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Towson University 

Towson University, the state’s comprehensive Metropolitan University, offers 

undergraduate and graduate programs in the liberal arts, sciences, arts and applied professional 

fields that are nationally recognized for quality and value. 

The institution known today as Towson University began in 1866 in downtown Baltimore 

as the Maryland State Normal School – the only institution devoted exclusively to the 

preparation of teachers for the public schools of Maryland.  By 1935, after a move to Towson 

twenty years earlier, the School established the Bachelor of Science degree in education and 

changed its name to Maryland State Teachers College at Towson.  In 1946 it introduced an arts 

and science program and in 1963, with expanded offerings in arts and sciences, it became 

Towson State College. 

Towson was granted university status on July 1, 1976, and twenty-one years later, on July 

1, 1997, Towson State University became known at Towson University, a change that reflects its 

evolution from a state-supported to a state-assisted institution.  Towson (State) University has 

been a member of the University System of Maryland since 1988.  Enrollment for the fall 2013 

term is 18,799 undergraduates and 3,720 graduate students. 

The College of Education offers programs of study leading to the baccalaureate degree 

in education with certification to teach early childhood, elementary, middle school and special 

education.  In addition the College offers programs that lead to teacher certification in secondary 

education and the Education Unit offers programs for K-12 certification.  In the academic year 

2012-2013 there were 696 graduates in all areas of initial certification in the College of 

Education and related education fields.  
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The state of Maryland requires teacher preparation within a Professional Development 

School (PDS) setting. The Towson University Professional Development Schools Network 

includes 121 schools within 12 school systems. Interns (teacher candidates) complete a minimum 

of 100 days over the course of two semesters in the Professional Development School (PDS) 

setting with the support of mentor teachers (cooperating teachers). PDS supervisors work with a 

cohort of eleven to sixteen interns for two semesters in a PDS site comprised of two or three 

schools. PDS supervisors are generally full time faculty members. They may be either lecturers 

or tenured/tenure track faculty members. PDS work may comprise part or all of a faculty 

member’s teaching load. 

The Elementary Education Department is the only department that participated in the 

pilot and field test of the edTPA at Towson University. The department offers the following 

programs of undergraduate study:  the major in Elementary Education at the baccalaureate level, 

the major in Elementary Education with eligibility for Early Childhood certification, and the dual 

major of Elementary Education and Deaf Studies.  The Elementary Education and Special 

Education dual major is housed in the Special Education Department. The Elementary Education 

Department also offers a 2+2 program that leads to certification in Elementary Education 

through the Program at Southern Maryland at the Waldorf Center. Undergraduate on-campus 

students may complete their degree in either the fall or spring academic term. Graduate programs 

include the Elementary Master of Arts in Teaching (MAT) and the Masters of Education in 

Elementary Education (M.Ed.).  In the academic year 2012-2013, the number of graduates from 

all initial certification Elementary Education programs was 199. The department employs 31 full 

time faculty members and12 to 20 adjuncts each semester. 

 



MedTPAC State Draft Report-Not for Distribution 
September 4, 2013 

 

 11 

Implementation of edTPA 

The Department of Elementary Education has led the edTPA pilot at Towson University 

within a context of significant institutional change: several changes in institutional leadership at 

the President and Provost levels,  the implementation of a new Core Curriculum (replacing the 

General Education requirements) for all undergraduate programs, and the planning for 

programmatic changes to respond to changes in the field of education (e.g., advances in research, 

the new K-12 Common Core State Standards, PARCC Assessment, and teacher-principal 

evaluations) to better meet the population of students served by public schools in the state of 

Maryland, including English Language Learners, gifted and talented students, and students in 

Title I schools. Given the challenges of this institutional context, and without a state or 

institutional mandate for immediate implementation of the edTPA pilot college or unit-wide, the 

Elementary Education Department has chosen to roll out the edTPA slowly yet deliberately. The 

faculty feel privileged to have had the luxury of time to develop a framework of structures and 

supports for faculty, teacher candidates, and school partners prior to full implementation. The 

table below illustrates the gradual expansion of the edTPA pilot by providing a summary of the 

number of teacher candidates and school and department personnel involved each semester, 

while the paragraphs that follow provide a detailed explanation. 

