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The Development Continuum is based on the InTASC Standards and is a document that outlines the developmental progression levels that a teacher candidate may experience in a practice-
based approach to the clinical practice (student teaching) experience or practicums as they prepare to become teachers. It is not intended as an evaluative tool. It is a tool to be used by 
cooperating teachers and university supervisors to communicate expectations about the growth and development of teacher candidates during practicums and the clinical practice experience, 
and for purposes of guiding the selection of learning opportunities for teacher candidates during those experiences. The beginning levels are often done collaboratively and intermediate levels 
are often done with coaching from the cooperative teacher. 

The information in each column is divided into two sections. The top section explains the InTASC standard progression. In the top section the progression for the standard is in bold italics. The 
bottom section (shaded in blue) provides examples of opportunities that may be provided for the candidate during the clinical practice experience when using a practice-based approach to 
teacher preparation.   

 

This continuum is presented as an example.  Teacher preparation programs may wish to develop their own continuum matched to their unique program needs.  
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InTASC Standard 1: Learner development. The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the 
cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences. 

 

Beginning  Intermediate  Profession Ready 

The teacher candidate understands how 
learners grow and develop. 

The teacher candidate understands how 
learners grow and develop, recognizing 
that patterns of learning vary across the 
cognitive, linguistic, social, emotional, or 
physical areas. 

The teacher candidate understands how 
learners grow and develop, recognizing 
that patterns of learning and development 
vary individually within and across the 
cognitive, linguistic, social, emotional, or 
physical areas. 

The teacher candidate understands how 
learners grow and develop, recognizing 
that patterns of learning and development 
vary individually within and across the 
cognitive, linguistic, social, emotional, or 
physical areas, and designs and 
implements developmentally appropriate 
learning experiences. 

The teacher candidate understands how 
learners grow and develop, recognizing that 
patterns of learning and development vary 
individually within and across the cognitive, 
linguistic, social, emotional, or physical 
areas, and designs and implements 
developmentally appropriate and 
challenging learning experiences. 

Identify/explain different developmental 
stages of learners in a classroom and how 
these stages affect learning for multiple age 
levels. Supervise students by accompanying 
them to lunch, recess, PE, music, etc. 
Attend extracurricular activities to better 
understand individual development of 
students at various ages. 

Analyze the developmental stages of 
groups of students in at least two areas: 
cognitive, linguistic, social, emotional, or 
physical, and explain how development 
affects learning. Observe cooperating 
teacher’s interactions with students and 
discuss with the teacher topics including, 
but not limited to: learner’s language 
development and proficiency, special 
student needs, and differentiation of 
instruction. 

Review student work looking for individual 
differences. Summarize individual 
differences within a developmental stage of 
a student in a least two areas such as: 
cognitive, linguistic, social, emotional, and 
physical, and explain how these differences 
affect learning. Collect data on individual 
student behavior and learning preferences. 
Discuss with cooperating teacher how they 
plan for individual learning differences 
within a small group, how the group was 
formed, and why it was formed. 

Plan/implement developmentally 
appropriate learning experiences for a 
small group of students over time that 
supports a specific learning goal noting 
changes in developmental stages in at least 
three areas of cognitive, linguistic, social, 
emotional, and/or physical development. 
Observe and note common patterns of 
students’ thinking and development in a 
subject matter domain and plan 
accordingly. Reflect on development after 
plan is implemented and evaluate 
effectiveness of the plan and revise future 
plans accordingly. Seek information about 
the learner’s interests and cultural 
background in order to engage learners in 
appropriate learning experiences with 
attention to language proficiency levels so 
that academic content and language are 
accessible to the learner. 

Plan/implement challenging learning 
experiences that are developmentally 
appropriate for a group of students over 
time. Reflect on development after plan is 
implemented and evaluate effectiveness of 
the plan and revise future plans 
accordingly.  
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InTASC Standard 2:  Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each 
learner to meet high standards. 

 

Beginning  Intermediate  Profession Ready 

The teacher candidate understands how 
diverse cultures and communities affect a 
learning environment. 

The teacher candidate understands how 
individual differences and diverse cultures 
and communities affect a learning 
environment.  

The teacher candidate uses their 
understanding of individual differences and 
diverse cultures and communities to ensure 
inclusive learning environments. 

The teacher candidate uses their 
understanding of individual differences and 
diverse cultures and communities to ensure 
inclusive learning environments that 
enable each learner to meet high 
standards in a small group. 

