: the Holmes Group. 
 
Holmes Group. (1995). Tomorrow’s schools of education: A report of the Holmes Group. MI: the 

Holmes Group. 
 
Horowitz, F., et al. (2005). Educating teachers for developmentally appropriate practice. In L. Darling-

Hammond & J. Bransford (Eds.), Preparing teachers for a changing world (pp. 88-125). 
San Francisco, CA: Jossey-Bass. 

 

http://www.nea.org/assets/docs/Clinical_Experience_-_Pam_Grossman.pdf


56 
 

Howard, W., Cavanaugh, R., & Ernsberger, S. (2005). Educational equality for students with 
disabilities. In J.A. Banks, & C.A. Megee Bauk (Eds.). Multicultural education: Issues and 
perspectives (5th ed., pp. 317-349). New Jersey: John Wiley. 

 
Howey, K. (1996). Designing coherent and effective teacher education programs. In J. Sikula, T. 

Buttery, & E. Guyton (Eds.) Handbook of research on teacher education (2nd ed., pp. 143-
170). New York: Simon and Schuster Macmillan. 

 
Howey, K. (2011). NCATE state alliances for clinical teacher preparation: A framework for 

setting priorities and building partnership prototypes. NCATE. Retrieved from 
http://www.ncate.org/LinkClick.aspx?fileticket=g4btD8wCIJw%3d&tabid=669 

 
Hutchings, P., & Shulman, L. (1999, September/October). The scholarship of teaching. Change, 

31(5), 10-15.  
 
Levine, M. (Ed.). (1988). Professional practice schools: Building a model. Washington, DC: 

American Federation of Teachers. 
 
Levine, M. (1992). Professional practice schools: Linking teacher education and school reform. 

New York: Teachers College Press 
 
Levine, M. (2010). Developing principles for clinically based teacher education.  NCATE. 
 
Levine, M., & Trachtman, R. (Eds.). (1997). Making professional development schools work: 

Politics, practice, and policy. New York: Teachers College Press. 
 
Lopez, T. (Ed.). (1979). No one model American. Ohio: University of Toledo. 
 
Lortie, D. (1975). Schoolteacher: A sociological study. Chicago: University of Chicago. 
 
Maryland Business Roundtable Committee on Technology in Education. (2002). State of innovation: 

The Maryland plan for technology in education, 2002-2005. Baltimore: Maryland Business 
Roundtable for Education/Maryland State Board of Education. 

 
Maryland Higher Education Commission. (1995). Teacher education task force report: Redesign of 

teacher education. Annapolis, MD: Author. 
 
Maryland Higher Education Commission. (2004). 2004 Maryland state plan for postsecondary 

education. Annapolis, MD: Author. 
 
Maryland Higher Education Commission (2012).  January 11, 2012 Education Policy Committee: 

Planning and Academic Affairs Report. Baltimore, MD. Retrieved from  

http://www.ncate.org/LinkClick.aspx?fileticket=g4btD8wCIJw%3d&tabid=669


57 
 

(http://mhec.maryland.gov/highered/about/meetings/edpolicymeetings/2012/epcbook1-11-
12.pdf 

 
Maryland Partnership for Teaching and Learning K-16. (2003). Professional development schools: 

An implementation manual. Baltimore: Maryland State Department of Education. 
 
 
Maryland State Department of Education. (2002). Maryland teacher technology standards. 

Baltimore: Author. 
 
Maryland State Department of Education. (2005). Professional development school assessment 

framework for Maryland. Baltimore, MD: Author. 
 
Maryland State Department of Education (2010). Maryland’s third wave of reform: From national 

leader to world-class. Baltimore, MD: Author. Retrieved from 
http://www.marylandpublicschools.org/NR/rdonlyres/167F463A-3628-47B7-8720-
353C3216AD1A/25538/3W_ExecSum_July2010_FINAL.pdf 

 
Maryland State Department of Education (2011). Maryland institutional performance criteria. 

Baltimore, MD: Author. 
 
Maryland State Department of Education (2012a). Focus on transition: The new curriculum, 

assessments, and educator evaluations. Maryland classroom, 17(3): Baltimore, MD: Author. 
 
Maryland State Department of Education (2012b). Maryland teacher staffing report, 2012- 

2014.Baltimore, MD: Author. Retrieved from 
http://marylandpublicschools.org/NR/rdonlyres/F3F5D904-0F5E-4FC7-87CE-
464FC17DABB5/33624/MarylandTeacherReport20122014.pdf. 