Summary of edTPA Participants 
 Year 1 Year 2 Year 3    
 Spring 2011 Fall 2011 *Spring 2012 Fall 2012 Spring 2013    

   Number of candidates 14 13 38 62 55    
   Personnel involved:         

Scorers 

10 
Includes 

coordinator and 
supervisors 

below 

9 
Includes 

coordinator and 
supervisors 

below 

8 
Includes 

coordinators and 
supervisors 

below 

29 
Includes 

coordinator and 
supervisors 

below 

 
Includes 

coordinator and 
supervisors 

below 

   

edTPA Coordinator 1 1 1 1 1    
PDS Supervisors  2 2 4 5 4     
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Technology Mentor 0 1 0 0 0    
*Internal scoring of the Assessment Task using modified rubrics 

 

Year 1: 2010-2011 

The Elementary Education Department committed to joining the national pilot of the 

edTPA during the Fall 2010 semester. The department chair selected the Elementary Literacy 

edTPA in order to best position the department faculty for conversations about program 

improvement, as math education at Towson University is taught out of  the Fisher College of 

Science and Mathematics. In Spring 2011, fourteen undergraduate students in one PDS cohort 

completed the Elementary Literacy edTPA in lieu of the program’s required capstone portfolio 

assessment. Teacher candidates submitted hard copies of all written materials and a CD or DVD 

of the Instruction Task video. Since this was the first year of the pilot, the candidates were not 

held to a passing standard aside from completion. This first pilot year was largely devoted to 

learning about the edTPA for classroom mentor teachers and for the faculty in the Elementary 

Education Department. 

Faculty Learning In addition to beginning to meet monthly with the Maryland edTPA 

Collaborative,  ELED faculty had several opportunities to begin learning about the edTPA as a 

group. During the fall two department representatives who were the department chair and a 

faculty member named edTPA coordinator attended the PACT/TPAC Conference in San Diego 

in fall 2010 to begin learning about edTPA. These two faculty members also attended the spring 

trainer of trainers scoring workshop for the Elementary Literacy edTPA in Baltimore, held in 

spring 2011  

The edTPA coordinator introduced the assessment to the department as a whole during a 

spring department meeting and followed up with an initial orientation to academic language in a 
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second department meeting. Twelve faculty members completed scorer training and calibrated as 

scorers in April 2011. In June 2011, all PDS supervisors (full time faculty members, mostly 

lecturers, some tenured/tenure track) were invited to a meeting to learn more about the edTPA, 

how it fit within the existing Elementary Education program strengths, and what data from the 

first set of edTPA scores illuminated about areas of potential weakness that could begin to be 

addressed. Most PDS supervisors chose to attend the meeting and responded very favorably. At 

this time not all of the PDS supervisors who showed an interest in joining the pilot for the next 

semester were able to do so because of funding and support constraints. 

 

Year Two: 2011-2012 

Across the fall and spring semesters in year two, 51 interns in four PDS cohorts 

completed the Elementary Literacy edTPA. Spring 2012 was the first semester the Elementary 

Education Department held its teacher candidates to a passing standard beyond completion. 

Because Pearson administered scoring for the field test, and because scores would not be 

available until after the teacher candidates had graduated, the department utilized an in-house 

scoring process for the Assessment Task only. A three point rubric was developed based on the 

edTPA rubrics and used to score Assessment Design, Analysis of Assessment Data, Feedback, 

and the Use of Assessment to Inform Instruction. Interns were required to score a 2 or higher on 

each of the four rubric components.  

While the primary focus of the first year of the pilot was learning about the edTPA as an 

assessment, year two was characterized by the development of support structures and resources.  

The support structures and resources were: 
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Technology Supports: An elementary teacher from one of the local schools was employed 

for the fall 2011 semester to develop support documents for the technical aspects of capturing, 

editing, and compressing video. Forty-five new video cameras were purchased to support the 

continuing expansion of the pilot, this time selecting the Zoom Q3SD because of its high audio 

quality.  TaskStream was chosen as an electronic scoring platform and data management system. 

The edTPA coordinator offered a one hour technology training session for interns to introduce 

TaskStream, the video cameras, and video editing. 

Academic Language Supports:  Since academic language was new, or at least framed in a 

new way, for most faculty in the department, all full-time faculty in the department were 

provided with a book called Academic Language! Academic Literacy! A Guide for K-12 

Educators by Eli Johnson. The edTPA coordinator also created an online academic language 

tutorial to get interns and faculty members started in learning about academic language. 