The teacher candidate uses their 
understanding of individual difference and 
diverse cultures and communities to 
ensure inclusive learning environments 
that enable each learner to meet high 
standards in a large group. 

Engage in strategic relationship building 
conversations with students. 
Identify/explain cultural/linguistic 
differences found in classrooms and how 
those differences affect and enhance 
instruction. Review the school website to 
better understand the various 
ethnic/cultural groups as well as English 
Language Learners found in the school and 
school system. 

Explain how teachers work together to 
assess and plan differentiated instruction for 
each student to meet high standards in an 
inclusive environment for students who vary 
culturally/linguistically or have special 
needs. Identify and explain the different 
types of special needs that a teacher may 
find in a classroom (both low and high 
incidence) as well as the process for 
identification of students with special needs. 
Talk with the cooperating teacher about 
students with special needs being served in 
the classroom. Note materials the 
cooperating teacher uses to assess and plan 
for a diverse group of students. Discuss with 
the cooperating teacher how decisions are 
made relative to assessment and instruction. 

Plan/implement differentiated instruction 
for an individual student who varies 
culturally/linguistically in order for them to 
meet high standards. Reflect on changes 
after plan is implemented with another 
colleague or cooperating teacher and 
evaluate the effectiveness of the plan and 
make revisions for the future. Create 
individualized materials for a student(s) 
who are culturally/linguistically diverse 
with attention to IEPs, 504 plans, IFSP’s, 
gifted/talented plans and other legal 
requirements. 

Plan/implement differentiated instruction 
for a small group of students in an inclusive 
environment with students who have been 
identified as having special needs. Describe 
a prescribed behavioral support plan used 
for a student in an inclusive classroom and 
help the cooperating teacher implement 
the plan. Seek advice and support from 
other education support professionals, 
family members, and others to enable and 
enhance access to content and process for 
the student. Reflect on changes after plans 
are implemented and evaluate 
effectiveness of the plan with a peer, 
cooperating teacher or education support 
specialist and make revisions for the future. 

Plan/implement differentiated instruction 
for a large group of students to meet high 
standards in an inclusive environment 
such as representations, examples and 
models of content for students who vary 
culturally, linguistically and have identified 
special needs. Collect data and describe 
factors that affect instruction such as 
economic background of students, 
gender, IEP’s, 504 plans, specific learning 
needs, visual or hearing impairments, 
greater challenge needs, strugglers in 
reading, math and underperforming 
students, etc. Seek external resources and 
include multiple perspectives in the 
presentation and discussion of content 
that reflects family, community and 
cultural experiences and norms for the 
learner. Reflect on changes after 
instruction occurs to evaluate 
effectiveness and make future plan 
revisions. 
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InTASC Standard 3: Learning Environments.  The teacher works with others to create environments that support individual and collaborative learning that encourage positive social interaction, active 
engagement in learning and self-motivation. 

 

Beginning  Intermediate  Profession Ready 

The teacher candidate works with others 
to create organized and safe environments 
that encourage positive social interaction. 

The teacher candidate works with others to 
create environments that support 
individual learning and encourage positive 
social interaction. 

The teacher candidate works with others to 
create environments that support 
individual and collaborative learning and 
encourage positive social interaction. 

The teacher candidate works with others to 
create environments that support 
individual and collaborative learning and 
encourage positive social interaction and 
active engagement in learning. 

The teacher candidate works with others to 
create environments that support 
individual and collaborative learning that 
encourage positive social interaction, active 
engagement in learning and self-
motivation. 

Summarize the characteristics of a learning 
environment in a classroom setting, 
including emergency procedures, school 
discipline policies, classroom rules and 
established routines. Help the cooperating 
teacher in routine tasks associated with 
creating an effective, organized and well 
managed classroom environment such as: 
taking attendance, stuffing mailboxes, 
collecting lunch count, organizing or filing 
papers, assignments, etc. Describe how the 
environment encourages positive social 
interaction. Engage in strategic 
relationship-building conversations with 
students. Communicate in ways verbally 
and nonverbally that demonstrate respect 
for the learner. 

Contrast and compare how various learning 
environments affect individual learning and 
positive social interaction. Explain the 
rationale for classroom rules and discuss 
with the cooperating teacher about how 
these rules were developed and why they 
were developed. Articulate the classroom 
expectations established by the 
cooperating teacher. Note classroom 
routines and discuss with the cooperating 
teacher how the routines were developed 
and what led to their development. Create/ 
construct a bulletin board, interactive 
learning display, smart board activity 
graphic or anchor chart based on rules and 
routines in the classroom. 