 
Maryland Teacher Professional Development Advisory Council (2009). Ensuring High-Quality 

Professional Development ForAll Maryland Teachers.  Baltimore, MD: MSDE.  
 
Marzano, R. (2003). What works in schools: Translating research into action. Alexandria, VA: 

Association for Supervision and Curriculum Development. 
 
Marzano, R., & Pollock. (2001). Classroom instruction that works: Research based strategies for 

increasing student achievement. Alexandria, VA: Association for Supervision and Curriculum 
Development. 

 
McDiarmid, G. W., & Clevenger-Bright, M. (2008). Rethinking teacher capacity. In M. Cochran-

Smith, S. Feiman-Nemser, D. J. McIntyre, & K. E. Demers (Eds.), Handbook of research in 
teacher education: Enduring questions in changing contexts (3rd ed.) (pp. 134-156). New 
York, NY: Routledge. 

http://mhec.maryland.gov/highered/about/meetings/edpolicymeetings/2012/epcbook1-11-12.pdf
http://mhec.maryland.gov/highered/about/meetings/edpolicymeetings/2012/epcbook1-11-12.pdf
http://www.marylandpublicschools.org/NR/rdonlyres/167F463A-3628-47B7-8720-353C3216AD1A/25538/3W_ExecSum_July2010_FINAL.pdf
http://www.marylandpublicschools.org/NR/rdonlyres/167F463A-3628-47B7-8720-353C3216AD1A/25538/3W_ExecSum_July2010_FINAL.pdf


58 
 

 
McTighe, J., & O’Connor, K. (2005, November). Seven practices for effective learning. Educational 

Leadership, 63(3), 10-17. Alexandria,VA: ASCD. 
 
MetLife (2011). The MetLife survey of the American teacher: Preparing students for college and 

careers; Part 2: Teaching diverse learners. New York: Author 
 
 
Middle States Commission on Higher Education. (2004). Handbook for periodic review reports. 

Philadelphia: Author. 
 
Middle States Commission on Higher Education (MSCHE). (2006). Characteristics of excellence in 

higher education: Requirements of affiliation and standards for accreditation. Twelfth 
edition.  Philadelphia: Author. 

 
Miller, M. (2009). Teaching for a New World: Preparing High School Educators to Deliver 

College- and Career-Ready Instruction—A policy brief. Washington. DC: Alliance for 
Excellent Education. 

 
Murray, D. (2012, August 23). Deborah Loewenberg Ball: People aren't born to teach, and new 

evaluations will help sharpen skills. MLive.  Retrieved from 
http://www.mlive.com/education/index.ssf/2012/08/deborah_loewenberg_ball_people.html 

 
Musil, C. (2005). The civic work of diversity. Diversity Digest, 9(1), 12-13. 
 
National Board for Professional Teaching Standards (2010). Student learning, student achievement: 

How do teachers measure up?:  A report by the student learning, student achievement 
task force. Arlington, VA: Author. Retrieved from 
http://www.nbpts.org/index.cfm?t=downloader.cfm&id=1305 

 
National Commission on Excellence in Education. (1983). A nation at risk: The imperative for 

educational reform. Washington, DC: U.S. Department of Education. 
 
National Commission on Teaching and America’s Future. (1996). What matters most: Teaching for 

America’s future. New York:  Author. 
 
National Commission on Teaching and America’s Future. (1997). Doing what matters most: 

Investing in quality teaching. New York:  Author. 
 
National Commission on Teaching and America’s Future. (2003). No dream denied: a pledge to 

American’s children. Washington, DC: Author. 
 

http://www.mlive.com/education/index.ssf/2012/08/deborah_loewenberg_ball_people.html
http://www.nbpts.org/index.cfm?t=downloader.cfm&id=1305


59 
 

The National Research Council (2010).  Preparing Teachers: Building Evidence for Sound Policy. 
Washington, DC: National Academy of Sciences. 

 
National Council for Accreditation of Teacher Education. (2003). Standards for professional  

development schools. (2001). Washington, DC: Author. 
 
National Council for Accreditation of Teacher Education. (2003). Assessing education candidate 

performance: A look at changing practices. Washington, DC: Author. 
 
 
National Council for Accreditation of Teacher Education. (2005). “Student Learning” in NCATE 

accreditation. Washington, DC: Author. 
 
National Council for Accreditation of Teacher Education (2008). Professional standards for the 

accreditation of teacher preparation Institutions. Washington, DC: Author. 
 
National Council for Accreditation of Teacher Education (2010a). Transforming teacher education 

through clinical practice: A national strategy to prepare effective teachers-report of the 
blue ribbon panel on clinical preparation and partnerships for improved student learning. 
Washington, DC: Author. 