Professional Development School Supervisor Supports: The edTPA coordinator and three 

PDS supervisors involved in the pilot began to meet monthly to share ideas, ask questions, and 

generally support each other in thinking through how to approach supervision as well as how to 

change the seminars taught concurrently in the two senior year internships in order to best 

prepare interns to develop the knowledge and skills assessed by edTPA. Two of the PDS 

supervisors also had the opportunity to attend the PACT/TPAC Implementation Conference in 

San Diego in the fall of 2011. This group- the edTPA coordinator and three supervisors- 

collaboratively planned and facilitated a two hour introduction to  edTPA handbooks for interns 

in the spring of 2012.  With feedback from the group as a whole, the edTPA coordinator 

developed a set of resources for supervisors, such as case scenarios and observation protocols 

aligned to edTPA rubrics. By the end of academic year 2011-2012, resources were compiled into 
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an electronic edTPA supervisor handbook housed on BlackBoard, including resources for 

introducing edTPA to interns and mentors, resources for seminars and observation protocols for 

supervision. 

Professional Development School Mentor Teacher Supports: Because of the College of 

Education’s strong commitment to school-university partnerships for teacher education and PK-

12 student learning, a day-long training workshop for mentor teachers from local PDS sites was 

planned and delivered in June 2012 and then repeated in August 2012.  More than sixty school 

partners participated in the full-day workshops.  The mentor teachers were paid a stipend for 

attending the workshops.  The amount of the stipend, about $200 a day, was based on the 

workshop wage fees paid to teachers in each county in which the mentors teach.  The funds for 

the stipends came from a Maryland Higher Education Commission Grant devoted to the 

Redesign of Teacher Education in the amount of $25,000 for academic year 2011-2012. The 

workshops began with an introduction to edTPA and an overview of principles for effective 

feedback.  The remainder of the day was spent collaboratively discussing artifacts of literacy 

teaching (videos of instruction, lesson plans, and assessment analyses) in order to consider 

implications for giving targeted feedback to teacher candidates to support their development as 

teachers of literacy.  Mentors gave primarily positive feedback about the workshops and many 

additional mentor teachers have requested that we offer the workshop again in the future.  (A 

third mentor teacher workshop day was delivered in August 2013). Responding to mentor 

requests during the workshop, a BlackBoard site was created through which electronic 

documents such as observation templates are shared. 
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January 2012: Learning from Pilot Data:  The department gathered for a morning in January to 

examine pilot edTPA data from the first two cohorts of teacher candidates to complete edTPA 

assessments.  Faculty members discussed the Assessment Task from one teacher candidate’s 

edTPA as an initial step in working towards learning and growth in faculty member’s individual 

practice and as a program as a whole. 

Year 3: 2012-2013  

     With support structures and resources in place, the ELED department began to focus on 

expansion of the edTPA to all teacher candidates and faculty in the department during academic 

year 2012-2013.  During fall 2012, all undergraduate Elementary Education majors who were 

graduating in December 2012 (62 interns placed in five PDS cohorts) completed the Elementary 

Literacy edTPA.  The Elementary Education edTPA Committee established what it felt was an 

initially low passing standard for the assessment in order to make allowances for adjustments 

that are still needed in the Elementary Education program regarding individual instruction and 

supervision practices.  Based on the distribution of scores received from Pearson’s spring 2012 

field test scoring the Committee set the following criteria for passing the assessment: (1) no 

scores of 1; (2) no more than one 2 per task; (3) a 3 or higher on the Analyzing Teaching 

Effectiveness Task.  About 20% of the teacher candidates needed to revise and resubmit one or 

more tasks in order to pass the assessment (most often the Instruction Task).  In order to increase 

the pool of scorers and deepen faculty knowledge of the edTPA, nineteen additional Elementary 

Education Department faculty members participated in scorer training using training materials 

developed in-house to match the field test version of the assessment.  

 During the fall of 2012, we were able to send the associate dean of the College of 

Education, the Elementary Education Department Chair, three PDS Supervisors, and one 
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Elementary Lecturer who teaches and supervises in literacy instruction to the National 

Implementation Conference.  