Establish a learning environment for a small 
group of students that encourages positive 
social interaction; that is mutually 
respectful and provides a low risk of failure 
for all students by creating supporting 
materials and using appropriate classroom 
management techniques such as proximity 
control, along with established cues and 
signals. Give directions and explain 
procedures for a new classroom routine. 
Video record yourself and discuss with 
another professional or cooperating 
teacher about how well you did in creating 
social interaction and collaborative 
learning. Also look at how smooth 
classroom management was implemented 
in group instruction and whether cultural 
differences and backgrounds were utilized 
as assets in the learning environment. Plan 
ways to be more effective next time. 

Establish a learning environment for a large 
group that is safe, fair to all students with 
active engagement in learning. This 
includes setting up and managing small 
group work within the larger group, that 
demonstrates effective rapport with 
students and supports individual and 
collaborative learning by establishing 
norms and routines for classroom 
discourse, allowing students to express 
varied perspectives and engage in different 
approaches to learning. Create a variety of 
scaffolds to support independent learning 
and execute effective classroom 
transitions. Reflect with peer or the 
cooperating teacher how to make things 
run more smoothly and effectively in the 
future. Address misbehavior early with an 
understanding of why students might 
behave that way. 

Effectively establish and organize a physical 
learning environment for a large group over 
an extended period of time that promotes 
collaboration through a management plan 
with effective organizational routines, 
procedures, easy transitions, and strategies 
that support both individual and 
collaborative learning and encourage 
positive and mutually respectful social 
interaction with active listening, turn 
taking, active engagement in learning and 
self-motivation. Distribute and collect 
materials quickly and easily. Make good use 
of time being careful not to spend too 
much time with non-instructional activities. 
Prevent misbehavior when possible. Reflect 
on the plan periodically to check and see 
that it encourages positive mutually 
respectful social interaction, active 
engagement in learning, self-motivation 
and the use of cultural and language 
differences as assets.  
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InTASC Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) they teach and creates learning experiences that make the 
discipline accessible and meaningful for learners to assure mastery of content.  

 

Beginning  Intermediate  Profession Ready 

The teacher candidate understands the 
central concepts and structures of the 
discipline that they teach. 

The teacher candidate understands central 
concepts, tools of inquiry, and structures of 
the discipline(s) they teach. 

The teacher candidate understands central 
concepts, tools of inquiry and structures of 
the discipline(s) they teach and create 
learning experiences for learners to assure 
mastery of content. 

The teacher candidate understands central 
concepts, tools of inquiry, and structures of 
the discipline(s) they teach and create 
learning experiences that make the 
discipline meaningful for learners to 
assure mastery of content. 

The teacher candidate understands the 
central concepts, tools of inquiry, and 
structures of the discipline (s) they teach 
and creates learning experiences that make 
the discipline accessible and meaningful for 
learners to assure mastery of content. 

Identify the central concepts and structures 
of the discipline(s) they teach including 
relevant common core standards. 
Successfully pass all basic assessments 
relative to content knowledge. Has basic 
conceptual knowledge/understanding of all 
levels and areas they teach.  

Explain how classroom teachers match 
content to core standards and then locate 
or identify core standards for the 
discipline(s) they teach. Observe/note 
specific academic language-vocabulary, 
language functions, syntax, and discourse 
and what tools are regularly used related to 
all content areas they teach. Discuss with 
the cooperating teacher and peers how 
standards are used in planning for required 
curriculum components, if these standards 
are correlated with common core 
standards and how teachers know what to 
plan and when to teach those plans. 

Effectively plan how individual students will 
access accurate content in multiple ways, 
including the use of technology. Work with 
an individual student on an identified 
content standard by planning a series of 
lessons based on the standard ensuring 
that all content is accessible to this student. 
Reflect with your cooperating teacher on 
the effectiveness of the plan and make 
revisions accordingly before teaching the 
student. 

Has broad conceptual understanding of all 
areas they teach. Uses Bloom’s Taxonomy 
and content specific inquiry methods for 
unit planning with content specific lessons 
for the discipline(s) taught. Unpacks 
standards to clarify what must be taught 
and creates essential questions that relate 
to the big idea of that set of standards. Plan 
a sequence of lessons on one topic for a 
specific group of students with proper 
alignment of content standards, learning 
targets, and assessments. Have another 
professional critique the plans and revise 
accordingly. 