 
National Council for Accreditation of Teacher Education (2010b). What makes a teacher effective? 

What research says about teacher preparation. Washington, DC: Author. Retrieved from 
http://www.ncate.org/LinkClick.aspx?fileticket=JFRrmWqa1jU%3d&tabid=361 

 
National Research Council. (2010). Preparing Teachers: Building Evidence for Sound Policy. 

Washington, DC: National Academy of Sciences. 
 
Neapolitan, J., et al. (Eds.). (2004). Traditions, standards, and transformations: A model for 

professional development school networks. New York: Peter Lang. 
 
Noddings, N. (2003). Caring: A feminine approach to ethics and moral education (2nd edition). 

Berkeley: University of California. 
 
Nguyen, M., Bibo, E., & Engle, J. (2012).  Advancing to completion: Increasing degree  

attainment by improving graduation rates and closing gaps for African-American 
students. Washington, D.C.: The Education Trust. Retrieved from 
http://www.edtrust.org/sites/edtrust.org/files/Advancing_AfAm.pdf 

 
Obama, B. (2009). Fact sheet: The race to the top. The White House, Office of the Press Secretary. 

Retrieved from http://www.whitehouse.gov/the-press-office/fact-sheet-race-top 
 
Palmer, P. (1998). The courage to teach: Exploring the inner landscape of a teacher’s life. San 

http://www.ncate.org/LinkClick.aspx?fileticket=JFRrmWqa1jU%3d&tabid=361
http://www.whitehouse.gov/the-press-office/fact-sheet-race-top


60 
 

Francisco: Jossey-Bass. 
 
Pollock, J. E. (2007). Improving student learning one teacher at a time. Alexandria, VA: 

Association for Supervision and Curriculum Development. 
 
Popham, W. J. (2011, February 22). Formative assessment: A process, not a test. Education Week. 

Retrieved from 
http://216.78.200.159/Documents/RandD/Education%20Week/Formative%20Assessment
%C2%AD%20-%20Popham.pdf 

 
 
Pritchy-Smith, G. (1998). Common sense about uncommon knowledge: The knowledge bases for 

diversity. Washington, DC: American Association of Colleges for Teacher Education. 
 
Pugach, M. (2005). Research on preparing general education teachers to work with students with 

disabilities. In Cochran-Smith, M., & Zeichner, K. (Eds.). Studying teacher education: the 
report of the AERA panel on research and teacher education (pp. 549-590). New Jersey: 
Lawrence Erlbaum Associates. 

 
Putnam, R. (1995). Bowling alone: America’s declining social capital. Journal of Democracy 6(1), 65-

78. Baltimore, MD: Johns Hopkins University. 
 
Reeves, D. B. (2007). Transforming professional development into student results. Alexandria, VA: 

Association for Supervision and Curriculum Development.  
 
Rice, J. (2003). Teacher quality: Understanding the effectiveness of teacher attributes. 

Washington, DC: Economic Policy Institute. 
 
Robinson, S. P. & West, J. E. (2012, September/October). Preparing inclusive educators: A call to 

action. Journal of Teacher Education, 63, 291-29. Washington, DC: AACTE. 
 
Sato, M., Wei, R. C., & Darling-Hammond, L. (2008). Improving teachers’ assessment practices 

through professional development: The case of National Board Certification. American 
Educational Research Journal, 45, 669-700. 

 
Schussler, D., Stooksberry, L., & Bercaw, L. (2010). Understanding Teacher Candidate Dispositions: 

Reflecting to Build Self-Awareness. Journal of Teacher Education 2010 61: 350-363. 
Retrieved from http://jte.sagepub.com/content/61/4/350.full.pdf+html 

 
Shulman, L. (1987). Knowledge and teaching: Foundation of the new reform. Harvard Educational 

Review, 57, 1-22. 
 
Shulman, L. (1999, July/August). Taking learning seriously. Change, 31(4), 11-17. 

http://216.78.200.159/Documents/RandD/Education%20Week/Formative%20Assessment%C2%AD%20-%20Popham.pdf
http://216.78.200.159/Documents/RandD/Education%20Week/Formative%20Assessment%C2%AD%20-%20Popham.pdf
http://jte.sagepub.com/content/61/4/350.full.pdf+html


61 
 

 
Sirotnik, K. (1990). Society, schooling, teaching, and preparing to teach. In. J. Goodlad, R.  
 
Soder, & K. Sirotnik (Eds.), The moral dimensions of teaching (pp. 296-327). San Francisco: 

Jossey- Bass. 
 