     Fifty-five interns completed the edTPA during the spring 2013 semester.  The ELED edTPA 

Committee has chosen to use the field test version of the assessment until the “final” version of 

the assessment is released later in 2013 so that there will be consistent data to compare over the 

course of several semesters.  Faculty members from the Early Childhood, Special Education, and 

MAT departments/programs were invited to participate in scorer training and in scoring one or 

two candidate assessments as an initial step for considering use of the edTPA in their programs.  

For the spring semester 2013 teacher candidates, a third BlackBoard site was established as a 

central repository for intern support resources.  Included on this site are the edTPA handbook 

and support resources for TaskStream, videotaping and editing, and academic language. 

 
Assessment Data Summary  

(Fall, 2012-Spring, 2013- Using local scoring and field-test version of EL) 

Mean Scores by Task: Fall, 2012-Spring, 2013 Cohorts: 

Task Planning Instruction Assessment Analyzing 

Teaching 

Overall 

On campus 

Fall, 2012 

3.15 3.10 3.23 3.05 3.15 

On campus 

Spring, 2013 

3.21 3.12 3.21 3.30 3.19 

CSM (off campus) 

Spring, 2013 

3.17 3.03 3.17 3.08 3.17 
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Impact of edTPA 

     The results of formal evaluation research into impacts of the edTPA observed with Towson 

University teacher candidates, faculty, and mentor teachers during year two of the edTPA pilot 

are currently being drafted for publication (Russell & Ballock).  Here are summaries of informal 

interviews, stories, and feedback from teacher candidates, mentors, and faculty.  We are most 

hopeful about the promise of the edTPA assessment as a tool for learning at every level: faculty, 

teacher candidates, mentors – for program improvement. 

Teacher candidates report that they have deepened their own thinking and skills through 

completing the edTPA. They feel that the assessment is meaningful, relevant, and connected to 

the real work of teaching. 

     PDS supervisors report they feel they have clearer learning targets towards which to work, 

and as a result are able to plan more targeted supports for teacher candidates and more closely 

monitor the progress of candidates towards meeting the targets. This is particularly true in the 

area of assessment, an aspect of teaching that has perhaps been traditionally overlooked in 

supervision since it is not as observable as instruction. PDS supervisors feel the assessment adds 

depth to their work with interns. It is not necessarily about doing what is flashy, but about 

mastering essential basic skills that will ensure success as a first year teacher and beyond.  

     Aligning coursework and course assignments with these learning targets has allowed seminar 

instructors to more easily distinguish between various levels of thinking/skill development in 

teacher candidates, thus resulting in fewer students receiving an A as the final grade. Similarly, 
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PDS supervisors feel that edTPA has helped to provide a valuable additional piece of evidence to 

document teacher candidates’ specific areas of struggle or to uncover hidden strengths. 

This is not to say that PDS supervisors are not grappling with challenges. Participation in 

the edTPA pilot required a steep learning curve, many extra hours of planning and preparation, 

the need to rethink practice, uncertainty as to whether or not new targets will be met, and 

relationship challenges if PDS partners balk at the changes required by edTPA.  Participation in 

the edTPA pilot has attuned participating faculty to areas for programmatic growth and/or 

growth in individual practice as teacher educators in areas such as assessment (including 

assessment design, deep analysis of student learning, and providing feedback) and evidence-

based reflection.  

 Small impacts on PDS structures and relationships have been observed.  For some PDS 

sites, the edTPA assessment has been the tipping point that has brought about a change from an 

ABBA or ABAB placement structure over the two semesters of the internship to an AB rotation 

so that interns are in one placement for the duration of their final semester.  In all PDS sites there 

has been a shift away from a shared understanding of the learning targets, as edTPA is seen as 

something carried out by the university rather than collaboratively in a partnership.  For this 

reason, offering additional mentor workshops is essential so that as many mentor teachers as 

possible may have the opportunity to learn about their critical role in supporting the interns 

throughout the edTPA process.  Special attention will need to be given to mentors who are 

graduates of our program and for who “new and different from what I experienced” may feel like 

a bit of a betrayal. 

edTPA implementation is also causing a shift in how department faculty think about who 

should be a mentor.  For logistical reasons interns need to be in literacy placements to complete 
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the Elementary Literacy edTPA.  This necessity of placements has been an issue in upper grades 

where mentor teachers to whom a teacher candidate is assigned might only teach math or science 

or another combination that does not include elementary literacy as its own subject matter.  In 

terms of what it means to be a mentor, teachers who model the expectations of edTPA learning 

targets and are willing and able to provide the supports interns need to meet the targets are 

essential. 