Create meaningful learning experiences for 
a group of students over an extended 
period of time by ensuring content is 
accessible to special needs students and 
those who vary culturally and linguistically 
from the majority of the class. Plan a unit of 
instruction for a group of students with 
proper alignment of content standards, 
learning targets, and assessments. Receive 
constructive feedback from another 
professional as to its quality.  

Successfully pass all content knowledge 
assessments required by state for licensure. 
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InTASC Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative 
problem solving related to authentic local and global issues. 

 

Beginning  Intermediate  Profession Ready 

The teacher candidate understands how to 
connect concepts by tapping into students’ 
prior knowledge. 

The teacher candidate understands how to 
connect concepts and use differing 
perspectives to engage learners. 

The teacher candidate understands how to 
connect concepts and use differing 
perspectives to engage learners in 
collaborative problem solving. 

The teacher candidate understands how to 
connect concepts and use differing 
perspectives to engage learners in critical 
thinking, creativity, and collaborative 
problem solving. 

The teacher candidate understands how to 
connect concepts and use differing 
perspectives to engage learners in critical 
thinking, creativity, and collaborative 
problem solving related to authentic and 
global issues. 

Explain how questions, real life examples, 
and instructional support strategies that 
connect students’ prior knowledge and 
formerly learned content to new content 
such as texts, problems, ideas, theories, 
processes is beneficial to learners. Observe 
a teacher as they teach a specific topic. 
Note if the teacher references prior 
knowledge, formerly learned content, or 
personal experiences of students. Analyze 
the effectiveness of those references if they 
occur. If they do not occur, create some 
examples of what might be done when this 
content is taught in the future. 

Accurately explain and connect content 
such as texts, problems, ideas, theories, 
and processes to students. Work with an 
individual student to help them understand 
content at the appropriate knowledge level 
of Bloom’s Taxonomy. Video-record the 
session and analyze the effectiveness of the 
uses of different perspectives to engage the 
learner. 

Work with a small group of students in 
thinking about content at the application 
level of Bloom’s Taxonomy and in 
collaborative problem solving. Make 
content such as texts, problems, ideas, 
theories and processes explicit through 
content specific representations and by 
using specific “signature pedagogies” 
common to certain subject areas. Use 
representations effectively that are 
appropriate for the content in the lessons. 

Work with and guide a group of students in 
thinking about content at the analysis, 
synthesis and/or evaluation level of 
Bloom’s Taxonomy. Incorporate a variety of 
content sources for student use. Include 
explicit modeling of texts, problems, ideas, 
theories, and/or processes and include 
local and global issues in the delivery.  
Provide opportunities for learners to 
demonstrate their understanding in unique 
ways such as model making, illustrations 
and metaphors. Guide learners in 
gathering, organizing and evaluating 
information and ideas from digital and 
other resources. 

Design collaborative learning opportunities 
that will encourage students to integrate 
information from multiple content sources 
and may provide possible solutions to 
authentic local and global issues. Work with 
a group of students in collaborative groups 
to conduct research using multiple content 
sources and provide a plausible solution for 
a local or global issue. Foster the learner’s 
ability to question and challenge 
assumptions in the source material. 
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InTASC Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, monitor learner progress and guide the teacher and 
learner’s decision making. 

 

Beginning  Intermediate  Profession Ready 

The teacher candidate understands 
methods of assessment. 

The teacher candidate understands and 
uses multiple methods of assessment. 

The teacher candidate understands and 
uses multiple methods of assessment to 
monitor learner progress.  

The teacher candidate understands 
multiple methods of assessment to monitor 
learner progress and guide them in 
decision making. 

The teacher candidate understands and 
uses multiple methods of assessment to 
engage learners in their own growth, to 
monitor learner progress and to guide the 
decision making for the teacher and 
learner. 

Identify the uses of assessment data at the 
state, district, building and the classroom 
level. Explain how assessment data are 
used by classroom teachers to inform 
instructional decisions.  Check or grade 
papers with a key. Record grades for the 
cooperating teacher. Complete a checklist 
of observed student behaviors. Record 
participations patterns. 