Sternberg, R. J. (2012, Summer). Ethical drift. Liberal education, 98(3), 58-60. 
 
Stiggins, R. (2000). Specifications for a performance-based assessment systems for teacher 

preparation. Portland, OR: Assessment Training Institute. 
 
Stiggins, R. J. (2010). Learning terms for assessment literacy: A concept paper. Journal of Staff 

Development, 20; as cited in Elliott. 
 
Strike, K. (1996). The moral responsibilities of educators. In J. Sikula, T. Buttery, & E. Guyton (Eds.), 

Handbook of research on teacher education (2nd ed., pp. 869-892). New York: Simon and 
Schuster Macmillan. 

 
Takaki, R. (1999). A different mirror: A conversation with Ronald Takaki. Educational Leadership, 

56 (7), 8-13. 
 
Teitel, L. (2005). Foreword. In Neapolitan J. & Berkeley, T. (Eds.). Staying the course with 

professional development schools. New York: Peter Lang. 
 
Tomlinson, C., & McTighe, J. (2006). Integrating differentiated instruction and understanding by 

design. VA: ASCD. 
 
Tomlinson, C. & Imbeau, M. (2010). Leading and managing a differentiated classroom. VA: 

ASCD. 
 
Towson University. (1998). Affirmative action today. Towson, MD: Author. 
 
Towson University (2011a). Towson University 2016: Building within/reaching out. Towson, MD: 

Author. 
 
Towson University. (2011b). Towson University undergraduate catalog 2011-2012. Towson, MD: 

Author. 
 
Uniscope. Uniscope 2000: A multidimensional model of scholarships for the 21st century. 

University Park, PA: Uniscope Learning Community. 
 
Villegas, A. (2010). Dispositions in teacher education: A look at social justice. Journal of Teacher 

Education 2007, 58 (pp. 370-380). Retrieved from 



62 
 

http://www.unco.edu/cebs/diversity/pdfs/Villegas_Dispositions%20in%20Teacher%20Educatio
n_A%20look%20at%20social%20justice.pdf 

 
Wizer, D., Sadera, W., & Banerjee, T. (2005). A faculty mentoring program: Professional development 

in technology integration. In S. Rhine, & M. Bailey, (Eds.) Integrated Technologies, 
Innovative Learning: Insights from the PT3 Program. Eugene, OR: ISTE Publications.  

 
Wizer, D. R., & Ryan, T. (2004). A standards-based technology integration path at Towson University. 

Contemporary issues in technology and teacher education, 4(1). Retrieved from 
http://www.citejournal.org/vol4/iss1/general/article4.cfm 

 
Zeichner, K. (2011, June). Improving teacher education in the United States. Commissioned essay, for 

the American Educational Research Association (AERA). University of Washington, Seattle. 
 
Zeichner, K., & Liston, D. (1996). Reflective teaching: An introduction. Mahwah, NJ: Lawrence 

Erlbaum Associates. 
 
Zimpher, N., & Howey, K. (2005). The politics of partnerships for teacher education redesign and 

school renewal. Journal of Teacher Education, 56(3), 266-271. 
 
Zumwalt, K., & Craig, E. (2005). Teacher’s characteristics: Research on the demographic profile. In 

Cochran-Smith, M., & Zeichner, K. (Eds.). Studying teacher education: The report of the 
AERA panel on research and teacher education (pp. 111-156). New Jersey: Lawrence 
Erlbaum Associates 

 
 

http://www.unco.edu/cebs/diversity/pdfs/Villegas_Dispositions%20in%20Teacher%20Education_A%20look%20at%20social%20justice.pdf
http://www.unco.edu/cebs/diversity/pdfs/Villegas_Dispositions%20in%20Teacher%20Education_A%20look%20at%20social%20justice.pdf
http://www.citejournal.org/vol4/iss1/general/article4.cfm

	Conceptual Framework Poster
	Final Conceptual Framework
	To further recognize and promote diversity, the President's Diversity Awards were established in 2011 to recognize individuals and departments that have made efforts to foster greater awareness, understanding and advancement of diversity and inclusiv...
	Additionally, reflecting Maryland’s Redesign of Teacher Education Institutional Performance Criteria and 2009 report of the Maryland Teacher Professional Development Advisory Council (Ensuring High-Quality Professional  Development For All  Maryland ...
	Representative examples include the High School Geomatics Academies (in which Mathematics Education and Geography faculty worked with Prince Georges County and Wicomico County faculty and students on various STEM projects), and developing the new Tea...