There are a few ways that edTPA has begun to influence faculty and students outside of 

those directly involved with the pilot. Academic language has been a new area for the program 

faculty to consider.  Progress in infusing the concept of academic language has been made by 

developing an interactive online academic language tutorial and by purchasing a book about the 

concept of academic language and how to infuse the concept into classes of every department 

faculty member. Instructors at several points in the program are working with students on 

understanding and planning for academic language in lesson plans at the beginning level of the 

program through the final clinical experiences that culminate with edTPA assessments. 

 A lead faculty member in the department modified the lesson plan template that students 

in the ELED program use to align with the kinds of thinking (e.g., evidence-based decision-

making, assessment analysis, evidence-based reflection) required by the edTPA. The entire 

department faculty utilized this lesson plan format, beginning with students who in their first 

semester in the ELED major.   

Many PDS supervisors have begun to have teacher candidates complete a Context for 

Learning inventory at the beginning of each internship placement and have students develop a 

class profile as evidence that they are getting to know their learners.  Strong attention to 
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academic language concepts is also given in a course new to the department, Linguistic Learners 

in Classrooms, which was offered for the first time in fall of 2013.  

      An unintended outcome of our slower roll-out of edTPA has been a divided faculty: Some 

department faculty members have more knowledge of the edTPA than others.  Some would like 

to have been included in the pilot earlier and felt left out in the semesters in which there were not 

sufficient funds to include them and their cohorts of teacher candidates. However, by the 

beginning of academic year 2013-2014 all PDS Liaisons and the teacher candidates in those 

cohorts will complete edTPA assessments, so the feelings of being left out or left behind have 

been addressed and rectified.  Having a significant majority of the department faculty participate 

in edTPA scoring has allowed the department to learn more about the goals of edTPA and have 

begun to embrace its outcomes with teacher candidates. 

In summary, participation in the TPAC pilot has led to definite professional growth for 

those most closely involved in the pilot, to positive programmatic changes, and to many 

challenges through which we will still need to navigate. 

 

Future Projections 

 Full implementation of edTPA is expected in the Elementary Education Department 

during the 2013-2014 academic year.  The Elementary Education Department has established an 

Elementary Education edTPA Committee to oversee edTPA scoring and scorer training, ongoing 

professional development for department faculty and mentor teachers, and the use of data for 

program improvement.  The edTPA coordinator presented areas for targeted program 

improvement at the September, 2013 Elementary Education Department faculty meeting. It was 

agreed to begin to look, in a course by course fashion, at ways the department could strengthen 
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the teaching of academic language in all courses, teach teacher candidates more effective ways 

of engaging students in learning and of deepening student learning during instruction across all 

department courses. These goals were placed in the department’s annual strategic plan.  

A tentative plan for bringing the TPAC pilot to scale in the Elementary Education 

Department, should the above be achieved is outlined in the following table: 

 
  

Spring 2013 
Full Implementation for Elementary Education 

Fall 2013 Spring 2014 
Number of candidates 55 59 91 
Number of faculty involved:    

Scorers 36 
Includes coordinator 

and supervisors below 

30 
Will include 

coordinator and 
supervisors below 

40 
Will include 

coordinator and 
supervisors below 

edTPA Coordinator 1 1 1 
Supervisors 4 5 8 

  

     Similarly, the department needs to work more closely with its school partners on an ongoing 

basis to be sure mentor teachers, principals, and others who work with Towson University 

interns share a common understanding of  the learning targets towards which the edTPA  points.  

Some of these plans have started to be realized as the department hosted a day-long mentor 

workshop called, “Mentoring with edTPA in Mind” during August of 2013. The department will 

also need to plan opportunities for ongoing professional development and shared conversations 

related to the theory and concepts of edTPA. 

 Finally, as the department faculty move away from thinking as edTPA as pilot and 

towards full implementation, faculty members will need to determine a “passing score” and 

determine appropriate plans for revision/remediation for those teacher candidates who do not 

attain the minimum scores required.  These procedures will need to be planned carefully as the 
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department learned from previous experience with portfolio revisions.  Ensuring consistency and 

helping teacher candidates see revisions as an opportunity for learning will both be key 

challenges for the department to address.  

 

 