Distinguish various learning targets from 
each other and identify appropriate 
assessment tools to use with each. Create 
selected response assessments that 
effectively measure learner knowledge and 
understanding.  Compare learning targets 
and identify appropriate assessment tools 
that align with the learning targets. Co-
assess with the cooperating teacher using 
selected response assessment to determine 
patterns of understanding and student 
thinking. Debrief the results with the 
cooperating teacher. Teacher candidate 
engages in the ethical use of assessments 
and assessment procedures. 

Have a discussion with the cooperating 
teacher or a classroom teacher to discover 
how they use data to make instructional   
decisions. Design short term learning 
targets or goals for students referenced to 
external benchmarks. Uses formative 
assessments to begin to understand how 
teachers make instructional decisions.  
Recognize common patterns of student 
thinking and development in a subject 
matter domain. Analyze student work by 
using specific evidence from samples, 
noting strengths, weaknesses and patterns 
of learning for individuals or a group of 
learners. 

Develop a formative assessment process by 
selecting and using particular methods to 
check for understanding and monitoring 
student learning during lessons in order to 
make informed instructional decisions. 
Assessments should include essay, 
performance and/or product assessments 
and align with instructional unit goals. 
Select and use assessments for students 
with special and/or linguistic and cultural 
needs. Modify classroom assessments and 
testing to enable all learners especially 
learners with disabilities, second language 
learners and gifted and talented learners to 
demonstrate their knowledge and skills. 
Give constructive, substantive feedback to 
students by addressing student strengths 
and areas for improvement and providing a 
way for students to improve their 
performance. Provide a strategy to address 
a learning need or make a connection to 
prior learning experiences to improve 
learning and then analyze its effectiveness. 

Design long term learning targets or goals 
for a group of students referenced to 
external benchmarks. Understand the 
benefits of student self-reflection in the 
instructional process and provide 
opportunities for students to evaluate their 
own ability to apply skills/content to 
authentic experiences. Provide feedback 
using a growth mindset model. Encourage 
students to evaluate their own growth 
through self-assessment. Design summative 
assessments for long-term learning targets 
or goals. Compose, select, interpret, and 
use information from quizzes, tests, and 
other methods of summative assessment 
and interpret information from them. Know 
and apply the school’s grading policy. Keep 
track of student data through technology or 
other means accepted at the school. 
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InTASC Standard 7: Planning for Instruction.  The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, 
cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 

 

Beginning  Intermediate  Profession Ready 

The teacher candidate understands that 
classroom teachers make instructional 
decisions. 

The teacher candidate plans instruction by 
drawing upon knowledge of content areas 
and curriculum and identifying measurable 
objectives. 

The teacher candidate plans instruction 
that supports every student in meeting 
learning goals by drawing upon knowledge 
of content areas as well as knowledge of 
learners. 

The teacher candidate plans instruction 
that supports every student in meeting 
rigorous learning goals by drawing upon 
knowledge of content areas, curriculum, 
and pedagogy as well as knowledge of 
learners. 

The teacher candidate plans instruction 
that supports every student in meeting 
rigorous learning goals by drawing upon 
knowledge of content areas, curriculum, 
cross disciplinary skills and pedagogy, as 
well as knowledge of learners and the 
community context. 

Discuss the planning process with the 
cooperating teacher relative to how 
teachers make decisions of what to plan for 
instruction. Create materials with the 
cooperating teacher in preparation for a 
lesson. Review the school’s protocol for 
lesson planning, as well as content 
standards teachers use for planning. 

Co-create a lesson plan with the 
cooperating teacher that includes 
appraising and choosing a task or text for a 
specific and rigorous learning goal matched 
to a core standard. Also identify learners 
who need additional support and/or 
acceleration and design learning 
experiences that will support their 
progress. 

Set short-term measurable rigorous 
learning goals and objectives for students 
referenced to core standards that 
appropriately take into consideration 
prerequisites of certain topics. Appraise, 
choose and modify tasks, texts, tools, 
resources, tests and materials so that they 
are aligned to the learning goals and 
objectives. Identify and implement an 
instructional response or strategy in 
response to common patterns of student 
thinking. Anticipate student responses and 
possible misunderstandings before 
finalizing plans. Plan a series of questions to 
engage students on all levels of Bloom’s 
Taxonomy. 

Set long term rigorous learning goals and 
objectives for students referenced to core 
standards and plan supports such as 
accommodations and modifications for 
some students. Transcribe a classroom 
discussion and annotate the text with an 
interpretation of student comments, 
creating questions one could ask to 
promote further thinking.  Use this 
formative assessment information to 
identify adjustments needed in planning 
instruction. 

Design a cross-disciplinary unit of 
instruction with an organized and logical 
sequence of lessons, providing 
opportunities for student choice, and by 
using multiple instructional strategies such 
as discussion, inquiry, and project based 
learning by drawing upon knowledge of the 
community context.  Justify learning targets 
based on the relationship between 
standards and individual student 
needs/research and theory. 
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InTASC Standard 8: Instructional Strategies.  The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their 
connections, and to build skills to apply knowledge in meaningful ways. 

 

Beginning  Intermediate  Profession Ready 

The teacher candidate understands that 
the use of a variety of instructional 
strategies encourages learners to develop 
deep understanding of content. 

The teacher candidate understands and 
uses several instructional strategies to 
encourage learners to develop deep 
understanding of content. 

The teacher candidate understands a 
variety of instructional strategies and uses 
them to encourage learners to develop a 
deep understanding of content. 

The teacher candidate understands and 
uses a variety of instructional strategies to 
encourage learners to develop deep 
understanding of and make connections to 
content. 

The teacher candidate understands and 
uses a variety of instructional strategies to 
encourage learners to develop deep 
understanding of content areas and their 
connections and to build skills to apply 
knowledge in meaningful ways. 

Observe classroom teachers and note 
instructional strategies. Discuss with the 
cooperating teacher, peer, university 
supervisor or instructor which strategy was 
used and how effective it was in each 
situation to deepen student’s 
understanding of content. Watch video 
examples showcasing certain effective 
instructional strategies in use. Many of 
these vides have notes and comments with 
them that are useful.  

Writes notes on white board or operates 
classroom technology. Model appropriate 
academic language and share a personal 
interest or skill connected to the content. 
Introduce a lesson and tie it to student’s 
prior knowledge or experience. Lead a 
motivational activity. Create a new learning 
center/independent activity for small 
groups of students. Supervise students 
during group instruction time. Review 
assignments with groups of students. Elicit 
individual student thinking about a topic 
being studied. Co-teach with the 
cooperating teacher.  

Instruct a group of students. Facilitate 
group discussions by encouraging learners 
to develop a deep understanding of 
content. Facilitate interactions without 
being too directive or controlling. Respond 
to students’ ideas by re-voicing and 
monitoring student engagement. Provide 
opportunities to extend student thinking by 
being responsive to their thoughts and 
ideas and using strategies such as 
questioning and scaffolding.  

Work with a group of students to lead a 
discussion, question effectively to push 
students to think further or to target their 
thinking by eliciting and building on 
students’ responses. Make clear 
connections between learning tasks and 
student experiences. Integrate technology 
into instruction. Allow students to justify 
their ideas in a safe environment and use a 
range of techniques to ensure all students 
participate. Keep things moving at an 
appropriate pace. Make adjustments mid-
lesson because of student responses and 
use available teaching moments. 

Take the initiative to secure needed 
resources for instruction. Enact practices 
fluidly. Effectively describe how students 
will use assessment feedback on their 
strengths and areas for improvement. 
Engage students by providing opportunities 
to practice and apply  knowledge with 
effective scaffolding. Plan effective re-
engagement lessons based on formative 
assessment information and by using a 
variety of instructional strategies/tools. 
Effectively use a variety of instructional 
strategies and flexible groupings. Teach 
independently for an extended period of 
time by encouraging learners to develop a 
deep understanding and build skills to 
apply their knowledge in meaningful ways. 
Provide challenging tasks for all learners 
and set high expectations for student work. 
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InTASC Standard 9: Professional Learning and Ethical Practices. The teacher engages in ongoing professional learning and uses evidence to continually evaluate their practice, particularly the effects of 
choices and actions on others (learners, families, other professionals and the community; and adapts practice to meet the needs of each learner. 

 

Beginning  Intermediate  Profession Ready 

The teacher candidate behaves in a 
professional manner and maintains the 
confidentiality of student information that 
is shared with them or they have access to. 

The teacher candidate adapts practice to 
meet the needs of each learner. 

The teacher candidate uses evidence to 
continually evaluate their practice, 
particularly the effects of their choices and 
actions on learners and adapts their 
practice to meet the needs of each learner. 

The teacher candidates uses evidence to 
continually evaluate their practice, 
particularly the effects of their choices and 
actions on others (learners, families and 
other professionals and the community) 
and adapts their practice to meet the needs 
of each learner. 

The teacher candidate engages in ongoing 
professional learning and uses evidence to 
continually evaluate their practice, 
particularly effects of their choices and 
actions on others (learners, families, other 
professionals and the community) and 
adapts their practice to meet the needs of 
each learner. 

Models appropriate language and ethical 
behavior. Dresses professionally and is 
punctual and notifies supervisor and 
cooperating teacher of absences or 
tardiness. Respectful of cooperating 
teacher, university supervisor, other 
teachers and professionals, learners, family 
members and the community.  

Objectively describes student behavior and 
learning after a lesson and plans for 
improvements in re-engagement lessons 
with those same students. 

Creates and analyzes their own teaching 
video by reflecting on individual lessons, 
examining the effects of their choices 
relative to professional practice and actions 
on learners and subsequently adapting 
practice based on those effects both 
positive and negative. 

Co- conduct a meeting with the 
cooperating teacher about a student with a 
parent or guardian and reflect with the 
cooperating teacher or university 
supervisor about the meeting’s 
effectiveness. Write comprehensive and 
professional messages to parents and 
others as appropriate. If problems exist 
with working with candidate peers, plans 
are made to change such practices to 
ensure that the candidate understands how 
to work in a collaborative situation. 

Develop resumes and portfolios in 
preparation for professional life. Write a 
professional growth plan by examining 
areas where professional or personal 
improvement is needed and identifying 
resources and opportunities to assist with 
growth and improvement. Keep accurate 
records. 
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InTASC Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, 
colleagues, other school professionals and community members to ensure  learner growth and advance the profession. 

 

Beginning  Intermediate  Profession Ready 

The teacher candidate seeks opportunities 
to collaborate with colleagues to advance 
the profession. 

The teacher candidate seeks opportunities 
to take responsibility for student learning 
and to collaborate with colleagues to 
ensure student growth and to advance the 
profession 

The teacher candidate seeks opportunities 
to take responsibility for student learning 
and to collaborate with learners and 
colleagues to ensure learner growth and to 
advance the profession. 

The teacher candidate seeks opportunities 
to take responsibility for student learning, 
to collaborate with learners, families and 
colleagues to ensure learner growth and to 
advance the profession. 

The teacher candidate seeks appropriate 
leadership roles and opportunities to take 
responsibility for student learning, to 
collaborate with learners, families, 
colleagues, other school professionals and 
community members to ensure learner 
growth and advance the profession. 

Ask the cooperating teacher questions to 
clarify the role of the teacher. Seek 
constructive feedback from the cooperating 
teacher in order to improve. Obtain a copy 
of the ethics rules and professional code of 
conduct. Follow the code of ethics for the 
state and the school system.  Interact 
professionally and appropriately with 
candidate peers and cooperating teacher 

Take initiative to help the cooperating 
teacher in routine tasks as a teacher 
candidate. Interact with students in a 
professional manner. Abide by all school 
system and state policies. Analyze the 
effectiveness of lessons taught to evaluate 
whether or not learners are growing and 
learning. Discuss with the cooperating 
teacher or the university supervisor or 
university instructors ways to improve the 
lessons. 

Develop materials to support student 
learning at home. Work collaboratively with 
colleagues, cooperating teacher and 
education support specialists to develop 
instructional, social emotional, motor and 
language development and behavior plans 
for students.  

Observe and participate in parent/teacher 
conferences. Effectively communicate with 
parents/guardians about student 
performance in parent teacher conferences 
to ensure learner growth. Conduct home 
visits. Create and implement a positive 
recognition system that allows for regular 
communication with parents/guardians 
concerning behaviors and academic 
highlights or challenges so that effective 
and positive communication is conducted 
with parents at times other than crisis 
situations. 

Participate in organizations that advance 
the teaching profession. Attend athletic 
events/extra-curricular/community events 
or activities. Interact appropriately with 
professional and support staff about 
students. Attend a student support group 
meeting with a special educator, parent 
and general education teacher. Attend 
professional meetings at the site, such as 
faculty meetings, data team meetings, and 
other inservice opportunities. Conduct a 
student or staff service learning project 
within the school and community. 

 

References: 

1. InTASC Standards 
2. Danielson 
3. High Leverage Practices 
4. EdTPA 
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